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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roxanne Mountford <saguaro2@EARTHLINK.NET>
Subject:      Call for Proposals
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Call for Individual Research Proposal Presentations for the
1999 CCCC Qualitative Research Workshop to be held
Wednesday, March 24 from 1-5:30 p.m.
 
Individual presentations for the 1999 CCCC Qualitative
Research Workshop are now being accepted.  This workshop,
held on Wednesday, March 24, from 1-5:30 p.m., will devote
the last two hours (3:30-5:30 p.m.) to individual
presentations of research proposals or works in progress
employing qualitative research methods. Presenters will be
able to receive intensive feedback and valuable advice about
their proposals (or works in progress) from small groups
comprised of both experienced and novice qualitative
researchers.  Presenters may focus on specific concerns
and/or broader issues related to qualitative research and we
encourage submissions from those at any stage of the
research process.  Each presenter will have thirty minutes
for both presentation and feedback, which will necessitate
presenters to have on hand concise and accessible summaries
rather than lengthy presentations.  After all submissions
have been collected, the planning committee will provide
presenters specific details about the format of the
workshop.
 
Please send a brief description (approximately 250 words) of
your research proposal to Roxanne Mountford, Department of
English, University of Arizona, Tucson, AZ 85721-0067 or via
email (roxanne@u.arizona.edu) **by Feb. 1.**  Descriptions
need not be exhaustive; we only ask that you provide a
general overview of the study you plan to conduct as well as
a statement about the kinds of feedback you would like to
receive.
 
For further information about this year's Qualitative
Research Workshop, please contact Rich Hansberger at
<rhansber@u.arizona.edu> or 520-621-3182.
 
***PLEASE FORWARD***
 
 
--
"What it all boils down to / Is that no one's really got it
figured out just yet."
   --Alanis Morissette
 
Roxanne D. Mountford, PhD
Assistant Professor of Rhetoric
University of Arizona
Tucson, AZ  85721
http://www.u.arizona.edu/~roxanne/
520-621-3866
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From:         Richard Bullock <richard.bullock@WRIGHT.EDU>
Subject:      Re: Writing Center question
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Alison Warriner wrote:
>
> Does anyone on this list know the percentage of colleges and universities
> nationwide that has some form of Writing Center? We're arguing for one of
> our own and need this information. Thanks in advance--
>
> Alison
>
> --
> Alison Warriner
> Coordinator of Composition
> Work: 510-885-3217
> Home: 510-338-0331
> Fax: 510-885-4797
> Awarrine@csuhyward.edu
 
 
Alison,
 
The survey of first-year writing programs that William E. Smith and I
did in 1995-96 showed that of the 108 schools (including community
colleges, 4-year schools, and universities) responding, 90, or 83%, had
some sort of writing center.
 
Rich Bullock
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Organization: Belleville Area College
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ANNOUNCEMENT:  Belleville Area College is accepting applications for
four full-time English composition faculty positions within the Liberal
Arts Division.  These are tenure track positions.  The appointments will
be made for the 1999 Fall semester beginning August 1999.
 
POSITION DESCRIPTION:  Teach college level Composition and developmental
writing courses.  One position sponsors Belleville Area College
newspaper.
 
QUALIFICATIONS:
1. Master s degree with primary emphasis in rhetoric, composition, or
creative writing required.
2. Two years of college level teaching experience required; community
college teaching experience is desirable.
3. A second area of expertise such as reading or literature is desirable
at Red Bud campus.
4. Interest in teaching developmental writing is desirable.
5. Knowledge of and ability to use computers, applicable software, and
the Internet are required.
 
SALARY:  These are 9-month teaching positions with the salary determined
by placement on the base salary schedule.  For example, the minimum
1998-99 starting salary at Step 1 on the Master s degree column is
$33,675.  The actual starting salary is determined by educational
attainment level and experience.  Overload and summer teaching
assignments can increase annual compensation by an additional 30%.  The
1999-2000 salary schedule will be determined during faculty
negotiations.  The college offers a comprehensive flexible benefit
program.
 
WORK LOCATION:  Belleville campus (2 positions), Granite City campus (1
position) and Red Bud campus (1 position)
 
APPLICATION PROCEDURE: Respond with cover letter, current resume,
college transcripts, and list of three references.
 
APPLICATION DEADLINE: Applications will be received until January 29,
1999 by 4:00 p.m. or postmarked that date.  Send application materials
to:
 
Human Resources Office
Belleville Area College
2500 Carlyle Avenue
Belleville, IL 62221
 
Belleville Area College is an Equal Opportunity/Affirmative Action
Employer
 
 
--
Christel Taylor <ctaylor@bacnet.edu>
Belleville Area College
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sarah Dangelantonio <DANGELST@FPC.EDU>
Subject:      FYC repeater policy
MIME-Version: 1.0
Content-Type: multipart/alternative; boundary="----
              =_NextPart_001_01BE3806.44714BEC"
 
This message is in MIME format. Since your mail reader does not understand
this format, some or all of this message may not be legible.
 
------ =_NextPart_001_01BE3806.44714BEC
Content-Type: text/plain;
        charset="iso-8859-1"
 
What is your program's policy regarding students repeating your FYC
class?  Do you have a maximum # of times a student can take the class
and fail it?  Is there any penalty involved?  What do you do with such
students?   We currently have no policy, and do have students repeating
the course 3,4, 5 times-the majority of these are not students with
severe writing problems but students who don't attend class, who fail to
turn in assignments, etc.  I'd appreciate any insight on your policies
that you can give.
 
Sarah
 
Sarah Bearinger Dangelantonio
Associate Professor of English
Coordinator, Individual and Community Integrated Curriculum
Coordinator, College Writing, WAC, Writing Center
 
Franklin Pierce College
Rindge, NH
603-899-4295
 
 
        -----Original Message-----
        From:   Beth Daniell [SMTP:dbeth@CLEMSON.EDU]
        Sent:   Friday, December 18, 1998 1:37 PM
        To:     WPA-L@ASUVM.INRE.ASU.EDU
        Subject:        Re: This Just In:  Missouri Western job ad
 
 
 
------ =_NextPart_001_01BE3806.44714BEC
Content-Type: text/html;
        charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
<!DOCTYPE HTML PUBLIC "-//W3C//DTD HTML 3.2//EN">
<HTML>
<HEAD>
<META HTTP-EQUIV=3D"Content-Type" CONTENT=3D"text/html; =
charset=3Diso-8859-1">
<META NAME=3D"Generator" CONTENT=3D"MS Exchange Server version =
5.5.1960.3">
<TITLE>FYC repeater policy</TITLE>
</HEAD>
<BODY>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">What is your program's policy =
regarding students repeating your FYC class?&nbsp; Do you have a =
maximum # of times a student can take the class and fail it?&nbsp; Is =
there any penalty involved?&nbsp; What do you do with such =
students?&nbsp;&nbsp; We currently have no policy, and do have students =
repeating the course 3,4, 5 times-the majority of these are not =
students with severe writing problems but students who don't attend =
class, who fail to turn in assignments, etc.&nbsp; I'd appreciate any =
insight on your policies that you can give.&nbsp; </FONT></P>
 
<P><FONT SIZE=3D2 FACE=3D"Arial">Sarah</FONT>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Sarah Bearinger =
Dangelantonio</FONT>
<BR><I><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Associate Professor of =
English</FONT></I>
<BR><I><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Coordinator, Individual =
and Community Integrated Curriculum</FONT></I>
<BR><I><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Coordinator, College =
Writing, WAC, Writing Center</FONT></I>
</P>
 
<P><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Franklin Pierce College</FONT>
<BR><FONT SIZE=3D2 FACE=3D"Comic Sans MS">Rindge, NH&nbsp; </FONT>
<BR><FONT SIZE=3D2 FACE=3D"Comic Sans MS">603-899-4295</FONT>
</P>
<BR>
<UL>
<P><A NAME=3D"_MailData"><FONT SIZE=3D2 FACE=3D"Arial">-----Original =
Message-----</FONT></A>
<BR><B><FONT SIZE=3D2 FACE=3D"Arial">From:&nbsp;&nbsp; Beth Daniell =
[SMTP:dbeth@CLEMSON.EDU]</FONT></B>
<BR><B><FONT SIZE=3D2 FACE=3D"Arial">Sent:&nbsp;&nbsp;</FONT></B> <FONT =
SIZE=3D2 FACE=3D"Arial">Friday, December 18, 1998 1:37 PM</FONT>
<BR><B><FONT SIZE=3D2 =
FACE=3D"Arial">To:&nbsp;&nbsp;&nbsp;&nbsp;</FONT></B> <FONT SIZE=3D2 =
FACE=3D"Arial">WPA-L@ASUVM.INRE.ASU.EDU</FONT>
<BR><B><FONT SIZE=3D2 =
FACE=3D"Arial">Subject:&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;&nbsp;</FONT>=
</B> <FONT SIZE=3D2 FACE=3D"Arial">Re: This Just In:&nbsp; Missouri =
Western job ad</FONT>
</P>
 
<P>
</P>
</UL>
</BODY>
</HTML>
------ =_NextPart_001_01BE3806.44714BEC--
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From:         linda adler-kassner <adlerk@UMICH.EDU>
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set MAIL wpa-l
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Date:         Mon, 4 Jan 1999 12:46:36 CST6CDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jim Raymond <jraymond@ENGLISH.AS.UA.EDU>
Organization: University of Alabama English Dept.
Subject:      Re: FYC repeater policy
 
Sarah,
 
At the U of Alabama the possible grades in FYC are A, B, C,
No-Credit--with a few plusses and minuses thrown in.
 
"No-Credit" is a non-punitive grade.  It's the same as auditing;
does not affect the q.p.a..  Students who get No-credit must repeat
the course until the earn at least a C-.  We've been doing this for
many years.  Every once in a while a student will abuse the
system--but given the size of our operation (2,000 + composition
students), an occasional abuser gets lost in the crowd.
 
I like this system, actually.  I like allowing students to repeat the
course as often as they want/need to.  It really doesn't make any
difference if students fail for lack of character, lack of
intelligence, lack of effort, lack of prior preparation, or because
of personality conflicts with the instructor, bad health, bad love
life, personal or familial crises of one kind or another, or
overexposure to the bright lights of Tuscaloosa.   Let 'em take it
again, I say--and if they ever learn how to write well enough to
pass, I see no point in worrying about how long it took them to do
so.
 
There are disincentives enough in this system:  repeating cost $$ and
delays graduation.  But for those who need the extra time and who are
willing to work, our patience is boundless.
 
--Jim Raymond
  University of Alabama
  JRaymond@English.as.ua.edu
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Date:         Mon, 4 Jan 1999 08:00:00 GMT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Alison Warriner <awarrine@PMAIL1.CSUHAYWARD.EDU>
Organization: Cal. State Univ., Hayward
Subject:      Re: Writing Center question
In-Reply-To:  <3690D0D5.6C20@wright.edu>
 
>
> Alison,
>
> The survey of first-year writing programs that William E. Smith and I
> did in 1995-96 showed that of the 108 schools (including community
> colleges, 4-year schools, and universities) responding, 90, or 83%, had
> some sort of writing center.
 
WOW! Thanks, Rich! That's a hefty percentage--it will give us
ammunition.
 
Alison
 
 
Alison Warriner
Coordinator of Composition
Department of English
California State University, Hayward
Hayward, California 94542
 
awarrine@csuhayward.edu
510-885-3217
fax: 510-885-4797
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: FYC repeater policy
In-Reply-To:  <3F46F383D74@english.as.ua.edu>
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My place has a system similar to the one Jim Raymond describes (below)--A,
B, C, and NC ("no credit") for all classes in the comp sequence--and we're
satisfied with it for the same reasons he lists:  the NC doesn't punish
students for not getting a C or above--it just assumes that it's their own
business and that they'll take it again.  We have a few more disincentives
built in than the ones Jim mentions:  for example, a student can repeat
any class once, no questions asked.  After that, the student must see an
advisor and obtain a dean's signature--just another way of letting them
know they need to make progress toward graduation.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Mon, 4 Jan 1999, Jim Raymond wrote:
 
> Sarah,
>
> At the U of Alabama the possible grades in FYC are A, B, C,
> No-Credit--with a few plusses and minuses thrown in.
>
> "No-Credit" is a non-punitive grade.  It's the same as auditing;
> does not affect the q.p.a..  Students who get No-credit must repeat
> the course until the earn at least a C-.  We've been doing this for
> many years.  Every once in a while a student will abuse the
> system--but given the size of our operation (2,000 + composition
> students), an occasional abuser gets lost in the crowd.
>
> I like this system, actually.  I like allowing students to repeat the
> course as often as they want/need to.  It really doesn't make any
> difference if students fail for lack of character, lack of
> intelligence, lack of effort, lack of prior preparation, or because
> of personality conflicts with the instructor, bad health, bad love
> life, personal or familial crises of one kind or another, or
> overexposure to the bright lights of Tuscaloosa.   Let 'em take it
> again, I say--and if they ever learn how to write well enough to
> pass, I see no point in worrying about how long it took them to do
> so.
>
> There are disincentives enough in this system:  repeating cost $$ and
> delays graduation.  But for those who need the extra time and who are
> willing to work, our patience is boundless.
>
> --Jim Raymond
>   University of Alabama
>   JRaymond@English.as.ua.edu
>
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Date:         Mon, 4 Jan 1999 11:49:57 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: FYC repeater policy
In-Reply-To:  <3F46F383D74@english.as.ua.edu>
MIME-Version: 1.0
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I agree with Jim.  We have used the same grading system for many years,
not only for FYC but also for required UD comp, where it works even more
effectively.  --Ed White
 
On Mon, 4 Jan 1999, Jim Raymond wrote:
 
> Sarah,
>
> At the U of Alabama the possible grades in FYC are A, B, C,
> No-Credit--with a few plusses and minuses thrown in.
>
> "No-Credit" is a non-punitive grade.  It's the same as auditing;
> does not affect the q.p.a..  Students who get No-credit must repeat
> the course until the earn at least a C-.  We've been doing this for
> many years.  Every once in a while a student will abuse the
> system--but given the size of our operation (2,000 + composition
> students), an occasional abuser gets lost in the crowd.
>
> I like this system, actually.  I like allowing students to repeat the
> course as often as they want/need to.  It really doesn't make any
> difference if students fail for lack of character, lack of
> intelligence, lack of effort, lack of prior preparation, or because
> of personality conflicts with the instructor, bad health, bad love
> life, personal or familial crises of one kind or another, or
> overexposure to the bright lights of Tuscaloosa.   Let 'em take it
> again, I say--and if they ever learn how to write well enough to
> pass, I see no point in worrying about how long it took them to do
> so.
>
> There are disincentives enough in this system:  repeating cost $$ and
> delays graduation.  But for those who need the extra time and who are
> willing to work, our patience is boundless.
>
> --Jim Raymond
>   University of Alabama
>   JRaymond@English.as.ua.edu
>
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Date:         Mon, 4 Jan 1999 12:25:58 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: On the novel Straight Man
In-Reply-To:  <Pine.GSO.3.96.990104114841.26040A-100000@mail.csusb.edu>
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On the strength of some recommendations on this list, I tried to enjoy
Russo's novel over the holidays.  Maybe I've lost my sense of humor in my
dotage, but I found it a harsh, bitter, and nasty book, based on the most
extreme caricatures of English faculty.  I say Bah, Humbug to those who
said it was good fun; you owe me a beer at CCCC for the sour taste it left
in my mouth.  --Ed White
=========================================================================
Date:         Mon, 4 Jan 1999 13:41:52 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: FYC repeater policy
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/04/99 13:01
 
This repeat stuff can get really complicated at a univeraity with lots of
transfer students. For example, students can earn A, B, C, D, or E in an ASU
FYC course. A student who earns a D or E can retake the course once (sometimes
twice with the appropriate signatures). Both grades show on the transcript,
but only the higher grade is computed in the GPA. Here are the alternative
scenarios. A student who gets a D or E can retake the course at ASU, get a C
or higher, and have the higher grade count in the GPA. A student who gets a D
or E can retake the transfer equivalent course at the community college, get a
C or higher, get credit for "mastery," but the grade does not transfer. The
student is stuck with the D or E, even though he or she has credit for
"passing" the course. Students occasionally combine these scenarios--get D or
E twice at ASU and then pass the course at the community college. This one has
devastating effects on GPA. (It occasionally works the other way too.) Now, a
D is not a passing grade in an ASU FYC course, but it is a passing grade in
other courses, say, Psycho 101. So, a student who gets a D in Psych 101 at ASU
has "passed" the course. But D's don't transfer from the community college, so
the student who gets a D in Psych 101 at the CC has to retake it. We think
more highly of our own D's, I guess.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: On the novel Straight Man
In-Reply-To:  <Pine.GSO.3.96.990104122139.26040D-100000@mail.csusb.edu>
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Aw, c'mon, Ed.  Do you really think Russo is harder on academics than other
'academic' novelists--Jane Smiley, for instance?  Personally, I can more
easily identify with Russo's hapless--but entirely human--hero than endorse
Smiley's engorged hog as a metaphor for higher education.  Of course, there
are useful (and very funny!) insights in both books...
 
But if it's a beer you want, I'd be glad to buy you one.
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kurt Bouman <boum9534@UIDAHO.EDU>
Subject:      Re: FYC repeater policy
In-Reply-To:  <3F46F383D74@english.as.ua.edu>
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Holy Toledo!  My thesis finds its place!
 
Over the past couple of years I've been working on a thesis on repeated
academic failure in freshman writing.  My statistical data shows
that at the University of Idaho between 1993 and 1997, course repeaters
constituted between six and seven percent of all enrollees, and frequent
repeaters (students who enrolled in FYC three or more times) made up
between one and two percent of all enrollees.  The most remarkable angle
that the data reveals is that men repeat FYC at a much higher rate than
women:  while men's enrollment in FYC over the sample period was 55%,
their representation in the repeaters was just over 70%, and men
constituted over 73% of the frequent repeaters.
 
My case studies (I interviewed four college students with records of
repeated failure to pass FYC) suggest that the reasons why some students
repeat FYC are as diverse as Jim's post mentions ("lack of character, lack
of intelligence, lack of effort, lack of prior preparation, or because
of personality conflicts with the instructor, bad health, bad love
life, personal or familial crises of one kind or another, or
overexposure to the bright lights of Tuscaloosa. ") (except Tuscaloosa's
bright lights don't reach Idaho :)  Further, I believe that things such as
learning styles, motivation, locus of contol, and negative emotions are
significant factors for some students who repeat (and frequently repeat)
FYC--and these may be more important than intelligence or effort, since
several of the students I interviewed performed adequately in their other
classes and put in a lot of effort towards FYC (two even enrolled in the
class five times!).
 
The original post asked about policies regarding the number of repeats
students might take.  One policy I found was published by the
Postsecondary Education Planning Commission of the State of Florida
("Course Withdrawal and Forgiveness Policies," Jan. 1996--I think it was
an ERIC document).  The Commission expressed concern over multiple repeats
for several reasons, including two I found memorable:  (1) that since
tuition did not cover the true costs of instruction, students who repeated
courses were effectively over-utilizing State resources, and (2) that
repeaters occupied limited seats/spaces in courses that might be better
offered to students who were not repeating the course ad
infinitum/nauseum.  If I recall, the Commission recommended limiting
repeats to three.
 
But (I'm wrapping up--if you're still with me, you'll understand my
excitement at seeing this topic in public discourse), what shall we do
when students can't or don't seem to pass a *required* college course such
as FYC (not required for all, but still for most)?  Refusing a student a
place on his (usually it's "his") fourth time would deny him a college
degree from that institution.  So I don't think a blanket "three strikes"
policy is what's best or what's needed.
 
What I do think is needed is a monitoring system that kicks the names of
repeaters/frequent repeaters to the attention of the professionals at a
college who are in a position to affect repeated failure in FYC:  the
Director of Writing, the director of the WC, and folks at the Counseling
Center, the Academic Support Center, and Student Support Services or its
equivalent.  These people are well-placed to intervene on behalf of the
failing student, and to find more effective ways of helping him pass
English.  Right now, all we have at UI (and, now, at the College of
Southern Idaho, where I currently teach) for repeaters is more of the
same:  repeat the course you failed.  But if the nature of the course is
what's problematic for a student, simply offering another trip through the
store won't necessarily allow him to shop more effectively.  I believe
there are other ways we might help students who establish a pattern of
failure in FYC:  we should use our schools' existing services to
understand why these students fail (for health, intelligence, or
Tuscaloosa's bright lights) and we should work one-on-one with them to
find solutions to their problems (even offering sunglasses :) if needed).
We could also rework a section of FYC to tailor it to address the problems
of repeat failers.  For instance, course assignments could allow students
to explore their own learning styles and to discover ways that others have
addressed struggles and challenges in education; and, we could use
portfolio assessment and delayed grading to diffuse some of the
performance anxiety that derails some frequent failers.
 
'Scuse the long post.  As I said, I'm delighted that folks are addressing
this problem, and I want to reiterate my belief that simply offering more
of the same won't solve it.
 
If anyone wants more details of what my thesis inquiry suggested about
repeated failure in FCY, I'd be happy to share more off-line.
 
Cheers,
 
Kurt Bouman
boum9534@uidaho.edu
or
kbouman@shields1.csi.cc.id.us
 
 
On Mon, 4 Jan 1999, Jim Raymond wrote:
> I like this system, actually.  I like allowing students to repeat the
> course as often as they want/need to.  It really doesn't make any
> difference if students fail for lack of character, lack of
> intelligence, lack of effort, lack of prior preparation, or because
> of personality conflicts with the instructor, bad health, bad love
> life, personal or familial crises of one kind or another, or
> overexposure to the bright lights of Tuscaloosa.   Let 'em take it
> again, I say--and if they ever learn how to write well enough to
> pass, I see no point in worrying about how long it took them to do
> so.
>
> There are disincentives enough in this system:  repeating cost $$ and
> delays graduation.  But for those who need the extra time and who are
> willing to work, our patience is boundless.
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On Mon, 4 Jan 1999, Dr. Clyde Moneyhun wrote:
> [F]or example, a student can repeat
> any class once, no questions asked.  After that, the student must see an
> advisor and obtain a dean's signature--just another way of letting them
> know they need to make progress toward graduation.
 
And an excellent way of allowing the college an opportunity to ask
"What's going on?", and of creating a space for intervention.
 
Kurt Bouman
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Kurt and interested others,
 
>What I do think is needed is a monitoring system that kicks the names of
>repeaters/frequent repeaters to the attention of the professionals at a
>college who are in a position to affect repeated failure in FYC:  the
>Director of Writing, the director of the WC, and folks at the Counseling
>Center, the Academic Support Center, and Student Support Services or its
>equivalent.  These people are well-placed to intervene on behalf of the
>failing student, and to find more effective ways of helping him pass
>English.
 
At MU, the person I'd call on first would be the Assoc Dean for
Undergraduates of whatever college the student is enrolled.  Usually, this
person will already know the student, know the history, understand the
background and context, and have a suggestion.  If not, he or she is always
glad to be alerted to the student's problem since graduation from that
particular college is in question.  Moreover, I think the "general public"
(those folks out there who all-too-often disparage higher education) would
be amazed to know just how closely students at a large institution are
monitored and helped, if needed.
 
Marty Townsend
 
Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
Director, Campus Writing Program         573-884=5438 (fax)
Assistant Professor, English             TownsendM@missouri.edu
325 GCB                                  http://www.missouri.edu/~writcwp
University of Missouri
Columbia, MO  65211
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Happy 1999!
 
Last night, or this morning rather, at 1:00 a.m. I took my son to the
airport for a Northwest
Airlines flight from Las Vegas to Baltimore.  The line to the ticket
window was about four miles long, and we only had an hour to get his bags
checked.  We soon heard that the winter storm in the midwest had led to
the cancellation of all flights to Minneapolis, where he was to change
planes; also cancelled were flights to Detroit and Chicago.  We tried
other airlines but the ticket
prices were four to five times higher if they were available at all. Three
hours later we finally got to
the head of the line and were beckoned to a window by a very tired young
woman.  Her partner at the next window was dealing with an irate customer
whom she seemed unable to reroute.  I said, "You must be getting a
lot of overtime." To which she said, "No. We've been here since 8:00 this
morning, but we get flat rate because we are Part-timers."  Only one
of the eight ticket agents was a full-timer, and she was earning
time-and-a-half for doing the same job the others were doing.  Seven of
the agents were women.  Beginning to sound familiar?  I asked if the
part-timers got benefits, and she said only if they're single.  Family
coverage has to be paid for at a rate of $500/month.  She was helpful,
cheerful and very competent.
 
I find no comfort in discovering that we're not the only ones exploiting
adjunct workers in order to save some money.  In fact,   I would like to
know just how many companies and institutions are increasing their
profits or decreasing their costs by using part-timers. I also wonder if
my upset is really legitimate, given that the part-timers are willing
participants in the system.
 
I have recently been asked to serve on a committee to review the policies
and
procedures governing the use of part-timers, and the issue is on my mind.
 
Leon Coburn
UNLV
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Martha A. Townsend wrote:
 
>
> At MU, the person I'd call on first would be the Assoc Dean for
> Undergraduates of whatever college the student is enrolled.  Usually, this
> person will already know the student, know the history, understand the
> background and context, and have a suggestion.  If not, he or she is always
> glad to be alerted to the student's problem since graduation from that
> particular college is in question.  Moreover, I think the "general public"
> (those folks out there who all-too-often disparage higher education) would
> be amazed to know just how closely students at a large institution are
> monitored and helped, if needed.
 
At Rowan we have the Dean of Students -- similar to MU's Assoc Dean for
Undergraduates -- who intervenes after a faculty member alerts her to a
problem. The Dean of Students also has access to the student's entire
background at the college. She then calls the student to check on him or
her and asks the student to come in to discuss the problem. We also have
first-year student monitoring through the Dean of Student's office and
through the Educational Opportunity Fund program office if the student
is in school through EOF. The difficulty arises when students don't come
to the Dean of Student's appointments or respond to the EOF counselors'
requests. Those are generally the students who continually repeat
courses here. While we do help an inordinate of students with medical,
personal, or family emergencies stay in school, what do we do with those
students who refuse to be helped -- even if we monitor them?
 
Diane Penrod
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Leon and others interested in the part-time and adjunct issue--
you are perhaps already aware of the report from the MLA Committee set up
to study this issue, but just in case, I will mention it here.  The report
is excellent and makes a number of good observations and suggestions.  It
may be found in the Spring 1998 ADE Bulletin ("Final Report of the MLA
Committee on Professional Employment") along with a statement from a
special conference on the growing use of part time faculty sponsored by a
number of national organizations, MLA among them:  "Statement from the
Conference on the Growing Use of Part-Time and Adjunct Faculty."  Both are
valuable pieces.
 
Sue McLeod
 
>Happy 1999!
>
>Last night, or this morning rather, at 1:00 a.m. I took my son to the
>airport for a Northwest
>Airlines flight from Las Vegas to Baltimore.  The line to the ticket
>window was about four miles long, and we only had an hour to get his bags
>checked.  We soon heard that the winter storm in the midwest had led to
>the cancellation of all flights to Minneapolis, where he was to change
>planes; also cancelled were flights to Detroit and Chicago.  We tried
>other airlines but the ticket
>prices were four to five times higher if they were available at all. Three
>hours later we finally got to
>the head of the line and were beckoned to a window by a very tired young
>woman.  Her partner at the next window was dealing with an irate customer
>whom she seemed unable to reroute.  I said, "You must be getting a
>lot of overtime." To which she said, "No. We've been here since 8:00 this
>morning, but we get flat rate because we are Part-timers."  Only one
>of the eight ticket agents was a full-timer, and she was earning
>time-and-a-half for doing the same job the others were doing.  Seven of
>the agents were women.  Beginning to sound familiar?  I asked if the
>part-timers got benefits, and she said only if they're single.  Family
>coverage has to be paid for at a rate of $500/month.  She was helpful,
>cheerful and very competent.
>
>I find no comfort in discovering that we're not the only ones exploiting
>adjunct workers in order to save some money.  In fact,   I would like to
>know just how many companies and institutions are increasing their
>profits or decreasing their costs by using part-timers. I also wonder if
>my upset is really legitimate, given that the part-timers are willing
>participants in the system.
>
>I have recently been asked to serve on a committee to review the policies
>and
>procedures governing the use of part-timers, and the issue is on my mind.
>
>Leon Coburn
>UNLV
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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>
> Happy 1999!
>
[story of travel nightmare snipped...]
>
> I find no comfort in discovering that we're not the only ones exploiting
> adjunct workers in order to save some money.  In fact,   I would like to
> know just how many companies and institutions are increasing their
> profits or decreasing their costs by using part-timers. I also wonder if
> my upset is really legitimate, given that the part-timers are willing
> participants in the system.
>
[remainder snipped..]
 
I think your upset is legitimate.  Also, I wonder how many are
really "willing participants".  For many, it might be a matter of
that or nothing rather than them really wanting to be
participants in this setup.
 
 
-----------------------------------------------------------------
Bob Hogue                  Computer Science & Information Systems
e-mail: bob@cis.ysu.edu    Youngstown State University
Phone: 330-742-1775        Youngstown, OH  44555-3134
For PGP Public Key:        http://www.cis.ysu.edu/~bob/
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In addition to Sue McLeod's suggested reading on part-time and adjunct
issues, I would recommend Eileen Schell's _Gypsy Academics and
Mother-Teachers: Gender, Contingent Labor, and Writing Instruction_.  It's
a smart and astute examination of this vexing problem in relation to
national and local conditions of part-time, adjunct writing faculty.
 
On Mon, 4 Jan 1999, Susan McLeod wrote:
 
> Leon and others interested in the part-time and adjunct issue--
> you are perhaps already aware of the report from the MLA Committee set up
> to study this issue, but just in case, I will mention it here.  The report
> is excellent and makes a number of good observations and suggestions.  It
> may be found in the Spring 1998 ADE Bulletin ("Final Report of the MLA
> Committee on Professional Employment") along with a statement from a
> special conference on the growing use of part time faculty sponsored by a
> number of national organizations, MLA among them:  "Statement from the
> Conference on the Growing Use of Part-Time and Adjunct Faculty."  Both are
> valuable pieces.
>
> Sue McLeod
>
> >Happy 1999!
> >
> >Last night, or this morning rather, at 1:00 a.m. I took my son to the
> >airport for a Northwest
> >Airlines flight from Las Vegas to Baltimore.  The line to the ticket
> >window was about four miles long, and we only had an hour to get his bags
> >checked.  We soon heard that the winter storm in the midwest had led to
> >the cancellation of all flights to Minneapolis, where he was to change
> >planes; also cancelled were flights to Detroit and Chicago.  We tried
> >other airlines but the ticket
> >prices were four to five times higher if they were available at all. Three
> >hours later we finally got to
> >the head of the line and were beckoned to a window by a very tired young
> >woman.  Her partner at the next window was dealing with an irate customer
> >whom she seemed unable to reroute.  I said, "You must be getting a
> >lot of overtime." To which she said, "No. We've been here since 8:00 this
> >morning, but we get flat rate because we are Part-timers."  Only one
> >of the eight ticket agents was a full-timer, and she was earning
> >time-and-a-half for doing the same job the others were doing.  Seven of
> >the agents were women.  Beginning to sound familiar?  I asked if the
> >part-timers got benefits, and she said only if they're single.  Family
> >coverage has to be paid for at a rate of $500/month.  She was helpful,
> >cheerful and very competent.
> >
> >I find no comfort in discovering that we're not the only ones exploiting
> >adjunct workers in order to save some money.  In fact,   I would like to
> >know just how many companies and institutions are increasing their
> >profits or decreasing their costs by using part-timers. I also wonder if
> >my upset is really legitimate, given that the part-timers are willing
> >participants in the system.
> >
> >I have recently been asked to serve on a committee to review the policies
> >and
> >procedures governing the use of part-timers, and the issue is on my mind.
> >
> >Leon Coburn
> >UNLV
>
>
> Susan McLeod, Chair
> Department of English
> Washington State University
> Pullman, WA 99164-5020
> (509) 335-2581
> fax: (509) 335-2582
>
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Among the biggest users of part-time employees are the big retail stores
(groceries, dry goods, hardware, department). The fast food industry thrives
on part-time employees. "Man Power" (day labor) operations are very big in the
low end market for short term help (sometimes asserted to be the largest
employer in America). Anybody got some solid data? Like Leon, I seem to run
into part-timers every time I turn around. Given the way futurists describe
work in the 21st century, the distinction between full and part-time is
eroding. Work in becoming more task oriented than time oriented, not much to
the benefit of people who do the work. When you look at models of the future
of work, the right wing assault on education (not training) begins to make the
kind of sense that can turn you into a paranoid.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I'm fortunate enough to be given sufficient released time by ASU to contact
every Stretch Program student, at mid-semester, whose teacher tells me that
the student is in danger of failure.  I ask the student to stop by for a
brief chat, where I tell them what we're concerned about (absences, perhaps,
or a bad first couple of writing assignments, or whatever) and ask how we,
the program, can help.
 
Sometimes students need to vent about one thing or another; sometimes they
don't know of a campus resource (like our Writing Center) that can help;
sometimes they don't "get" our absence policy or the university's withdrawal
policy, or know what an Incomplete means . . .
 
Students are often surprised by our interest and offer of help, and I find
the effort often pays off (sometimes, as others have noted, students decide
on their own to fail).
 
Greg Glau
Arizona State University
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The Fall 1998 issue of JAC: A JOURNAL OF COMPOSITION THEORY has just been
published.  It features a festschrift for W. Ross Winterowd, whom many of
you know as colleague; as founder of an innovative Ph.D program in
Rhetoric, Linguistics, and Literature
at USC; and as a major figure in rhetoric and composition studies.  If
you or your university library are not subscribers to JAC, you can
contact the journal's editors for more information at JAC, Dept. of
English, Box 117310, University of Florida, Gainesville, FL 32611-7310.
The special section entitled "Rhetoric: An Unruly Passion.  Essays in
Honor of W. Ross Winterowd" gives long overdue recognition to a scholar characterized by James Kinneavy as a "Rhetorical
Pioneer and Warrior."
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Meanwhile, it's worth a trip to the Bureau of Labor Statistics web pages to
see what's cooking with part-time employment. There's all kinds of messing
around with definitions and so on, but it looks like there are about 25
million part time employees out of about 130 million employed people. A
substantial portion of those employed part time are not voluntarily employed
part time. Also, the 25 million does not include (apparently) people who have
part-time jobs in addition to primary full-time jobs--maybe another 3-5
million. The data also show that people working part-time are paid less than
people doing the SAME WORK on a full time basis and generally do not get
benefits (remember what the UPS strike was about). Part-time workers are used
by employers to increase flexibility and reduce costs. The use of part time
employees has been increasing steadily over the last 30 years, with a slight
decrease in the last two years (or maybe it's a decrease in the rate of
increase). Is there anything shocking or counter-intuitive in these data?
There is one article (from 1991) suggesting that part-time employment is not
the great service to students and mothers and teenagers that some people say
it is. That is, not all are complicit in their underemployment.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Bill,
     This may simply be another facet of the labor problems at Northwest
Airlines that led to their pilot's strike last September and may not be
exemplary of the airline industry in general.  Everyone at Northwest seems
to be under duress.
 
     For instance, on December 21 our Memphis-Washington flight couldn't
take off because our flight attendents were stuck in Memphis Customs and
Immigration.  It seems that after a flight from Cancun to Memphis, the
same flight attendents had to then change planes and work our late-night
flight to Washington-National. While we waited at the gate, customs was
tearing the labels and linings out of their suitcases as though the flight
attendents were common criminals (as I understand from chatting with them,
this happens a lot to flight attendents on international flights) and
after their release, the same flight attendents cheerfully serviced our
flight.
 
    On Christmas Day, I flew from Washington-National to Kansas City on
Northwest Airlines. The same flight attendents I had traveled with in the
morning were on the evening flight back to Washington, making that a 15
hour day, on a holiday.  I seriously doubt the plane's crew was making the
triple-time our local supermarket cashiers get for working Sundays and
holidays.
 
    Northwest Airlines seems to enjoy abusing its employees.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Mon, 4 Jan 1999, WILLIAM COBURN wrote:
>
> Last night, or this morning rather, at 1:00 a.m. I took my son to the
> airport for a Northwest Airlines flight from Las Vegas to Baltimore.
> The line to the ticket window was about four miles long, and we only had
> an hour to get his bags checked.  We soon heard that the winter storm in
> the midwest had led to the cancellation of all flights to Minneapolis,
> where he was to change planes; also cancelled were flights to Detroit
> and Chicago.  We tried other airlines but the ticket prices were four to
> five times higher if they were available at all. Three hours later we
> finally got to the head of the line and were beckoned to a window by a
> very tired young woman.  Her partner at the next window was dealing with
> an irate customer whom she seemed unable to reroute.  I said, "You must
> be getting a lot of overtime." To which she said, "No. We've been here
> since 8:00 this morning, but we get flat rate because we are
> Part-timers."  Only one of the eight ticket agents was a full-timer, and
> she was earning time-and-a-half for doing the same job the others were
> doing.  Seven of the agents were women.  Beginning to sound familiar?  I
> asked if the part-timers got benefits, and she said only if they're
> single.  Family coverage has to be paid for at a rate of $500/month.
> She was helpful, cheerful and very competent.
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Well, the best academic novel ever, not even discounting its weirdness, is
still John Barth's _Giles, Goat-Boy_.
 
Looks as if we've all awakened from a long winter's nap!
 
Keith Rhodes
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David and All:
 
It is possible to treat part-time faculty reasonably fairly and
responsibly, especially with the help of a decent union.  In our
department, we hire part-time faculty, and it does provide us with a good
deal of flexibility when late allocation turns up.  Also, it provides
people who want to keep their hand in--house-spouses, retirees--the
pleasure of teaching.
 
However, these faculty are on the same pay scale as full time faculty and
are not paid by the contact hour.  We make certain to assign them at least
50% of a load unless they request otherwise, thereby guaranteeing
benefits. The union has bargained
entitlements for all p-t faculty who have taught a full academic year
whereby they are entitled to no less than they had the previous academic
year, budget allowing. And our faculty has finally broken down and allowed
p-t representation in dept. meetings.
 
Down side. Since they teach the hours left over after f-t faculty have
had their courses assigned, schedules can get a bit eccentric, but I can
usually accommodate everyone's desires pretty well
 
David Kann
Writing Director
Assistant Chair
English Department
Cal Poly, San Luis Obispo
 
dkann@cymbal.aix.calpoly.edu
                                "A wasted youth is better by far
                                Than a wise and productive old age."
 
                                        --Mr. Loaf
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Kurt, I found your post on the repeated failure issue most interesting.
But there is an assumption you seem to be making that I'd like you to
address: should every student pass FYC?  Isn't it possible in these days
of almost universal open enrollment that some students just will not be
able to read and write at the college level? Is it our job to help EVERY
student pass?  I'm not being facetious; maybe in fact it is or should be.
But since you have thought more about this matter than I have, I'd like to
hear your thoughts on it.  --Ed White
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As usual, Ed White asks an important question (below).  At Bowling Green,
we too have multiple repeaters in required fycomp classes.  Perhaps 1 out
of 5 who would be taking the/a course for the third or fourth time come to
us for advice (or we, learning their situation, call the student).  When we
learn of such a student, we either place her/him with an exceptional
teacher, which usually works, or offer tutorial service (tough to do, with
no hard-line resources).  About 2 out of every 5 multiple repeaters,
however, are nonplussed at what we consider a "situation," and another 2
out of 5 say, "I'll take it at 'my' community college at home this summer."
These last two strategies, even more than the "something will happen one of
these times" school of thought, tell me that Ed's on to something.  We
don't have open admissions here, but our admissions standards _have_
dropped.  If our "standards" (problematic in evaluating, I know) remain
constant, we definitely will have some students whom our "normal" pedagogy
will not bring to "success" (I know; too many problematics in one
sentence!).  Some of those students will leave here without a degree, some
will slog along and eventually finish the traditional pathway, and some
(with or without our aid) will find and utilize an alternative pathway to
fulfilling composition "competency" requirements.
 
On a related note, I sense an increasing intellectual or academic schism
between the community colleges in our state (Ohio) and the universities, at
least in terms of composition.  Perhaps this schism is just better or more
widely articulated at present.  At any rate, I feel more than a little
ambivalent about increasing pressure for us to offer "blank check"
transfers (for university credit) of community college courses which
students and teachers alike (many of our adjuncts also teach at these comm.
colleges) perceive as not having any of the "hard" requirements of our
university's academic writing.  The usual caveats apply to accepting (or
perceiving, I trust) the foregoing as a blanket generalization.  We don't
do the job that *we* would like to do, nor as consistently as we'd like to
do it, and certainly some of the community college teaching is up to (or
beyond!) our standards.  But much of it isn't--by design--and the
grade=diploma way of thinking (with little value placed on learning or
increasing skills) seems increasingly prevalent in our students (and,
sadly, in their parents).  Maybe I'm just depressed by a fourth straight
day under a blanket of ice up here.
 
                                                                J. M. Clark
 
>Kurt, I found your post on the repeated failure issue most interesting.
>But there is an assumption you seem to be making that I'd like you to
>address: should every student pass FYC?  Isn't it possible in these days
>of almost universal open enrollment that some students just will not be
>able to read and write at the college level? Is it our job to help EVERY
>student pass?  I'm not being facetious; maybe in fact it is or should be.
>But since you have thought more about this matter than I have, I'd like to
>hear your thoughts on it.  --Ed White
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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>On a related note, I sense an increasing intellectual or academic schism
>between the community colleges in our state (Ohio) and the universities, at
>least in terms of composition.  Perhaps this schism is just better or more
>widely articulated at present.
 
John, this notion of an "intellectual or academic schism" between CCs and
universities is extremely interesting.  Could you characterize your
understanding of the schism in more detail?
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
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Kurt--
 
Here is a new twist for your thesis:
 
At the University of Tennessee, we, too, have the "three NCs and you're
out" policy, which usually means the student who hasn't passed fyc after 3
attempts completes the course elsewhere and transfers back to UT. The
problem, of course, has been that the community college course they opt to
take often does not carry the same standards as our own. For that reason,
we utilize a new grade we put in for our writing-emphasis courses, IW
("Incomplete Due to Writing"). This grades enables us a chance to use the
Writing Center as a place for a student to rework his/her portfolio from
fyc one-on-one with a tutor until the skills are sufficient for moving on
to the next level. Sometimes, the IW does not result in a passing (C)
grade for the course, but it can at least enable a student an opportunity
to improve enough so that there is a greater chance of passing the course
when it is repeated.
 
--L. Bensel-Meyers
Director of Composition
Department of English
Univ. of Tennessee
Knoxville, TN  37996-0430
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This position is open to Canadian and non-Canadian candidates.
 
Lahoucine Ouzgane
Department of English
University of Alberta
---------------------
 
DEPARTMENT OF ENGLISH, UNIVERSITY OF ALBERTA
              TENURABLE POSITION
 
The Department of English, University of Alberta, invites applications for a
tenurable position in Composition and Rhetoric, specialization in Pedagogy
and Practice of Writing. The successful candidate will have a completed
Ph.D. in the field, relevant teaching experience and publications; he or she
will be an active researcher in the field of writing, and will be able to
provide leadership in the area of writing instruction. The appointment will
be up to the rank of Associate Professor, depending on qualifications and
experience. The appointment commences July 1, 1999.
 
The Department of English (http://www.ualberta.ca/~englishd/enghome1.htm)
at the University of Alberta has 55 tenured or tenure-track members,
approximately 135 graduate students, 100 Honors programme students, and over
700 majors. The Department houses major research initiatives like The
Orlando Project (http://www.ualberta.ca/ORLANDO/) and research institutes
like the Medieval and Early Modern Institute
(http://www.ualberta.ca/~englishd/memi.htm). The Department plays an active
service role in the University. Approximately 4000 students take our first
year courses, which teach writing in the context of literature. Another 400
engineering students take "Writing for Engineers," a multi-sectioned course.
In addition, we offer a WRITE program which includes three levels of
non-fiction writing courses. The Department is committed to integrating
writing instruction across its curriculum.
 
The University of Alberta (http://web.cs.ualberta.ca/UAlberta.html) is one
of Canada's five largest research-intensive universities, with annual
research income from external sources of more than $112 million. The
University is located in Edmonton, the vibrant, cosmopolitan capital city of
the province of Alberta. The Edmonton area has a population of about
875,000. Almost 30,000 students are served by more than 60 programs and 165
specializations. Opened in 1908, the University of Alberta has a 90 year
tradition of scholarly achievements and commitment to excellence in
teaching, research and service to the community. The University of Alberta
is engaged in a five-year process of faculty renewal which will result in
refilling 35% of continuing faculty positions by the year 2000. New
appointments to the Department of English will help to shape the future of
literary studies in a vital, energetic department.
 
Candidates should ask three referees to send letters directly to:
 
Dr. Jo-Ann Wallace, Chair
Department of English
University of Alberta
Edmonton, Alberta, Canada T6G 2E5
 
Candidates should also send the Chair a letter of application, a writing
sample, a complete curriculum vitae, and the names of referees, and should
arrange for the Chair to receive graduate and undergraduate transcripts.
Only complete applications received by February 15, 1999 will be considered;
candidates are responsible for ensuring that transcripts and letters of
reference are received by the Department. The University of Alberta is
committed to the principle of equity in employment. As an employer we
respect diversity in the workplace and encourage applications from all
qualified men and women, including Aboriginal peoples, persons with
disabilities, and members of visible minorities.
 
            --------------------------------------------
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I also found Kurt's thesis work very interesting. But I have a question,
too. Were any of the students surveyed in the ESL category? My question
arises because it seems to me that learning to write "at the college
level" is not just about learning some rules, but about learning a new
culture. This acculturation process in writing classes seems especially
visible when one looks at the way ESL students approach the class and
succeed or fail -- not because of any lack of "ability" -- these are
bright people -- but more because of the cultural barriers that must be
traversed. In other words, there is more to "college level writing" than
the words on the page. There is an entire value system of a sociocultural
nature that must be assimilated to at least some degree. I think the list
has discussed this aspect before, but it just keeps haunting me. Am I
being too simplistic?
 
Catherine Mitchell
Univ. of Texas at Dallas
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In a message dated 1/5/99 6:28:00 AM Pacific Standard Time,
f.kemp@TTACS.TTU.EDU writes:
 
<< John, this notion of an "intellectual or academic schism" between CCs and
 universities is extremely interesting.  Could you characterize your
 understanding of the schism in more detail? >>
 
 
Fred:
As evidence of the problem, you might check out the "After Wyoming" piece in
the last issue of CCC--especially the account of working conditions at a
community college. For those of us who teach at the community college,  that
piece seemed to sum up the misunderstandings and gross distortions that
colleagues at the four-year colleges seemed to share about the work of two-
year college professionals.
 
Howard Tinberg
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I get a little confused when I hear things like this.  In Maryland's
community colleges and other open-admissions institutions, the ability to
repeat _any_ course is controlled by the state or by institutional
academic regulation formed at the behest of the state.  Course repeating
policy is neither in the hands of the individual department nor in the
hands of an individual Dean or Provost.
 
In our case, state regulation allows a student to repeat any course twice
(that is, take the course three times) with the _most current_ grade only
used to calculate GPA.  Also, state law forbids 'bankrupting' grades, so
_all_ grades remain on a students' transcript regardless of his/her
longevity at an institution.  This all results from our legislature's
expressed explicit distaste for subsidizing failing students.
 
Our campus also maintains a Special Academic Appeals Committee which meets
4 times a semester to hear petitions from students who wish to repeat
courses for the third time (or who have other problems involving academic
regulations). With cause and documentation (military, medical,
incarceration, INS) this board has the authority to overrule state
academic policy, but frequently it specifies that a student repeat the
prerequisites for the pending course before granting the additional
repeat.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Tue, 5 Jan 1999, John M. Clark wrote:
>
> As usual, Ed White asks an important question (below).  At Bowling
> Green, we too have multiple repeaters in required fycomp classes.
> Perhaps 1 out of 5 who would be taking the/a course for the third or
> fourth time come to us for advice (or we, learning their situation, call
> the student).  When we learn of such a student, we either place her/him
> with an exceptional teacher, which usually works, or offer tutorial
> service (tough to do, with no hard-line resources).  About 2 out of
> every 5 multiple repeaters, however, are nonplussed at what we consider
> a "situation," and another 2 out of 5 say, "I'll take it at 'my'
> community college at home this summer."  These last two strategies, even
> more than the "something will happen one of these times" school of
> thought, tell me that Ed's on to something.  We don't have open
> admissions here, but our admissions standards _have_ dropped.  If our
> "standards" (problematic in evaluating, I know) remain constant, we
> definitely will have some students whom our "normal" pedagogy will not
> bring to "success" (I know; too many problematics in one sentence!).
> Some of those students will leave here without a degree, some will slog
> along and eventually finish the traditional pathway, and some (with or
> without our aid) will find and utilize an alternative pathway to
> fulfilling composition "competency" requirements.
>
> On a related note, I sense an increasing intellectual or academic schism
> between the community colleges in our state (Ohio) and the universities,
> at least in terms of composition.  Perhaps this schism is just better or
> more widely articulated at present.  At any rate, I feel more than a
> little ambivalent about increasing pressure for us to offer "blank
> check"  transfers (for university credit) of community college courses
> which students and teachers alike (many of our adjuncts also teach at
> these comm.  colleges) perceive as not having any of the "hard"
> requirements of our university's academic writing.  The usual caveats
> apply to accepting (or perceiving, I trust) the foregoing as a blanket
> generalization.  We don't do the job that *we* would like to do, nor as
> consistently as we'd like to do it, and certainly some of the community
> college teaching is up to (or beyond!) our standards.  But much of it
> isn't--by design--and the grade=diploma way of thinking (with little
> value placed on learning or increasing skills) seems increasingly
> prevalent in our students (and, sadly, in their parents).  Maybe I'm
> just depressed by a fourth straight day under a blanket of ice up here.
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To my mind, for academic satire Peter DeVries beats out even David Lodge
and Kingsley Amis.  But the best novel I ever read about an English
department was written by a chair of one, John Williams (I think he was
at the University of Denver).  It's called Stoner, and has an M.A. orals
scene that will bring the sweat back.  The University of Arkansas
reprinted it in 1988. . . .
 
Rich
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Does nobody remember Malamud's _A New Life_?  I read that just before I
arrived at Cal Poly, SLO when it was still an ag/engineering school.
Talk about life imitating art!  It was terrifying.
 
David Kann
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The funniest academic novel I ever read was Randell Jarrell's _Pictures
from an Institution_.  It's a hoot.  Anyone out there ever read it?  Is
it still in print?
 
--
______________________________________________________________________
 
Joel Nydahl, Ph.D.                              PHONE:  (954) 475-6642
Chair, English Department                         FAX:  (954) 475-6646
Broward Community College
3501 Southwest Davie Road
Davie, Florida 33314                 E-MAIL:  jnydahl@broward.cc.fl.us
 
                               BIRD LIVES!
______________________________________________________________________
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My favorite, not for its literary acumen but because its protagonist is a
college composition instructor, is _Mustang Sally_ by Edward Allen (W.W.
Norton, 1992).  It could only have been written by someone experienced in
teaching writing, and I found myself laughing aloud often.  On a trip to
Las Vegas, the teacher agrees to seek out and check on a former student for
her father.  Adventures ensue.
 
Marty Townsend
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I'll take a stab, Fred.
 
In Ohio (at least), the state board of regents has taken an increasingly
active role, in recent years, in trying to define the mission of both
community colleges and (state) universities.  A simplistic view of the
O.B.O.R. idealized missions for the respective institutions is that
community colleges are "supposed" to teach all the gen. ed. stuff that they
_can_ teach (along with the more "vocational" types of associate degree
offerings), thus providing lower-cost entry-to-college opportunities for
Ohio's residents.  Up to this point, perhaps, OBOR's reasoning might sound
valid, but let's consider what "lower-cost" opportunities bring with them,
in many/most cases, as baggage.
 
The community colleges within 100 or so miles of our campus (back east, 100
miles is a long way and encompasses a lot of institutions) charge about 40%
of our per-credit-hour tuition, sometimes less, and pay their teachers
accordingly.  Lest anyone might think that only the fatcats of the world
teach fycomp at our Ph.D.-granting institution, rest assured:  that's not
the case.  No tenure-line person has taught comp. here in the last decade,
and over 3/4 of our sections are taught by part-timers or grad assistants.
Yet within this less-than-ideal situation, we still receive daily reminders
that our university composition program is considered some sort of academic
ivory tower in comparison to community-college course counterparts.
 
At the risk of running long, I'll go into a little more detail.  We can't
use 30% or 40% part-time teachers of composition each semester without
digging a little deeply into the local talent pool on occasion, yet the
teachers we absolutely refuse to hire (or re-hire, because of egregious
teaching or student evaluations or misconduct in the past) find ready
employment at the area's community colleges.  This issue, if I may grant it
the reality of calling it an issue, is one of those "things" which may not
have changed since I first taught at a community college in 1990, but with
community college enrollments soaring in Ohio, quality control of teachers
may be slipping even more.  A second disquieting murmur comes from our
teachers who also teach at the community colleges, even the most enamored
of whom (with their cc experiences) relate that the area community colleges
use books we discarded (cavalier as we are, here in our ivory tower) 5-10
years ago, not to mention a similarly outdated pedagogy.  And lest this
begins to sound like a litany of self-praise, what I _would_ call an "if
they're breathing, pass them" attitude in the cc composition classes in our
area I don't need to hear from the teachers or the students.  (Even though
I *do* hear it.)  This more-than-laissez-faire approach to standards for
passing (in the c. colleges) is evident whenever someone returns to teach
for us (e.g., a former grad student) after a few terms of teaching
exclusively or mainly in area community colleges.  All of a sudden, this
person who was "on target" with our standards thinks a 2.5-page "research
paper" is pretty well developed, or thinks that (a student) missing 14 out
of 30 classes may still be overlooked.  Finally, I've recently received
letters verifying research papers (our only departure from instant
composition transfer-credit awards to students coming from comm. colleges)
in c.c. composition courses from as early as 1971.  Does anyone with
departmental record-keeping access find such verifications astonishing?
It's nothing short of a miracle, I'd say, for an institution which to this
day does not require a research paper in all their sections of Composition
II.
 
Maybe I'm just projecting--worrying about our ability to maintain standards
in the coming years and projecting those concerns onto a community college
which pays its comp. teachers far less than *we* do (and has fewer academic
resources of other kinds, as well).  Maybe.  But I'll tell you this, Fred,
and everyone else who has bothered to follow this long peroration:  I
enjoyed teaching composition at one of these same community colleges more
than I have ever enjoyed teaching it at "my" university, and I had a very
rewarding (developmental writing) class just this semester.  I love the
demographics of the community college students and I love what they bring
(often) to a writing class.  But if somehow the community colleges in our
area get the idea, along with the various other stakeholders implicated
with their efforts, that their mandate from the state is to matriculate the
highest possible percentage of students, whatever the means. . . .  Let's
just say that recent questions from our university administration along the
lines of "Why can't we make it easier for students to transfer all their
community-college coursework into this university?" concern the heck out of
me, considering what I see and hear of the composition-teaching at the
community colleges near us.  To be specific, I wonder if *my* vision of
composition teaching and standards is *their* vision, and I wonder if
anyone (outside our composition program) cares if these visions are
compatible.  If they do, they sure don't talk about it much.
 
                                                                ?  ?  ?
 
                                                                     J. Clark
 
>John, this notion of an "intellectual or academic schism" between CCs and
>universities is extremely interesting.  Could you characterize your
>understanding of the schism in more detail?
>
>Fred Kemp
>Texas Tech
>f.kemp@ttu.edu
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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My vote goes to Malamud's _A New Life_.
 
 
 
On Mon, 4 Jan 1999, Rhodes, Keith
wrote:
 
> Well, the best academic novel ever, not even discounting its weirdness, is
> still John Barth's _Giles, Goat-Boy_.
>
> Looks as if we've all awakened from a long winter's nap!
>
> Keith Rhodes
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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I take it that Ohio doesn't have articulation agreements between universities and
community colleges.  In Illinois we do, and we adhere to them strictly.  While I
agree that it is difficult to have control over large numbers of adjunct
faculty.  It's a problem that I have observed at every university I've been
connected with as well as at our community college.
 
Perhaps, John, it would be worth your while to query the list about articulation
agreements in various states--then see if you can't get Ohio on the stick
 
Tina Stover
Belleville Area College
Belleville, IL
 
John M. Clark wrote:
 
> I'll take a stab, Fred.
>
> In Ohio (at least), the state board of regents has taken an increasingly
> active role, in recent years, in trying to define the mission of both
> community colleges and (state) universities.  A simplistic view of the
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> miles is a long way and encompasses a lot of institutions) charge about 40%
> of our per-credit-hour tuition, sometimes less, and pay their teachers
> accordingly.  Lest anyone might think that only the fatcats of the world
> teach fycomp at our Ph.D.-granting institution, rest assured:  that's not
> the case.  No tenure-line person has taught comp. here in the last decade,
> and over 3/4 of our sections are taught by part-timers or grad assistants.
> Yet within this less-than-ideal situation, we still receive daily reminders
> that our university composition program is considered some sort of academic
> ivory tower in comparison to community-college course counterparts.
>
> At the risk of running long, I'll go into a little more detail.  We can't
> use 30% or 40% part-time teachers of composition each semester without
> digging a little deeply into the local talent pool on occasion, yet the
> teachers we absolutely refuse to hire (or re-hire, because of egregious
> teaching or student evaluations or misconduct in the past) find ready
> employment at the area's community colleges.  This issue, if I may grant it
> the reality of calling it an issue, is one of those "things" which may not
> have changed since I first taught at a community college in 1990, but with
> community college enrollments soaring in Ohio, quality control of teachers
> may be slipping even more.  A second disquieting murmur comes from our
> teachers who also teach at the community colleges, even the most enamored
> of whom (with their cc experiences) relate that the area community colleges
> use books we discarded (cavalier as we are, here in our ivory tower) 5-10
> years ago, not to mention a similarly outdated pedagogy.  And lest this
> begins to sound like a litany of self-praise, what I _would_ call an "if
> they're breathing, pass them" attitude in the cc composition classes in our
> area I don't need to hear from the teachers or the students.  (Even though
> I *do* hear it.)  This more-than-laissez-faire approach to standards for
> passing (in the c. colleges) is evident whenever someone returns to teach
> for us (e.g., a former grad student) after a few terms of teaching
> exclusively or mainly in area community colleges.  All of a sudden, this
> person who was "on target" with our standards thinks a 2.5-page "research
> paper" is pretty well developed, or thinks that (a student) missing 14 out
> of 30 classes may still be overlooked.  Finally, I've recently received
> letters verifying research papers (our only departure from instant
> composition transfer-credit awards to students coming from comm. colleges)
> in c.c. composition courses from as early as 1971.  Does anyone with
> departmental record-keeping access find such verifications astonishing?
> It's nothing short of a miracle, I'd say, for an institution which to this
> day does not require a research paper in all their sections of Composition
> II.
>
> Maybe I'm just projecting--worrying about our ability to maintain standards
> in the coming years and projecting those concerns onto a community college
> which pays its comp. teachers far less than *we* do (and has fewer academic
> resources of other kinds, as well).  Maybe.  But I'll tell you this, Fred,
> and everyone else who has bothered to follow this long peroration:  I
> enjoyed teaching composition at one of these same community colleges more
> than I have ever enjoyed teaching it at "my" university, and I had a very
> rewarding (developmental writing) class just this semester.  I love the
> demographics of the community college students and I love what they bring
> (often) to a writing class.  But if somehow the community colleges in our
> area get the idea, along with the various other stakeholders implicated
> with their efforts, that their mandate from the state is to matriculate the
> highest possible percentage of students, whatever the means. . . .  Let's
> just say that recent questions from our university administration along the
> lines of "Why can't we make it easier for students to transfer all their
> community-college coursework into this university?" concern the heck out of
> me, considering what I see and hear of the composition-teaching at the
> community colleges near us.  To be specific, I wonder if *my* vision of
> composition teaching and standards is *their* vision, and I wonder if
> anyone (outside our composition program) cares if these visions are
> compatible.  If they do, they sure don't talk about it much.
>
>                                                                 ?  ?  ?
>
>                                                                      J. Clark
>
> >John, this notion of an "intellectual or academic schism" between CCs and
> >universities is extremely interesting.  Could you characterize your
> >understanding of the schism in more detail?
> >
> >Fred Kemp
> >Texas Tech
> >f.kemp@ttu.edu
>
>                  Dr. John Clark -- General Studies Writing (English)
>                  Bowling Green State University, Bowling Green, Ohio
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***********************Call for Proposals********************
 
******************DEADLINE FEBRUARY 1ST*********************
 
 
SECOND BIENNEAL FEMINISM(S) AND RHETORIC(S) CONFERENCE
Challenging Rhetorics: Cross-Disciplinary Sites of Feminist Discourse
October 7-9, 1999, University of Minnesota, Minneapolis, MN.
 
Don't be left on the margins!  Join us for this special, interdisciplinary
event.
 
Our distinguished speakers include: Dorothy Allison, Judith Butler, Deborah
Cameron, Lorraine Code, Lisa Ede, Janet Eldred, Janet Emig, Elizabeth Flynn,
Evelyn Fox Keller, Jane Gallop, Cheryl Glenn, Janice Gould, Suzette
Haden-Elgin, Judith Halberstam, Joy Harjo, Florence Howe, Susan Jarratt, Nan
Johnson, Jacqueline Jones Royster, Gesa Kirsch, Robin Lakoff, Shirley Logan,
Andrea Lunsford, Arabella Lyon, Harriet Malinowitz, Joyce Irene Middleton,
Susan Miller, Peter Mortensen, Julia Penelope, Krista Ratcliffe, Joy Ritchie,
Kate Ronald, Dale Spender, C. Jan Swearingen, Kathleen Welch, Louise Wetherbee
Phelps, Lynn Worsham, and others.
 
Mail submissions for conference sessions by February 1st, 1999 to:
 
Feminism(s) and Rhetoric(s) Conference
Center for Interdisciplinary Studies of Writing
227 Lind Hall
207 Church Street SE
University of Minnesota
Minneapolis, MN  55455
 
See our web site for more information:  http://femrhet.cla.umn.edu
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Two interesting threads going on here:  the one in the subject line above and
another, "Schism between CCs and Universities."
 
When "LBENSEL" says that "of course" CC composition standards are not "the
same
. . as [his] own," he almost certainly casts a long shadow over the quality of
CC instruction in general; it seems unlikely that he means that syllabi and
course descriptions from one college or university often are not congruent
with those of another institution.  If this attitude is pervasive, it is no
wonder that there is a "schism."  Having taught for decades in a large
state-supported, research-oriented university and in a prestigious private
college (the University of Michigan and Babson College, respectively), I
consider such an attitude scandalous and indefensible.
 
Faculty at CCs, while being overworked, are, in general, dedicated to
teaching.  As a student, I had my share of GTAs (and I was one myself) who
were most concerned with a dissertation and their own courses and of
professors who were most concerned with their next publication, to give
focused attention to their composition classes filled with needy students.
 
Where does this attitude come from?  What validity does it have?  How many
academics secretly share it?
 
[LBENSEL] wrote:
 
> Kurt--
>
> Here is a new twist for your thesis:
>
> At the University of Tennessee, we, too, have the "three NCs and you're
> out" policy, which usually means the student who hasn't passed fyc after 3
> attempts completes the course elsewhere and transfers back to UT. The
> problem, of course, has been that the community college course they opt to
> take often does not carry the same standards as our own. For that reason,
> we utilize a new grade we put in for our writing-emphasis courses, IW
> ("Incomplete Due to Writing"). This grades enables us a chance to use the
> Writing Center as a place for a student to rework his/her portfolio from
> fyc one-on-one with a tutor until the skills are sufficient for moving on
> to the next level. Sometimes, the IW does not result in a passing (C)
> grade for the course, but it can at least enable a student an opportunity
> to improve enough so that there is a greater chance of passing the course
> when it is repeated.
>
> --L. Bensel-Meyers
> Director of Composition
> Department of English
> Univ. of Tennessee
> Knoxville, TN  37996-0430
 
 
 
--
______________________________________________________________________
 
Joel Nydahl, Ph.D.                              PHONE:  (954) 475-6642
Chair, English Department                         FAX:  (954) 475-6646
Broward Community College
3501 Southwest Davie Road
Davie, Florida 33314                 E-MAIL:  jnydahl@broward.cc.fl.us
 
                               BIRD LIVES!
______________________________________________________________________
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              ipct-l-request@listserv.georgetown.edu,
              facsup-l-request@uconnvm.uconn.edu,
              heproc-l-request@american.edu, k12admin-request@listserv.syr.edu,
              C-FEST list <C-FEST@listserv.uta.edu>,
              WCenter <WCenter@ttacs6.ttu.edu>,
              Daedalus Teach <teach@daedalus.com>,
              PreText <pretext@jefferson.village.virginia.edu>,
              NCTE-epub <ncte-epub@serv1.ncte.org>
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                        ***Please forward freely***
 
The CCCC Computer Connection is proud to inaugurate NCTE's new TechCenter, a
portable PC network providing internet access for 10 PCs equipped with
CD-rom drives and software packages, including word processors, Adobe
acrobat/basic web authoring tools, email software, and a web browser. The
TechCenter will makes it debut at the upcoming Conference on College
Composition and Communication in Atlanta, GA.
 
Equipped with the new TechCenter, the Computer Connection invites you to
present an informal session relating to computer use.  Sessions will be held
on Thursday (March 25) and Friday (March 26) and may include any of the
following:
 
*  composition software, either currently in use or under development,
*  Internet or WWW courses or classroom activities,
*  uses of computers in the classroom or for research.
 
In addition, the Computer Connection will include software for testing by
conference participants. Please note that the anticipated platform will be
PC, but you may contact the Computer Connection for more details on
compatibility.
 
To schedule your presentation or demonstration, please contact Joyce
Simutius <simutisj2@UofS.edu> by February 1.
 
The Computer Connection is organized by Joyce Simutius, Peter Sands, and
Claudine Keenan.
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Tina Stover writes as follows below.  Ohio _does_ have articulation
agreements, Tina, but they don't extend to areas such as curricular
conformity, much less a slippery concept such as standards--not in
practice, at any rate.  That's precisely "my problem":  if agreement exists
that we'll accept c.c. composition classes as equal/equivalent to ours but
there's a discernibly wide/widening gap between what we teach and how we
assess, how exactly do we ameliorate the disparity?  How do _you_, or do
you perceive no such disparity?  If, as I suspect, you're telling me that
some states have "teeth" in their articulation agreements, you're right: I
need (and would love) to hear how they work it.
 
By the way, this "schism" issue is hardly my/our biggest problem--at least
I don't think about it every morning when I arise--but it may be one we're
even more powerless than usual to avoid or improve upon.  I wish I had a
nickel for every research study we could/should do--given world, time, and
resources enough--and the composition preparation-level of transfers from
community colleges in our area is another one.  There is a silver lining,
though.  I'm thankful that students are so resilient and catch on as
quickly as they do.  While noting that it's _always_ a challenge for
students to adapt to different teaching styles and different curricula, I'd
say that I'm just as concerned about fully enrolled students at this
university going elsewhere for their composition credits as I am about
transfers coming in with those same credits.  The idea of "go where it's
easier *because* it's easier" is the one I find most unpalatable.  The
slippery slope in that scenario, if I need to point it out, is that our
powers-that-be someday might decide (it's happened elsewhere, as I
understand) to farm out all our composition teaching to somewhere it can be
done more cheaply and, by golly, all the students pass!  Monday is normally
my slippery slope day, but we were closed for snow and ice yesterday, so
forgive me--today is a makeup day.
 
                                                                ; - )  JMClark
 
                                                                J. Clark
 
>I take it that Ohio doesn't have articulation agreements between
>universities and
>community colleges.  In Illinois we do, and we adhere to them strictly.
>While I
>agree that it is difficult to have control over large numbers of adjunct
>faculty.  It's a problem that I have observed at every university I've been
>connected with as well as at our community college.
>
>Perhaps, John, it would be worth your while to query the list about
>articulation
>agreements in various states--then see if you can't get Ohio on the stick
>
>Tina Stover
>Belleville Area College
>Belleville, IL
>
>John M. Clark wrote:
>
>> I'll take a stab, Fred.
>>
>> In Ohio (at least), the state board of regents has taken an increasingly
>> active role, in recent years, in trying to define the mission of both
>> community colleges and (state) universities.  A simplistic view of the
>> O.B.O.R. idealized missions for the respective institutions is that
>> community colleges are "supposed" to teach all the gen. ed. stuff that they
>> _can_ teach (along with the more "vocational" types of associate degree
>> offerings), thus providing lower-cost entry-to-college opportunities for
>> Ohio's residents.  Up to this point, perhaps, OBOR's reasoning might sound
>> valid, but let's consider what "lower-cost" opportunities bring with them,
>> in many/most cases, as baggage.
>>
>> The community colleges within 100 or so miles of our campus (back east, 100
>> miles is a long way and encompasses a lot of institutions) charge about 40%
>> of our per-credit-hour tuition, sometimes less, and pay their teachers
>> accordingly.  Lest anyone might think that only the fatcats of the world
>> teach fycomp at our Ph.D.-granting institution, rest assured:  that's not
>> the case.  No tenure-line person has taught comp. here in the last decade,
>> and over 3/4 of our sections are taught by part-timers or grad assistants.
>> Yet within this less-than-ideal situation, we still receive daily reminders
>> that our university composition program is considered some sort of academic
>> ivory tower in comparison to community-college course counterparts.
>>
>> At the risk of running long, I'll go into a little more detail.  We can't
>> use 30% or 40% part-time teachers of composition each semester without
>> digging a little deeply into the local talent pool on occasion, yet the
>> teachers we absolutely refuse to hire (or re-hire, because of egregious
>> teaching or student evaluations or misconduct in the past) find ready
>> employment at the area's community colleges.  This issue, if I may grant it
>> the reality of calling it an issue, is one of those "things" which may not
>> have changed since I first taught at a community college in 1990, but with
>> community college enrollments soaring in Ohio, quality control of teachers
>> may be slipping even more.  A second disquieting murmur comes from our
>> teachers who also teach at the community colleges, even the most enamored
>> of whom (with their cc experiences) relate that the area community colleges
>> use books we discarded (cavalier as we are, here in our ivory tower) 5-10
>> years ago, not to mention a similarly outdated pedagogy.  And lest this
>> begins to sound like a litany of self-praise, what I _would_ call an "if
>> they're breathing, pass them" attitude in the cc composition classes in our
>> area I don't need to hear from the teachers or the students.  (Even though
>> I *do* hear it.)  This more-than-laissez-faire approach to standards for
>> passing (in the c. colleges) is evident whenever someone returns to teach
>> for us (e.g., a former grad student) after a few terms of teaching
>> exclusively or mainly in area community colleges.  All of a sudden, this
>> person who was "on target" with our standards thinks a 2.5-page "research
>> paper" is pretty well developed, or thinks that (a student) missing 14 out
>> of 30 classes may still be overlooked.  Finally, I've recently received
>> letters verifying research papers (our only departure from instant
>> composition transfer-credit awards to students coming from comm. colleges)
>> in c.c. composition courses from as early as 1971.  Does anyone with
>> departmental record-keeping access find such verifications astonishing?
>> It's nothing short of a miracle, I'd say, for an institution which to this
>> day does not require a research paper in all their sections of Composition
>> II.
>>
>> Maybe I'm just projecting--worrying about our ability to maintain standards
>> in the coming years and projecting those concerns onto a community college
>> which pays its comp. teachers far less than *we* do (and has fewer academic
>> resources of other kinds, as well).  Maybe.  But I'll tell you this, Fred,
>> and everyone else who has bothered to follow this long peroration:  I
>> enjoyed teaching composition at one of these same community colleges more
>> than I have ever enjoyed teaching it at "my" university, and I had a very
>> rewarding (developmental writing) class just this semester.  I love the
>> demographics of the community college students and I love what they bring
>> (often) to a writing class.  But if somehow the community colleges in our
>> area get the idea, along with the various other stakeholders implicated
>> with their efforts, that their mandate from the state is to matriculate the
>> highest possible percentage of students, whatever the means. . . .  Let's
>> just say that recent questions from our university administration along the
>> lines of "Why can't we make it easier for students to transfer all their
>> community-college coursework into this university?" concern the heck out of
>> me, considering what I see and hear of the composition-teaching at the
>> community colleges near us.  To be specific, I wonder if *my* vision of
>> composition teaching and standards is *their* vision, and I wonder if
>> anyone (outside our composition program) cares if these visions are
>> compatible.  If they do, they sure don't talk about it much.
>>
>>                                                                 ?  ?  ?
>>
>>                                                                      J.
>>Clark
>>
>> >John, this notion of an "intellectual or academic schism" between CCs and
>> >universities is extremely interesting.  Could you characterize your
>> >understanding of the schism in more detail?
>> >
>> >Fred Kemp
>> >Texas Tech
>> >f.kemp@ttu.edu
>>
>>                  Dr. John Clark -- General Studies Writing (English)
>>                  Bowling Green State University, Bowling Green, Ohio
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Joel--
 
I agree with you that we should not hastily assume all community college
composition courses are essentially less satisfactory than those at
4-year colleges or universities. In fact, we are placing more and more of
our better PhDs in positions at 2-year schools, and I find it quite
comforting to know the teaching staff at these schools is often as, or
even more, dedicated than our own.
 
However, to defend my comment a bit, and to underscore what is a real
problem with the highly-political articulation agreements at my
institution, I do want to point out that I was referring to the specific
institution that our students choose to go to in our area specifically to
by-pass the rigor of our fyc program. Because the Governor has said we
must accept these courses as equivalent, and because it is becoming
widely-known by the students that these courses are both easier and
cheaper than ours, many of our weaker students are opting to transfer fyc
credits into our program. These courses sometimes might be equivalent to
ours (particularly when taught by someone who has previously taught at our
institution) but the course descriptions and requirements are not
equivalent, particularly in that they do not "require" a critical reading
and research component unless the teacher chooses to put one in. I have
encountered these problems in two ways: faculty across our curriculum will
contact me when these students do not perform well in their classes to ask
how the student "passed" composition; and more conscientious transfer
students will ask me to "declassify" their transfer credit so they can be
allowed to take composition at our institution (which is institutionally
impossible, in view of the articulation agreement, and, hence, these
students opt to make up the deficiency on their own through our Writing
Center). It also does not help that this 2-year school tends to hire those
teachers that we have not rehired due to incompetence in the classroom.
 
I guess I am saying I am sorry that you saw my comment as a general,
uninformed bias against 2-year institutions. It was not intended as such,
and was well-grounded in a discrepancy between the goals of this
particular 2-year college and our own university, a discrepancy not
recognized by the state legislature that mandates the equivalency but
recognized by faculty and students who turn to me for help.
 
--L. Bensel-Meyers
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To respond to Joel Nydahl's recent post with what I hope will clarify my
own position, the only manner in which I have or would call into question
the _teachers_ of composition in community colleges of my acquaintance is
in reference to the teaching they did at *our* institution.  Many of the
adjuncts we don't or wouldn't hire, as I've earlier alluded to, simply
haven't "handled themselves well" (in my/our view, of course) when they
taught here.  They may be adequate or wonderful teachers at the community
colleges which do hire them, but since these "turndowns" sometimes continue
to apply here and sometimes talk to us about their teaching since we hired
them last. . . .  I'm not getting the impression that they've changed their
pedagogy a lot when in a different institution--though anything is
possible.  Are community college teachers dedicated?  Well, what adjective
would you use for someone who teaches a semester of comp. to 25 students
for $1300?  (And I'm not looking for a pejorative answer to the preceding
question, in light of my teaching a four-day-a-week developmental writing
course last semester for zip, nada.)
 
                                                                J. Clark
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Tina is correct.  Co-institutional articulations are as common these days
as membership in AACC and ACCT.  But John's comments suggest that Ohio's
Board of Regents may discourage any avenue that might impinge upon their
own power or their ability to rule by fiat.  Yet, these people must be
accountable to someone.
 
I would also gather that Ohio's community/technical colleges have
accreditation/certification problems that would limit their student's
transferability anyway.  I'll bet if someone courageously refused to
accept their transfer candidates on the basis of standards, things would
change quickly.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Tue, 5 Jan 1999, Christina Stover wrote:
>
> I take it that Ohio doesn't have articulation agreements between
> universities and community colleges.  In Illinois we do, and we adhere
> to them strictly.  While I agree that it is difficult to have control
> over large numbers of adjunct faculty.  It's a problem that I have
> observed at every university I've been connected with as well as at our
> community college.
>
> Perhaps, John, it would be worth your while to query the list about
> articulation agreements in various states--then see if you can't get
> Ohio on the stick
--------------------------------------------------------------------------
> > John M. Clark wrote:
> >
> > I'll take a stab, Fred.
> >
> > In Ohio (at least), the state board of regents has taken an increasingly
> > active role, in recent years, in trying to define the mission of both
> > community colleges and (state) universities.  A simplistic view of the
> > O.B.O.R. idealized missions for the respective institutions is that
> > community colleges are "supposed" to teach all the gen. ed. stuff that they
> > _can_ teach (along with the more "vocational" types of associate degree
> > offerings), thus providing lower-cost entry-to-college opportunities for
> > Ohio's residents.  Up to this point, perhaps, OBOR's reasoning might sound
> > valid, but let's consider what "lower-cost" opportunities bring with them,
> > in many/most cases, as baggage.
> >
> > The community colleges within 100 or so miles of our campus (back east, 100
> > miles is a long way and encompasses a lot of institutions) charge about 40%
> > of our per-credit-hour tuition, sometimes less, and pay their teachers
> > accordingly.  Lest anyone might think that only the fatcats of the world
> > teach fycomp at our Ph.D.-granting institution, rest assured:  that's not
> > the case.  No tenure-line person has taught comp. here in the last decade,
> > and over 3/4 of our sections are taught by part-timers or grad assistants.
> > Yet within this less-than-ideal situation, we still receive daily reminders
> > that our university composition program is considered some sort of academic
> > ivory tower in comparison to community-college course counterparts.
> >
> > At the risk of running long, I'll go into a little more detail.  We can't
> > use 30% or 40% part-time teachers of composition each semester without
> > digging a little deeply into the local talent pool on occasion, yet the
> > teachers we absolutely refuse to hire (or re-hire, because of egregious
> > teaching or student evaluations or misconduct in the past) find ready
> > employment at the area's community colleges.  This issue, if I may grant it
> > the reality of calling it an issue, is one of those "things" which may not
> > have changed since I first taught at a community college in 1990, but with
> > community college enrollments soaring in Ohio, quality control of teachers
> > may be slipping even more.  A second disquieting murmur comes from our
> > teachers who also teach at the community colleges, even the most enamored
> > of whom (with their cc experiences) relate that the area community colleges
> > use books we discarded (cavalier as we are, here in our ivory tower) 5-10
> > years ago, not to mention a similarly outdated pedagogy.  And lest this
> > begins to sound like a litany of self-praise, what I _would_ call an "if
> > they're breathing, pass them" attitude in the cc composition classes in our
> > area I don't need to hear from the teachers or the students.  (Even though
> > I *do* hear it.)  This more-than-laissez-faire approach to standards for
> > passing (in the c. colleges) is evident whenever someone returns to teach
> > for us (e.g., a former grad student) after a few terms of teaching
> > exclusively or mainly in area community colleges.  All of a sudden, this
> > person who was "on target" with our standards thinks a 2.5-page "research
> > paper" is pretty well developed, or thinks that (a student) missing 14 out
> > of 30 classes may still be overlooked.  Finally, I've recently received
> > letters verifying research papers (our only departure from instant
> > composition transfer-credit awards to students coming from comm. colleges)
> > in c.c. composition courses from as early as 1971.  Does anyone with
> > departmental record-keeping access find such verifications astonishing?
> > It's nothing short of a miracle, I'd say, for an institution which to this
> > day does not require a research paper in all their sections of Composition
> > II.
> >
> > Maybe I'm just projecting--worrying about our ability to maintain standards
> > in the coming years and projecting those concerns onto a community college
> > which pays its comp. teachers far less than *we* do (and has fewer academic
> > resources of other kinds, as well).  Maybe.  But I'll tell you this, Fred,
> > and everyone else who has bothered to follow this long peroration:  I
> > enjoyed teaching composition at one of these same community colleges more
> > than I have ever enjoyed teaching it at "my" university, and I had a very
> > rewarding (developmental writing) class just this semester.  I love the
> > demographics of the community college students and I love what they bring
> > (often) to a writing class.  But if somehow the community colleges in our
> > area get the idea, along with the various other stakeholders implicated
> > with their efforts, that their mandate from the state is to matriculate the
> > highest possible percentage of students, whatever the means. . . .  Let's
> > just say that recent questions from our university administration along the
> > lines of "Why can't we make it easier for students to transfer all their
> > community-college coursework into this university?" concern the heck out of
> > me, considering what I see and hear of the composition-teaching at the
> > community colleges near us.  To be specific, I wonder if *my* vision of
> > composition teaching and standards is *their* vision, and I wonder if
> > anyone (outside our composition program) cares if these visions are
> > compatible.  If they do, they sure don't talk about it much.
-------------------------------------------------------------------------------
> > >John, this notion of an "intellectual or academic schism" between CCs and
> > >universities is extremely interesting.  Could you characterize your
> > >understanding of the schism in more detail?
> > >
> > >Fred Kemp
> > >Texas Tech
> > >f.kemp@ttu.edu
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Wow!  L. Bensel-Meyers has experiences and perceptions which absolutely
mirror mine with regard to the so-called schism.  Even when it's a problem
we're perceiving, it's somehow comforting to know that our
reality-perceptions are not totally idiosyncratic.
 
Bensel-Meyers reminds me of how we started this thread:  When a four-time
repeater of our _first-semester_ comp. class (forget about our
second-semester class, which is much tougher) says, "I'll just take it
(Introductory Writing) at home this summer," I gotta ask myself what WE,
all of us, are doing wrong--and that could be a lot of things.
 
                                                                John Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Ohio is not an anomaly, as one of the MLA panels last week reminded
participants.  At the close of Joe Harris' very useful, and I think
accurate, description of some "comp droid" dilemmas, the first respondent
was a California community college faculty member arguing with Joe's
representation of community college faculty members.  What was most
interesting and disheartening was that this is where we headed after Scott
Stevens', Deborah Holdstein's, and Joe's very throughtful papers.  This is
criticism, not of the cc faculty member but of the rhetorical position we
accepted--bickering amongst ourselves rather than able to work together on
issues that shape the work all of us do.  In California, too, divide and
conquer tactics are serving administrators who want to manage us in
non-collegial ways.
 
We too have articulation agreements between cc's, the CSU, and the UC, and
they affect students and institutions unevenly.  We too share faculty in
some of the same ways that Ohioans describe, again unevenly, and in ways
that chiefly disadvantage part time faculty members.
 
However important these articulation agreements and the excellence we hope
they help us support are, I hope that we can point our conversations
constructively and collegially rather than continuing the blaming that
serves our managers so well.
 
Carol Haviland
At 08:25 AM 1/5/99 -0600, you wrote:
>>On a related note, I sense an increasing intellectual or academic schism
>>between the community colleges in our state (Ohio) and the universities, at
>>least in terms of composition.  Perhaps this schism is just better or more
>>widely articulated at present.
>
>John, this notion of an "intellectual or academic schism" between CCs and
>universities is extremely interesting.  Could you characterize your
>understanding of the schism in more detail?
>
>Fred Kemp
>Texas Tech
>f.kemp@ttu.edu
>
>
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The Conference on College Composition and Communication's Executive
Committee is inviting members to comment on the short list of possible
locations for the 2004 convention.
 
Cities that meet the organization's criteria include:
 
San Antonio, TX
New Orleans, LA
San Francisco, CA
Salt Lake City, UT
Cleveland, OH
 
Please visit http://www.ncte.org/cccc/site/ if you wish to convey to the
Executive Committee reasons why any of those cities should or should not
be chosen.
 
The deadline for initial comments is February 15, 1999.
 
--Eric Crump, NCTE
mailto:eric@serv1.ncte.org
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Well, you know, Chet, I'm glad you used the appellation "courageous" below
(actually, courageously).  That someone you mention, arbiter of "difficult"
transfer cases, happens to be me.  Being courageous isn't always easy or
popular, however--especially when the other someone (who's wondering why
our faculty resists no-questions-asked articulation agreements as
mentioned) is the big cahuna.  And by the way, for other participants and
listeners in this conversation, fycomp isn't the only area wherein our
university staff see a curriculum or standards gap.  Math is right there
with us (i.e., has the same perceptions of an outlook or standards schism),
and we hear fewer but similar perceptions from the sciences.
 
It's interesting and can't be coincidental that Math--like fycomp--is
heavily taught by adjunct faculty both here and in the community colleges.
The community colleges in our area often pick our former grad students for
full-time hires in English, and--while they don't always hire the people
*I* think they should have hired--they get some very good and dedicated
teachers that way.  In general, the full-time community college teachers of
writing I know are darn good people--good at their job and dedicated.  I
don't agree with their curriculum or their textbook selections or even
their standards, but I know that they're saddled with most of those
choices, not making them of their own volition.  The hiring situation
around here dictates that, in English Studies at least, any institution
willing to pay a living wage and benefits can get a wide selection of
excellent candidates for any full-time position--certainly including a
10-sections-per-annum composition-teaching position at our two-year
colleges.  Maybe the real, nitty-gritty problem is that neither two- nor
four-year institutions can teach what they think or know they should be
teaching, cannot ask for or hold the standards they otherwise would in
their classes, because they don't want to be held accountable for the
"temp" teachers they hire or the conditions under which those temporary
teachers work.  Money doesn't solve every problem or automatically improve
(perhaps) any teaching situation, but there's a high correlation between
per-credit-hour wage and the quality of applicants an institution gets for
their teaching positions.  Our adjunct faculty average about $850 per
credit hour as composition teachers, and we're not proud of that or
satisfied with it; community colleges in our area pay maybe half that rate
for their adjunct composition faculty.
 
 What I'm suggesting is that the schism I see between our four-year
university and local community colleges, if real, has two plausible and
highly interrelated causes:  poorer quality adjunct teaching at the
two-year school and administration-initiated dumbing down (of curriculum
and standards) to call less attention to the quality of the teaching.  Our
own warts are plenty visible; we do the same things I'm suggesting the
two-year colleges may do and for the same reasons I'm suggesting they
(probably) do them.  Fortunately for us, our higher pay scale and higher
(perceived) status allow us a _little_ more clout--that's just my
perception and it's darned little more--in pushing for curricular evolution
and reasonably high standards than our "local" two-year schools.  It's not
for me to second-guess their motivations or reasoning; the results of their
policies and procedures, however, are (seem?) evident.
 
I don't know what's gotten into me today; I'm normally so reticent.
 
                                                                ; - )  JMClark
 
>Tina is correct.  Co-institutional articulations are as common these days
>as membership in AACC and ACCT.  But John's comments suggest that Ohio's
>Board of Regents may discourage any avenue that might impinge upon their
>own power or their ability to rule by fiat.  Yet, these people must be
>accountable to someone.
>
>I would also gather that Ohio's community/technical colleges have
>accreditation/certification problems that would limit their student's
>transferability anyway.  I'll bet if someone courageously refused to
>accept their transfer candidates on the basis of standards, things would
>change quickly.  :-)
>
>    Chet Pryor__Professor & Testing Coordinator__Montgomery College
>    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>---------------------------------------------------------------------------
>> On Tue, 5 Jan 1999, Christina Stover wrote:
>>
>> I take it that Ohio doesn't have articulation agreements between
>> universities and community colleges.  In Illinois we do, and we adhere
>> to them strictly.  While I agree that it is difficult to have control
>> over large numbers of adjunct faculty.  It's a problem that I have
>> observed at every university I've been connected with as well as at our
>> community college.
>>
>> Perhaps, John, it would be worth your while to query the list about
>> articulation agreements in various states--then see if you can't get
>> Ohio on the stick
>--------------------------------------------------------------------------
>> > John M. Clark wrote:
>> >
>> > I'll take a stab, Fred.
>> >
>> > In Ohio (at least), the state board of regents has taken an increasingly
>> > active role, in recent years, in trying to define the mission of both
>> > community colleges and (state) universities.  A simplistic view of the
>> > O.B.O.R. idealized missions for the respective institutions is that
>> > community colleges are "supposed" to teach all the gen. ed. stuff that
>>they
>> > _can_ teach (along with the more "vocational" types of associate degree
>> > offerings), thus providing lower-cost entry-to-college opportunities for
>> > Ohio's residents.  Up to this point, perhaps, OBOR's reasoning might sound
>> > valid, but let's consider what "lower-cost" opportunities bring with them,
>> > in many/most cases, as baggage.
>> >
>> > The community colleges within 100 or so miles of our campus (back
>>east, 100
>> > miles is a long way and encompasses a lot of institutions) charge
>>about 40%
>> > of our per-credit-hour tuition, sometimes less, and pay their teachers
>> > accordingly.  Lest anyone might think that only the fatcats of the world
>> > teach fycomp at our Ph.D.-granting institution, rest assured:  that's not
>> > the case.  No tenure-line person has taught comp. here in the last decade,
>> > and over 3/4 of our sections are taught by part-timers or grad assistants.
>> > Yet within this less-than-ideal situation, we still receive daily
>>reminders
>> > that our university composition program is considered some sort of
>>academic
>> > ivory tower in comparison to community-college course counterparts.
>> >
>> > At the risk of running long, I'll go into a little more detail.  We can't
>> > use 30% or 40% part-time teachers of composition each semester without
>> > digging a little deeply into the local talent pool on occasion, yet the
>> > teachers we absolutely refuse to hire (or re-hire, because of egregious
>> > teaching or student evaluations or misconduct in the past) find ready
>> > employment at the area's community colleges.  This issue, if I may
>>grant it
>> > the reality of calling it an issue, is one of those "things" which may not
>> > have changed since I first taught at a community college in 1990, but with
>> > community college enrollments soaring in Ohio, quality control of teachers
>> > may be slipping even more.  A second disquieting murmur comes from our
>> > teachers who also teach at the community colleges, even the most enamored
>> > of whom (with their cc experiences) relate that the area community
>>colleges
>> > use books we discarded (cavalier as we are, here in our ivory tower) 5-10
>> > years ago, not to mention a similarly outdated pedagogy.  And lest this
>> > begins to sound like a litany of self-praise, what I _would_ call an "if
>> > they're breathing, pass them" attitude in the cc composition classes
>>in our
>> > area I don't need to hear from the teachers or the students.  (Even though
>> > I *do* hear it.)  This more-than-laissez-faire approach to standards for
>> > passing (in the c. colleges) is evident whenever someone returns to teach
>> > for us (e.g., a former grad student) after a few terms of teaching
>> > exclusively or mainly in area community colleges.  All of a sudden, this
>> > person who was "on target" with our standards thinks a 2.5-page "research
>> > paper" is pretty well developed, or thinks that (a student) missing 14 out
>> > of 30 classes may still be overlooked.  Finally, I've recently received
>> > letters verifying research papers (our only departure from instant
>> > composition transfer-credit awards to students coming from comm. colleges)
>> > in c.c. composition courses from as early as 1971.  Does anyone with
>> > departmental record-keeping access find such verifications astonishing?
>> > It's nothing short of a miracle, I'd say, for an institution which to this
>> > day does not require a research paper in all their sections of Composition
>> > II.
>> >
>> > Maybe I'm just projecting--worrying about our ability to maintain
>>standards
>> > in the coming years and projecting those concerns onto a community college
>> > which pays its comp. teachers far less than *we* do (and has fewer
>>academic
>> > resources of other kinds, as well).  Maybe.  But I'll tell you this, Fred,
>> > and everyone else who has bothered to follow this long peroration:  I
>> > enjoyed teaching composition at one of these same community colleges more
>> > than I have ever enjoyed teaching it at "my" university, and I had a very
>> > rewarding (developmental writing) class just this semester.  I love the
>> > demographics of the community college students and I love what they bring
>> > (often) to a writing class.  But if somehow the community colleges in our
>> > area get the idea, along with the various other stakeholders implicated
>> > with their efforts, that their mandate from the state is to
>>matriculate the
>> > highest possible percentage of students, whatever the means. . . .  Let's
>> > just say that recent questions from our university administration
>>along the
>> > lines of "Why can't we make it easier for students to transfer all their
>> > community-college coursework into this university?" concern the heck
>>out of
>> > me, considering what I see and hear of the composition-teaching at the
>> > community colleges near us.  To be specific, I wonder if *my* vision of
>> > composition teaching and standards is *their* vision, and I wonder if
>> > anyone (outside our composition program) cares if these visions are
>> > compatible.  If they do, they sure don't talk about it much.
>-------------------------------------------------------------------------------
>> > >John, this notion of an "intellectual or academic schism" between CCs and
>> > >universities is extremely interesting.  Could you characterize your
>> > >understanding of the schism in more detail?
>> > >
>> > >Fred Kemp
>> > >Texas Tech
>> > >f.kemp@ttu.edu
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Salt Lake is an excellent choice......March skiing is wonderful--one of the
best times of the year.  SLC is beautiful!
 
 
 
-----Original Message-----
From: Eric Crump [mailto:eric@SERV1.NCTE.ORG]
Sent: Tuesday, January 05, 1999 4:14 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
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The Conference on College Composition and Communication's Executive
Committee is inviting members to comment on the short list of possible
locations for the 2004 convention.
 
Cities that meet the organization's criteria include:
 
San Antonio, TX
New Orleans, LA
San Francisco, CA
Salt Lake City, UT
Cleveland, OH
 
Please visit http://www.ncte.org/cccc/site/ if you wish to convey to the
Executive Committee reasons why any of those cities should or should not
be chosen.
 
The deadline for initial comments is February 15, 1999.
 
--Eric Crump, NCTE
mailto:eric@serv1.ncte.org
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Yes, David, I've been thinking about "A New Life" since this strand
began--definitely my favorite "academic novel" so far.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Tue, 5 Jan 1999, David Kann wrote:
 
> Does nobody remember Malamud's _A New Life_?  I read that just before I
> arrived at Cal Poly, SLO when it was still an ag/engineering school.
> Talk about life imitating art!  It was terrifying.
>
> David Kann
>
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Carol Haviland, like so many others responding to this thread, makes a good
and valid point in suggesting that we be collegial and constructive in
working together (as teachers) to assuage the constraints thrust upon us by
central administration (apologies to Carol if I've badly paraphrased here
or misrepresented her position).  Believe me, Carol, I couldn't agree more
that it's the *system* both two- and four-year colleges must constructively
work to improve, a system which in Ohio is heavily controlled by the state
Board of Regents and their agreements with state post-secondary
institutions' upper management.  If, as Chet Pryor suggests, there are
"courageous stands" being made at THAT level (state boards talking to
university or college presidents), I'm not aware (this may qualify me for
the cynic of the year award) of them.
 
Let me put it this way:  our secretary has a very fun and very apt
inscription which hangs above her desk, something along the lines of she
doesn't get to drive the train, choose the route, toot the whistle or say
when to stop, but let the train jump the tracks and guess who'll catch he_
_.  Because I'm forced to either let the train (metaphor for our
composition program) jump the tracks--which could mean anything from
accepting every transfer-credit request which comes my way to hiring every
adjunct-candidate who applies to putting 100 students in all our comp.
sections--or make unpleasant "accommodations" every day, believe me I
*know* what administrators and teachers at two- and four-year colleges put
up with.  But if (in Chet's words) someone has to act courageously and
occasionally, yes, tilt at a few windmills, then mid-level administrators
and even teachers must accept that burden if their "superiors" won't.  Some
days I think our secretary is the most ethical person I know; other days
I'm sure she is.
 
                                                                JMClark
 
>We too have articulation agreements between cc's, the CSU, and the UC, and
>they affect students and institutions unevenly.  We too share faculty in
>some of the same ways that Ohioans describe, again unevenly, and in ways
>that chiefly disadvantage part time faculty members.
>
>However important these articulation agreements and the excellence we hope
>they help us support are, I hope that we can point our conversations
>constructively and collegially rather than continuing the blaming that
>serves our managers so well.
>
>Carol Haviland
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Catherine's question is the easiest for me to answer, so I'll do that now
(I'm gonna go home and sleep on the other questions :)
 
None of my four case study participants were ESL.  Two had
moderate-to-severe cases of dyslexia, so they were not naturally
comfortable in a text-driven world (but both were very comfortable and, to
varying degrees, quite effective, speakers).  I wish that I had been
able to correlate failure and repeated failure rates with learning
disabilities, but institutions may not legally require students to
disclose their status as abled/disabled, so I could not determine the
extent to which having an LD precipitated/affected course repetition.
 
The only data I collected that might address ESL is when I looked at
course repetition by minority--again, not a category of required
disclosure, but one that many students revealed.  One category of minority
in my data set is "international student," and over the sample period 250
International Students enrolled in first-year composition.  These students
had the lowest repeat rate of any ethnic group, but since only 5 of them
were repeaters, the sample size is too small, I think, to draw any
conclusions. I suspect that few International Students repeated FYC
because (1) they left the university to return to their home school, or
(2) FYC might not have been a programmatic requirement (most International
Students were at the university for a graduate degree).  But we do offer
ESL sections of English 101 and 102; I did not collect data on that, but
it's out there.
 
Catherine also wrote:
 
> In other words, there is more to "college level writing" than
> the words on the page. There is an entire value system of a sociocultural
> nature that must be assimilated to at least some degree.
 
Yes, and I believe that to some extent the students I worked with closely
in my case studies did not buy into (or successfully understand or
assimilate) our value system that claims that FYC is an important class,
and that writing as we teach it in FYC is an important skill.  Raises lots
of interesting questions!
 
Kurt Bouman
College of Southern Idaho
and University of Idaho
boum9534@uidaho.edu
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See ideas below...
 
Seth Kahn-Egan
Syracuse University
PhD Student in Composition and Cultural Rhetoric
slkahneg@mailbox.syr.edu
315-423-8042 (home, NY)
804-315-0176 (home, VA)
____________________________________________________________________
"I'm as schizophrenic as a wet cat that's been beaten."--Kurt Cobain
"You are not what you own."--Fugazi
"You know, for the kids."--Tim Robbins, "The Hudsucker Proxy"
"Dave, I don't think that's a very good idea . . . Dave?"--HAL 9000
"Worry is like the interest you pay on a debt that never comes due."--"The
        Spanish Prisoner"
"Postmodernists don't agree with themselves."--Xin Liu Gale
"I'm a hedonist, just not a very good one."--Edward F. Lessor
"And what costume shall the poor girl wear to all tomorrow's
        parties?"--The Velvet Undergound
"I'm in love with the blank generation."--Richard Hell
 
On Tue, 5 Jan 1999, Eric Crump wrote:
 
> Cities that meet the organization's criteria include:
>
> San Antonio, TX--went to the National Communication Association
convention there in 1995 and it's a blast.  The Riverwalk is entertaining
enough to give conventioners a place to escape to, but not distracting
(see New Orleans, below)...
 
> New Orleans, LA--NCA convention was there in 1994.  They reported the
highest registration and lowest attendance in convention history.
 
> San Francisco, CA--Are SF and Boston still duking it out for "America's
Most Expensive City?"  Too rich for poor grad students like me...
 
> Salt Lake City, UT--Sure.
 
> Cleveland, OH--As long as nobody has to drive there...
 
Seth
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I LIVE in the intersection between universities and community colleges. My
campus is involved in a close partnership with Chandler-Gilbert Community
College, in which our two institutions together provide a full baccalaureate
programs for students at the Williams campus. I have been involved in
state-wide university-community college articulation in AZ since 1986. I have
recently been involved in developing a system of highly articulated "transfer
pathways" from the community colleges into AZ universities that give students
clear guidance but allow all institutions involved a great deal of curricular
flexibility. My spouse is a community college faculty member. I am so weary of
of university folks bashing community colleges and community college folks
bashing universities that I could scream. This has got to be one of the most
ragged intersections in all creation, and it is clearly evident in the current
CHE article on whether community colleges should or should not hire faculty
with PhDs. Four year colleges and universities accept courses usually on the
basis of catalog descriptions (of all things) from other 4 year institutions
almost without question--largely as a matter of professional courtesy. But try
to transfer something from a community college, and the quality police emerge
fully armed and ready to repel all boarders. State agencies tend to get
involved in articulation among public institutions because the baccalaureate
institutions have been very stubborn about accepting community college work,
on the assumption that it is of low quality without the least bit of evidence,
or through discriminatory application of quality standards to the community
college that they would not apply to other bacalaureate institutions (or, in
some cases, to themselves).
 
It's an issue of respect. But respect across this particular boundary seems to
be countercultural in both institutions, possibly because a good portion of
our professional ego or identity is deeply invested (in different ways) in NOT
being part of one or the other institution. And its the students who get
screwed in the culture wars. Often, trustees, regents, or legislators step in
(not necessarily as friends of students but often as agents of thrift) and say
"Thou shall respect one another." The commandment takes the form of more or
less stringent (more stringent--Florida; less stringent--Arizona) articulation
agreements that, if nothing else, tend to help students find their way in a
reasonable amount of time to a baccalaureate education.
 
Now, we can kick against the pricks (I mean this in a Renaissance sort of way)
or, as Carol suggests, we can explore the cultural and educational
possibilities of respecting one another as academics (we're all from the same
school, in a way) and working together to make politically established course
equivalencies REAL course equivalencies. But this will never happen without
mutual respect. Respect must be earned? Sure, but when respect is
counter-cultural it probably must be "mandated" before either side will
consider actually looking to see the strengths of the other side rather than
the weaknesses. Our partnership with Chandler-Gilbert is not an easy
partnership. We have overlapping but different missions. But it has been a
rare pleasure to watch our faculties, forced together by almost an accident of
co-location, slowly gain respect fro one another and learn from one another.
The border hosility is so engrained that we still have occasional
"bash-ettes," but things are getting better.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Hi All,
 
I'm hoping that I can enlist the help of the list members in getting out
the news that the English department at Rutgers University has an opening
for a tenure-track assistant professor with interests in composition and
literacy. The announcement is below: please post it to anyone you think
might be interested.
 
Rutgers, The State University of New Jersey
New Brunswick, NJ
www.rutgers.edu
 
Assistant Professor of English
 
Assistant Professor of English, with an interest in composition and
literacy. Tenure-track position beginning Fall 1999. Doctorate required,
preferably in composition. 2-2 teaching load, with revolving assignment to
the Graduate Seminar in the Teaching of Writing. Opportunity to develop
graduate courses and contribute to outreach projects with local community
colleges and high schools. Eventual administrative duties. Submit letter of
interest, resume, and dossier to Cheryl Wall, Chair, Department of English,
Rutgers University, New Brunswick, NJ 08904. Deadline: Feb. 22, 1999.
Interviews to be held at CCCC.
 
 
If you have any questions about the position, please don't hesitate to
contact me off-list at:
rimiller@rci.rutgers.edu
 
Thanks for your help.
 
Richard
 
 
Richard E. Miller
Associate Professor
Associate Director of the Writing Program
Rutgers University
New Brunswick, NJ 08904
732-932-2857
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Yes, Jarrell's marvelous _Pictures from an Institution_ is still
available.  First published in the early 1950's, it was reissued in
paperback in 1986 by U. of Chicago Press.  A colleague recently
recommended another academic novel, Mark Harris's _Wake Up, Stupid_.
Russo's _Straight Man_ is hard to beat.
--
  Michael Hennessy
  English Department
  Southwest Texas State University
  San Marcos, TX  78666
  (512) 245-3782
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I'm surprised that nobody has mentioned the Outcomes Statement, presumably
all set to appear in the journal WPA (when?), as one way to deal with the
issues of this thread.  It focuses on what students completing fyc should
be able to DO.  That is the nub of it, isn't it?  --Ed White
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Unlike John, I -do- think about this problem every morning as I arise. In
fact, I'm at my desk at Cincinnati State Technical and Community College at
7:30 a.m. preparing to teach an 8:00 Basic Writing class. I second John's
thoughts and comments and analysis, and I think part of the problem at my
college is the magic wand waved by the OBR that changed us into a community
college a few years ago.  Before that, we had been a technical college for
over 20 years with no thought of transfer and a gen ed. faculty already in
place that had evolved from the public school foundations of this college.
So, they had little formal training and no mentors. When I began teaching
here in the Humanities Division in 1993, I found low standards in
composition. However, at least I understood the criterion because I had
started my career in a four-year college at the University of Maine (under
the expert tutelage of Pat Burnes as department chair and Harvey Kail as
writing guru). After four years of teaching technical writing, English comp,
business writing, and literature in Humanities, I moved into the
Developmental English slot--because I could not fight the rest of the
English faculty on standards.  I am making my stand for standards in DE,
after receiving tenure, and have put most of my efforts towards finishing
the Ph.D.--I am A.B.D. at The Union Institute in rhetoric and composition.
However, the more I understand, the harder it is to accept the lack of
standards, lack of tracking, faculty shortcomings, adjunct hiring,
infighting, etc. Like John, though, I am challenged and rewarded every day
by teaching these students.  So I stay. Maybe someday the new faculty will
outnumber the old, and we can make some real changes. But for now, thanks
for listening.
 
Christine Heilman, English Writing Faculty
Cincinnati State Technical and Community College
heilmanc@cinstate.cc.oh.us
(513) 569-1735
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I realize this issue has been discussed lately, but I'd appreciate
information from others on strategies for creating reader of fyc student
essays.  I seem to remember someone mention an article on this.
Thanks in advance.
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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I'd also like some information on setting up a listserv for a new NCTE
assembly: Ethics in English.  Anyone have advice on this?  Cost?  Ease of
maintenance?  What's L-Soft?
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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AND, are there wpas who have established program-wide literacy surveys of
new fyc students, their attitudes/expectations toward reading, writing,
and college study?
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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Laurence,
 
NCTE's happy to provide discussion lists for groups that do the work of
the organization (like assemblies, fer instance).
 
Check out http://www.ncte.org/lists/admin.html
 
Let me know if you have any questions about how to fill out the form.
 
To answer your question, L-Soft (http://www.lsoft.com) is the company that
sells Listserv, the grandaddy of all discussion list programs (not that it
was the first but it was the first to develop into a sophisticated list
processor) and the program that hustles our WPA-L postings to us.
 
There are a number of free discussion list services, btw. If you want to
run many lists with many subscribers, Listserv may be a good choice, but
if you just want a single list, you might try something like eGroups.com.
I've got two lists there & the service and interface are terrific. You can
get a list free if you don't mind little ads appended to each post, or you
can pay $5 a month to have an ad-free list.
 
--Eric Crump
NCTE
 
On Wed, 6 Jan 1999, Musgrove, Laurence E. wrote:
 
->I'd also like some information on setting up a listserv for a new NCTE
->assembly: Ethics in English.  Anyone have advice on this?  Cost?  Ease of
->maintenance?  What's L-Soft?
->
->Laurence E. Musgrove
->Director of Composition
->University of Southern Indiana
->lemusgro.ucs@smtp.usi.edu
->http://www.usi.edu/libarts/english/musgrove.htm
->
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Thanks for the info, Eric.  Once again, the wpa-l proves to be a great
resource!
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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Can anyone direct me to a consultant or a curricular expert who would be
interested in a campus visit to foster a "linked" class between
freshman composition and an environmental biology lab? Thanks for any
help!
 
 
 
Lynne Rhodes
Director of Writing Assessment
USC Aiken
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Thank you, Christine, for echoing my sentiments.  I also taught at a
"community" college in the pre-magic-wand era, and like you, I saw a
non-curriculum in place when I entered that technical college that at least
I believed I could forge into a rational course of study for students
seeking technical degrees.  As schizophrenic as our university mission and
English department mission seem and are, the community-cum-technical
college mission seems even more so--especially post-magic-wand.  The
relatively newly named community colleges in our part of Ohio may be
adapting very well to the dual mission thrust upon them--the second mission
being preparation for the seamless entry of a significant percentage of
their students into PhD-granting institutions.  But from where I stand, the
shabby resources given to our community colleges to accomplish this
Herculean task reflect a crime in progress.  I have a dear and rather close
friend who teaches English at an Ohio technical college which has remained
a technical (not community) college, and it's quite evident that they at
least have a vision of English language preparation at my friend's school
more unified that the "vision" I see in similar programs at our community
colleges.  Again, I'm not trying to make a value judgment--community
colleges in our area (geographic and disciplinary) may be doing a better
job with their resources than we are at the university.  I'll also be more
than happy to entertain discussion of what's wrong with _our_ mission and
expenditure of resources.  My goal regarding this thread, however, has been
to point out that in meeting the goal of even relatively seamless
"articulation" between their comp. programs and ours, the comm. colleges in
our area have been hamstrung.  Remember: as Christine mentions about the
magic wand that was waved around 5 years ago, Ohio's two-year schools which
inherited the task of preparing students for four-year courses of study
weren't previously looking at that goal, didn't receive any change other
than a change in mandate from the state, and have largely the same faculty
and faculty demographics as they had prior to this wand-waving.
 
I saw at least a hint of David Schwalm saying that OBOR and similar state
agencies were doing a service by enacting across-the-board articulation
agreements, but despite David's great experience as an educator and
administrator, IMHO he's missing at least part of the point.  These numbers
are just my estimates, but my sense is that pre-1993, fewer than 20% of
Ohio's technical-college students went on--at least relatively
immediately--to four-year colleges and four-year degree programs.
Post-1993 and after the waving of the wand which turned technical colleges
into community colleges overnight, the expectation (at least from OBOR's
end) seems to be that 40 or even 50% of students first enrolled in two-year
colleges will go on to four-year institutions.  Instantly, instructors,
curricula, and even students who hadn't previously even been thinking about
university programs of study are supposed to be fully articulatable?  Take
a look at the history of composition instruction in the U.S.  My sense is
that broad changes in our field, no matter how strongly pushed or
necessary, typically take 20 to 30 years (not coincidentally aligned with
the average career-expectancy of faculty) to accomplish.  I repeat:  Ohio's
Board of Regents haven't acted as sage peacekeepers in this matter.  I also
resist the implication that we or any Ohio university are at war with our
sister, two-year institutions.  Occasionally I simply lose my head and call
out, once again, for rationality in the goals, missions, and procedures of
Ohio's post-secondary education.  Call me crazy, as Fred Kemp often puts it.
 
                                                                JMClark
 
>Unlike John, I -do- think about this problem every morning as I arise. In
>fact, I'm at my desk at Cincinnati State Technical and Community College at
>7:30 a.m. preparing to teach an 8:00 Basic Writing class. I second John's
>thoughts and comments and analysis, and I think part of the problem at my
>college is the magic wand waved by the OBR that changed us into a community
>college a few years ago.  Before that, we had been a technical college for
>over 20 years with no thought of transfer and a gen ed. faculty already in
>place that had evolved from the public school foundations of this college.
>So, they had little formal training and no mentors. When I began teaching
>here in the Humanities Division in 1993, I found low standards in
>composition. However, at least I understood the criterion because I had
>started my career in a four-year college at the University of Maine (under
>the expert tutelage of Pat Burnes as department chair and Harvey Kail as
>writing guru). After four years of teaching technical writing, English comp,
>business writing, and literature in Humanities, I moved into the
>Developmental English slot--because I could not fight the rest of the
>English faculty on standards.  I am making my stand for standards in DE,
>after receiving tenure, and have put most of my efforts towards finishing
>the Ph.D.--I am A.B.D. at The Union Institute in rhetoric and composition.
>However, the more I understand, the harder it is to accept the lack of
>standards, lack of tracking, faculty shortcomings, adjunct hiring,
>infighting, etc. Like John, though, I am challenged and rewarded every day
>by teaching these students.  So I stay. Maybe someday the new faculty will
>outnumber the old, and we can make some real changes. But for now, thanks
>for listening.
>
>Christine Heilman, English Writing Faculty
>Cincinnati State Technical and Community College
>heilmanc@cinstate.cc.oh.us
>(513) 569-1735
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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There are several of us who work specifically in ecocomposition.  Could you
tell us more about the goals of this link between the class and lab?
 
Sid.
 
 
At 08:48 AM 1/6/99 GMT-5, you wrote:
>Can anyone direct me to a consultant or a curricular expert who would be
>interested in a campus visit to foster a "linked" class between
>freshman composition and an environmental biology lab? Thanks for any
>help!
>
>
>
>Lynne Rhodes
>Director of Writing Assessment
>USC Aiken
>
________________________________________________
Piscator non sula piscatur
________________________________________________
Sid Dobrin
Director of Writing Programs
University of Florida
_________________________________________________
Where there is smoke, there may be smoked salmon.
_________________________________________________
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I've been publishing student work in a variety of ways for a long
time--from informal ways like putting essays on reserve in the library for
students to holding essay contests that yield selections for a published
"student guide" book from custom publishers like Burgess.  A number of big
companies will make custom books for programs, with professional essays
you choose from a list and students essays you provide.  Most recently,
I've created a section on our comp program website that has selected
student essays, and everybody likes this a lot--you can ask students to
access and read the essays, print them out to take home, etc.--and you can
update the section with new essays all the time.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Wed, 6 Jan 1999, Musgrove, Laurence E. wrote:
 
> I realize this issue has been discussed lately, but I'd appreciate
> information from others on strategies for creating reader of fyc student
> essays.  I seem to remember someone mention an article on this.
> Thanks in advance.
>
> Laurence E. Musgrove
> Director of Composition
> University of Southern Indiana
> lemusgro.ucs@smtp.usi.edu
> http://www.usi.edu/libarts/english/musgrove.htm
>
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In a message dated 1/5/99 3:52:09 PM Pacific Standard Time,
IACDES@ASUVM.INRE.ASU.EDU writes:
 
<< It's an issue of respect. But respect across this particular boundary seems
to
 be countercultural in both institutions, possibly because a good portion of
 our professional ego or identity is deeply invested (in different ways) in
NOT
 being part of one or the other institution. And its the students who get
 screwed in the culture wars. >>
 
Thank you, David, for your very thoughtful and sensitive posting.  I have been
reading this current thread and wondering whether we would be greeted merely
with the usual stereotypes that two and four year faculty conjure up for each
other or whether some of us will attempt to mediate between our differences. I
also wondered whether I, or other two-year college faculty on this list, would
alone speak to defend the cc's role as partners in the higher ed enterprise--I
thank you, David, and Carol and others for  speaking to the complexity of the
issue.  I am a two-year college teacher married to a university administrator,
David.    And, of course, I am the product of university training (Brandeis
and UCLA).  I have a Ph.D. who chose to teach at my community college.  Now,
while it is true that some of my colleagues do need to get out more--to attend
conferences and publish--many others engage in ongoing faculty development.
All that we ask, for now, is that our four-year colleagues accord us the same
degree of professional respect that they would like from us.
 
By the way, our studies have consistently shown that graduates and transfers
from our community college do as well in the four-year schools as those who
matriculated as first-year students.  From our students' standpoint, the
failure of many four-year schools to honor the hard work that students put in
at our college seems so unfair.
 
Howard Tinberg
Professor of English
Director of the Writing Lab
Bristol Community College
Fall River, MA  02703
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Okay, I'll jump in here with what will likely be viewed as the
"standards-free" view: I decided several years ago that worrying about
whether or not another school's comp courses were as "rigorous" as mine
or had "standards" as high as mine was ultimately a waste of my limited
time, for a couple of reasons: one, the range of rigor and standards
within my own department's composition courses (60 per quarter, taught
by a mix of full-time lecturers, part-time adjuncts, master's level TAs,
and a few professors) probably equals or exceeds the range to be found
at other schools; two, I'm not about to say that the quality of
instruction at Wright State University is inherently better than that to
be found at other schools; three, the corollary of #2, I think students,
and ultimately all of us, are better served by our believing in the good
faith efforts of our colleagues at the schools students come to us from.
Does that mean I let every comp course anyone takes anywhere count for
our own? No. It means that when I evaluate a course syllabus, I look to
see whether or not it asks students to do basically what we ostensibly
ask students to do in our courses. If it does, and the student has
performed adequately in the course, then substitution is allowed.
 
Of course, my situation may demand a strategy like this; half of the
people who graduate from Wright State started college somewhere else,
suggesting that many students took first-year writing courses at another
school. They seem to succeed. (And, to refer back to John's posting, we
[and how many other schools] may just be the "back home" where students
go!)
 
Rich Bullock
 
 
John M. Clark wrote:
>
> Wow!  L. Bensel-Meyers has experiences and perceptions which absolutely
> mirror mine with regard to the so-called schism.  Even when it's a problem
> we're perceiving, it's somehow comforting to know that our
> reality-perceptions are not totally idiosyncratic.
>
> Bensel-Meyers reminds me of how we started this thread:  When a four-time
> repeater of our _first-semester_ comp. class (forget about our
> second-semester class, which is much tougher) says, "I'll just take it
> (Introductory Writing) at home this summer," I gotta ask myself what WE,
> all of us, are doing wrong--and that could be a lot of things.
>
>                                                                 John Clark
>
>                  Dr. John Clark -- General Studies Writing (English)
>                  Bowling Green State University, Bowling Green, Ohio
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I know a number of Howard's colleagues, in both English and other fields,
and I think they are a remarkable group of teachers and fellow
professionals.  My contacts with BCC have convinced me that it is a fine
place to teach and to build a career.  I encourage the rest of you 4-year
folks to develop some professional contacts with 2-year schools, not out of
duty but because you will find the contacts enjoyable and enlightening.  I
also encourage my students to apply for positions at 2-year schools, and
many do.
Bob Schwegler
College Writing Program
University of Rhode Island
RSchweg@uri.edu
 
At 09:38 AM 1/6/99 EST, Howard Tinberg wrote:
 
>
>Thank you, David, for your very thoughtful and sensitive posting.  I have been
>reading this current thread and wondering whether we would be greeted merely
>with the usual stereotypes that two and four year faculty conjure up for each
>other or whether some of us will attempt to mediate between our differences. I
>also wondered whether I, or other two-year college faculty on this list, would
>alone speak to defend the cc's role as partners in the higher ed enterprise--I
>thank you, David, and Carol and others for  speaking to the complexity of the
>issue.  I am a two-year college teacher married to a university administrator,
>David.    And, of course, I am the product of university training (Brandeis
>and UCLA).  I have a Ph.D. who chose to teach at my community college.  Now,
>while it is true that some of my colleagues do need to get out more--to attend
>conferences and publish--many others engage in ongoing faculty development.
>All that we ask, for now, is that our four-year colleagues accord us the same
>degree of professional respect that they would like from us.
>
>By the way, our studies have consistently shown that graduates and transfers
>from our community college do as well in the four-year schools as those who
>matriculated as first-year students.  From our students' standpoint, the
>failure of many four-year schools to honor the hard work that students put in
>at our college seems so unfair.
>
>Howard Tinberg
>Professor of English
>Director of the Writing Lab
>Bristol Community College
>Fall River, MA  02703
>
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On Mon, 4 Jan 1999, Edward White wrote:
> Kurt, I found your post on the repeated failure issue most interesting.
> But there is an assumption you seem to be making that I'd like you to
> address: should every student pass FYC?  Isn't it possible in these days
> of almost universal open enrollment that some students just will not be
> able to read and write at the college level? Is it our job to help EVERY
> student pass?  I'm not being facetious; maybe in fact it is or should be.
> But since you have thought more about this matter than I have, I'd like to
> hear your thoughts on it.  --Ed White
 
Ed, here's my best answer to your questions.
 
My short answer is, No, not every student should be able to read and write
proficiently in college (or, more pointedly, No, we will not be able to
help every student read and write proficiently in college).  But deductive
reasoning leads me down another path:  here's my thinking. . . .
 
FYC is a near-universal requirement.  There are several reasons I believe
it is one:  (1) tradition (I won't discuss that here); (2) because
administrators and our "customers" believe that critical and analytical
reading and writing are important skills for broadly-educated people to
have; and (3) because our administrators and "customers" believe that FYC
is a service course that will prepare students to succeed in the reading
and writing tasks that they will encounter in college.  If (2) were the
case--that reading and writing were hallmark skills that college-educated
people should possess--then it seems to me that these skills would have
higher status in the academy, and would have majors, and even departments,
and all the trappings that go along with full disciplinary status.  Some
schools are moving toward this, but the University of Idaho seems to be
moving away, having just cut two of their four comp/rhet lines from the
English department.  So where I did my research I reasoned that (3) was
why FYC was a universal requirement and that English 101/102 were
essentially "service" courses.  They were taught primarily by non-tenured
folks (lecturers and TAs, many of whom (the TAs) had little interest in or
commitment to composition); the primary kind of expression taught in
101/102 was source-based, thesis-driven "academic discourse"; and English
102 was a true gateway through which all students had to pass in order to
earn a degree (excepting those students with very high verbal SATs, those
who petitioned to challege the course, and those who transferred it from
another school).
 
Since my belief, then, was that FYC was required because it was
perceived/believed to be an essential foundational skill for academic
success (and even for academic survival, since we require students to take
FYC each semester until they complete 102), I found it interesting to look
at the transcripts of my four case study students who had not completed
English 102.  All four had achieved upper-class status, all had GPAs that
reflected competent work (although, it's important to note, not skilled
work--their GPAs hovered near 2.0), and all, to varying degrees, had
demonstrated success in college--on one simple level, just by their
continued enrollment over three, four, or five years.  I asked my students
to provide me a writing sample, and one student brought in a couple of
short papers that he had to write for a 200 or 300-level geography class.
While the paper did not reflect many of the skills we teach in FYC, the
professor marked it "Very Good," and gave the student full credit.  That
professor's goals for assigning writing were very different from my goals
when I assign writing (he was looking for a regurgitation of information),
but nevertheless this student, who by his 102 record was not a proficient
academic writer, completely fulfilled that professor's expectations of
writing proficiency.
 
What that case raised for me are questions (big 'uns) about FYC.  Like:
What is the reason FYC is universally required (getting revisited now in
several places)?  What is the connection between the kind of writing we
teach in our English 101/102 courses with the kinds of writing that are
expected of students in other disciplines?  And, is the ability to produce
thoughtful, critical/analytical, mechanically-clear (and often
linear/thesis-driven)prose a necessary prerequisite for (a) academic
success, or (b) being considered fully educated?  My case studies suggest
that to some extent passing FYC is NOT a necessary prerequisite for
college competence (although, as I mentioned, none of my participants
showed strong performance--although the geology student I discussed did
record a 4.0 for his 12 or 14 credits last semester--three of which were
*not* FYC!--and, none of my four participants had yet completed their core
requirements, most having put off the humanities courses in which their
academic writing skill would be most challenged).
 
So, Ed, for the purposes of my thesis (in which I assumed that at my
school FYC was a required course because of the belief that it was
foundational for college success), I *do* believe that every student
should pass the course--or, rather, that it is "our job to help EVERY
student pass."  Now, if I believed that FYC served another purpose at our
school than being a service course, I would likely disagree; if, for
instance, I believed that we required FYC because we were sincerely
interested in helping our students develop the ability to use text in a
variety of ways just because that's something that educated people should
do (in other words, that reading and writing were a college requirement
because of reasons beyond "service"), I would not think that we should
work to help every student pass English 102.  In that case, however, I
would argue for a variety of writing courses that students could take to
demonstrate competency in reading and writing skills:  some in which
students could respond to literature (as one study participant insisted
would help him), some in which students used writing to explain complex
technical issues (a course for engineers and others?), some in which
students could read and write to develop a better sense of their selves
and their place(s) among others, and so on.  That'd be fun, I think--even
though I realize it can further alienate diverse campus populations.  But
students have choice in *every* course at U. Idaho except English 102;
even those who struggle with math can opt for one of two or three courses
to satisfy that requirement.  Why not offer choices in which students can
meet a writing requirement by using text in a variety of ways?  So, as
long as FYC is universally required, and as long as it's taught as it is
at UI (and, I suspect, at many other schools, privileging the kinds of
language uses found in literature and in other humanities courses), and as
long as students can complete college without being able to use language
in those ways, then, yes, I do believe we must try to help every student
pass through the gateway we set up for them.  In that case, I believe our
responsibility it to keep trying to help students pass our required FYC
course.
 
Sure would be fun to see how my inquiry would play out in schools that
have better integrated writing into the curriculum--either as a discipline
itself, or through better communication about the purposes and importances
of writing in post-secondary education (or both).
 
 
On another note (for those still reading), I am awed by and appreciate the
variety of ways that folks say their institutions deal with frequent
failers.  We seem to be more flexible, responsive, and individualized than
we are dogmatic or procedural.  How nice!  Some of the ways that your
institutions address repeated failure in composition are much neater,
tighter, and more efficient than what I've thought of or tracked down.
Thanks!  Since I just got word that I need to further revise my final
section, knowing how other schools approach this vexing problem helps me
understand ways to more effectively present and argue my ideas and
solutions.
 
Kurt Bouman
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The food and atmosphere in New Orleans cannot be beat.  I have been waiting
for CCCC to return to this city.
Linda
**********************
>-----Original Message-----
>From: Eric Crump [mailto:eric@SERV1.NCTE.ORG]
>Sent: Tuesday, January 05, 1999 4:14 PM
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Subject: CCCC Convention Site Selection Input
>
>
>The Conference on College Composition and Communication's Executive
>Committee is inviting members to comment on the short list of possible
>locations for the 2004 convention.
>
>Cities that meet the organization's criteria include:
>
>San Antonio, TX
>New Orleans, LA
>San Francisco, CA
>Salt Lake City, UT
>Cleveland, OH
>
>Please visit http://www.ncte.org/cccc/site/ if you wish to convey to the
>Executive Committee reasons why any of those cities should or should not
>be chosen.
>
>The deadline for initial comments is February 15, 1999.
>
>--Eric Crump, NCTE
>mailto:eric@serv1.ncte.org
 
Linda K. Shamoon                        tel. 401-874-4203
Director                                                (Fall '98 401-421-9212)
College Writing Program                 email: shamoon@uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
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My favorites are David Lodge's three novels--_Changing Places_, _Nice Work_,
and _Small World_-- because they are so hilarious.  I also have enjoyed Jon
Hassler's novels, many of which deal with academic life.  _Simon's Night_
deals with a retired English professor.  _Staggerford_ is about a high
school English teacher--if you want a slight variation on the theme.
 
Duane Roen, Director of Composition
Department of English, Arizona State University, Tempe, AZ  85287-0302
office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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Our freshman writing program at the community college I'm at (the College
of Southern Idaho) seems to me (and, to most of our faculty) to be *more*
rigorous than the FYC program at the University of Idaho, where I spent
the past three years.  The reason's pretty easy:  here, where we're more
concerned with serving our students than with maintaining the perception
that our education is rigorous, we offer a variety of levels of writing
classes that UI doesn't.  There, students not yet ready for English 102
must enroll in English 101, and students not yet ready for English 101
must enroll in. . .English 101.  UI's charter forbits it from offering any
pre-100-level courses, declaring that to do so would be fulfilling a
"community college" function (really!) rather than a university function.
So 101 houses a very wide ability-range, and we tried to shoot into the
middle of it as we planned our courses.  But here, at a CC, students not
yet ready for English 101 may enroll in English 020 or Study Skills 013
and 023, courses designed to help students learn, practice, and
demonstrate academic writing at a variety of levels.  Our 020 Outcomes
Assessment process (including a final-week essay read by two other
teachers and, if necessary, a portfolio review) helps us maintain level
standards for English 101, so the middle ground we shoot at is, we believe
(and I find) higher than the middle ground of 101 at UI, which must
capture a wider level of academic preparation than does our CC 101.
 
 
FWIW, Idaho is currently working on a set of general education standards
that will make the academic core compatible and transferable across every
state-funded college and university in Idaho--and at least one private
school is petitioning to join us.
 
Kurt Bouman
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The UCSB Writing Program links many of its freshman composition classes to
GE classes across the university so we have many faculty experienced in
this area.  Also, we are currently participating in a Compass grant to
develop links to Environmental Studies courses, and Mark Schlenz
(schlenz@humanitas.ucsb.edu) is the faculty member most knowledgeable about
that.  Perhaps if you tell us more about the nature of the courses and the
link you envision, we can judge the applicability of our experience.
 
At 08:48 AM 1/6/99 GMT-5, you wrote:
>Can anyone direct me to a consultant or a curricular expert who would be
>interested in a campus visit to foster a "linked" class between
>freshman composition and an environmental biology lab? Thanks for any
>help!
>
>
>
>Lynne Rhodes
>Director of Writing Assessment
>USC Aiken
>
>
Judy Kirscht
Acting Director, Writing Program
University of California, Santa Barbara
Santa Barbara, CA, 93106
(805) 893-4808, jkirscht@humanitas.ucsb.edu
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I suggest Joan Graham from the University of Washington.
 
Sue McLeod
>
>At 08:48 AM 1/6/99 GMT-5, you wrote:
>>Can anyone direct me to a consultant or a curricular expert who would be
>>interested in a campus visit to foster a "linked" class between
>>freshman composition and an environmental biology lab? Thanks for any
>>help!
>>
>>
>>
>>Lynne Rhodes
>>Director of Writing Assessment
>>USC Aiken
>>
>>
>Judy Kirscht
>Acting Director, Writing Program
>University of California, Santa Barbara
>Santa Barbara, CA, 93106
>(805) 893-4808, jkirscht@humanitas.ucsb.edu
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Lynne,
 
Your message gives me the opportunity to endorse Marty Townsend, who =
visited our campus last term to help a Western Culture faculty group =
grapple with how to build writing into their courses and how to work in a =
linked way among the literature, art history, philosophy, and history =
segments of the program.  Marty is extremely knowledgeable, very tactful, =
and would be an excellent person to bring in.
 
Jeanne Gunner
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In a recent posting, Kurt Bouman cogently assays many of the problematics
associated with the first-year composition requirement.  However, although
I realize that he (like the rest of us) cannot touch every base in every
conversation, I would not want him to overlook the very real possibility
that the professor from another discipline who accepted an "info dump" as
fully acceptable university writing may have been getting what he
_expected_ but not what would have satisfied him (in the best of all. . .).
In other words, I am at least as annoyed by upper-level instructors'
willingness to accept writing without analysis, insight, or even fluency as
competent as I am by any other aspect of (not to coin another problematic
term) the composition situation.  Again, whether "they" are right or we are
right is another moot, chicken-egg type of argument.  But I haven't seen a
lot of progress in _this_ direction either.  Upper-level, other-discipline
instructors still bemoan the paucity of good writing instruction in
fycomp--just as much (that I can see) as they ever have--yet seem more
content to get what they expect than to expect (and work for) more.  Here
goes another huge issue-argument, perhaps, but folks, it's there.
 
                                                                JMC
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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I incline toward a cultural understanding of the schism, and the quality issue
is mostly a way of not talking about the cultural conflict. There may be real
quality issues, but I suspect that the circle that embraces the range of
quality in four year institutions (as Rich Bullock suggests) would readily
contain the the range in quality among community colleges--including those in
transition from technical schools. Here in Maricopa County, we bash each other
as much as folks anywhere else, yet we share the county with what is arguably
the best community college system in the world. It's the same old stuff that
we beat each other up with. We cannot claim a strength without identifying it
as the other institution's weakness. It's almost a reflex. Just review some of
the posts on this issue.
 
I think we need to pay some really close attention to the real conflict here.
In many ways, the community colleges represent the future while traditional
four year schools represent the past--a past that has been past for nearly 50
years but we just haven't awakened to it. Too many universities are still
committed to exclusiveness rather than inclusiveness. We may have open
admissions on the books but not in our hearts. Most colleges and universities
are still organized for the benefit of top tier students. We still think and
plan as if our undergraduates are all fulltime residential students who will
graduate in 4 years, even when we KNOW that this is not the case. We all got
bigger without getting different, even while the character of the students we
are supposed to serve has changed dramatically. Thus, we tend to judge the
"quality" of what we do by inputs and expectations that we create rather than
by outcomes and students' needs or by the rigor we impose upon ourselves to
find ways to help our less than ideal students (i.e. the student we actually
have) meet our expectations.
 
I've said it before and I'll say it again. With the possible exception of
comparatively few "medallion" institutions (the Stanfords and Amhersts of this
world) we are going to have to recognize who our students actually are and
grasp all the dimemsions of our responsibilities to them. Gatekeeping type
rigor from day one probably will go away in favor of a more developmental
approach that works to keep students on track while upping the ante as they
move along. This is an inclusive concept, fairly common in community colleges,
but fairly uncommon in 4 year colleges and universities. This is the kind of
culture change in colleges and universities that legislators and regents are
stumbling toward, stumbling because I don't think they fully understand the
problem. Enough of this. We're all kind of long winded today.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Kurt, thanks for the most thoughtful response to my query.  You have
indeed thought long and hard about the role of fyc in our institutions and
I hope you expand your post into an article for WPA, the journal.  I am
taken in particular by your distinction between why our colleges require
fyc and why many of us (most of us?) see it as valuable--a distinction I,
at least, would prefer to ignore. --Ed White
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Leon's query about how  many companies are pulling the temporary staffing
scam hits a mark--all of them.
 
They do it so they do not have to pay benefits.  Costco had 156 part time
employees were my daughter worked, and only 12 full time.
 
there is, of course, no law  that says a worker mush be given full time if
they want it.........
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Some CCs are "multi-campus" programs, and this "allows" or dictates that
course coordination and common criteria cannot easily be
negoiated...another ploy in the divide and conquer scheme.  Likewise,
those campuses almost guarantee that NO ONE will really oversee or observe
anything.
 
Go Public--seems to be my campaign slogan.  Think Hillary would take me as
a VP?  ;-)
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Wed, 6 Jan 1999 12:23:51 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: Schism between CCs and Universities
In-Reply-To:  <6309fb5d.36937569@aol.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Howard's post jogs my mind to push a little clarification: that CC
teachers DO CARE that their students do well.  At least as many of them as
of us.......that's the foundation of my respect for any teacher.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Wed, 6 Jan 1999 12:09:10 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Fountaine, Tim" <TFOUNTAINE@CSUCHICO.EDU>
Subject:      Re: Tenure track Job Announcement
MIME-Version: 1.0
Content-Type: text/plain
 
Hi, Richard.
 
My memory about this is probably wrong, but I thought you Rutger folks were
looking for someone with an emphasis in literacy and technology, or is this
a different position?
 
Look forward to seeing you in Atlanta.  By the way, a colleague and I , Thia
Wolf, are doing some research on WPA  stories.  We hope to persuade you to
consent to a phone interview.  I'll be in touch.
 
tim
 
> ----------
> From:         Richard E. Miller
> Reply To:     Writing Program Administration
> Sent:         Tuesday, January 5, 1999 5:37 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Tenure track Job Announcement
>
> Hi All,
>
> I'm hoping that I can enlist the help of the list members in getting out
> the news that the English department at Rutgers University has an opening
> for a tenure-track assistant professor with interests in composition and
> literacy. The announcement is below: please post it to anyone you think
> might be interested.
>
> Rutgers, The State University of New Jersey
> New Brunswick, NJ
> www.rutgers.edu
>
> Assistant Professor of English
>
> Assistant Professor of English, with an interest in composition and
> literacy. Tenure-track position beginning Fall 1999. Doctorate required,
> preferably in composition. 2-2 teaching load, with revolving assignment to
> the Graduate Seminar in the Teaching of Writing. Opportunity to develop
> graduate courses and contribute to outreach projects with local community
> colleges and high schools. Eventual administrative duties. Submit letter
> of
> interest, resume, and dossier to Cheryl Wall, Chair, Department of
> English,
> Rutgers University, New Brunswick, NJ 08904. Deadline: Feb. 22, 1999.
> Interviews to be held at CCCC.
>
>
> If you have any questions about the position, please don't hesitate to
> contact me off-list at:
> rimiller@rci.rutgers.edu
>
> Thanks for your help.
>
> Richard
>
>
> Richard E. Miller
> Associate Professor
> Associate Director of the Writing Program
> Rutgers University
> New Brunswick, NJ 08904
> 732-932-2857
>
=========================================================================
Date:         Wed, 6 Jan 1999 20:42:57 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Amy S. Bruckman" <asb@CC.GATECH.EDU>
Subject:      MediaMOO birthday symposia
X-To:         C-FEST list <C-FEST@listserv.uta.edu>,
              Rhumar <rhumar@utdallas.edu>, NTWCA <NTWCA@utdallas.edu>,
              ACW <acw-l@ttacs6.ttu.edu>, WCenter <WCenter@ttacs6.ttu.edu>,
              Rhetnet <RHETNET-L@lists.missouri.edu>,
              Gorgias <GORGIAS@listserv.uta.edu>, GHSO <GHSO@listserv.uta.edu>,
              Community-D <Community-D@gmu.edu>,
              WWW-Writing <www-writing@listproc.bgsu.edu>,
              Daedalus Teach <teach@daedalus.com>,
              PreText <pretext@jefferson.village.virginia.edu>,
              NCTE-epub <ncte-epub@serv1.ncte.org>
In-Reply-To:  Your message of "Tue, 17 Mar 1998 12:58:15 EST."
 
[Please forward to appropriate lists until 1/20/99]
 
 
                             Please come
                    to the annual online symposia
                 in honor of MediaMOO's 6th Birthday
          At MediaMOO, telnet://mediamoo.cc.gatech.edu:8888
 
 
Wednesday, January 20th
1:30 - 2:30 PM ET: MANAGING DEVIANT BEHAVIOR IN ONLINE COMMUNITIES
2:30 - 3:30 PM ET: THE FUTURE OF MEDIAMOO: AUTOPSY AND REDESIGN
3:30 - 4:30 PM ET: THE 7TH ANNUAL MEDIAMOO COSTUME BALL
 
 
 
           MANAGING DEVIANT BEHAVIOR IN ONLINE COMMUNITIES
 
                 an online panel discussion featuring
                       Jennifer Glos, Third Age
                      Raph Koster, Ultima Online
                 Scott Moore, formerly of WorldsAway
       Moderator: Amy Bruckman, Georgia Institute of Technology
 
1:30 - 2:30 PM ET in the STS Summer Conference Room (@go summer)
 
An increasing percentage of the general population have had direct
experience with those pesky individuals who spoil the party.
Anti-social behavior in online communities ranges from the merely
annoying to the downright scary.  But who determines what is too
annoying to tolerate?  And what can community members leaders do about
it?  Too many community managers are reinventing the wheel; as a
community, we need to learn from one another's experiences.  In this
symposium, we have the opportunity to learn from represents of two
large commercial entertainment communities about what works, what
doesn't, and what it all means.
 
 
JENNIFER GLOS
POSITION STATEMENT
Every community is unique in its make-up of individuals as well as its
context and environment, and these factors determine how a community
should be managed.  Solutions need to be acceptable to both the
community members themselves as well as the organization or body
behind the community.  Much like a Mayor of a city has to work with
her constituents to create a city they want to live in, she also must
stay within the city budget and answer to her fellow politicans.
Finding the balance between these two groups is the core challenge of
managing a community.  And, much like NYC's problems and Toledo,
Ohio's problems vary, every online community will discover new and
unique issues.  But by compiling the knowledge and experiences of many
community managers, we can map out a grid of choices and better
understand why particular communities respond best to certain
solutions.
 
ABOUT JENNIFER GLOS
Jennifer Glos is currently the Technology Channel Producer at ThirdAge
Media, an online community website for 45+ users.  Previously, she was
ThirdAge's Community Director, where she helped to develop the
community's structure and rules, community-enhancing interactive
tools, and a team of volunteers to help grow the community and deal
with community crises.  Previous to ThirdAge, Jennifer worked in
Kyoto, Japan as an Internet technology consultant, and at Microsoft
where she worked on interface design for adult novice users.  She
received her Master's from the MIT Media Lab where she studied the
convergence of storytelling, identity, and technology.
 
 
RAPH KOSTER
POSITION STATEMENT
As virtual settings develop with greater flexibility and freedom, it
becomes possible for players to affect each other's virtual lives in a
multitude of ways that are indirect and not easily trappable in
code. Traditionally, mud servers of various types put the burden of
detection of illegal acts and tracking of illegal acts on either the
code itself, or on mud administrators. This solution is not
particularly scalable to larger groups of people, nor to more
flexible environments (wherein it is easily circumvented). A
preferable solution is finding a way for the populace to police itself
more effectively by allowing them to track player reputations with the
aid of coded tools.
 
ABOUT RAPH KOSTER
Raph Koster is known in the mud world as Ptah, implementor on
LegendMUD (http://mud.sig.net, telnet://mud.sig.net:9999), which is
about to celebrate its fifth anniversary as an award-winning mud themed
around different time periods and places in Earth's history. However, he
is probably better known in the commercial software world as "Designer
Dragon", the lead designer for ORIGIN's highly successful graphical mud
Ultima Online (http://www.owo.com). Ultima Online recently achieved over
100,000 paying customers, with peaks of over 20,000 online
simultaneously. Raph is also an active member of the MUD-Dev list, and
maintains a page of online game design writings at
http://mud.sig.net/raph/gaming/.
 
 
 
SCOTT MOORE
POSITION STATEMENT
The environment in which a virtual community exists will encourage or
discourage degrees of deviant behavior.  Understanding the environment,
the lay of the land and the type of community which is planned (or
already exists), will influence what methods are employed for managing
behavior.  Is a profit expected?  Who pays the maintenance costs, users
or sponsors?  What does the interface do and allow?  How large is the
community expected to be?  Answers to these questions along with
definitions of the purpose, values and goals intended for the community
will favor a certain mix of methods from social to technical,
centralized to distributed, authoritative to authoritarian ("show how"
and "do for") and proactive to reactive.  With the wide varieties of
communities emerging online, no one solution will fit for all, but
similar types of communities will gain the greatest benefits from
similar methods of behavior management.  Large communities will benefit
from distributed methods; Pay-for-play communities will be under
pressure of consumer value to adopt quick, cheap authoritarian methods;
communities with a decided eye toward the long run will favor social
solutions for social problems.
 
ABOUT SCOTT MOORE
Scott Moore is independently providing online community consulting
after three years as community director for Fujitsu Systems Business
of America's WorldsAway avatar-based communities. There he gained
valuable experience in designing and extending virtual worlds both
physically and socially, being the primary liaison with users,
handling human issues within the community, selecting and training a
volunteer community staff as well as designing objects, interfaces and
localities to promote greater interaction and spur community
growth. Scott has taught his lessons of community management and the
essential elements of establishing online communities at Earth To
Avatars and Stanford University. He uses his experience in both the
technical and social aspects of online community to educate and advise
technologists and content providers expanding the realm of
human-to-human communication.
 
 
 
             THE FUTURE OF MEDIAMOO: AUTOPSY AND REDESIGN
                        A community discussion
 
2:30-3:30 PM ET in the back room of the Root Lounge (@go Root Lounge)
 
A lot of MOOs are pretty quiet these days.  There are exceptions:
LambdaMOO thrives like kudzu.  Diversity University and Tapped In grow
slowly, buoyed by the relentless enthusiasm of their creators.  Like
many MOOs, MediaMOO at this stage is largely a historical
artifact--one of the living dead.  Yet the concept of an online
professional community for media researchers remains intriguing.
Questions for discussion include:
 
* When MediaMOO was thriving, what benefits did it bring to its members?
* Why is MediaMOO so quiet these days?
* What might a redesigned system look like?
 
Special appearances by beloved former MediaMOO regulars are rumored.
 
 
 
3:30-4:30 PM ET in the ballroom (@go Ballroom Foyer)
 
                 THE 7TH ANNUAL MEDIAMOO COSTUME BALL
 
Come catch up with old friends, sign the birthday card, and wear your
favorite costume.  Order a Metaphysical Pepsi and toast the new year.
Happy birthday to us!
 
 
 
 
ABOUT MEDIAMOO:
 
MediaMOO is a text-based virtual reality environment (or "MUD") designed to be
a professional community for media researchers.  People from a wide variety of
backgrounds (computer scientists, anthropologists, artists, writing teachers,
psychologists, journalists, etc.) come to MediaMOO to meet one another, and
discuss the future of new media technologies.  MediaMOO opened its virtual
doors on January 20th, 1993 with the MediaMOO Inaugural Ball.  MediaMOO was
originally hosted at the MIT Media Lab, and is now at the Georgia Institute of
Technology.  MediaMOO is located at telnet://mediamoo.cc.gatech.edu:8888
 
 
    *** You are invited to apply to become a regular MediaMOO member! ***
=========================================================================
Date:         Wed, 6 Jan 1999 19:06:10 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILLIAM COBURN <coburnw@NEVADA.EDU>
Subject:      Re: Staffing Issues with Temporary Faculty
In-Reply-To:  <Pine.HPX.4.02.9901061141200.1859-100000@orion.U.Arizona.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Isn't it also true that the UPS strikers were complaining that the
full-time employees were working overtime while the number of part-timers
increased.  In other words the company found it cheaper to pay time and a
half to the regular workers than to put the part-timers on full time with
benefits.  We have a similar policy.  Administration tells us
that adjuncts must teach either two classes and be considered part-time
without benefits, or four classes.  The thinking is that if an
adjunct is going to teach three classes, for which the law requires she
be given  benefits, she must teach a fourth class, too. In most cases this
means four classes of composition, a serious type of overtime, if you ask
me.
 
 As a result we have lost several outstanding adjuncts who refuse to play
this game.
 
Leon Coburn
UNLV
 
On Wed, 6 Jan 1999, William A Pedersen wrote:
 
> Leon's query about how  many companies are pulling the temporary staffing
> scam hits a mark--all of them.
>
> They do it so they do not have to pay benefits.  Costco had 156 part time
> employees were my daughter worked, and only 12 full time.
>
> there is, of course, no law  that says a worker mush be given full time if
> they want it.........
>
> Bill
>                 since feelings are first
>                 whoever pays attention to the grammar of things
>                 will never really kiss you
>
>                                         ----e e cummings
> ----------------------
> William A Pedersen
> wap@U.Arizona.EDU
>
=========================================================================
Date:         Thu, 7 Jan 1999 01:05:54 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      ADMINISTRATIVE POSITIONS (2): Montgomey College (Maryland)
X-To:         African-American Discussions <afroam-l@columbia.edu>,
              African-American Studies <AFAM-L@LISTS.MISSOURI.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
         PLEASE PASS ON TO THOSE WHO MIGHT BE INTERESTED
 
Montgomery College, a two-year community college with three campuses
located in suburban Washington, DC, with a credit student enrollment of
over 21,000, over 15,000 continuing education enrollments, and 1300
regular employees, is seeking two dynamic leaders to serve as Vice
President for Academic and Student Services and Vice President for
Administrative
Services.
 
   VICE PRESIDENT FOR ACADEMIC AND STUDENT SERVICES - Position #1076
 
Reporting directly to the President, the Vice President for Academic and
Student Services will serve as the chief academic officer of the
institution and will provide leadership and direction of all campus and
continuing education programs at the College. Working with the three
campus provosts and the provost for continuing education, the vice
president will function in a team-oriented, collaborative environment to
foster high academic standards; student academic achievement; quality and
currency of faculty expertise; and flexibility, quality, and creativity in
the delivery of academic and student support services at the College.
Qualified candidates will possess an earned doctorate; at least 5 years of
progressively responsible experience in academic and student service line
administration; significant college teaching experience; commitment to the
philosophy of the comprehensive community college; demonstrated skill in
planning, budgeting and evaluation of academic and student development
programs; strong commitment to innovative learning and teaching and to
pursuing the potential of technology to support teaching, learning and the
delivery of instruction; experience in implementing faculty development
programs; expertise in the design of collegiate programs for for ranges of
student ability from developmental to honors; commitment to the design
and delivery of courses and programs to meet the need of the local
business community; demonstrated ability to bring about constructive
change using participatory processes, and to work effectively with
culturally and ethnically diverse students, faculty, and staff; and strong
human relations skills.  Work experience in a multi-campus community
college environment is strongly preferred.
 
     VICE PRESIDENT FOR ADMINISTRATIVE SERVICES - Position #1003
 
Reporting directly to the President, the Vice President for Administrative
Services will provide leadership and direction for the offices of
auxiliary services; budgeting; facilities planning; construction, and
maintenance; finance; human services; information technology;  planning,
and institutional research; and procurement.  The College has a total
budget of over $100 million.  The vice president will function in a
team-oriented, collaborative environment to assure the highest quality
student, employee, and community support services.  Qualified candidates
will possess a Master's degree in Business Administration or equivalent in
educational and experiential preparation, with appropriate additional
training/education in related fields; a minimum of 5 years high level
experience in one or more of the areas to be supervised, preferably in a
multi-campus community college setting; significant understanding of
finance and budgeting; commitment to the philosophy of the comprehensive
community college; demonstrated ability to bring about constructive change
using participatory processes and to work effectively with culturally and
ethnically diverse students, faculty and staff; and strong human relation
skills.
 
The salary range for either position is $76,128 to $114,442 per annum.
The College offers excellent benefits.  Applications for vacancies #1003,
and #1076 can be obtained by calling our 24-hour job-line at 301-279-5374
or by coming to the:
                     Office of Human Resources
                     Montgomery College
                     900 Hungerford Drive, Suite 130
                     Rockville, Maryland 20850.
 
Review of applications begins January 29, 1999.   Montgomery College
is an EO/AA/Title IX employer.
-------------------------------------------------------------------------
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Dear WPA Folks,
A number of you have graciously responded to this call for submissions, and
I am grateful for all the materials that folks have sent me.  However, I
realize that when I sent this to the list the second week in December that
some of you may have been preoccupied with end-of-semester concerns.  For
that reason, I'm sharing this call with you again to see if more of you are
interested in submitting materials.  As the call indicates, I'm seeking
short and long chunks of chapters, rather than full chapters.  I will put
the chunks together in some coherent manner--I hope.  By the way, I'm
especially interested in teaching guides that your programs have developed
for new teachers.  Thanks.
Best,
Duane
 
> -----Original Message-----
> From: Duane Roen
> Sent: Wednesday, December 09, 1998 2:01 PM
> To:   'WPA'
> Cc:   Duane Roen
> Subject:      Call for Submissions
>
> CALL FOR SUBMISSIONS
>
> December 8, 1998
>
> Dear Colleagues,
>
> I am working with NCTE to put together a guide for new teachers of
> first-year composition.  Below, you will find rough descriptions of the
> chapters that I envision.  My plan is to gather materials from colleagues
> in colleges and universities across the United States for possible
> inclusion in the book.  I'm especially interested in materials drawn from
> in-house teaching handbooks or guidebooks. My motive for e-mailing this
> listserv it that many folks who subscribe to it have developed and/or
> regularly use such materials in first-year TA workshops. If you have any
> materials that you have used successfully with first-year TAs, I'd be
> especially thrilled to consider them for possible inclusion in the book.
>
>  I'm not asking anyone to submit manuscripts that might serve as full
> chapters in the book.  Instead, I'm inviting people to submit materials
> that might function as parts of chapters.  For example, if you have a
> writing assignment prompt that you have found to be highly successful, I'd
> like to consider that prompt for inclusion in the chapter on writing
> assignments.  If you were to offer some theoretical explication of that
> assignment, I'd be thrilled, but I'll be happy fill in theoretical gaps
> where necessary.
>
> I'll note that there will be two levels of review for submissions.  Early
> on, Michael Greer and I will screen materials.  Later, once we have a full
> manuscript, members of the NCTE Editorial Board, will review the full
> project.
>
> Of course, every program and person whose materials appear in the book
> will be appropriately acknowledged by name.
>
> I'd like to get moving on this project over the break between semesters,
> so I welcome early submissions.  Feel free to e-mail materials to me at
> the following address:
> DUANE.ROEN@ASU.EDU <mailto:DUANE.ROEN@ASU.EDU>.  If you want to use snail
> mail, my address is this: Duane Roen,
> Department of English, Arizona State University, Tempe, AZ  85287-0302.
>
> Here then are the rough chapter descriptions.
>
> Best,
> Duane Roen
>
> Call for Submissions for
> NCTE Guide to Teaching First-Year Composition
>
> Edited by Duane Roen, Arizona State University
> Developmental Editor: Michael Greer
>
>
>
> Chapter Descriptions
>
> Please note that there is no separate chapter on rhetoric.  I'm planning
> to integrate rhetorical principles into each of the following chapters.
>
> 1. Contexts for Teaching Writing: Programmatic, Departmental,
> Institutional, Societal
>
> Because it is often difficult for new teachers--and even experienced
> ones--to know the contexts in which they are teaching composition, this
> chapter will include discussions of how composition courses are situated
> within composition programs, which have collective expectations--the kinds
> suggested by the recently developed Outcomes statements generated by
> faculty active in CCCC and WPA.  In turn, the departments and colleges
> that house composition programs have specific expectations for the ways in
> which composition should serve those larger academic units.  Beyond that,
> universities often have another set of expectations for composition to
> fulfill institutional goals for literacy.  And, of course, universities
> answer to boards of directors, boards of regents, and legislatures--all of
> whom hold additional expectations.  This chapter will describe these
> multiple contexts, and it will offer some productive strategies for
> negotiating them.
>
> 2. Constructing Syllabi, Unit Plans, and Lesson Plans
>
> This chapter will offer curricular, pedagogical, ethical, and even some
> legal guidance for constructing syllabi, unit plans, and individual
> lessons.  It will include at least one sample syllabus for a first-year
> course, as well as at least two unit plans and perhaps four or five
> detailed lesson plans.  Of course, I will explicate each example by
> situating it theoretically and explaining its practical implications.
>
> 3. Constructing Effective Writing Assignment Prompts
>
> This chapter will offer some strategies for constructing not only
> individual assignment prompts but also semester-long and year-long
> sequences of writing assignments.  I'm not yet certain the full range of
> sequences to describe, but I plan to include something about the
> Progymnasmata and Moffett's sequence as a methods for considering series
> of assignments.  I will probably include assignments that permit each
> student to explore an academic, professional, personal, or civic topic of
> interest for an entire semester.  I will explain some of the theoretical
> principles underpinning each prompt.
>
>
>
> 4. Guiding Students to Construct Reflective Portfolios
>
> This chapter will include at least one sample assignment prompt to guide
> students as they construct portfolios for writing courses.  I'd also like
> to include the Outcomes statement recently drafted by members of WPA and
> CCCC because it can serve as an invention heuristic for students'
> portfolio construction.  I will explain how portfolios encourage students
> to see the value of the many activities that they do in composition
> courses.  That is, students think critically about their experiences with
> invention, revision, reading responses, peer responses to emerging texts,
> and the like.  I'll offer strategies for helping students to work on
> portfolios consistently throughout a course, not just near the end of a
> semester.
>
> 5. Daily Concerns/Practices
>
> This chapter will include discussions of the following: discussion
> strategies, plagiarism, late papers, engaging reticent students, keeping a
> grade book, tardiness, attendance, office hours, grievance procedures, the
> writing center, disability resources, the Buckley Amendment, copyright
> law, individual and group conferences, revision policies, journals, and
> the like.  I may move some of these to Chapter 2, or I may treat them in
> different ways in both chapters.
>
> 6. Teaching Invention
>
> This chapter will include a range of common invention heuristics of the
> following types: brainstorming lists, freewriting, focused freewriting,
> looping, tagmemics, mapping/clustering, Burke's pentad.  For each
> heuristic, I will include a description of the activity, a sample
> application of it, and a theoretical rationale for using it.
>
> 7. Informal Writing-to-Learn Strategies
>
> This chapter will be an illustrated catalogue of writing-to-learn
> strategies.  That is, I will describe a range of specific activities, and
> I will offer illustrate the use of each one.  I will explain how these can
> be used not only in composition courses but also in other courses in other
> disciplines.  To that end, I will choose example applications from a range
> of disciplines.  I have in mind the following kinds of writing-to-learn
> strategies: writing letters to historical figures, constructing dialogues
> between and among characters, annotating assigned readings, constructing
> time-lines of events, constructing flow charts, and perhaps a dozen
> others.  I'll encourage teachers to use these activities to focus
> students' attention on understanding/personalizing course content.
>
> 8. Teaching Arrangement
>
> This chapter will offer a range of arrangement possibilities, with a
> rationale and some activities for teaching each.  I'll talk about the
> limits of the five-paragraph essay, the form that so many of our students
> seem to know when they show up in our classrooms in late August.  From
> there, I'll consider the functions of the following kinds of arrangement:
> formal classical argument, chronological, spatial, topical, D'Angelo's
> paradigmatic and common arrangements, and a few others.  I hope to
> convince teachers that arrangement can sometimes serve as an invention
> heuristic and that it should never be a Procrustean bed.  I also hope that
> the chapter will help teachers guide their students as they make choices
> about arrangement--that arrangement can and should serve rhetorical goals.
>
> 9. Orchestrating Peer-Response Activities
>
> This chapter will include strategies for constructing specific
> peer-response activities.  It will also help new teachers decide how to
> construct sequences of peer-response sessions so that teachers can, if
> they wish, use a different one each class meeting during a unit.  I will
> describe specific kinds of questions that peers might answer early on when
> a writer is considering possible topics for writing.  Other questions will
> focus peers' attention to subsequent tasks that writers need to complete:
> generating ideas for developing the topic, selecting material from that
> which has been generated, organizing material in ways that help readers,
> editing surface features of emerging texts.  I will also offer suggestions
> for introducing peer-response activities, for bringing them to closure,
> for encouraging writers to use peers' responses effectively.
>
> 10. Responding to In-Process Work to Promote Revision
>
> While Chapter 9 will focus on peers' responses, this chapter will focus on
> teachers' responses.  While I hope to convince teachers in Chapter 9 that
> getting peers to do this work helps everyone in the room (writers, peers,
> teacher), in Chapter 10 I will concede that teachers can also respond to
> in-process work.  I will suggest response strategies that encourage
> writers to be responsible for their writing-as opposed to thinking that
> teachers are responsible.  I will also suggest ways to respond
> efficiently. Among these suggestions-which I will demonstrate on sample
> drafts of students' papers-will be the following: asking questions that
> encourage writers to make decisions rather than telling them what to do,
> focusing on a few concerns rather than all that could be addressed,
> addressing a concern once rather than every time it appears in an emerging
> text.
>
> 11. Responding To and Evaluating Polished Writing
>
> This chapter will offer strategies for responding to writing that students
> consider fully polished.  The chapter will help teachers decide when and
> how to encourage students to do yet one more round of revising content or
> editing surface features.  It will also help them decide when enough is
> enough-when the exigencies of the semester don't permit another round or
> when the student can't muster the energy to revise and/or edit again.  How
> can a teacher's comments help the student understand what she has and has
> not accomplished with the project?  How might the student reflect on the
> project in the course portfolio? How can a teacher's comments help the
> student understand the grade on the paper?
>
>
>
> 12. Teaching Writing in Electronic Classrooms and Using Electronic
> Technologies When
>      You Don't Have Access to an Electronic Classroom
>
> This chapter will not fully prepare teachers for teaching in electronic
> classrooms or for using electronic technologies in their teaching, but it
> will help them begin to consider the choices they need to make about using
> such pedagogical/epistemological/literate tools. The chapter will help
> teachers ask the following kinds of questions: How can I best prepare
> myself for using these tools in my teaching? How do such tools
> transform/modify/mediate/alter literate practices? How can I help students
> to decide when and how to use current electronic technologies? How do
> electronic literacies change the nature of texts?  When is an electronic
> classroom interaction better than, worse than, or the same as a
> face-to-face interaction or a pen-and-paper interaction? I hope to include
> some suggestions and reflections from teachers who have spent more time
> than I have in electronic classrooms.
>
> 13.Constructing a Teaching Portfolio
>
> This chapter will describe the possible contents of teaching portfolios:
> teaching philosophies, annotated syllabi, annotated assignment prompts,
> syntheses of course evaluations, supervisors' class-visit reports,
> students' in-process papers with teacher's written responses, annotated
> lesson plans, and the like.  I'll talk about the functions of teaching
> portfolios for graduate students, tenure-track faculty, tenured faculty,
> and adjunct faculty.  I'll include some sample materials from teachers.
> This chapter is an important one for this book because teachers need to
> begin constructing teaching portfolios during the first year of
> teaching--not the year they apply for jobs, not the year they are
> considered for tenure.  Beginning this work the first year of teaching
> helps teachers become the kinds of reflective practitioners that Donald
> Schon describes in Educating the Reflective Practitioner.
>
>
>
>
> Duane Roen, Director of Composition
> Department of English, Arizona State University, Tempe, AZ  85287-0302
> office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
>
>
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Tim,
 
I don't know if you are interested in the following kind of publishing
opportunity, but thought you might want to see call.
 
Patty
 
 
At 09:17 AM 1/7/99 -0700, you wrote:
>Dear WPA Folks,
>A number of you have graciously responded to this call for submissions, and
>I am grateful for all the materials that folks have sent me.  However, I
>realize that when I sent this to the list the second week in December that
>some of you may have been preoccupied with end-of-semester concerns.  For
>that reason, I'm sharing this call with you again to see if more of you are
>interested in submitting materials.  As the call indicates, I'm seeking
>short and long chunks of chapters, rather than full chapters.  I will put
>the chunks together in some coherent manner--I hope.  By the way, I'm
>especially interested in teaching guides that your programs have developed
>for new teachers.  Thanks.
>Best,
>Duane
>
>> -----Original Message-----
>> From: Duane Roen
>> Sent: Wednesday, December 09, 1998 2:01 PM
>> To:   'WPA'
>> Cc:   Duane Roen
>> Subject:      Call for Submissions
>>
>> CALL FOR SUBMISSIONS
>>
>> December 8, 1998
>>
>> Dear Colleagues,
>>
>> I am working with NCTE to put together a guide for new teachers of
>> first-year composition.  Below, you will find rough descriptions of the
>> chapters that I envision.  My plan is to gather materials from colleagues
>> in colleges and universities across the United States for possible
>> inclusion in the book.  I'm especially interested in materials drawn from
>> in-house teaching handbooks or guidebooks. My motive for e-mailing this
>> listserv it that many folks who subscribe to it have developed and/or
>> regularly use such materials in first-year TA workshops. If you have any
>> materials that you have used successfully with first-year TAs, I'd be
>> especially thrilled to consider them for possible inclusion in the book.
>>
>>  I'm not asking anyone to submit manuscripts that might serve as full
>> chapters in the book.  Instead, I'm inviting people to submit materials
>> that might function as parts of chapters.  For example, if you have a
>> writing assignment prompt that you have found to be highly successful, I'd
>> like to consider that prompt for inclusion in the chapter on writing
>> assignments.  If you were to offer some theoretical explication of that
>> assignment, I'd be thrilled, but I'll be happy fill in theoretical gaps
>> where necessary.
>>
>> I'll note that there will be two levels of review for submissions.  Early
>> on, Michael Greer and I will screen materials.  Later, once we have a full
>> manuscript, members of the NCTE Editorial Board, will review the full
>> project.
>>
>> Of course, every program and person whose materials appear in the book
>> will be appropriately acknowledged by name.
>>
>> I'd like to get moving on this project over the break between semesters,
>> so I welcome early submissions.  Feel free to e-mail materials to me at
>> the following address:
>> DUANE.ROEN@ASU.EDU <mailto:DUANE.ROEN@ASU.EDU>.  If you want to use snail
>> mail, my address is this: Duane Roen,
>> Department of English, Arizona State University, Tempe, AZ  85287-0302.
>>
>> Here then are the rough chapter descriptions.
>>
>> Best,
>> Duane Roen
>>
>> Call for Submissions for
>> NCTE Guide to Teaching First-Year Composition
>>
>> Edited by Duane Roen, Arizona State University
>> Developmental Editor: Michael Greer
>>
>>
>>
>> Chapter Descriptions
>>
>> Please note that there is no separate chapter on rhetoric.  I'm planning
>> to integrate rhetorical principles into each of the following chapters.
>>
>> 1. Contexts for Teaching Writing: Programmatic, Departmental,
>> Institutional, Societal
>>
>> Because it is often difficult for new teachers--and even experienced
>> ones--to know the contexts in which they are teaching composition, this
>> chapter will include discussions of how composition courses are situated
>> within composition programs, which have collective expectations--the kinds
>> suggested by the recently developed Outcomes statements generated by
>> faculty active in CCCC and WPA.  In turn, the departments and colleges
>> that house composition programs have specific expectations for the ways in
>> which composition should serve those larger academic units.  Beyond that,
>> universities often have another set of expectations for composition to
>> fulfill institutional goals for literacy.  And, of course, universities
>> answer to boards of directors, boards of regents, and legislatures--all of
>> whom hold additional expectations.  This chapter will describe these
>> multiple contexts, and it will offer some productive strategies for
>> negotiating them.
>>
>> 2. Constructing Syllabi, Unit Plans, and Lesson Plans
>>
>> This chapter will offer curricular, pedagogical, ethical, and even some
>> legal guidance for constructing syllabi, unit plans, and individual
>> lessons.  It will include at least one sample syllabus for a first-year
>> course, as well as at least two unit plans and perhaps four or five
>> detailed lesson plans.  Of course, I will explicate each example by
>> situating it theoretically and explaining its practical implications.
>>
>> 3. Constructing Effective Writing Assignment Prompts
>>
>> This chapter will offer some strategies for constructing not only
>> individual assignment prompts but also semester-long and year-long
>> sequences of writing assignments.  I'm not yet certain the full range of
>> sequences to describe, but I plan to include something about the
>> Progymnasmata and Moffett's sequence as a methods for considering series
>> of assignments.  I will probably include assignments that permit each
>> student to explore an academic, professional, personal, or civic topic of
>> interest for an entire semester.  I will explain some of the theoretical
>> principles underpinning each prompt.
>>
>>
>>
>> 4. Guiding Students to Construct Reflective Portfolios
>>
>> This chapter will include at least one sample assignment prompt to guide
>> students as they construct portfolios for writing courses.  I'd also like
>> to include the Outcomes statement recently drafted by members of WPA and
>> CCCC because it can serve as an invention heuristic for students'
>> portfolio construction.  I will explain how portfolios encourage students
>> to see the value of the many activities that they do in composition
>> courses.  That is, students think critically about their experiences with
>> invention, revision, reading responses, peer responses to emerging texts,
>> and the like.  I'll offer strategies for helping students to work on
>> portfolios consistently throughout a course, not just near the end of a
>> semester.
>>
>> 5. Daily Concerns/Practices
>>
>> This chapter will include discussions of the following: discussion
>> strategies, plagiarism, late papers, engaging reticent students, keeping a
>> grade book, tardiness, attendance, office hours, grievance procedures, the
>> writing center, disability resources, the Buckley Amendment, copyright
>> law, individual and group conferences, revision policies, journals, and
>> the like.  I may move some of these to Chapter 2, or I may treat them in
>> different ways in both chapters.
>>
>> 6. Teaching Invention
>>
>> This chapter will include a range of common invention heuristics of the
>> following types: brainstorming lists, freewriting, focused freewriting,
>> looping, tagmemics, mapping/clustering, Burke's pentad.  For each
>> heuristic, I will include a description of the activity, a sample
>> application of it, and a theoretical rationale for using it.
>>
>> 7. Informal Writing-to-Learn Strategies
>>
>> This chapter will be an illustrated catalogue of writing-to-learn
>> strategies.  That is, I will describe a range of specific activities, and
>> I will offer illustrate the use of each one.  I will explain how these can
>> be used not only in composition courses but also in other courses in other
>> disciplines.  To that end, I will choose example applications from a range
>> of disciplines.  I have in mind the following kinds of writing-to-learn
>> strategies: writing letters to historical figures, constructing dialogues
>> between and among characters, annotating assigned readings, constructing
>> time-lines of events, constructing flow charts, and perhaps a dozen
>> others.  I'll encourage teachers to use these activities to focus
>> students' attention on understanding/personalizing course content.
>>
>> 8. Teaching Arrangement
>>
>> This chapter will offer a range of arrangement possibilities, with a
>> rationale and some activities for teaching each.  I'll talk about the
>> limits of the five-paragraph essay, the form that so many of our students
>> seem to know when they show up in our classrooms in late August.  From
>> there, I'll consider the functions of the following kinds of arrangement:
>> formal classical argument, chronological, spatial, topical, D'Angelo's
>> paradigmatic and common arrangements, and a few others.  I hope to
>> convince teachers that arrangement can sometimes serve as an invention
>> heuristic and that it should never be a Procrustean bed.  I also hope that
>> the chapter will help teachers guide their students as they make choices
>> about arrangement--that arrangement can and should serve rhetorical goals.
>>
>> 9. Orchestrating Peer-Response Activities
>>
>> This chapter will include strategies for constructing specific
>> peer-response activities.  It will also help new teachers decide how to
>> construct sequences of peer-response sessions so that teachers can, if
>> they wish, use a different one each class meeting during a unit.  I will
>> describe specific kinds of questions that peers might answer early on when
>> a writer is considering possible topics for writing.  Other questions will
>> focus peers' attention to subsequent tasks that writers need to complete:
>> generating ideas for developing the topic, selecting material from that
>> which has been generated, organizing material in ways that help readers,
>> editing surface features of emerging texts.  I will also offer suggestions
>> for introducing peer-response activities, for bringing them to closure,
>> for encouraging writers to use peers' responses effectively.
>>
>> 10. Responding to In-Process Work to Promote Revision
>>
>> While Chapter 9 will focus on peers' responses, this chapter will focus on
>> teachers' responses.  While I hope to convince teachers in Chapter 9 that
>> getting peers to do this work helps everyone in the room (writers, peers,
>> teacher), in Chapter 10 I will concede that teachers can also respond to
>> in-process work.  I will suggest response strategies that encourage
>> writers to be responsible for their writing-as opposed to thinking that
>> teachers are responsible.  I will also suggest ways to respond
>> efficiently. Among these suggestions-which I will demonstrate on sample
>> drafts of students' papers-will be the following: asking questions that
>> encourage writers to make decisions rather than telling them what to do,
>> focusing on a few concerns rather than all that could be addressed,
>> addressing a concern once rather than every time it appears in an emerging
>> text.
>>
>> 11. Responding To and Evaluating Polished Writing
>>
>> This chapter will offer strategies for responding to writing that students
>> consider fully polished.  The chapter will help teachers decide when and
>> how to encourage students to do yet one more round of revising content or
>> editing surface features.  It will also help them decide when enough is
>> enough-when the exigencies of the semester don't permit another round or
>> when the student can't muster the energy to revise and/or edit again.  How
>> can a teacher's comments help the student understand what she has and has
>> not accomplished with the project?  How might the student reflect on the
>> project in the course portfolio? How can a teacher's comments help the
>> student understand the grade on the paper?
>>
>>
>>
>> 12. Teaching Writing in Electronic Classrooms and Using Electronic
>> Technologies When
>>      You Don't Have Access to an Electronic Classroom
>>
>> This chapter will not fully prepare teachers for teaching in electronic
>> classrooms or for using electronic technologies in their teaching, but it
>> will help them begin to consider the choices they need to make about using
>> such pedagogical/epistemological/literate tools. The chapter will help
>> teachers ask the following kinds of questions: How can I best prepare
>> myself for using these tools in my teaching? How do such tools
>> transform/modify/mediate/alter literate practices? How can I help students
>> to decide when and how to use current electronic technologies? How do
>> electronic literacies change the nature of texts?  When is an electronic
>> classroom interaction better than, worse than, or the same as a
>> face-to-face interaction or a pen-and-paper interaction? I hope to include
>> some suggestions and reflections from teachers who have spent more time
>> than I have in electronic classrooms.
>>
>> 13.Constructing a Teaching Portfolio
>>
>> This chapter will describe the possible contents of teaching portfolios:
>> teaching philosophies, annotated syllabi, annotated assignment prompts,
>> syntheses of course evaluations, supervisors' class-visit reports,
>> students' in-process papers with teacher's written responses, annotated
>> lesson plans, and the like.  I'll talk about the functions of teaching
>> portfolios for graduate students, tenure-track faculty, tenured faculty,
>> and adjunct faculty.  I'll include some sample materials from teachers.
>> This chapter is an important one for this book because teachers need to
>> begin constructing teaching portfolios during the first year of
>> teaching--not the year they apply for jobs, not the year they are
>> considered for tenure.  Beginning this work the first year of teaching
>> helps teachers become the kinds of reflective practitioners that Donald
>> Schon describes in Educating the Reflective Practitioner.
>>
>>
>>
>>
>> Duane Roen, Director of Composition
>> Department of English, Arizona State University, Tempe, AZ  85287-0302
>> office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
>>
>>
>
>
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I need advice from those who have been there . . . we're proposing a
"jumbo" or stretch course that in two semesters would get our lowest
group of basic writers through their freshman requirement (a process
that would usually take them three semesters).  They would take 11
units in all, 9 comp and two reading, over the two semesters, with the
same group of students being taught by the same teachers.  We're
running into some problems with our dean (a brick wall, actually)
because of the following fiscal considerations:
 
1)  We receive funding from the state for basic writing classes, so we
can't do anything that seems to be "eliminating remediation," because
then we won't be funded.  This doesn't seem an insurmountable problem
-- we can somehow designate a portion of the units as remedial, and
continue not giving them graduation credit for those units, though we
had hoped to eliminate that and give them bacc credit for the course.
 
2)  This problem is more difficult:  We typically teach 15 students in a
BW class, though at times this has gotten pushed up to 18 or even 20
in the worst semesters.  Our FYC classes are at 25.  If this "stretch"
class maintains the lower enrollment -- which it should -- it will wind up
costing a lot more, because we will be teaching those students (*many*
each semester) in groups of 15 rather than 25.  This is what the dean
said cannot be done.  Period.
 
She has said that she won't allow us to even pilot something that has
no chance of being put into practice in the future, and anything that will
wind up costing the department/college more simply won't have a
snowball's chance of being instituted on a wide-scale basis.
 
I could use some help from those of you at Arizona, Bowling Green, and
other places that have either piloted or instituted such a program -- did
you face this kind of funding problem?  How did you overcome it?
 
Thanks,
Elise Earthman
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Elise:
 
I'm still learning myself what logics appeal to deans, provosts, etc.--not
an easy body of knowledge to comprehend.  We don't have such a "stretch"
course at Bowling Green, but we do have a procedure which might qualify as
some sort of middle ground.  What I think of as the traditional model for
slightly less prepared students (I just spoke with a transfer student 10
minutes ago who went through such a model) is the "basic writing" and/or
"basic reading/writing" course in semester one, the introductory writing
course in semester two, and then the critical reading/writing course in
semester three+.  Though this model may or may not be reflective of your
situation, your description of getting a certain body of students to a
certain skills-building stage in two semesters rather than three reminded
me of that so-called traditional model.
 
Our setup at Bowling Green is that we offer two versions of our
introductory writing, both of them leading to our "academic writing" in the
next (or second) semester.  One of the variants is a three-hour course--all
three hours "counting" for bacc credit--and the other intro-writing variant
is a five-hour course, with (again) three hours counting for graduation.
The five-hour course allows world&time to provide reading help to students,
an extra draft of each essay, or whatever additional support/help that
particular group or students (or individual student) most needs.  To me, in
a way, our two-course sequence of English 110 (five-hour intro. to writing)
and English 112 "gets our students through in two semesters" in much the
same way that your 11-hour "jumbo" course attempts to do.
 
The main (perhaps only) card you can play with your dean, Elise, is the
RETENTION card.  I'll briefly explain.  From time to time, Mt. Provost or
Mt. Dean or Mt. Vice-president of Academic Affairs spews forth demands for
rationales for our five-hour "Developmental Writing" course, which _does_
have lower class size and (so the dean or whoever says) a bigger price tag
for the extra hours of instruction.  What we tell 'em, which has worked so
far (albeit with some grumbling), is that our pass rate for these English
110 students is roughly equivalent to the English 111 students--not bad for
one semester's progress (the two classes share basic requirements and
standards)--and that the English 110 students who go straight to English
112 in the second semester are in many cases _better_ prepared for that
class than the students who took the three-hour 111 first (and presumably
were stronger upon college entrance).  Unfortunately, we haven't yet done
the big, hard-data study which might "unmistakeably prove" the long-term
success of students who take our intensive version (English 110) of the
intro-writing course.  One "fact," however, our powers-that-be always
mention themselves (or at least accept as a given)--after we remind them
once again of all of the above--is that "remediation" efforts which WORK,
which (in other words) get 70-80% of ostensibly our least prepared
contingent "fully prepared" by the end of one year's study, are a better
bargain for the university than having a lot of that same population leave
at the end of a year (through dissatisfaction with being "behind") or never
come to our school at all, for fear that they _would_ still remain behind.
 
You're up against a tough sell in this case, Elise, because your dean has
already ruled out even trying something that might "work."  All I can say
is remind the dean that students and their parents *really want* to get
gen. ed. requirements out of the way in one year.  I've talked to a lot of
these "underprepared" students and their parents, and almost never do they
leave my office still having a problem with the concept of taking a
five-hour intro. course (instead of being mainstreamed).  Often, they'll
say something about not having worked very hard in high school, but give
them a chance to catch up with their friends in one semester, and they're
roaring to go.  Your jumbo course, if it works like you think it will, is
just _one_ chunk of gen. ed. curriculum for these students to navigate (and
the university to pay for).  Once they successfully navigate that chunk,
presumably they're good to go--ready to pay for three more years (or
whatever it takes).  Try reminding your dean that some customers cost a
little more to attract initially, but we still can make a good profit on
them (terrible metaphor, I know, but this is how some deans talk!) in the
long run--once we sell them for the first time *and deliver satisfactorily
on our "sale"*.  There are other institutions more than willing to take
these students' education dollars, if your dean doesn't want 'em.
 
                                                                Good luck,
                                                                     J. Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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 I belong to a socially responsible investment group that is considering
Sylvan Learning Systems as a purchase.  It's profits are hefty, but I'm
looking for evidence of social (or educational) irreponsibility.  Any
information would be appreciated.
 
Linda Bergmann
University of Missouri-Rolla
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John Clark is right. Retention is the key. The trouble is that cost per
section of a course can readily be figured by a dean with a pocket calculator.
The savings from improved retention are 1) hard to calculate since the savings
are dispersed across the institution and 2) hard to attribute to any
particular cause, such as your course. Thus, while it may be true that the
increased cost of the course will be offset by the savings from retention, the
dean would almost have to accept that as an "artistic" proof rather than an
empirical fact. And it may well be that the math department is making the same
case for jumbo algebra.
 
So, consider yourself stuck with a dean with a pocket calculator, a finite
pool of money, and an impatience with delayed gratification. Can you figure
out a way to get improved retention without costing a lot more? What would
happen, say, if you went up a little on the class size, some middle ground
between the developmental courses and the standard comp classes? Is there some
imaginative way that you could develop a "literacy place" where students come
to do all sort of literacy things, rather than staying with the typical course
approach--sort of a studio or lab approach that uses staff and space
efficiently? (This way you even eliminate the simple calculation of cost per
section and move into global task cost calculations.) If you want to do
something new, make it really new and different. And deans like value added,
not cost added.
 
I don't want to be too facetious about this. Most deans were faculty members
once, and they probably remember--possibly with both longing and guilt--a time
when they focused on issues of academic quality without much regard for cost.
Taxpayers want "quality" education, but they don't want to pay taxes or
tuition. Legislators want "quality" education but do not appropriate enough
money to cover the cost. Those who are actually responsible for trying to
address champaign tastes with a beer budget are known as deans and provosts.
And I must admit that I seldom see any proposals that take into account the
exigencies or concerns of the persons who are ultimately going to decide if
they go or not. Is this good rhetoric?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Ah yes, Elise, the same battles need to be fought over and over again.  On
the bacc credit: initially, the "remedial" work DID allow bacc credit and
I remember going to various CSU campuses as a Chancellor's Office rep
trying to convince the campus senates to approve.  At one campus, not too
far from yours, I faced a hostile senate and began reading from their
catalog a number of courses that earned such credit, focusing on PE, art,
music, and foreign languages.  My favorite was "Arts and Crafts on the
Beach," worth 3 semester units and gen ed humanities credit; "Advanced A&C
on the Beach" fulfilled part of natural sciences. Nonetheless the senate
insisted on rejecting bacc credit for writing in the name of Academic
Standards.  But that was 20 years ago, when the trustees and the CO were
serious about increasing opportunity. The funding issue is even stickier.
The only way you can get smaller classes for fyc is by trading bigger
classes elsewhere, either in the dept (if you want to make friends into
enemies) or elswhere (try, say, political science for a warm recaption).
Maybe someone will have some tricks you can try, but those rigid formulas
are death to innovation.  --Ed White
 
On Thu, 7 Jan 1999, Elise Earthman wrote:
 
> I need advice from those who have been there . . . we're proposing a
> "jumbo" or stretch course that in two semesters would get our lowest
> group of basic writers through their freshman requirement (a process
> that would usually take them three semesters).  They would take 11
> units in all, 9 comp and two reading, over the two semesters, with the
> same group of students being taught by the same teachers.  We're
> running into some problems with our dean (a brick wall, actually)
> because of the following fiscal considerations:
>
> 1)  We receive funding from the state for basic writing classes, so we
> can't do anything that seems to be "eliminating remediation," because
> then we won't be funded.  This doesn't seem an insurmountable problem
> -- we can somehow designate a portion of the units as remedial, and
> continue not giving them graduation credit for those units, though we
> had hoped to eliminate that and give them bacc credit for the course.
>
> 2)  This problem is more difficult:  We typically teach 15 students in a
> BW class, though at times this has gotten pushed up to 18 or even 20
> in the worst semesters.  Our FYC classes are at 25.  If this "stretch"
> class maintains the lower enrollment -- which it should -- it will wind up
> costing a lot more, because we will be teaching those students (*many*
> each semester) in groups of 15 rather than 25.  This is what the dean
> said cannot be done.  Period.
>
> She has said that she won't allow us to even pilot something that has
> no chance of being put into practice in the future, and anything that will
> wind up costing the department/college more simply won't have a
> snowball's chance of being instituted on a wide-scale basis.
>
> I could use some help from those of you at Arizona, Bowling Green, and
> other places that have either piloted or instituted such a program -- did
> you face this kind of funding problem?  How did you overcome it?
>
> Thanks,
> Elise Earthman
>
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I might add to John's focus on retention, that if you can also argue
retention of minorities or disadvantaged students you can sometimes with
the argument for fewer students.  At UCSB we have had a similar program for
years (3 quarters with the same teacher with 18 rather than 25 students)
that was begun under the auspices of affirmative action and our
'educational opportunities' program for disadvantaged students.  The
argument was both intensive instruction and retention at a 'lily white'
school.
 
At 04:09 PM 1/7/99 -0500, you wrote:
>Elise:
>
>I'm still learning myself what logics appeal to deans, provosts, etc.--not
>an easy body of knowledge to comprehend.  We don't have such a "stretch"
>course at Bowling Green, but we do have a procedure which might qualify as
>some sort of middle ground.  What I think of as the traditional model for
>slightly less prepared students (I just spoke with a transfer student 10
>minutes ago who went through such a model) is the "basic writing" and/or
>"basic reading/writing" course in semester one, the introductory writing
>course in semester two, and then the critical reading/writing course in
>semester three+.  Though this model may or may not be reflective of your
>situation, your description of getting a certain body of students to a
>certain skills-building stage in two semesters rather than three reminded
>me of that so-called traditional model.
>
>Our setup at Bowling Green is that we offer two versions of our
>introductory writing, both of them leading to our "academic writing" in the
>next (or second) semester.  One of the variants is a three-hour course--all
>three hours "counting" for bacc credit--and the other intro-writing variant
>is a five-hour course, with (again) three hours counting for graduation.
>The five-hour course allows world&time to provide reading help to students,
>an extra draft of each essay, or whatever additional support/help that
>particular group or students (or individual student) most needs.  To me, in
>a way, our two-course sequence of English 110 (five-hour intro. to writing)
>and English 112 "gets our students through in two semesters" in much the
>same way that your 11-hour "jumbo" course attempts to do.
>
>The main (perhaps only) card you can play with your dean, Elise, is the
>RETENTION card.  I'll briefly explain.  From time to time, Mt. Provost or
>Mt. Dean or Mt. Vice-president of Academic Affairs spews forth demands for
>rationales for our five-hour "Developmental Writing" course, which _does_
>have lower class size and (so the dean or whoever says) a bigger price tag
>for the extra hours of instruction.  What we tell 'em, which has worked so
>far (albeit with some grumbling), is that our pass rate for these English
>110 students is roughly equivalent to the English 111 students--not bad for
>one semester's progress (the two classes share basic requirements and
>standards)--and that the English 110 students who go straight to English
>112 in the second semester are in many cases _better_ prepared for that
>class than the students who took the three-hour 111 first (and presumably
>were stronger upon college entrance).  Unfortunately, we haven't yet done
>the big, hard-data study which might "unmistakeably prove" the long-term
>success of students who take our intensive version (English 110) of the
>intro-writing course.  One "fact," however, our powers-that-be always
>mention themselves (or at least accept as a given)--after we remind them
>once again of all of the above--is that "remediation" efforts which WORK,
>which (in other words) get 70-80% of ostensibly our least prepared
>contingent "fully prepared" by the end of one year's study, are a better
>bargain for the university than having a lot of that same population leave
>at the end of a year (through dissatisfaction with being "behind") or never
>come to our school at all, for fear that they _would_ still remain behind.
>
>You're up against a tough sell in this case, Elise, because your dean has
>already ruled out even trying something that might "work."  All I can say
>is remind the dean that students and their parents *really want* to get
>gen. ed. requirements out of the way in one year.  I've talked to a lot of
>these "underprepared" students and their parents, and almost never do they
>leave my office still having a problem with the concept of taking a
>five-hour intro. course (instead of being mainstreamed).  Often, they'll
>say something about not having worked very hard in high school, but give
>them a chance to catch up with their friends in one semester, and they're
>roaring to go.  Your jumbo course, if it works like you think it will, is
>just _one_ chunk of gen. ed. curriculum for these students to navigate (and
>the university to pay for).  Once they successfully navigate that chunk,
>presumably they're good to go--ready to pay for three more years (or
>whatever it takes).  Try reminding your dean that some customers cost a
>little more to attract initially, but we still can make a good profit on
>them (terrible metaphor, I know, but this is how some deans talk!) in the
>long run--once we sell them for the first time *and deliver satisfactorily
>on our "sale"*.  There are other institutions more than willing to take
>these students' education dollars, if your dean doesn't want 'em.
>
>                                                                Good luck,
>                                                                     J. Clark
>
>
>                 Dr. John Clark -- General Studies Writing (English)
>                 Bowling Green State University, Bowling Green, Ohio
>
>
>
>
Judy
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Elise,
 
Perhaps I have not returned from vacation mode yet, but I do not see how
reducing the number of semesters from three to two, in which
developmental students are in classes with a cap of 15, is a loss.
Doesn't the college benefit from having only two semesters with class
sizes at 15, instead of three semesters?
 
Here at Quinnipiac, we have been using the jumbo model (we call it
"Intensive") for several years now.  We are still pleased with student
retention and progress, not to mention better morale in the program.
(For more detail, see "Embracing a Porcupine" JBW Fall 1995).  The main
difference is that we have integrated reading and writing skills, rather
than treating them separately in the curriculum.
 
BTW, with what we pay adjunct faculty, who teach over 90% of the
developmental classes, I still have trouble seeing how the college loses
money.
 
Best wishes and keep us posted.
 
Mary
Elise Earthman wrote:
>
> I need advice from those who have been there . . . we're proposing a
> "jumbo" or stretch course that in two semesters would get our lowest
> group of basic writers through their freshman requirement (a process
> that would usually take them three semesters).  They would take 11
> units in all, 9 comp and two reading, over the two semesters, with the
> same group of students being taught by the same teachers.  We're
> running into some problems with our dean (a brick wall, actually)
> because of the following fiscal considerations:
>
> 1)  We receive funding from the state for basic writing classes, so we
> can't do anything that seems to be "eliminating remediation," because
> then we won't be funded.  This doesn't seem an insurmountable problem
> -- we can somehow designate a portion of the units as remedial, and
> continue not giving them graduation credit for those units, though we
> had hoped to eliminate that and give them bacc credit for the course.
>
> 2)  This problem is more difficult:  We typically teach 15 students in a
> BW class, though at times this has gotten pushed up to 18 or even 20
> in the worst semesters.  Our FYC classes are at 25.  If this "stretch"
> class maintains the lower enrollment -- which it should -- it will wind up
> costing a lot more, because we will be teaching those students (*many*
> each semester) in groups of 15 rather than 25.  This is what the dean
> said cannot be done.  Period.
>
> She has said that she won't allow us to even pilot something that has
> no chance of being put into practice in the future, and anything that will
> wind up costing the department/college more simply won't have a
> snowball's chance of being instituted on a wide-scale basis.
>
> I could use some help from those of you at Arizona, Bowling Green, and
> other places that have either piloted or instituted such a program -- did
> you face this kind of funding problem?  How did you overcome it?
>
> Thanks,
> Elise Earthman
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Mary Segall makes a very good point, one so obvious I'm embarrassed not to
have mentioned it.  That is, while it's true as David S. asserts that deans
like and want to report to _their_ superiors that they've negotiated for
some "value added" on even the most rational of proposals, basic or
developmental writing is so egregiously in need of financial support-reform
that I would argue for Elise's proposal as a compromise or partial attempt
at *reform the institution should be budgeting anyway.*  To be slightly
more specific, we too have a very high proportion of our developmental
writing taught by not just adjuncts, but our lowest-paid adjuncts.  There
are a number of reasons for this fact, but I'll bet this list is familiar
with 90% (if not all) of them.  In the midst of a current, mighty struggle
to get our institution and its leaders to "own" first-year writing--warts
as well as potentials--we would be tempted to say (very patiently and
nicely, of course), "Look, you know that very soon, within the next 3-5
years at most, you're going to have to budget for full-time salaries and
benefits for the majority of fycomp teaching if you want to reach the
retention and recruitment goals _you_ have set for this institution.  Our
proposal, still using the same adjunct costs to teach the vast majority of
these students, still will cost the institution far less than *what you
know we need to do shortly.*  Consider our proposal a short, interim step,
softening the inevitable move from (say) $650 to $1300 per credit hour for
this necessary teaching."
 
Deans, provosts, and institutional boards may want value added--indeed,
they'd be poor business-people if they weren't constantly looking for ways
to at least maintain, if not upgrade, their market-share.  But the reality
of the current and constant evolution of "market" in our field is that
students (and those who both support and advise them) are very
instrumentally motivated, very likely *increasingly* so with each passing
year, to move as swiftly and directly as possible from college to
high-paying professional job--college as conduit.  In a nutshell, though
nothing is of course entirely this simple, students tend to pay for the
conduit-ride which gets them most quickly to their goal, is most
comfortable along the way, and dumps them out at the most favorable place
on the professional heap (the Harvard conduit still retains a slightly
different angle than the Bowling Green conduit; the XXXX Technical College
still a different [student- and perhaps employer-perceived] angle).  The
college manager who thinks s/he can maintain or even increase market-share
without finding ways to increase pedagogical productivity and satisfaction
is, pardon my saying so, living in a dream world.  Elise's proposal isn't
empirically proven fail-safe?  Funny how marketing works: often the
perception of doing (or even trying to do) something "extra" for the
customer gains one a market advantage.  In that sense, Elise's institution
has _something_ to gain, assuming that they don't expend enormous amounts
and *do* at least minimally publicize their efforts, by trying any rational
plan to upgrade student education.  I hope that elongated discussion makes
some sense.
 
                                                                John Clark
                                                                erstwhile
retailer
 
>Elise,
>
>Perhaps I have not returned from vacation mode yet, but I do not see how
>reducing the number of semesters from three to two, in which
>developmental students are in classes with a cap of 15, is a loss.
>Doesn't the college benefit from having only two semesters with class
>sizes at 15, instead of three semesters?
>
>Here at Quinnipiac, we have been using the jumbo model (we call it
>"Intensive") for several years now.  We are still pleased with student
>retention and progress, not to mention better morale in the program.
>(For more detail, see "Embracing a Porcupine" JBW Fall 1995).  The main
>difference is that we have integrated reading and writing skills, rather
>than treating them separately in the curriculum.
>
>BTW, with what we pay adjunct faculty, who teach over 90% of the
>developmental classes, I still have trouble seeing how the college loses
>money.
>
>Best wishes and keep us posted.
>
>Mary
>Elise Earthman wrote:
>>
>> I need advice from those who have been there . . . we're proposing a
>> "jumbo" or stretch course that in two semesters would get our lowest
>> group of basic writers through their freshman requirement (a process
>> that would usually take them three semesters).  They would take 11
>> units in all, 9 comp and two reading, over the two semesters, with the
>> same group of students being taught by the same teachers.  We're
>> running into some problems with our dean (a brick wall, actually)
>> because of the following fiscal considerations:
>>
>> 1)  We receive funding from the state for basic writing classes, so we
>> can't do anything that seems to be "eliminating remediation," because
>> then we won't be funded.  This doesn't seem an insurmountable problem
>> -- we can somehow designate a portion of the units as remedial, and
>> continue not giving them graduation credit for those units, though we
>> had hoped to eliminate that and give them bacc credit for the course.
>>
>> 2)  This problem is more difficult:  We typically teach 15 students in a
>> BW class, though at times this has gotten pushed up to 18 or even 20
>> in the worst semesters.  Our FYC classes are at 25.  If this "stretch"
>> class maintains the lower enrollment -- which it should -- it will wind up
>> costing a lot more, because we will be teaching those students (*many*
>> each semester) in groups of 15 rather than 25.  This is what the dean
>> said cannot be done.  Period.
>>
>> She has said that she won't allow us to even pilot something that has
>> no chance of being put into practice in the future, and anything that will
>> wind up costing the department/college more simply won't have a
>> snowball's chance of being instituted on a wide-scale basis.
>>
>> I could use some help from those of you at Arizona, Bowling Green, and
>> other places that have either piloted or instituted such a program -- did
>> you face this kind of funding problem?  How did you overcome it?
>>
>> Thanks,
>> Elise Earthman
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Linda,
 
What would you consider as evidence for "social/educational" irresponsibili=
ty?
 
Helmuts A. Feifs=20
SDPI - NC
 
>>> "Bergmann, Linda S." <bergmann@UMR.EDU> 01/07/99 04:27PM >>>
 I belong to a socially responsible investment group that is considering
Sylvan Learning Systems as a purchase.  It's profits are hefty, but I'm
looking for evidence of social (or educational) irreponsibility.  Any
information would be appreciated.
 
Linda Bergmann
University of Missouri-Rolla
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Elise, I was fortunate enough to come on board after any budget fights had
been won by Dave Schwalm and John Ramage . . . but I, like others who've
already mentioned it, have never been able to figure out how administrators
see our classes, often staffed by poorly-paid adjunct faculty, as "costing
them money"--doesn't make sense, but then in the world of university
funding, not much does.
 
Elise wrote:
 
2)  This problem is more difficult:  We typically teach 15 students in a BW
class, though at times this has gotten pushed up to 18 or even 20 in the
worst semesters.  Our FYC classes are at 25.  If this "stretch" class
maintains the lower enrollment -- which it should -- it will wind up costing
a lot more, because we will be teaching those students (*many* each
semester) in groups of 15 rather than 25.  This is what the dean said cannot
be done.  Period.
 
Elise, our "Stretch Program" caps classes at 22 (our normal comp classes are
capped at 25), so your hope for a 15 limit might be, as you note, very
difficult to attain--some compromise might work (as David suggested).
 
On the other hand--even with the problems your dean seems to have with the
"delayed gratification" that better retention will provide--I would
certainly point out that more dollars will flow into your school as
retention rates improve . . . and the Stretch model does improve retention.
A year ago, I characterized our data something like this, to our
administration:
 
In dollar terms: we've had 2,215 students take WAC 101 so far; if 46 percent
(as above) register for ENG 102, that translates into 1,019 students. If we
had not replaced ENG 071 with the Stretch model, only 620 of those 2,215
students would have taken ENG 102 here. That is, Stretch helped retain 399
students more than under the former model. You can translate better than I
the dollar effect on the university of retaining 400 more students.
 
What I really wanted to say was more like this:
 
"LISTEN: now there are 400 MORE students attending classes here than there
would have been without Stretch.  If each takes a full load and even if we
assume they're all in-state students, that is about $400,000 PER SEMESTER
(not counting what the state pays, per student).  If we can figure that at
least SOME will be out-of-state and so pay higher tuition, we're now
collecting AT LEAST A HALF-MILLION DOLLARS MORE than we would have, EACH
SEMESTER, and all BECAUSE of Stretch."
 
I have the sense that your dean also may not listen to what students have to
say, but our students tell us that Stretch "works" because of the extra time
they receive to work on their writing: fully 40 percent of those students
completing our course-end anonymous survey find the extra time to be the
"best thing" about the program . . . and the second-best, according to our
students, is having the same teacher and the same classmates over two
semesters.
 
How else can I help?  Best,
 
 
Greg Glau
---------------------------------------------------
Greg Glau
 
Coordinator of Basic Writing Programs in Composition
Department of English
Arizona State University
Tempe, AZ 85287-0302
 
e-mail: gglau@asu.edu
Office: (602) 965-3898
FAX: (602) 965-3451
http://www.public.asu.edu/~gglau/
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Well, we generally look at things like environmental impact, women's issues,
labor relations, international policies, racial issues, family-friendliness,
and similar "bleeding heart liberal" concerns.  At the back of my mind, and
behind my query, is my concern about the "Hooked on Phonics" folks, who are
in my opinion pursuing an educational agenda that promises to undo what I
see as substantial improvements in the ways in which reading and writing are
taught.
 
 
-----Original Message-----
From: Helmuts Feifs
To: WPA-L@ASUVM.INRE.ASU.EDU
Sent: 1/8/99 7:58 AM
Subject: Re: sylvan
 
Linda,
 
What would you consider as evidence for "social/educational"
irresponsibility?
 
Helmuts A. Feifs
SDPI - NC
 
>>> "Bergmann, Linda S." <bergmann@UMR.EDU> 01/07/99 04:27PM >>>
 I belong to a socially responsible investment group that is considering
Sylvan Learning Systems as a purchase.  It's profits are hefty, but I'm
looking for evidence of social (or educational) irreponsibility.  Any
information would be appreciated.
 
Linda Bergmann
University of Missouri-Rolla
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Linda, you might want to check out an item I saw in the Chronicle of
Higher Ed a few months back, something to the effect that Sylvan was going
to get into the lucrative credit by examination market.  I don't know
anything more of this, but I would want to if I were going to invest.
                                                --Ed White
 
On Fri, 8 Jan 1999, Bergmann, Linda S. wrote:
 
> Well, we generally look at things like environmental impact, women's issues,
> labor relations, international policies, racial issues, family-friendliness,
> and similar "bleeding heart liberal" concerns.  At the back of my mind, and
> behind my query, is my concern about the "Hooked on Phonics" folks, who are
> in my opinion pursuing an educational agenda that promises to undo what I
> see as substantial improvements in the ways in which reading and writing are
> taught.
>
>
> -----Original Message-----
> From: Helmuts Feifs
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Sent: 1/8/99 7:58 AM
> Subject: Re: sylvan
>
> Linda,
>
> What would you consider as evidence for "social/educational"
> irresponsibility?
>
> Helmuts A. Feifs
> SDPI - NC
>
> >>> "Bergmann, Linda S." <bergmann@UMR.EDU> 01/07/99 04:27PM >>>
>  I belong to a socially responsible investment group that is considering
> Sylvan Learning Systems as a purchase.  It's profits are hefty, but I'm
> looking for evidence of social (or educational) irreponsibility.  Any
> information would be appreciated.
>
> Linda Bergmann
> University of Missouri-Rolla
>
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Elise,
        One argument you might try with your dean is the fact that all the
students who are able to pass your new two-semester stretch course will have
SKIPPED the third semester they would have normally taken, thus saving the
money that would have been spent on that third course.  For the sake of
argument, assume that about 70% of the students in the new course pass it;
this means that for every 10 students in the course, 7 have avoided a third
semester.
        The new course will also have a noticeable effect on retention
because of the attention these students will be receiving (This has been one
of the many beneficial effects of our own condensed combination of basic
writing and college comp in one semester).  You can safely predict that many
more students in the stretch course will remain in college after a year or
two than their earlier peers in the regular 3-semester sequence, another
gain for the college.
 
        You might also suggest a compromise of 18-20 students in the stretch
course, rather than 15.  This would make the course more economical, but
also feasible. In our condensed combo course, we have between 20 and 23
students per section, and our pass rate has been consistently 75-80%.
 
        Finally, to address the problem of funding, you might designate only
the credits earned in one component of the course as remedial, or you might
designate the first semester as remedial and the second as college level,
but say that students would have to complete BOTH semesters successfully in
order to earn the credits from the first semester.  With these little
changes, the dean might think that a pilot of a few sections would be worth
trying.  Good luck!  At least you're not under the opposite threat we are
facing here in NY of being forbidden to teach ANY "remedial" courses at all!
 
Collegially,
 
Pat Licklider
John Jay College--CUNY
 
 
 
 
>
=========================================================================
Date:         Fri, 8 Jan 1999 14:16:13 -1000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Conefrey <conefrey@HAWAII.EDU>
Organization: University of Hawai'i
Subject:      A job in the sun
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
If you're freezing cold and fed up shoveling snow,
consider working where you can wear shorts all
year round.
 
Theresa Conefrey
UHH English Dept
 
ASSISTANT PROFESSOR OF ENGLISH, UH Hilo;
Position No. 82038; College of Arts & Sciences;
general funds; full-time; tenure-track; nine-month type
appointment; to begin approximately 08/99, pending
position clearance and funding.
Duties: Teach writing courses; assist in the design,
development and implementation of distance education;
assist in review, assessment and design of writing courses;
advise students; serve on university committees; engage in
scholarly activities,and/or creative endeavors that contribute
to the mission of the University. Perform service to the
University and community.
Minimum Qualifications: PhD in English or closely related
field with strong emphasis in composition and distance
education from an accredited college or university; three
years teaching experience in a writing program in an
undergraduate college or university; documented excellence
in teaching; familiarity with national trends and research in
writing and distance education. Desirable Qualifications:
Technical writing; familiarity with instructional uses of
computing for teaching and research; teaching experience
in a multicultural environment. Finalists will be asked to
submit a classroom demonstration video. Pay Range: I3
with a minimum of $32,028 per year. Applications: Submit
letter of application, vita and three current letters of reference
to Dr. David Miller, Chair, English Dept., College of Arts &
Sciences, University of Hawai`i at Hilo, 200 W. Kawili St.,
Hilo, HI 96720-4091. Inquiries: (808) 974-7396. Application
Deadline: Postmarked no later than 02/26.
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We're restructuring our basic writing program away from the stigmatizing
model of a "pre-college-level," non-general-education-credit prerequisite to
general education composition.  What are your critiques of alternative
models I identify below--what are the pros and cons, in your experience?
 (I've just rejoined the list after withdrawing for some months when the
volume became unmanageable, so accept my apology if this has been covered
recently.)  I'm familiar with the major articles describing these systems in
JBW, WPA, and CCCC, so I'm looking especially for a wider range of
experiences with these models.  I appreciate your comments, or suggestions
about other models.  Thanks.
 
1.  THE STRETCH MODEL:  two semesters of basic writing substituting for
standard comp requirement (an Arizona State approach, I believe).
 
2.  THE STUDIO MODEL:  students do small-group work to support their
standard comp coursework concurrently with standard comp, and gain an extra
credit hour (the University of South Carolina setup).
 
3.  THE DIRECTED SELF-PLACEMENT MODEL:  basic writing becomes optional;
 basic writers are encouraged to choose basic writing courses for themselves
(the Grand Valley State approach).
 
4.  THE INTENSIVE MODEL:  some sections of standard comp course are
designated "intensive" for basic writers and carry five credit hours instead
of three (as has been done at Illinois State and Quinnipiac College).
 
5.  THE MAINSTREAMING MODEL:  eliminate basic writing classes, integrate
basic writers with more academic-discourse-prepared writers in standard
comp, and depend on writing center support (initiated to support basic
writer success by good angels Barbara Gleason, Mary Soliday, et al. at CCNY;
 now recontextualized in the apparently anti-basic-writer policy of the
forces of darkness in the CUNY system).
 
Thanks again!
 
Bill Lalicker
West Chester University
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FYI:  Law schools have several models.
 
1.  No special treatment.
 
2.  Referral to a writing specialist in addition to work in the regular legal
writing class.
 
3.  Academic Support Programs.  (These address a wide range of problems, but
almost always students in these programs have weaker writing skills.)
 
 
I do not know whether there is a correlation between length and intensity of the
writing program itself and the availability of special support.  I suspect there
is a correlation between quality of the lower third of the admitted class and
availability of support services.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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I'm responding to the message below late because I've just returned from
the 4C's Winter Workshop in Clearwater Beach (70s rather than the 0s here
in IA), where Joan conducted a workshop on "Bringing Writing Instruction
and Disciplinary Study Together in Learning Communities." I would certainly
second her nomination. Also, Rebecca Burnett, from Iowa State University,
gave a related workshop on "Communicating about the Technical and
Scientific World"; she might be someone else to contact.
 
>Date:    Wed, 6 Jan 1999 09:42:47 -0800
>From:    Susan McLeod <mcleod@MAIL.WSU.EDU>
>Subject: Re: linked classes
>
>I suggest Joan Graham from the University of Washington.
>
>Sue McLeod
>>
>>At 08:48 AM 1/6/99 GMT-5, you wrote:
>>>Can anyone direct me to a consultant or a curricular expert who would be
>>>interested in a campus visit to foster a "linked" class between
>>>freshman composition and an environmental biology lab? Thanks for any
>>>help!
>>>
>>>
>>>
>>>Lynne Rhodes
>>>Director of Writing Assessment
>>>USC Aiken
 
J.L. McClure <jmcclure@soli.inav.net>
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I just checked Amazon.com for two of my textbooks this semester.  The
books are available, and at a significant discount (about 40%) from what
our bookstore charges.  Does anyone have experience with buying textbooks
from Amazon.com, or with recommending that to students?  I remember our
previous conversation about textbooks and profits, and I wonder if sending
students to on-line sources undercuts author profits (or if it simply
bypasses publisher and bookstore markups).  (I also checked powells.com
and barnesandnoble.com and found the books there, too--also discounted).
 
Kurt Bouman
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Does shipping and handling push the total price back up to bookstore
price?
 
Laurence E. Musgrove
Director of Composition
University of Southern Indiana
lemusgro.ucs@smtp.usi.edu
http://www.usi.edu/libarts/english/musgrove.htm
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Friends,
 
I am presently doing research on sermon rhetoric and I have run into a
blank wall on a couple of questions I am trying to answer.  I was
wondering if anyone had any suggestions about a) key ideas or b) key
sources for the following questions...
 
1) To what extent does a sermon draw upon the assumption that the
listeners or readers are a congregation, a community of listeners who
respond to the text in the role of members of that community rather than
as individuals?
 
2) Does anyone know of any research on sermons (or similar genres) where
the goal of the address is partly or entirely to build, invigorate,
maintain, unify, or repair the sense of community and congregation?
(Does "I Have a Dream" fit into this category, by the way?)
 
Recommendations on sources that would help answer these questions
(printed sources or the names of scholars, within or outside rhetoric,
who specialize in sermon literature) AND/OR sources you consider "the
best" on sermon rhetoric in general would be welcome.  Thanks!
 
Mark
mgellis@kettering.edu
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Mark,
 
Check out
 
Harry S. Stout. *The New England Soul:  Preaching and Religious
Culture in Colonial New England*.  New York: Oxford UP, 1986.
 
Sacvan Bercovitch. *The American Jeremiad*.
 
Both books treat the sermon as an ordering device.
 
Sacvan Bercovitch also wrote *The Wall and the Garden*, a series of
election sermons preached from the beginnings to 1800, I believe.  The
election sermons are especially interesting because the Puritans
believed that the electorate needed to be "informed" before it voted.
These same dynamics pervade the sermons given by churches considered
to be Evangelical and Fundamentalist.  TV preachers especially make
use of the "Jeremiad" to scare people into line.
 
Bob Holderer
Freshman Composition Coordinator
Edinboro University of Pennsylvania
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Kurt,
     This matter can get fairly complicated at different institutions.
 
     At our campus, our auxiliary service must support one another to the
point that if one division loses money, another division must make up the
difference. For instance, if our cafeteria and child care services lose
money (which they do), then our book store operation must balance the
ledger for the rest of auxiliary services.  The net result is that one
book I use for both college grammar and developmental composition
(_Practical Grammar_ by Madeline Semmelmeyer) now sells for $75.
 
     Our area is fairly affluent, and a lot of our day students buy their
books with checks from their parents -- no questions asked.  Most of our
evening students are either federal employees or have educational benefits
from work, and they show up with vouchers.  A small minority of students
paying their own ways complain bitterly about pricing for a short time and
then buy their books and walk away.
 
     No problem.  The kids can sell the books back to the store at the end
of the semester, right?  Yes--for about ten cents on the dollar.
 
     To my knowledge, our Humanities office, which clears book orders for
us, has only received one complaint from a student, and that was about the
book store's refusal to buy back a book which had been superseded by a
more current edition.
 
     We have 2 'Borders', just opened our second Barnes & Noble, and have
two of the largest used book retailers in the East within our boundaries.
In addition, George Mason's (Follett) bookstore and University of
Maryland's (Independent) Book Exchange also take phone and Internet orders
and mail books to our homes.  Nevertheless, there are still lines of
students at our campus book store waiting to enter.  Go figure.
 
    BTW, Kurt, if one buys texts from Amazon.com, can one sell them back
at the end of the semester?  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
----------------------------------------------------------------------------
> On Sun, 10 Jan 1999, Kurt Bouman wrote:
>
> I just checked Amazon.com for two of my textbooks this semester.  The
> books are available, and at a significant discount (about 40%) from what
> our bookstore charges.  Does anyone have experience with buying textbooks
> from Amazon.com, or with recommending that to students?  I remember our
> previous conversation about textbooks and profits, and I wonder if sending
> students to on-line sources undercuts author profits (or if it simply
> bypasses publisher and bookstore markups).  (I also checked powells.com
> and barnesandnoble.com and found the books there, too--also discounted).
>
> Kurt Bouman
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On Sun, 10 Jan 1999, Musgrove, Laurence E. wrote:
> Does shipping and handling push the total price back up to bookstore
> price?
 
Not at Amazon.com; for instance, one text (Bruce Ballenger's _The Curious
Researcher_) lists for $20, and shipping would add just under $4.  For
$24, a student could get *nearly* the same book as at our bookstore for
about $35. The hitch?  Amazon has the second edition (1997), and our
bookstore ordered the second edition *revised*.  Maybe not a good deal,
then.  But _The Everyday Writer_ (Lunsford and Connors) also lists for
$20, and it's the same edition we sell for mid-$20s used or mid-$30s new.
So, even with  $4 S/H, a student might still save about ten bucks on one
new book.  Powell's, in Portland, Oregon (www.powells.com) even had a used
copy of _Curious Researcher_ for about $12!
 
In addition to Chet's point about the bookstore subsidizing other
important campus operations, I suppose the Wal-Mart factor comes into play
(personal ethical questions about patronizing a super-store rather than a
local shop); however, when I found that my English 102 students needed to
shell out over $60 for our books, I was surprised.  While it's not at all
out of line with what upper-division students must pay for texts (and much
less than what most introductory science students pay), it still made me
question the value of the texts to my classes.  We're a community college,
and most of our students work hard to pay for their school.  A couple of
expensive textbooks can force a student to choose between being prepared
for class and making an insurance payment (the high cost of academic texts
surprises many students, too).  So, if I can help my students find a way
to purchase the important texts we use while saving money, I'd like to do
that.  The convenience factor (and, of course, the accuracy factor) may be
worth paying for at a local/campus bookstore; but I know that this
semester I will teach students who don't have their texts because they
can't afford them.  If Amazon (or other) .com can help, should I encourage
that?
 
Kurt Bouman
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Re: ordering Textbooks from Amazon.com.
 
I needed a textbook for a graduate class.  The campus bookstore reported the
book as out of stock at the publisher.  I simply went online and ordered 16
copies from Amazon.  The copies arrived in a few days.  I sold them to my grad
students at my cost, which was substantially less than they would have payed at
the local bookstore--or probably by ordering directly from Amazon.com b/c
shipping would have been more for individual books vs. a packet of 16.
 
--M. Hennessy
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Hello, gurus of the WPA world,
 
I'd like to get your ideas about the writing lab of the future.  I'm
thinking of a writing lab as a "place" like Stephen Bernhardt describes in
_Computers and Composition_ in 1994: a place for "instructional
intervention, opening up the writing processes of our students, so that we
are not witnesses after the fact of writing, but collaborators during the
process."
 
If you have already started imagining such a lab, would you please tell me
about it?  If you'd like more direction in what I might be looking for, the
following questions might help.  How do you "see" the writing lab of the
next 10 years taking form?  What will it look like?  What is the student
role in such a lab?  What is the teachers role?  What kind of pedagogy,
hardware, software will the lab of the future have?   How will such a lab
be funded and managed?  What have I forgotten to ask about that you think
is important?
 
If this is too much, could you just send me your brief, visionary ideas?
 
Background:  In 1993 I did similar research via MBU and found lots of
interesting, helpful information that I published in _Text Technology_.
I'm looking to update that article with more current information on the
state of writing labs and want to look to the future as well.
 
Thanks in advance for any help you can provide.
 
Patty Ericsson
Michigan Technological University
Rhetoric and Technical Communication
ericsson@portup.com or plericss@mtu.edu
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It's probably a salutary experience for faculty to take a trip to the book
store. I hadn't done it for some time until last week. I went to the book
store to buy a copy of the sophomore micro-biology text book and lab manual
for the adjunct faculty member who is teaching for us. The textbook new was
$83 ($63 used), and the lab manual cost about $40. They only had used copies
of the textbook and new copies of the lab manual. The student workers at the
book store just barely tolerated my amazement at the cost (another "well,
duh!" response).
 
But here's an interesting perspective. In the early 60's, I went to a small
liberal arts college whose tuition, room, and board came to about $2000 a
year. As an English major, my annual textbook expense was about $200 a year,
maybe a little more or less, or about 10% of tuition/room/board. My daughter
goes to a similar school where T/R/B come to about $30K annually, and her
annual textbook expense has not exceeded $800, or about 2.6% of T/R/B. This is
a pretty extreme example, and I am very happy to be attending a graduation
this spring. But I'd be interested in a careful look at this relationship over
the whole range of educational institutions. When I was at Berkeley in the
early 70's, the Peralta Community Colleges charged virtually no tuition and
fees. Thus textbook costs inevitably exceeded tuition/fees costs then. What is
the ratio now? Tuition and fees at ASU now run about $1000 a semester & at the
Maricopa Community Colleges about $600 (15 credit hours).
 
Textbook cost problems raise even more interesting issues about the general
const of higher education (hell, any education!), who benefits from it, who
should pay for it, and so on. Private colleges have little choice but to pass
costs not secured by endowment on to their students. A lot of legislatures
seem to think that that's a pretty cool model for public institutions as well.
An article in the November AAHE Bulletin "Essential Demographics of Today's
College Students" reports that "in 1991, 23% of families headed by an adult
age 25-34 had incomes below the poverty level. Between 1973 and 1990, the
median inflation adjusted income of families with children headed by a parent
under age 30 had dropped by 32%. . . . In 1997, almost 32% of families headed
by a female had incomes below the poverty level."
 
Think about the combination of the new standards police and the tax-cutting
legislators who want to shift all or most of the costs of education to
students.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Part One of Two
 
For one, I prefer to call them Centers or Studios rather than labs to
avoid the implications of clinical intervention and diagnosis that the
word lab creates.
 
Whatever it is named, it needs student tutors.
 
Funding and managing
 
A writing studio with computers and tutors (graduate and undergraduate)
situated inside a college as an academic unit is (in my opinion) better
equipped to meet the needs of differing constituencies than is a center
located in an administrative arm (e.g. student services)  or located
within a department.  As director of our writing center (and a tenured
member of the faculty) I find being within an English department makes it
more necessary for me to justify our existence and to justify outreach
than I believe it would be were we under the direct control of a college
dean (or an academic vp).
 
When those higher ups ask my chair to reduce his faculty reassign time and
overall budget, he receives pressure from his advisory council to
"squeeze" the writing center.  However, at the dean and vp level, the
center is viewed as a valuable resource.  My experience at two other
schools matches that I have here.
 
Student role
 
Day-to-day operation of the center can be handled by students who have
been trained by the faculty director and experienced tutors.  Clients need
to know that there are experienced peers to help them, and they need to
know that there are tutors who have had similar classes themselves and who
understand the needs of the assignments.  It helps if tutors can visit
classes that clients attend and that they speak with instructors to
develop tutoring plans.  If you have the funding, you might try
supplemental instruction for courses that students tend to find difficult.
 
Hardware/Software
 
I do not believe this matters as much as how the facility is arranged.
Sometimes it is good to develop the hardware site as a multimedia
classroom with space for consultation and individual work.  That can be
expensive.  If you place too much into the hardware, you may attract
students who are not so much using the facility as they are looking for a
computer lab.  Also, hardware must be upgraded, and you may find that the
cost of maintaining it may reduce your ability to hire tutors.  We spend
enough on toner and paper in a year to hire a tutor for 16 hours per week
for two semesters.  If we hadn't purchased a high-volume network printer
in the first place, we would be spending even more.
 
On Sun, 10 Jan 1999, Patricia Ericsson wrote:
 
> Hello, gurus of the WPA world,
 
--
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                          Writing Center Director
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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The following is a posting I made to the WCENTER list three years ago.
It fits Patti's current questions about the future of writing labs.  But
it is quite long.
 
On Thu, 09 Feb 1995 Lynne Belcher <lrbelcher@saumag.edu> wrote to
wcenter@unicorn.acs.ttu.edu
 > But, Scott, Flo and Eddie wrote that song, not the Hermits. We're not
 > even sure Herman or his Hermits were literate. The Turtles were and
 > also had a sense of humor, something we all appreciate?
 
Actually, the reference is to the Herman's Hermits, but Scott just mixed
up the lyrics which were: "Mrs. Brown you've got a lovely daughter."
This is obviously a prefiguring of Lady Falls Brown's future creation of
WCENTER as an interpretive community of learners interested in the
epistemological foundations of writing centers--be their intent medial or
remedial. I direct your attention to the great Hans-Georg Gadamer in his
work _The Idea of the Good in Platonic-Aritotelian Philosophy_:
 
It may certainly be said of techne, and episteme too, that they know, that
is that they have reasons for proceeding in this way or that or for
holding this or that to be true. Socrates' questioning of the handworkers
in the _Apology_ shows this knowledge to be characteristic of each of them
in their specialties. Once the handworkers have learned their trade, they
know why they do what they do and how they do it, and in any event, their
knowledge is displayed in the fact that they know how to teach their art.
Within their competencies they are not to be shaken by the sophistic arts
of rhetoric and argumentation, and a figure such as Hippias, who passes
himself off as some sort of expert at everything, is not likely to have
impressed any handworker. (39-40)
 
The focus of hermeneutics in contemporary (albeit not post-contemporary)
rhetorical theory is clearly on the outline of epistemic, interpretive
communities. The wc provides a fluid example (nee experimental
opportunity) for exploring the dynamic between dialectic and sophistic. As
a refinement of pre-contemporary conferenced-based approaches to paideia,
the wc allows us to demonstrate, and investigate, the influence of
multiple interpretive stances (hermeneutipose) on argumentational
structure and rhetorical delivery. Hermeneutics provides tested methods
for this interpretive task. What's more hermeneutics is accessible to a
broad range of our clientele and practicianers. All the world's religions
and past literate pagan civilizations have viewed their law and lore
hermeneutically. The church fathers, rabbinical scholars, mullahs, Puritan
apologists, constitutional lawyers, and Homericists all depend on
hermeneutic methodology as they build an interpretation of *sacred* texts.
I believe it paramount to comprehend the *sacred* nature of all texts and
the effects the *word* produces in the human phenotype (cf. Ong). Again
the wc provides an excellent venue for such observations.
 
The graffito that Carl "MOOTZ" Glover s[c]ited at the beginning of this
thread points to the long-standing relationship between the wc and
graffitic hermeneutology. But the thread has so far failed to develop into
a close examination of the relationship between interpretation of text and
the wc tutor/client dynamic. It is this latter knot of the thread which is
perhaps the most interesting in this *sutra*. For it is this ravel which
leads also to ethnomethodology and an examination of qualitative research
in the wc itself.
 
Alexander, Ishikawa, and Silverstein in their book _A Pattern Language:
Towns, Buildings, and Construction_ examine the relationships between
patterns of archetectural structure and human sense of comfort or
wellbeing. Their ideas are worth understanding as we attempt to develop
wcs which allow for the full play of ethnomethodological,
hermeneutic-based investigations. Furthermore, with this exercise we can
tie these two threads with the wc design thread of last year. According to
the authors, spaces such as the wc are hybrid in that they are public and
private. They must allow for public access by guests (i.e. clients),
shared access by those who live in the space (i.e. the tutors, directors,
et al.), and private space for all users of the space. Designing such a
space that will facilitate ethnomethodologically-based qualitative
research is problematic. Hermeneutics reminds us that context and
knowledge of prior events determine our current epistemology. That is, how
we have interpreted events (and in this case events can be texts or the
tutor/client situation) governs the way we react to and approach the
"here-and-now" text/situation. Alexander et al. argue that "the
Reformation of the Church, the Elizabethan Era and Puritanism" adversely
affected our culture's concepts of private and public spaces. Previous to
these events private activities (such as bathing in one example) occurred
in public space. Nevertheless private, these activities had previously
been pleasurable. With the advent of Puritanic negative attitudes toward
pleasure, our very reactions to private events in public space changed.
 
Hermeneutics allows us to see the effects of these changes in literature
itself (cf. Chaucer or Shakespeare's open portrayals of sexual activity to
those of Pynchon or Miller). This may seem a gross digression, but its
relation to the wc becomes apparent when we realize that wcs are places
where clients must openly confront their naked texts in a public space--a
text that has been heretofore viewed only in private, either the privacy
of the client's thoughts into words or the tutor's independent reading.
 
Designing such places requires more than a simple understanding of space
and traffic flow. It requires a hermeneutic-based investigation of the
ways in which readers and writers confront texts and the text-making
(poetic) situation. When we add to this space the requirement that it
support ethnomethodological-based research, we further complicate the
design. Ethnomethodology requires the practicianer become a participant;
however, when that practicianer is merely an observer of the tutor/client
dynamic, the dynamic is severely skewed. Alexander et al. advise that when
we design spaces which require mixed public and private spaces, in which
people need to feel comfort and pleasure, public users must be shielded
from viewing the private activities of those who live in or frequent the
space. It is, they argue, the only way comfort and pleasure can be
maintained.
 
Above, I mentioned that our understanding of wc space must rely on
hermeneutics. By this I meant that we can investigate the ways in which
reading and writing texts have been pleasurable to the clients and attempt
to develop spaces that evoke memories of those situations. Hermeneutics as
a branch of exegesis requires that we assume all text is meaningfilled.
Modern hermeneutics (as practised by Gadamer and Iser) views text as
developing from both public and private elements. Earlier hermeneuticists
interpreted text from a perspective which allowed for divine inspiration
and authorial intention, and thus early exegesis often argued for
prefiguration (foreshadowing). From this developed a rich tradition of
allegorical literature. It is no coincidence that much of what is
traditionally considered children's literature is allegoric or, in the
related category, fantastic. An understanding and appreciation of the
hermeneutic tradition helps wc workers understand the place of elements of
allegory (e.g. plagiarism) in wc papers. It helps them to comprehend the
problems of production inherent in developing a public argument out of
heretofore private sources.
 
The concept of privacy is not limited to our interaction with external
space, the kinesthetic knowledge of the handworker is also private. The
compartmentalized knowledge of the academic discipline is private. Here
too an understanding of the hermeneutic tradition implicit in the specific
discipline is essential to the tutor's fostering trust (and engendering
pleasure) in the client. It is not enough for the tutor to understand the
structure of generic argumentation nor for him/her to have a firm grasp of
idiomatic construction. With these abilities alone the tutor is in danger
of becoming a lesser Hippias. Conversely, a trained learner in the
specific academic field without training in hermeneutics can only approach
writing as an art. He/she will not be able to guide the client to discover
the meaning that needs to be in the text. While the handworkers "[w]ithin
their competencies [...] are not to be shaken by the sophistic arts of
rhetoric and argumentation" (Gadamer), without explicit training the
hermeneutic traditions of their professions will be inaccessible. As
Collins and Pinch argue in _The Golem_ "science [is] fallible and untidy,
a matter of craft rather than logic." Through careful hermeneutics Collins
and Pinch substantiate this claim.
 
This lack of understanding of the hermeneutic tradition helps account for
the incredulity of some faculty when confronted with the anger of wc
workers whose texts have been unceremoniously appropriated. It also
accounts for their ignorant insistence on remedial and grammatological
approaches to writing instruction and wc work. Our own lack of
understanding of private space coupled with the territoriality of academic
disciplines helps explain the reaction of non-writing departments when
confronted with requests from writing faculty and wcs for funding and
resource support.
 
It is with the funding debate that our greatest possibilities for radical
change lie. And this is the place where the recent WCENTER threads of
ethnomethodology, hermeneutics, professional standards, and wc design are
wound into one yarn. Writing Centers need to be active living and learning
environments. They do not need to be simply places of service to
underprepared student populations. WC workers need to be continually
involved in re-search. They need to be reporting this re-search. But in
order to accomplish this, they need the proper tools. As much as we may
dislike the laboratory metaphor, we do need to think of our venues as
re-search laboratories. As re-search laboratories we ask for funding to
investigate how we may best accomplish our goal of re-educating writers to
the lost pleasure of writing. As re-search laboratories we need the budget
to design environments that allow for the proper mix of public and private
spaces--environments that benefit both worker and client. As re-search
laboratories we need the funding to teach our workers techniques of
hermeneutics and the time for those workers to immerse themselves in area
studies. As re-search laboratories we need to think
 
experimentally--studying ethnomethodologies to discover ways we might test
our developing hypotheses about the nature of writing in the academy.
Finally, we need funding to facilitate our reporting of findings so that
writing faculty may apply our findings across the disciplines.
In these ways hermeneutics and ethnomethodology--two seemingly disparate
perspectives on the wc have proven to be intricately linked with the
future of the wc. We have seen that once again Carl "ROTAREPO" Glover
knows from whence he speaks when he admonishes us to note the signs and
cook the beans.
 
If you got this far, let me know where I can put this piece to accentuate
my private possibilities of promotion to full professor.
robert royar
 
 
 
--
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                          Writing Center Director
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Did it help you get promoted, Bob?
 
John(johnmc@esu.edu)
=========================================================================
Date:         Mon, 11 Jan 1999 07:33:02 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia Ericsson <ericsson@MAIL.PORTUP.COM>
Subject:      Re: your vision requested (1 of 2)
In-Reply-To:  <Pine.WNT.4.05.9901110327060.-195053@frinabulax.morehead-st .edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Robert,
 
I was thinking of the writing lab classroom, rather than the place where
tutors or coaches work with students.  Sorry for creating confusion.
 
Any thoughts on what that kind of a "space" would be like?
 
Patty
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Hi again,
 
The "place" I was thinking about and asking for you insights into is the
place where we have our classes--the teaching lab (for lack of a better term).
 
Sorry for the confusion.
 
Patty
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In our set up (and also when I was a graduate assistant at Louisville) the
two were the same.  Holding classes and tutoring in the same space works
well if you can create a supplemental instruction model and if you can
design a physical space with open areas and "learning centers."  I
recommend you look at the old ideas embodied in the elementary level "high
scope" curriculum model and also the studio model.
 
High scope's "plan, do, review" cycle is a decent model for writing
production when writers need to learn how to structure and manage complex
writing tasks such as they will encounter in college courses and on the
job.  It is also a good model to "coerce" teachers into the decentered
classroom.
 
On Mon, 11 Jan 1999, Patricia Ericsson wrote:
 
> Robert,
>
> I was thinking of the writing lab classroom, rather than the place where
> tutors or coaches work with students.  Sorry for creating confusion.
>
> Any thoughts on what that kind of a "space" would be like?
>
> Patty
>
 
--
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                          Writing Center Director
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Mark,
 
In my work on Romantic rhetoric, seems as though Coleridge's public
rhetoric--sermonic and oratorical in the extreme--might be something you
could look at, since he is indeed creating a community from a rather
fragmented group of individuals in the process. Rex Veeder has an article
exploring this particular brand of Romantic rhetoric  in *Rhetoric Society
Quarterly*--last year, I think. Don't have the cite close to hand, but it's
a well written piece. I can find the specifics for you if you'd like--feel
free to mail me offlist for it.
 
Megan
 
Mark Gellis wrote:
 
> Friends,
>
> I am presently doing research on sermon rhetoric and I have run into a
> blank wall on a couple of questions I am trying to answer.  I was
> wondering if anyone had any suggestions about a) key ideas or b) key
> sources for the following questions...
>
> 1) To what extent does a sermon draw upon the assumption that the
> listeners or readers are a congregation, a community of listeners who
> respond to the text in the role of members of that community rather than
> as individuals?
>
> 2) Does anyone know of any research on sermons (or similar genres) where
> the goal of the address is partly or entirely to build, invigorate,
> maintain, unify, or repair the sense of community and congregation?
> (Does "I Have a Dream" fit into this category, by the way?)
>
> Recommendations on sources that would help answer these questions
> (printed sources or the names of scholars, within or outside rhetoric,
> who specialize in sermon literature) AND/OR sources you consider "the
> best" on sermon rhetoric in general would be welcome.  Thanks!
>
> Mark
> mgellis@kettering.edu
 
 
 
--
************************************************************
Megan O'Neill, PhD
Director of Composition
Department of English
Creighton University
Omaha, NE 68178
 
phone: 402.280.2519
mailto: moneill@creighton.edu
http://mockingbird.creighton.edu/english/oneill/oneill.htm
 
"The secret to life is enjoying the passage of time."
  --James Taylor
************************************************************
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Actually, Patty, the vision expressed in Bernhart's quotation doesn't seem
hugely visionary.  Maybe I've missed some nuance, but the call pretty much
characterized the University of Iowa Writing lab in the 1970s and 1980s
under the leadership of Lou Kelly.  More recently and locally, ever since
installing 11 computer classrooms in 1986, Illinois State University has
had several computers in its writing center to facilitate just that kind of
intervention.  Again, maybe I've missed something, but the call seemed
rather like Maxine Hairston in 1982 ("Winds of Change") describing the
arrival of the process movement, just as it was already being challenged by
social theories of writing (Bizzell's "Cognition" article published in
Pre/Text that same year.)
 
I know the heart of your question has to do with writing labs and not
computer technologies, but to me a real visionary question is whether
universities and writing programs should continue to fund hardware for
computer dedicated classrooms.  After a dozen years I'm beginning to have
doubts about this investment, not about computers per se but about whether
computer classrooms make sense.  The question cleaves along the lines of
synchronous and asynchronous uses of instructional technologies, and
asynchronous ones are making more sense to me.
 
Actually, this does get back to your initial question, which could be
reframed in terms of writing vis a vis the writing lab as a synchronous or
asynchronous activity.
 
Doug
 
 
>I'd like to get your ideas about the writing lab of the future.  I'm
>thinking of a writing lab as a "place" like Stephen Bernhardt describes in
>_Computers and Composition_ in 1994: a place for "instructional
>intervention, opening up the writing processes of our students, so that we
>are not witnesses after the fact of writing, but collaborators during the
>process."
>If you have already started imagining such a lab, would you please tell me
>about it?
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Colleagues--
        Because I am director of FY and basic comp this year, I have spent
an inordinate amount of time this past term reading laws that determine who
will take which FY composition classes and why and am becoming increasingly
frustrated with the ways our state legislature is intervening in what we as
WPAs do and how we do it.  In a very real sense, placement has been taken
out of my hands and the hands of my fellow WPAs across the state, and that's
only one problem out of many. Also, I know that other states and state
colleges and universities are experiencing legislative intervention as well.
Now, here's my question.  Does our organization have some sort of formal
means to talk about this issue?  For example, is there a special interest
caucus at the yearly conference?  If there is no such group, would it be
possible to organize one?  I'd be willing to, well, do whatever I needed to
do.  I know that to be most effective we'll need to concentrate on our
individual state legislators, but it is also effective to be able to refer
to this august national organization of fellow WPAs.  Any suggestions?
        Forgive me if this is a tad garbled, but I'm recovering from the
mother of all holiday sinus infections.
        Congested but unbowed,
        Donna D-O
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
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I appreciate the complexities of this question, as Chet, Lawrence, and
David have raised them.
 
I always list the URL for Amazon on my syllabi and also make sure to
include the ISBN number.   Perhaps your local bookstores are better, but at
ISU we have a Byzantine system whereby faculty are obliged to send orders
to a central office on campus which then divvies them between two private
bookstores that work as a cartel.  Not only is there no competition, the
university doesn't have a financial stake.
 
It is the policy at both stores to order books for only 70% of the students
enrolled in sections; this may work in large economics sections, but,
golly, graduate students actually buy books!  So they run out.  Further,
the store's opportunity to resell used copies trumps any consideration of
buying the actual editions ordered.  Yesterday, finally, in the bookstore I
noted a used book for one of my classes that had sold, used, at Eastern
Kentucky University for $6.30 now being sold, used, at ISU for $9.90.
 
I'm dismayed by the Amazoning and Barnes and Nobling of the book market.  I
long for the independent bookstores and the freedom to place my orders
where I want.  But informing students about buying books online is a
responsbile thing to do in situations like mine.
 
There are other alternatives, of course.  One semester for a graduate
course, I actually ordered all the books for a small course directly from
the (mostly university press) publishers, put them on my Visa card, and
sold them to students at the 20% discount, saving most shipping costs and
actually having books in students' hands the first day.
 
Doug
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Dona,
 
This is an important issue.  I invite you to propose a session on it (maybe
a working/discussion session) for the summer conference.  If a group of
people wanted to work on this issue and bring a proposal to the Executive
Committee for consideration for "official action" (such as a white paper or
a position statement), that would be appropriate.
 
Doug
 
>Colleagues--
>        Because I am director of FY and basic comp this year, I have spent
>an inordinate amount of time this past term reading laws that determine who
>will take which FY composition classes and why and am becoming increasingly
>frustrated with the ways our state legislature is intervening in what we as
>WPAs do and how we do it.  In a very real sense, placement has been taken
>out of my hands and the hands of my fellow WPAs across the state, and that's
>only one problem out of many. Also, I know that other states and state
>colleges and universities are experiencing legislative intervention as well.
>Now, here's my question.  Does our organization have some sort of formal
>means to talk about this issue?  For example, is there a special interest
>caucus at the yearly conference?  If there is no such group, would it be
>possible to organize one?  I'd be willing to, well, do whatever I needed to
>do.  I know that to be most effective we'll need to concentrate on our
>individual state legislators, but it is also effective to be able to refer
>to this august national organization of fellow WPAs.  Any suggestions?
>        Forgive me if this is a tad garbled, but I'm recovering from the
>mother of all holiday sinus infections.
>        Congested but unbowed,
>        Donna D-O
>Donna Dunbar-Odom
>Dept. of Literature and Languages
>Texas A&M - Commerce
>Commerce, TX 75429
>903/886-5264
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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I know only one vague reference to sermons:
One of my doctoral committee members wrote her dissertation on something to
do with sermons. Her name is Lucille Schultz, and her degree is from
Maryland about 1984 or 85.
Now you've exhausted my knowledge base.
Cheers, Beth
 
----------
> From: Mark Gellis <mgellis@kettering.edu>
> To: WPA-L@asuvm.inre.asu.edu
> Subject: rhetoric of sermons
> Date: Sunday, January 10, 1999 4:00 PM
>
> Friends,
>
> I am presently doing research on sermon rhetoric and I have run into a
> blank wall on a couple of questions I am trying to answer.  I was
> wondering if anyone had any suggestions about a) key ideas or b) key
> sources for the following questions...
>
> 1) To what extent does a sermon draw upon the assumption that the
> listeners or readers are a congregation, a community of listeners who
> respond to the text in the role of members of that community rather than
> as individuals?
>
> 2) Does anyone know of any research on sermons (or similar genres) where
> the goal of the address is partly or entirely to build, invigorate,
> maintain, unify, or repair the sense of community and congregation?
> (Does "I Have a Dream" fit into this category, by the way?)
>
> Recommendations on sources that would help answer these questions
> (printed sources or the names of scholars, within or outside rhetoric,
> who specialize in sermon literature) AND/OR sources you consider "the
> best" on sermon rhetoric in general would be welcome.  Thanks!
>
> Mark
> mgellis@kettering.edu
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Pattie Ericsson requested our visions of the writing lab/classroom of the
future (or at least of the next decade).
 
I would say that my vision of writing instruction--the kind of writing
instruction I want to offer for the next 10 years or so--is instruction
that centers on the questions of audience and engagement, instruction in
which students write for an audience, care about the arguments they make,
engage with themselves and their audiences and the material in meaningful,
exciting, and excited ways.
 
This vision is hardly visionary (no more visionary than the process-based
vision that Stephen Bernhardt proposes and Doug Hesse critiques, and which,
incidentally, I think should remain a part of the rhetorical vision I
outline here), but it does represent a change in my personal and in our
program's pedagogy, and it also represents a change in the way classrooms
should be used and configured.  When I first designed a computer classroom,
I wanted a space in which all interaction was done through computers--our
first classroom had no instructor's space, and no seminar space.  This
classroom worked for a few years (when we relied entirely on LANs) but is
no longer workable.  Now we find that we need and want lots of space for
F2F interaction in which teachers and students work together to solve
problems; we like to have the computers around the perimeter of this space,
where they serve, metaphorically, as windows into the world, the space
where students discover that the debates they are having in the class are
also being carried on elsewhere in the world.  They move back and forth
between classroom debate and information-gathering and outside-world debate
and information-gathering.  The classroom becomes a sort of trial area, a
place where they try out their ideas (and writing), honing it before they
then move those ideas into the larger arena.  The computers also serve as
the windows through which new ideas make their way INTO the classroom, to
be assessed and debated by our students.
 
This vision assumes networked computers.  Like Doug, I'm no longer
convinced they need to be IN the classroom, though I like it much better
when they are, because it allows us to dramatize the connection between our
work and the work of the rest of the world.
 
Other things that have changed:  students--writers--academics--must now
work in a wide variety of rhetorical formats and contexts, and the writing
classroom must be flexible enough to help them shift from one format to
another.  They--and we--must know how to manage email; listserv dialogue;
presentations with graphics; reports with graphs, visual material, tables.
While our program still values and emphasizes extended written argument,
those extended written forms are now richer and don't exist or come into
being in isolation:  we see them as connected to and produced by a wide
variety of other rhetorical events, many of which happen online.
 
So what's new, and what's old?
 
Wini Wood
 
Winifred J. Wood
Director of the Writing Program
Wellesley College
106 Central St.                        781-283-2407
Wellesley, MA 02181                    wwood@wellesley.edu
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I agree with Doug.  I think computer-based classrooms have reached their
peak as a concept (although there will be many many more built in the next
decade, just as there are even now many many English departments just
getting into LANs even as the web makes them ungainly).  The
reconceptualizing of what "classrooms" do, as Wini suggests, stimulated by
the free flow of information and communication allowed by the web, will
probably change how institutions support the teacher/student/knowledge
encounter.  Except for high-end media classrooms for teaching tech comm
production, I don't think computer-based classrooms continue to make the
sense they did in 1988.  Especially for college students, who on most of
our campuses will have access to the docuverse on their own own terms.  The
training issue for most basic communication uses and word processing uses
of computers are dissappearing; there grows less and less of a need to pull
students off their own web-connected computers to come to one of our
expensive rooms to use ours.
 
Fred Kemp
f.kemp@ttu.edu
http://english.ttu.edu/acw
 
 
>Actually, Patty, the vision expressed in Bernhart's quotation doesn't seem
>hugely visionary.  Maybe I've missed some nuance, but the call pretty much
>characterized the University of Iowa Writing lab in the 1970s and 1980s
>under the leadership of Lou Kelly.  More recently and locally, ever since
>installing 11 computer classrooms in 1986, Illinois State University has
>had several computers in its writing center to facilitate just that kind of
>intervention.  Again, maybe I've missed something, but the call seemed
>rather like Maxine Hairston in 1982 ("Winds of Change") describing the
>arrival of the process movement, just as it was already being challenged by
>social theories of writing (Bizzell's "Cognition" article published in
>Pre/Text that same year.)
>
>I know the heart of your question has to do with writing labs and not
>computer technologies, but to me a real visionary question is whether
>universities and writing programs should continue to fund hardware for
>computer dedicated classrooms.  After a dozen years I'm beginning to have
>doubts about this investment, not about computers per se but about whether
>computer classrooms make sense.  The question cleaves along the lines of
>synchronous and asynchronous uses of instructional technologies, and
>asynchronous ones are making more sense to me.
>
>Actually, this does get back to your initial question, which could be
>reframed in terms of writing vis a vis the writing lab as a synchronous or
>asynchronous activity.
>
>Doug
>
>
>>I'd like to get your ideas about the writing lab of the future.  I'm
>>thinking of a writing lab as a "place" like Stephen Bernhardt describes in
>>_Computers and Composition_ in 1994: a place for "instructional
>>intervention, opening up the writing processes of our students, so that we
>>are not witnesses after the fact of writing, but collaborators during the
>>process."
>>If you have already started imagining such a lab, would you please tell me
>>about it?
>
>Doug Hesse
>President, Council of Writing Program Administrators (WPA)
>
>Professor of English          /     Director of Graduate Studies
>Illinois State University     /    309-438-3667; fax 309-438-5414
>Normal IL 61790-4240      /    ddhesse@ilstu.edu
>http://www.cas.ilstu.edu/english/hesse/welcome.html
>
>ISU Grad Program page:
> http://www.cas.ilstu.edu/english/html_sources/grad1.html
>WPA page:
>http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: your vision requested
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/11/99 07:30
 
Patty, are you looking for something other than a "self-contained classroom"
as a general approach to teaching writing? The
"self-contained-classroom-with-single-teacher" dominates the way we teach
everything, including composition. We sort students into piles (placement) in
an effort to got some homogeneity in the classroom, but the single teacher is
still faced with an array of ability and preparation and must try to adapt an
"average" syllabus to a whole bunch of different needs. It has seemed to me
that we could imagine, if we tried, an approach to writing instruction in
which we de-emphasize the self-contained classroom and move more toward (for
want of a better metahor) a "swarm" approach in which we pool our intellectual
and financial resources in a place where students can pursue both their own
and program writing goals and get the assistance they need when they need it.
I'm trying to find a good metaphor to capture the concept. It's sort of like
the difference between a lone doctor working in the boondocks and an urban
hospital. But I don't care much for medical tropes. But you get the idea. In
many ways, creating this sort of space and approach might grow out of the ways
we develop asynchronous writing programs or any other kind of instruction that
loosens up the hold that time and space have on instruction now. Is this the
sort of thing you are talking about?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia Ericsson <ericsson@MAIL.PORTUP.COM>
Subject:      Re: your vision requested
In-Reply-To:  <v03010d01b2bf85564285@[129.118.38.135]>
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I like the variety of responses that my request is prompting.  I have been
thinking about the "place" where students and teacher(s) will interact for
writing instruction.  I'm wondering whether that place will be an updated
lab that schools provide for such interaction (more of a classroom/lab)
and if that's still the vision, what will that place look like?
 
I'm thinking too of a virtual place where students and teacher(s) will
interact for the same purposes.  What will make such a virtual classroom
possible?
 
I guess to put it simply, I'm interested in where/how we'll be teaching
computer assisited (meditated?) composition in the next few years.
 
Patty Ericsson
MTU
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Edward White <ewhite@CSUSB.EDU>
Subject:      Re: Textbooks at Amazon.com?
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Here's an idea I stumbled upon while trying to figure out a present for my
first grandchild, now a college freshman.  (How did that happen so fast?)
I gave her a "scholarship" to her university bookstore.  She buys her
books and sends the tape to me; I reimburse her the costs.  The benefits,
aside from the obvious, are that I can keep up with what she is studying
and she is much less likely to sell her books at the end of the term. A
neat idea to suggest to grandparents.  --Ed White
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Subject:      Re: Schism between CCs and Universities
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William A Pedersen wrote:
 
>Howard's post jogs my mind to push a little clarification: that CC
>teachers DO CARE that their students do well. At least as many of them as
>of us....
 
Bill, I'd be willing to bet your "at least" is a radical understatement, and
it's part of that cultural thing David Schwalm wrote about. "We" are
institutionally committed to caring about matters other than whether
students do well--things like the state of the canon, the virtues of
"liberal" (as in "more than you think you need") education, knowledge-making
for its own sake (used to be "Truth" for its own sake, but that's no longer
Epistemologically Correct). "We" (especially outside of composition and
math, possibly the places where the them/us divide is _least_ pronounced)
dump students who cannot maintain C's in courses at a single pitch rather
than, as Kurt Bouman points out 2-year places do, pitching courses to meet
students' varied needs. "Our" entire deal is based on an implicit assumption
that we uphold eternal verities (part of why our recent denials of such
stick in so many craws--just ask around). "We" can prove that equivalent
students are more likely to get a 4-year degree if they start with us; but
we may be missing the part where large numbers of students really do not see
the reason for having that goal other than as a credentialing hoop.
 
All of that adds up to a "political unconscious" that undermines "our"
caring regardless of "our" subjective intentions. The question beyond
Outcomes is what anyone intends to do about it, in either location, when
students come up short. Now, I'm not personally persuaded that it's an easy
question, since I am dinosaur enough to believe there are reasons to be
committed to the truth-quest; but it's fairly clear that we've pushed
truth-questing on students beyond our collective degree of professed faith
in it and beyond the real cultural support for our doing so. So even this
idea of "caring" isn't simple and constructs/construes the cultural
differences.
 
(Holy smokes, was that convoluted. Maybe I'm just out of practice).
 
Keith Rhodes
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Here is another place for our Outcomes Statement to play an important
role.  I repeat yet again White's Law of College Assessment: Do assessment
thyself or it shall be done unto thee.  --Ed White
 
On Mon, 11 Jan 1999, Donna Dunbar-Odom wrote:
 
> Colleagues--
>         Because I am director of FY and basic comp this year, I have spent
> an inordinate amount of time this past term reading laws that determine who
> will take which FY composition classes and why and am becoming increasingly
> frustrated with the ways our state legislature is intervening in what we as
> WPAs do and how we do it.  In a very real sense, placement has been taken
> out of my hands and the hands of my fellow WPAs across the state, and that's
> only one problem out of many. Also, I know that other states and state
> colleges and universities are experiencing legislative intervention as well.
> Now, here's my question.  Does our organization have some sort of formal
> means to talk about this issue?  For example, is there a special interest
> caucus at the yearly conference?  If there is no such group, would it be
> possible to organize one?  I'd be willing to, well, do whatever I needed to
> do.  I know that to be most effective we'll need to concentrate on our
> individual state legislators, but it is also effective to be able to refer
> to this august national organization of fellow WPAs.  Any suggestions?
>         Forgive me if this is a tad garbled, but I'm recovering from the
> mother of all holiday sinus infections.
>         Congested but unbowed,
>         Donna D-O
> Donna Dunbar-Odom
> Dept. of Literature and Languages
> Texas A&M - Commerce
> Commerce, TX 75429
> 903/886-5264
>
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Thanks, Doug.  Let me check on the state of $$$$ for such a trip (the same
state legislature that wants to tell me how and where to place FY students
is not very willing to have me travel on their dollar), but I'm willing to
propose a "working/discussion" session since, I think, this is a topic more
appropriate for a lot of input from a lot of sources than for formal papers.
Is anyone else interested?
 
Donna
 
At 08:51 AM 1/11/99 -0600, Doug Hesse wrote:
>Dona,
>
>This is an important issue.  I invite you to propose a session on it (maybe
>a working/discussion session) for the summer conference.
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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From:         Karen Vaught-Alexander <karenva@UP.EDU>
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PLEEZ FAX me any current text version of the FYC Outcomes. I just realized
that I needed a "more textual" version of the FYC Outcomes for a
sabbatical request (with the FYC Outcomes Book as my chief project) and a
Butine Grant for funding for CCCC presentation using FYC Outcomes.
 
Thanks for your help. I happily accept multiple FAX responses at
503.943.7399. I will alert the office services staff to ring me when any
arrive.
 
Thanks for saving me. Otherwise I only have the Web version and a
scribbled copy from the WPA conference this summer.
 
Karen
 
 
Karen Vaught-Alexander, Ph.D.
karenva@up.edu
University of Portland (OR)
******************************
Because we have forgotten our kinship
with the land,. . . our kinship with each
other has become pale.
--from Refuge, Terry Tempest Williams
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Donna--
 
I'll "me too" Ed's comment about this topic and the Outcomes Statement.
 
I'll also volunteer if you're looking for more folks.  This one is too
important to sit on the sidelines.
 
Barry Maid
bmmaid@ualr.edu
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On Mon, 11 Jan 1999, Fred Kemp wrote:
 
> I agree with Doug.  I think computer-based classrooms have reached their
> peak as a concept (although there will be many many more built in the next
> decade, just as there are even now many many English departments just
> getting into LANs even as the web makes them ungainly).
 
> Except for high-end media classrooms for teaching tech comm
> production, I don't think computer-based classrooms continue to make the
> sense they did in 1988.
 
I think such classrooms also currently make sense for educating/training
instructors (esp. graduate students) looking to make transitions to online
teaching environments.  Otherwise, I agree that computer-based classrooms
don't make as much sense in 1999 as in the recent past.
 
However, I imagine that the wisdom of locating computers within
brick-and-mortar classrooms might make a resurgence in 5-10 years when/if
the price of (*student-owned*) laptops, the quality of wireless
technologies, and faculty acclimation improve significantly. I can foresee
a second "peak," especially if these technologies are used to enhance the
large-lecture format.
 
In the mean time, though, when the P2/300MHz stations in our computer
classroom become obsolete (say, fall 2000), they'll probably represent the
end of my involvement with university-provided classroom computers for
students. When we pull the plug on these P2s, our students will jack-in
their personal laptops (required by a 1998 university decree) instead.
 
Perhaps the point, then, is that the near future of "classrooms" and
"writing centers" is one in which the modifier "computer" is redundant.
 
- Todd Taylor
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Theresa Enos <enos@U.ARIZONA.EDU>
Subject:      Re: rhetoric of sermons
In-Reply-To:  <3699FA9E.BF614563@creighton.edu>
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Actually, Rex Veeder's piece is in the spring 97 RHETORIC REVIEW.
 
 
At 07:20 AM 1/11/99 -0600, you wrote:
>Mark,
>
>In my work on Romantic rhetoric, seems as though Coleridge's public
>rhetoric--sermonic and oratorical in the extreme--might be something you
>could look at, since he is indeed creating a community from a rather
>fragmented group of individuals in the process. Rex Veeder has an article
>exploring this particular brand of Romantic rhetoric  in *Rhetoric Society
>Quarterly*--last year, I think. Don't have the cite close to hand, but it's
>a well written piece. I can find the specifics for you if you'd like--feel
>free to mail me offlist for it.
>
>Megan
>
>Mark Gellis wrote:
>
>> Friends,
>>
>> I am presently doing research on sermon rhetoric and I have run into a
>> blank wall on a couple of questions I am trying to answer.  I was
>> wondering if anyone had any suggestions about a) key ideas or b) key
>> sources for the following questions...
>>
>> 1) To what extent does a sermon draw upon the assumption that the
>> listeners or readers are a congregation, a community of listeners who
>> respond to the text in the role of members of that community rather than
>> as individuals?
>>
>> 2) Does anyone know of any research on sermons (or similar genres) where
>> the goal of the address is partly or entirely to build, invigorate,
>> maintain, unify, or repair the sense of community and congregation?
>> (Does "I Have a Dream" fit into this category, by the way?)
>>
>> Recommendations on sources that would help answer these questions
>> (printed sources or the names of scholars, within or outside rhetoric,
>> who specialize in sermon literature) AND/OR sources you consider "the
>> best" on sermon rhetoric in general would be welcome.  Thanks!
>>
>> Mark
>> mgellis@kettering.edu
>
>
>
>--
>************************************************************
>Megan O'Neill, PhD
>Director of Composition
>Department of English
>Creighton University
>Omaha, NE 68178
>
>phone: 402.280.2519
>mailto: moneill@creighton.edu
>http://mockingbird.creighton.edu/english/oneill/oneill.htm
>
>"The secret to life is enjoying the passage of time."
>  --James Taylor
>************************************************************
>
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David says
 
>It has seemed to me
>that we could imagine, if we tried, an approach to writing instruction in
>which we de-emphasize the self-contained classroom and move more toward (for
>want of a better metahor) a "swarm" approach in which we pool our intellectual
>and financial resources in a place where students can pursue both their own
>and program writing goals and get the assistance they need when they need it.
 
Yeah.  We're trying to move in this direction at Texas Tech as we seek to
recapture undergraduate distance learning courses for the English
department. I think of it as a writing center core to credit-receiving
learning behaviors. Imagine 2000 students in a single section team-taught
by 50 teachers in a variety of computer-managed/f2f-managed encounters in
which the principal zone of encounter would be interactive web pages and
the principal mode of interaction would be tutorial.
 
It sounds strange and cold-blooded at first, but when you start thinking
about it and the success of the writing center online tutorial mode here at
Lady Brown's UWC, and the value of avoiding all the coercive issues of f2f
classroom management and the oh-so-sad wasted time of so many students as
they sit waiting to be told what to do or think....
 
No one should be too ready to dismiss this 'swarm' idea as unthinkable;
lots of unthinkable things are happening these days.  Ed says if we don't
do assessment it will be done to us; I agree and say that if we don't come
up with imaginative ways of using communication technology in our teaching,
it will definitely be done to us (or most likely done without us).  And I
mean really imaginative uses, not simply pasting traditional pedagogies
onto computer rooms.
 
Fred Kemp
f.kemp@ttu.edu
http://english.ttu.edu/acw
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Donna,
Run--don't walk--to get in touch with the good folks in Missouri's
Colloquium on Writing Assessment.  I believe the new head of that
organization is Nancy Blattner, of Southeast Missouri State University, in
Cape Girardeau, MO.  The cWa has provided just what you folks in Texas
need:
 
>Now, here's my question.  Does our organization have some sort of formal
>means to talk about this issue?  For example, is there a special interest
>caucus at the yearly conference?  If there is no such group, would it be
>possible to organize one?
 
cWa could provide a good model for a similar organization in Texas.  Call today!
Bill
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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I found the following rather amusing, considering some of the bruhahas
we've had on the wpa list. If you are offended, just zap it. --Beth
 
 
>X-Time: <199901111813.NAA05526>
>Date: Mon, 11 Jan 1999 13:12:52 -0500 (EST)
>Reply-To: mapc@hubcap.clemson.edu
>Originator: mapc@hubcap.clemson.edu
>Sender: mapc@hubcap.clemson.edu
>Precedence: bulk
>From: "B. Suzanne Medders" <smedders@meddersmultimedia.com>
>To: Multiple recipients of list <mapc@hubcap.clemson.edu>
>Subject: Fwd: OT: Fun...got that.. FUN!
>
 
>
>
>> How many mail list subscribers does it take to change a light bulb?
>> Answer: 1,368
>>
>> 1 to change the light bulb and to post to the mail list that the light
>> bulb has been changed
>>
>> 14 to share similar experiences of changing light bulbs and how the
>> light bulb could have been changed differently
>>
>> 7 to caution about the dangers of changing light bulbs
>>
>> 27 to point out spelling/grammar errors in posts about changing light
>> bulbs
>>
>> 53 to blame the spell checkers
>>
>> 41 to correct spelling in the spelling/grammar flames
>>
>> 156 to write to the list administrator complaining about the light bulb
>> discussion and its inappropriateness to this mail list
>>
>> 109 to post that this list is not about light bulbs and to please take
>> this email exchange to another list
>>
>> 203 to demand that cross posting to other lists about changing light
>> bulbs be stopped
>>
>> 111 to defend the posting to this list saying that we all use light bulbs
>> and therefore the posts *are* relevant to this mail list
>>
>> 3 to post about links they found from the URLs that are relevant to this
>> list which makes light bulbs relevant to this list
>>
>> 306 to debate which method of changing light bulbs is superior, where to
>> buy the best light bulbs, what brand of light bulbs work best for this
>> technique, and what brands are faulty
>>
>> 27 to post URLs where one can see examples of different light bulbs
>>
>> 4 to post that the URLs were posted incorrectly, and to post corrected
>> URLs
>>
>> 33 to concatenate all posts to date, then quote them including all headers
>> and footers, and then add "Me Too."
>>
>> 12 to post to the list that they are unsubscribing because they cannot
>> handle the light bulb controversey
>>
>> 19 to quote the "Me Too's" to say, "Me Three."
>>
>> 4 to suggest that posters request the light bulb FAQ
>>
>> 48 to propose new change.lite.bulb newsgroup
>>
>> 47 to say there is already an alt.light.bulb newsgroup
>>
>> 143 to ask if anyone ever did change the lightbulb
>
>
>**************************************
>Tom Holowach
>InterActive Solutions
>Multimedia Courseware and Marketing Productions
>Kailua, HI 96734
>(808) 262-1099
>tomhol@hawaii.rr.com
>
>
>B. Suzanne Medders
>smedders@meddersmultimedia.com
>(864) 639-8195
>
>It's Girl Scout Cookie Sale time! Order by mail at
>http://www.meddersmultimedia.com/scouts/
>--=====================_4534705==_.ALT
>Content-Type: text/html; charset="us-ascii"
>
><html><br>
><div>&gt; How many mail list subscribers does it take to change a light
>bulb?</div>
><div>&gt; Answer: 1,368</div>
><div>&gt; </div>
><div>&gt; 1 to change the light bulb and to post to the mail list that
>the light</div>
><div>&gt; bulb has been changed</div>
><div>&gt; </div>
><div>&gt; 14 to share similar experiences of changing light bulbs and how
>the</div>
><div>&gt; light bulb could have been changed differently</div>
><div>&gt; </div>
><div>&gt; 7 to caution about the dangers of changing light bulbs</div>
><div>&gt; </div>
><div>&gt; 27 to point out spelling/grammar errors in posts about changing
>light</div>
><div>&gt; bulbs</div>
><div>&gt; </div>
><div>&gt; 53 to blame the spell checkers</div>
><div>&gt; </div>
><div>&gt; 41 to correct spelling in the spelling/grammar flames</div>
><div>&gt; </div>
><div>&gt; 156 to write to the list administrator complaining about the
>light bulb</div>
><div>&gt; discussion and its inappropriateness to this mail list</div>
><div>&gt; </div>
><div>&gt; 109 to post that this list is not about light bulbs and to
>please take</div>
><div>&gt; this email exchange to another list</div>
><div>&gt; </div>
><div>&gt; 203 to demand that cross posting to other lists about changing
>light</div>
><div>&gt; bulbs be stopped</div>
><div>&gt; </div>
><div>&gt; 111 to defend the posting to this list saying that we all use
>light bulbs</div>
><div>&gt; and therefore the posts *are* relevant to this mail
>list</div>
><div>&gt; </div>
><div>&gt; 3 to post about links they found from the URLs that are
>relevant to this</div>
><div>&gt; list which makes light bulbs relevant to this list</div>
><div>&gt; </div>
><div>&gt; 306 to debate which method of changing light bulbs is superior,
>where to</div>
><div>&gt; buy the best light bulbs, what brand of light bulbs work best
>for this</div>
><div>&gt; technique, and what brands are faulty</div>
><div>&gt; </div>
><div>&gt; 27 to post URLs where one can see examples of different light
>bulbs</div>
><div>&gt; </div>
><div>&gt; 4 to post that the URLs were posted incorrectly, and to post
>corrected</div>
><div>&gt; URLs</div>
><div>&gt; </div>
><div>&gt; 33 to concatenate all posts to date, then quote them including
>all headers</div>
><div>&gt; and footers, and then add &quot;Me Too.&quot;</div>
><div>&gt; </div>
><div>&gt; 12 to post to the list that they are unsubscribing because they
>cannot</div>
><div>&gt; handle the light bulb controversey</div>
><div>&gt; </div>
><div>&gt; 19 to quote the &quot;Me Too's&quot; to say, &quot;Me
>Three.&quot;</div>
><div>&gt; </div>
><div>&gt; 4 to suggest that posters request the light bulb FAQ</div>
><div>&gt; </div>
><div>&gt; 48 to propose new change.lite.bulb newsgroup</div>
><div>&gt; </div>
><div>&gt; 47 to say there is already an alt.light.bulb newsgroup</div>
><div>&gt; </div>
><div>&gt; 143 to ask if anyone ever did change the lightbulb</div>
><br>
><br>
><div>**************************************</div>
><div>Tom Holowach</div>
><div>InterActive Solutions</div>
><div>Multimedia Courseware and Marketing Productions</div>
><div>Kailua, HI 96734</div>
><div>(808) 262-1099</div>
><div>tomhol@hawaii.rr.com </div>
><br>
><br>
>
>B. Suzanne Medders<br>
>smedders@meddersmultimedia.com<br>
>(864) 639-8195<br>
><br>
>It's <font color="#008000">Girl Scout Cookie
>Sale</font><font color="#000000"> time! Order by mail at
><a href="http://www.meddersmultimedia.com/scouts/"
>eudora="autourl">http://www.meddersmultimedia.com/scouts/</a>
></font></html>
>
>--=====================_4534705==_.ALT--
>
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
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Donna,
 
Bill is right on target.  We are also members of cWa, as are several other
non-Missouri institutions.  BTW, Nancy's email is <nblattner@semovm.semo.edu>
and the cWa hompage is at <http://www.mwsc.edu/~cwa>.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
------------------------------------------------------------------------------
> On Mon, 11 Jan 1999, Bill Condon wrote:
>
> Donna,
> Run--don't walk--to get in touch with the good folks in Missouri's
> Colloquium on Writing Assessment.  I believe the new head of that
> organization is Nancy Blattner, of Southeast Missouri State University, in
> Cape Girardeau, MO.  The cWa has provided just what you folks in Texas
> need:
>
> >Now, here's my question.  Does our organization have some sort of formal
> >means to talk about this issue?  For example, is there a special interest
> >caucus at the yearly conference?  If there is no such group, would it be
> >possible to organize one?
>
> cWa could provide a good model for a similar organization in Texas.
> Call today!  Bill
>
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Whoops, that's right--it's another of his Coleridgean rhetoric pieces that's in
RSQ, on Coleridge as a Romantic compositionist. Thanks for the correction.
 
Theresa Enos wrote:
 
> Actually, Rex Veeder's piece is in the spring 97 RHETORIC REVIEW.
>
> At 07:20 AM 1/11/99 -0600, you wrote:
> >Mark,
> >
> >In my work on Romantic rhetoric, seems as though Coleridge's public
> >rhetoric--sermonic and oratorical in the extreme--might be something you
> >could look at, since he is indeed creating a community from a rather
> >fragmented group of individuals in the process. Rex Veeder has an article
> >exploring this particular brand of Romantic rhetoric  in *Rhetoric Society
> >Quarterly*--last year, I think. Don't have the cite close to hand, but it's
> >a well written piece. I can find the specifics for you if you'd like--feel
> >free to mail me offlist for it.
> >
> >Megan
> >
> >Mark Gellis wrote:
> >
> >> Friends,
> >>
> >> I am presently doing research on sermon rhetoric and I have run into a
> >> blank wall on a couple of questions I am trying to answer.  I was
> >> wondering if anyone had any suggestions about a) key ideas or b) key
> >> sources for the following questions...
> >>
> >> 1) To what extent does a sermon draw upon the assumption that the
> >> listeners or readers are a congregation, a community of listeners who
> >> respond to the text in the role of members of that community rather than
> >> as individuals?
> >>
> >> 2) Does anyone know of any research on sermons (or similar genres) where
> >> the goal of the address is partly or entirely to build, invigorate,
> >> maintain, unify, or repair the sense of community and congregation?
> >> (Does "I Have a Dream" fit into this category, by the way?)
> >>
> >> Recommendations on sources that would help answer these questions
> >> (printed sources or the names of scholars, within or outside rhetoric,
> >> who specialize in sermon literature) AND/OR sources you consider "the
> >> best" on sermon rhetoric in general would be welcome.  Thanks!
> >>
> >> Mark
> >> mgellis@kettering.edu
> >
> >
> >
> >--
> >************************************************************
> >Megan O'Neill, PhD
> >Director of Composition
> >Department of English
> >Creighton University
> >Omaha, NE 68178
> >
> >phone: 402.280.2519
> >mailto: moneill@creighton.edu
> >http://mockingbird.creighton.edu/english/oneill/oneill.htm
> >
> >"The secret to life is enjoying the passage of time."
> >  --James Taylor
> >************************************************************
> >
 
 
 
--
************************************************************
Megan O'Neill, PhD
Director of Composition
Department of English
Creighton University
Omaha, NE 68178
 
phone: 402.280.2519
mailto: moneill@creighton.edu
http://mockingbird.creighton.edu/english/oneill/oneill.htm
 
"The secret to life is enjoying the passage of time."
  --James Taylor
************************************************************
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My thanks to Bill Condon and Chet Pryor for Nancy Blattner's name and
number.  I'm in the process of composing a coherent note to her.  I know she
and her group will help me figure out strategies for how to begin and proceed.
 
Thanks also to Bill Pederson and Marty Townsend for offers of help.  I truly
think this issue is one we need to discuss at the conference this summer.
I'll be meeting this Feb. with other WPAs from the A&M system and hope to
get them involved as well.
 
As always, I'm grateful to and for y'all.
 
Donna D-O
 
Bill Condon wrote:
>Donna,
>Run--don't walk--to get in touch with the good folks in Missouri's
>Colloquium on Writing Assessment.
Donna Dunbar-Odom
Dept. of Literature and Languages
Texas A&M - Commerce
Commerce, TX 75429
903/886-5264
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While developing a new online class I thought a great deal about how to
handle textbook purchases.  On one hand, I knew that students needed the
option of purchasing texts online since they are distance learners.  On the
other hand, I felt an obligation to the University bookstore. I handled the
problem by giving the following options:providing the e-mail address and
telephone number of our East campus bookstore manager, by providing the
phone number of our Main and West bookstores, by letting students know the
University would mail them a textbook, and finally by giving them the
address for amazon.com
 
I think as we widen our horizons and capture a growing market outside the
confines of our campus walls, more options should be available to our
students. However, while I try to be cognizant of cost and easy access, I
wonder how this affects the University as well as the student.
 
Marian G. Barchilon
Associate Professor - Technical Communication
Arizona State University East - "A New University for a New Century"
7001 E. Williams Field Road., Bldg. 20
Mesa, AZ 85212
 
Voice: (602) 727-1669
FAX: (602) 727-1777
barchilon@asu.edu
"The foundation of the state is the education of its youth" - Diogenes
 
 
 
-----Original Message-----
From: Kurt Bouman [mailto:boum9534@UIDAHO.EDU]
Sent: Sunday, January 10, 1999 1:29 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Textbooks at Amazon.com?
 
 
I just checked Amazon.com for two of my textbooks this semester.  The
books are available, and at a significant discount (about 40%) from what
our bookstore charges.  Does anyone have experience with buying textbooks
from Amazon.com, or with recommending that to students?  I remember our
previous conversation about textbooks and profits, and I wonder if sending
students to on-line sources undercuts author profits (or if it simply
bypasses publisher and bookstore markups).  (I also checked powells.com
and barnesandnoble.com and found the books there, too--also discounted).
 
Kurt Bouman
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While developing a new online class I thought a great deal about how to
handle textbook purchases.  On one hand, I knew that students needed the
option of purchasing texts online since they are distance learners.  On the
other hand, I felt an obligation to the University bookstore. I handled the
problem by giving the following options:providing the e-mail address and
telephone number of our East campus bookstore manager, by providing the
phone number of our Main and West bookstores, by letting students know the
University would mail them a textbook, and finally by giving them the
address for amazon.com
 
I think as we widen our horizons and capture a growing market outside the
confines of our campus walls, more options should be available to our
students. However, while I try to be cognizant of cost and easy access, I
wonder how this affects the University as well as the student.
 
Marian G. Barchilon
Associate Professor - Technical Communication
Arizona State University East - "A New University for a New Century"
7001 E. Williams Field Road., Bldg. 20
Mesa, AZ 85212
 
Voice: (602) 727-1669
FAX: (602) 727-1777
barchilon@asu.edu
"The foundation of the state is the education of its youth" - Diogenes
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A number of factors coming together on our campus have led me to think a
lot lately about some of the issues raised in the computer lab/swarming (!)
discussion here.  These include:
1) the enrollment limit in our FY classes - 25 per section (24 in computer
rooms)
2) that we have at least three sections per term taught entirely on-line,
pioneered by my colleague Marcy Bauman
 
Now - the connections between these, and my concerns.
Our enrollment limits, I think, are quite high.  I realize that many on
this list have higher, but I'll base my case on my own institution -- in
more "advanced" wriitng classes (e.g., those offered under the rubric of
English, rather than the rubric of Composition) the enrollment limit is 20.
 Soon, I hope to work on changing this with the obvious argument - if our
campus says that students in fy comp need more work (which they do), then
we shoulnd't have *higher* enrollment limits than other courses.
But a complication.  Our on-line classes are heavily enrolled, often
over-enrolled.  And they're often pooled into one section, a la a modified
"swarm" technique.  Then, Marcy (or whoever is teaching the classes)
actually has a section with something like *60* students, not 24 or 25.
Thus, it only seems logical to hear advanced, at some point in this
discussion, the argument that it's both cheaper and more efficient to offer
courses where students are swarmed/pooled.
WHile these classes might be effective for some students, I don't think
they are for everyone.  And call me crazy, but I prefer teaching
face-to-screen courses (as Marcy calls them) -- classes in
computer-equipped or computer-ready (in the case of laptop-equipped
campuses) rooms with a *reasonable* number of people in them.  I also still
believe that there's some value in having people in classes do some things
at the same time, so that they can work together -- rather than move to a
really, really individualized model.  Marcy has actually designed classes
where both things happen - people work at their own pace, _and_ together.
But she's the rare exception, I think.
Anyway... it seems to me that we're in the horns of a dilemma here.
Refigured classrooms?  Sure.  Swarming?  Maybe.  But what do we want to
preserve, and what are we willing to sacrifice?  I think it's darned
important to outline a really clear, defensable, assessable (?) vision for
all of this, and to consider the ramifications for parts of our programs
that we might not connect with these efforts...
-Linda
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Linda asks some important questions below.  I too want to know what's worth
preserving and sacrificing.  Is this site specific?  Does is all depend on
where you are and what kind of a student body you are providing for?  Are
there larger issues that we can consider as a group?
If so, what might those be?
 
And Linda, you talk about "remifications of parts of our programs that we
might not connect with these efforts".  Were you thinking about issues like
enrollments, or other things as well?
 
Patty
 
>Anyway... it seems to me that we're in the horns of a dilemma here.
>Refigured classrooms?  Sure.  Swarming?  Maybe.  But what do we want to
>preserve, and what are we willing to sacrifice?  I think it's darned
>important to outline a really clear, defensable, assessable (?) vision for
>all of this, and to consider the ramifications for parts of our programs
>that we might not connect with these efforts...
>-Linda
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I've been following this thread with real interest, not least because it
ties into so many that we've had in the past year or so. I am most struck,
though, by how forcefully it has brought home to me--by way of
reminder--that the essence of a writing pedagogy, medium notwithstanding,
is a disciplined and intense interaction between a reader and writer (or
two writers or an editor and a writer or however you want to cast and
recast the pairing). It may be that people can learn to write, or learn
about writing, in lots of ways; but insofar as they are being taught--a
crucial distinction here--I assume that the teacher must pay careful,
consistent, energy-demanding attention to text, writer, and context.
 
Sometimes I think I am mistaken about this: that it is a rationalization
for a mode of reading (and responding, and writing) that has become
largely habitual for me; and in that sense even a form of self-indulgence.
In fact, when I read discussions like this about electronic "docuverses"
where people can move so freely and learn to communicate with one another
more or less just by doing so (or working at doing so), I wonder if I'm
not already defending an anachronistic notion of "teaching writing,"
puritanical, gradgrindistic.
 
Let me see if I can get to the point: medium notwithstanding, I still
think the real work of teaching writing requires a time-consuming and
intense investment by the teacher, on the one hand; and an equally
time-consuming and intense investment by each student. Thus, while we have
of late made some interesting changes in our preferred media for
constructing and exchanging composed texts, we have yet to make any
significant corresponding changes in either the "software" or the
"hardware" of teachers and students. If somebody wants me to teach their
children (or them) how to do what I call "writing" better, everybody needs
to know that I can only handle so many (and that number hasn't shifted
much in 25 years) and that they (the students) had better not take on too
many other comparable enterprises, either.
 
Sheesh. Somebody else said they were rusty after a holiday silence. Me
too.
 
Steve North
SUNY Albany
=========================================================================
Date:         Tue, 12 Jan 1999 08:40:16 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      computer labs/swarming/cm classes
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/12/99 06:17
 
One of the seemingly essential features of US higher education is the lone
teacher in a self contained classroom. All other approaches, such as tutoring,
drop-in learning centers, etc., are lumped together as "supplementary
instruction," that is, supplementary to the lone teacher in a self-contained
classroom with "his/her students." The corollary essential feature (although
this has been dislodged a little) is teacher as presenter--an image so
powerful that even some of the most dedicated student centered faculty still
have trouble totally decentering themselves.
 
When we entertain alternatives to this model, we tend to think of it in
negative terms--that is, academic mandarins designing curriculum and
instructional materials that are then managed by underpaid and often
undertrained sweatshop graders and tutors. We worry about a model of
instruction that is characterized as leading to a small number of academic
bosses (remember "boss compositionists") responsible for curriculum that is
implemented by hordes of workers who could not design the curriculum they are
implementing. As Linda suggests, online courses really force this issue. There
really is no such thing as a "section" of an on-line course from a student
perspective. Once you eliminate time and place restrictions, faculty load is
the only thing that defines a "section," and that's our problem, not
students'.
 
It makes sense for us to be committed to the lone teacher in the
self-contained classroom since is makes US essential. At the same time, we are
constantly nibbling at the edges of the concept in the effort to preserve it:
multi-section comp courses taught by underpaid and undertrained lone
instructors in self-contained classrooms, large lectures with breakout
sections taught by underpaid and undertrained lone instructors in
self-contained classrooms, other single or multisection classes in which lone
contract faculty teach a syllabus devised by others in (teach in not devised
in--O Syntax!) a self-contained classroom, and so on.
 
I am wondering if we can 1) entertain alternative models of instruction that
make better use of the the resources that we are trying to force into a single
model or 2) generally see what happens if we suspend our nearly unconscious
commitement to the lone teacher as presenter in the self-contained classroom
or 3) try to understand the impact of alternative models on research,
scholarship, instructional effectiveness, and graduate education.
 
Finally, it is probably necessary to keep in mind that a new model of
instruction does not necessarily replace everything that currently exists.
It's just something else added to the increasingly rich mix of approaches that
become necessary as the mix of students we are addressing becomes increasingly
rich.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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At 1:40 PM 1/11/99, TODD TAYLOR wrote:
>On Mon, 11 Jan 1999, Fred Kemp wrote:
>
>> I agree with Doug.  I think computer-based classrooms have reached their
>> peak as a concept (although there will be many many more built in the next
>> decade, just as there are even now many many English departments just
>> getting into LANs even as the web makes them ungainly).
>
>> Except for high-end media classrooms for teaching tech comm
>> production, I don't think computer-based classrooms continue to make the
>> sense they did in 1988.
>
>I think such classrooms also currently make sense for educating/training
>instructors (esp. graduate students) looking to make transitions to online
>teaching environments.  Otherwise, I agree that computer-based classrooms
>don't make as much sense in 1999 as in the recent past.
 
*snip*snip*
 
I would have agreed with Fred, oh, 'bout 6 months ago. Now I think not.
Let me explain.
 
 Here at UMichigan-Ann Arbor this past fall, we did a pilot implementation
of a web-based integrated environment we developed and beta-tested the
previous year called eNotebook.  Because eNotebook is web-based and
therefore accessible with either web browser, I assumed that the computer
classroom access issue was now a moot point.  Most of our FY students live
in dorms, which have connections in the rooms; and we have a couple of
large, centrally located computing sites as well.  About 22 instructors
mainly teaching about 35 sections first- and second-year writing classes
participated in the pilot implementation.  Only a few had any experience
teaching in collaborative environments (i.e., Daedalus, COW, or Confer).
We had three training sessions, 7 hours worth, largely focused on the
pedagogical issues involved in Internet-mediated instruction (IMI), rather
than strictly how to use the software, which is pretty intuitive.
 
If the goal of a pilot is to discover potential problems before general
release, then this pilot was  a rousing success ;-).  Among other things,
we discovered  that the web-based software *increased* the demand for
computer classroom space!  Besides needing classroom time/access to learn
how to use the environment, the main reason for the increased demand, I
think, was that students were very resistent and in some cases resentful
that the classroom had in effect expanded . . .  annexing their rooms,
their own time, their private lives.  They wanted constraints on the
space/time of the class period; they wanted the walls back up.  Of course,
not every section responded in the same way ; we had intensive, systematic
assessment done during and after the pilot from outside units, whose
analyses will be coming through soon. But at least preliminarily and from
my own perspective, I see that the reaction to IMI was extremely
polarized--they loved it or they hated it--and those who were scheduled in
computer classrooms were more likely to have had a positive first-time
experience.
 
Curiously enough, after years of just have the one dedicated computer
classroom that was almost always booked but not always by instructors who
actually taught with computers at all (they just liked the room itself),
the department is going to put in more computer classrooms (I don't how
many, tho').  This, in a department that has been slow to adopt IMI
methods.
 
So Todd's comments seem to describe the logic of this newfound demand for
computer classroom--with one addition:  instructors and students alike want
the same kind of introductory experience many early adopters had with
CMI/IMI:  they want this experience as a corporal, embodied class
community, helping each other over the hump.
 
Barbara Monroe
aka Babs
English Composition Board/
Sweetland Writing Center
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In the Spring, I had a post mentioning a recent sabbatical project that
involved designing an online communication course.  Some of you expressed
interest in this research, and contacted me for more information. If you
would like this information, I can share it with you now.  Feel free to
contact me.
 
Marian G. Barchilon
Associate Professor - Technical Communication
Arizona State University East - "A New University for a New Century"
7001 E. Williams Field Road., Bldg. 20
Mesa, AZ 85212
 
Voice: (602) 727-1669
FAX: (602) 727-1777
barchilon@asu.edu
"The foundation of the state is the education of its youth" - Diogenes
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I taught a web-based comp course in a CMI classroom this fall, and I
have to agree with Barbara.  The web site enabled us to do some neat
things in class and allowed students to access documents out
of class, but my students quickly and loudly resisted expanding the
walls of the classroom to include their "personal" space.  I wouldn't
relish teaching such a class without a CMI home base.
 
Elizabeth Vander Lei
Department of English
Calvin College
3201 Burton St SE
Grand Rapids, MI 49546
616.957.6434
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I couldn't agree more with Steve's post, which I've gone ahead and included
below.  Despite the "waste" of bandwidth, it's surely worth a repetition.
 
I think Steve's main point, the fact that learning to write requires a lot
of interaction with other writers--more, less, and similarly
experienced--is critical.  It is also the basis for good online writing
instruction.  One WITH one, as Muriel Harris is fond of poining out, is the
best learning environment for developing writers (and aren't we all that?
I benefit most from one-with-one instruction, too).
 
For an example of how this works online, I'd invite you to look at WSU's
Online Writing Lab (OWL), where undergraduate peer tutors respond online to
students' writing in a setting that is as much like an onsite writing
center as we could make it.
 
http://owl.wsu.edu
 
As you look at our tutors' responses, they will, of course, be different
from what you might do, were you responding to your students' writing in a
similar setting; but I think you'll see the potential for this kind of
Online Learning Environment (OLE).  And, as you can tell, I've joined
America's love affair with the Three-Letter Acronym (TLA).
 
YOu could also look at "Bill's Place," the OLE I used for my fall graduate
seminar that prepares new TAs to teach FY Comp.  You'll need to go to
http://morrison.wsu.edu/studio/ and give yourself a login ID.  Then look in
the Pullman Neighborhood for Bill's Place.  I'd recommend the event called
the Syllabus Repository.  Studends posted drafts for their syllabi, I
responded, and they responded to each other.  It's a pretty rich exchange.
Bill
 
>I've been following this thread with real interest, not least because it
>ties into so many that we've had in the past year or so. I am most struck,
>though, by how forcefully it has brought home to me--by way of
>reminder--that the essence of a writing pedagogy, medium notwithstanding,
>is a disciplined and intense interaction between a reader and writer (or
>two writers or an editor and a writer or however you want to cast and
>recast the pairing). It may be that people can learn to write, or learn
>about writing, in lots of ways; but insofar as they are being taught--a
>crucial distinction here--I assume that the teacher must pay careful,
>consistent, energy-demanding attention to text, writer, and context.
>
>Sometimes I think I am mistaken about this: that it is a rationalization
>for a mode of reading (and responding, and writing) that has become
>largely habitual for me; and in that sense even a form of self-indulgence.
>In fact, when I read discussions like this about electronic "docuverses"
>where people can move so freely and learn to communicate with one another
>more or less just by doing so (or working at doing so), I wonder if I'm
>not already defending an anachronistic notion of "teaching writing,"
>puritanical, gradgrindistic.
>
>Let me see if I can get to the point: medium notwithstanding, I still
>think the real work of teaching writing requires a time-consuming and
>intense investment by the teacher, on the one hand; and an equally
>time-consuming and intense investment by each student. Thus, while we have
>of late made some interesting changes in our preferred media for
>constructing and exchanging composed texts, we have yet to make any
>significant corresponding changes in either the "software" or the
>"hardware" of teachers and students. If somebody wants me to teach their
>children (or them) how to do what I call "writing" better, everybody needs
>to know that I can only handle so many (and that number hasn't shifted
>much in 25 years) and that they (the students) had better not take on too
>many other comparable enterprises, either.
>
>Sheesh. Somebody else said they were rusty after a holiday silence. Me
>too.
>
>Steve North
>SUNY Albany
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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Folks--
 
I've been pondering over Dave's comments and Steve's response.  It's no
secret that I'm fascinated by the new technologies.  I'm also aware that
sometimes being excited over something new may cause us to ignore
potential problems.  I hope I'm not simply being naive about the
potential for teaching writing in virtual environments.
 
I think, if I'm reading them right, one of the keys is the concern that
somehow the individual instructor will lose control, be devalued, have
too many students, and so forth.  Of course, we know this has never
happened when writing has been taught in a traditional classroom where
individual instructor and students share physical place.
 
The potential model David warns us about (the academic mandarin model) is
a real possibility.  Economic forces keep pushing admins to look for a
cheap way to deliver services.  What seems to be happening, however, is
that distance students really are sophisticated consumers.  They only
spend their money once at a program that doesn't give them the service
they want.  Perhaps one of the most heartening things I've seen recently
is that the latest brochure from UCLA advertising their online Tech Comm
program boasts that there will be no more than 18 students per section.
 
Interestingly, I don't think this model of instruction is very new.  It's
extremely cost effective so admins keep coming back to it every time they
get a new technology.  (Didn't Tom Gradgrind invent it?)  Also
interestingly, it never seems to work.
 
David says:
 
>I am wondering if we can 1) entertain alternative models of instruction that
>make better use of the the resources that we are trying to force into a
>single
>model or 2) generally see what happens if we suspend our nearly unconscious
>commitement to the lone teacher as presenter in the self-contained classroom
>or 3) try to understand the impact of alternative models on research,
>scholarship, instructional effectiveness, and graduate education.
 
I'd suggest that the kind of intense interaction between reader and
writer (teacher/student) that Steve mentions could be accomplished even
more meaningfully in the right computer-mediated environment.  I'd also
like to suggest that if we take David's suggestion about suspending our
commitment to the lone teachers, a computer-mediated environment might
engage multiple teachers.
 
Finally, I hope Ed White will allow me to add a corollary to his Law of
Assessment (Assess yourself or others will do it to you).  I'd like to
suggest that we actively develop our own online curricula and pedagogies,
or they, too, will be done to us.
 
Barry Maid
bmmaid@ualr.edu
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"Finally, I hope Ed White will allow me to add a corollary to his Law of
Assessment (Assess yourself or others will do it to you).  I'd like to
suggest that we actively develop our own online curricula and pedagogies,
or they, too, will be done to us.
 
Barry Maid
bmmaid@ualr.edu
 
A good corollary, Barry.  I bet we could come up with a series: Define
yourself or . . .;  Value yourself or . . . .   --Ed White
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At 10:10 AM 1/12/99 -0800, you wrote:
>"Finally, I hope Ed White will allow me to add a corollary to his Law of
>Assessment (Assess yourself or others will do it to you).  I'd like to
>suggest that we actively develop our own online curricula and pedagogies,
>or they, too, will be done to us.
>
How can we start developing those curricula and pedagogies?  I agree we
have to do them ourselves before someone does it to us.
 
Do we already have a start on those things?
 
Patty
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Actually, Barry's post prompts me to say that I am not necessarily talking
about instruction in virtual environments when I talk about looking at new
models. Teaching on-line courses provokes thinking about instruction in new
ways for lots of reason, but I am focusing on the increased emphasis on
"materials" teaching rather than instructors (actually an old feature of
correspondence courses swoped up by modern tech) and the subversion of time
and place, two of the three constraints that produce "sections" (the third is
faculty loading which is, as I said, of no real interest to students).
 
I am really talking about writing instruction the is freed from the
constraintss of "sections" but is generally live, face to face--or more
properly, face to FACES--with some virtual elements (cf. Bill Condon's post)
as appropriate. It is a program that is outcomes oriented, task oriented,
offering a "swarm" of help for students to accomplish the tasks. All kinds of
people with all kinds of skills and knowledge could have a role or several
roles in such an operation. And perhaps their "loading" would be actual
working hours rather than credit hours (the concept that gets us beat up in
public all the time: Hell, the faculty only work 12 hours a week!).
 
But look at the price of this model in terms of faculty culture. The faculty
member no longer has his or her "own" classes (although he/she would have
students). The faculty member wouldnot be the sole designer of a course but a
contributor to the design and continuing revision of a large scheme. The
faculty member might have some presentational responsibilities but would
probably have a more ad hoc interactive role with individuals or small groups.
The faculty member's time would be "more structured" in some ways, although
I'm not so sure that this would be noticed too much by faculty who already
teach 4 or 5 courses at a time. But faculty might view this as "shift work,"
and that has implications.
 
But there might be some real gains for students in a swarm (where the support
is swarmed rather than the students) approach: elimination of remedial
courses, constant availability of appropriate assistance, increased
flexibility in time (and place if some elements are virtual), clearly
articulated tasks and outcomes and criteria by which these will be measured
(no guessing at what is in the teacher's mind), variable rates of progress,
and so on and on.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I am intrigued by David's model and a good many others I've encountered
both for on-line and "in-seat" classrooms.  Usually such models or ideas
aim at undergraduate education and many of their adherents promote them on
the basis that they are "more cost-effective," more "efficient," and so
on.  The sort of thing that just tickles legislators and some
administrators.  Yet graduate education is clearly the least
cost-effective, least efficient domain in teaching, and many of us will
fight to the death for our small seminars.
 
So why aren't some of these wonderfully cost-effective ideas aimed at
graduate education?  Why do so many "reform efforts" or "new models"
ignore graduate education?
 
-- Ed Kearns
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This summer at Florida International University, we are going to run
some pilot sections of computer-mediated Essay Writing, our non-remedial
remedial course for underprepared freshmen. Here are the highlights:
 
The "content" for the course will come from Academic System's
Interactive English. As we know from previous discussion on this list,
Interactive English is typically taught in a computer classroom, in the
presence of the instructor, although students can certainly do a
significant portion of their work at other times. I've been through the
course, and I like its approach: the assignments all provide specific
instructions, a rhetorical context, and an unusually wide array of
warming-up activities before final drafts are submitted. In short,
Interactive English provides one kind of ready solution to a pressing
problem here: we have no coherent curriculum for the course, which is
taught almost entirely by adjuncts.
 
But instead of the instructor teaching the class in the computer
classroom, she will meet with 24 students, (6 groups of 4 students each,
thus preserving the same "class size" as usual) in thirty minute
conferences each and every week. Computer lab time will still be
scheduled for English classes and an instructor or two will be available
during those hours to handle technical questions.
 
The conferences and the student's computer time will be supplemented by
a program of regularly-scheduled and recurring presentations, some of
which will be mandatory while others will be optional. The presentations
will be given by adjuncts freed from a class to provide the sessions,
and will be designed to compliment the material in Interactive English.
In addition, there will be weekly staff meetings for all instructors.
Finally,  the Learning Center staff will be trained in the course.
 
The program benefits in a number of ways. Students who are now drilled
in grammar in one section or taught Freshman English Lite in another
will all be getting consistent and coherent assignments. They will be
meeting face to face in small groups with a writing teacher--something
that never happens now. Faculty can spend time teaching writing in small
groups without adding the burden of weekly conferences to classes they
also have to prep.
 
But the hardest thing has been to make the economics of this arrangement
less, rather than more, attractive. The danger is that the Dean will see
that 24 students are met in three hours of the instructor's time and
nothing else. Hence the built-in staff meeting, "floating" assignments
for the presentations, the active involvement of the Learning Center,
and writing faculty acting as lab instructors.
 
Right now we pay $2000 for an adjunct to spend an average of 17 hours
teaching one section of 25. Without the essential supplements (forgive
the oxymoron), however, a sharp budgeteer might be tempted to simply
suggest that an instructor who handles 25 students in 17 hours "the old
way" should be able to handle 136 students (17 hours x 2 confs x 4
students) in "the new way." Yikes.
 
I'll try to post updates and results as I can.
 
Greg
 
Greg Bowe
Director Undergraduate Writing Programs
Dept of English
Florida International University
University Park DM 466B
Miami FL 33199
boweg@fiu.edu
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Friends,
 
First, thanks to everyone who sent responses to my questions on sermon
rhetoric.  I was impressed by and I am grateful for the wealth of
suggestions I received.  Now, proving once again that no good deed goes
unpunished, I have another question for you.  :)
 
Does anyone have recommendations on sources (books, articles, people who
specialize in this area, etc.) on the rhetoric of corporate annual
reports (or similar documents)?  I have found a small number of articles
on this subject, but I keep thinking there must be more out there and I
want to make sure I am not missing anything.
 
(Yes, you guessed it, I am looking at rhetorical similarities between
sermons and corporate annual reports.)
 
Thanks again for your help.  I appreciate it.
 
Mark Gellis
mgellis@kettering.edu
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In response to Ed Kearns, we did argue a month or so ago that large lectures
make more sense for graduate students than for undergraduates as a Learning
experience. Tough sell, however.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David--
 
I've read your comments several times.  The more I read them over and the
more I think about it, the more I seem to think that part of what you're
calling for is moving a Writing Center model into the FY Comp Program.
(Have I heard you say that before?  Is this a setup for Fred Kemp or Bill
Condon?)
 
I do find the model you suggest quite seductive.  I'm also aware, as you
point out, that the impediments lie both in faculty culture and in
institutional issues of determining faculty workload.  I wonder, however,
if large programs with large numbers of TA's might not be better situated
to experiment.  It's usually easier to justify "different" use of
graduate student time than faculty time.
 
I also wonder if anyone from Utah State is on the list. (Christine?)  I
know they're doing some very interesting things using technology to teach
FY comp to on-campus students.  I'm not sure they've eliminated sections,
but I think they have eliminated formal class meetings as most of us know
them.
 
Barry Maid
bmmaid@ualr.edu
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I think "moving a writing center model into the FY comp program" in many ways
captures what I am talking about. We toyed with this years ago at UTEP when we
were trying to find some way of addressing the enormous range and variety of
language issues we faced in an open admissions university in a bi-lingual city
not characterized by widespread affluence. The "swarm" could mold itself to
the needs of just about every individual student in a way that would make a
lone instructor crazy. The challenge was to maintain the personal element that
is so critical to the typical small FYC class. We wanted to let technology do
what technology could do (ala the program that Greg described in Florida) and
to let people do what people do best. I don't remember all of the details of
our plan, but we didn't get to do it--although I think Evelyn Posey did manage
to implement part of or some reduced version of the plan.
 
The obstacles are as you describe them: funding models and culture. Sometimes
we can't do anything about either one. Sometime we can do something. We were
having a lot of trouble rethinking the way we manage extended ed at ASU
because we couldn't make the program we need fit the funding model in place.
Then we discovered that the funding model was not a given--i.e. determined by
the regents or the legislature. It was our own creature and could be changed.
That really opened up out thinking. The culture issue is always the tough one.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David says,
 
 
>I think "moving a writing center model into the FY comp program" in many
ways
>captures what I am talking about.
 
I'm pleased to see someone of David's stature so receptive to a "writing
center model," whatever his reservations.  To my mind, for writing
instruction, the tutorial or consultancy model is the best model, which is
why reduced class size has always been the holy grail of writing
instruction:  it works toward the one-on-one tutorial experience (but never
comes close).  I've been praising the ECB at Michigan for years as one of
the best worked out "learning about writing" situations in the country, but
they have special conditions.  Porting out that process to thousands of
composition programs who aren't rolling in gold and special instructional
traditions as they are at Michigan would be difficult.
 
And so would turning writing centers into massive
credit-bearing...uh....arrangements (what DO you call it?).
 
Lady Brown and I have talked for years about this, me from the perspective
of trying to improve a dog of a composition model (the 1 teacher/25 students
fixed classroom) that seems standard across the country, and she from the
perspective of wanting to retain the writing center's special contribution
and not see it sink into the mire of credit-bearing miasma.  I want to
strengthen the tutorial element; she doesn't want to lose it.  Good thing
we're just naturally friends.
 
But in the end the standard composition model is sterile (programmatically
speaking -- individual classes can be great), and the writing center is too
peripheral to have a serious influence on the most taught course in America,
first-year composition.  Like joining peanut butter and chocolate, we need
to form a new kind of instructional candy.
 
Huge problems, of course.  And David knows of what he speaks when he talks
about the culture problem.  In fact the culture problem is THE problem.  We
all know what we are and we all know what we do, and the alternative models
coming up on the horizon seem like an alien invasion.  But I think we have
to realize that what we are and what we do is not all that successful nor
all that admired by either our students or our general public.  We can't
just continue to be conscientious.  We have to be imaginative, big time.
 
Fred Kemp
f.kemp@ttu.edu
web director of the fantastic http://english.ttu.edu/acw
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Bill,
 
        We've been trying a combination of your #4 INTENSIVE MODEL and #5
MAINSTREAMING MODEL here at another branch of CUNY.  Basic writers are
placed into a college comp course that carries the same three credits as
other college comp sections but that meets four days a week instead of two.
Each of these sections has two instructors who meet the students on
alternate days (This part of the model is to accommodate the part-timers who
teach most of our writing sections).  The Intensive Writing sections have a
thematic syllabus full of both reading and writing that the team of
instructors prepare the semester before.  In addition, a peer tutor from the
writing center is assigned to each pair of instructors who use the tutor
mostly to help individual students in need of extra reinforcement.
        In order to pass the course, the students must pass the basic
writing departmental exam as well as complete the course assignments,
equivalent to those in nonintensive college comp.  We give them a chance to
pass the exam at midterm, and most are able to do so at that point.  the
students say in surveys that they like the course, despite the grueling
four-day schedule, because they realize that they are skipping a full
semester's work, they have the attention of two instructors for the price of
one, they are doing "real" college work, and they are earning three credits
to prove it.
        We keep expanding the number of sections we offer each year.  If we
are allowed to continue to accept "basic writers" in the years to come, we
would like to put them all in such an intensive course.  Even the
instructors like it because they can share with their partners the
responsibility of helping their students improve their skills.  The teams
are self chosen and volunteer, though I have done a lot of politicking to
encourage the volunteering.  The faculty get paid a bit extra for the
necessary meetings with each other during the term, but even without this
sweetener, I think many would continue to participate for the sense of
community they feel.  But then I am a Pollyanna about the program because I
run it!
 
Collegially,
 
Pat Licklider
John Jay College--CUNY
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In Oregon, we do have the Oregon Writing and English Advisory Committee.in
the past few years, the role of the committee changed from advisory
OR Higher Education and Oregon Department of EDucation about statewide,
higher education writing issues from placement to block transfer from CCs
to four-year institutions. About the time that we got cheeky and proposed
a statewide policy reflecting the Wyoming Resolution, we were given a new
role to be ADVISORY about the Oregon Reform Act as well as our other role
with statewide writing issues. Our committee includes high school, middle
school, and elementary school representatives
 
Certainly we have not totally changed legislative initiatives but we
have been a voice in the maze of both business/industry and legislative
decisions about educational reform in the state.
 
The frustrating part is that we often are not listened to, even though
those making the decision do not understand key priorities or issues. But
sometimes we do make a difference. At least we exist although our input is
always advisory.
 
Karen Vaught-Alexander
 
 
On Mon, 11 Jan 1999, Barry Maid wrote:
 
> Donna--
>
> I'll "me too" Ed's comment about this topic and the Outcomes Statement.
>
> I'll also volunteer if you're looking for more folks.  This one is too
> important to sit on the sidelines.
>
> Barry Maid
> bmmaid@ualr.edu
>
 
Karen Vaught-Alexander, Ph.D.
karenva@up.edu
University of Portland (OR)
******************************
Because we have forgotten our kinship
with the land,. . . our kinship with each
other has become pale.
--from Refuge, Terry Tempest Williams
=========================================================================
Date:         Wed, 13 Jan 1999 08:50:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Adler-Kassner <adlerk@UMICH.EDU>
Subject:      swarming/computers
In-Reply-To:  <0F5H00KV1KUUME@asu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Patty asks:
Linda, you talk about "remifications of parts of our programs that we
might not connect with these efforts".  Were you thinking about issues like
enrollments, or other things as well?
 
Mostly enrollments, but not entirely.  I'm also thinking Donna's concerns
about state-mandated requirements and composition.  In a way, it seems to
me that these two things are semi-related.  Without taking up a huge amount
of space (I hope), let me put this together.  It all has to do with policy
and assessment, I think, and about things that happen _around_ our
classrooms that affect what happens _in_ them.  (Vince Lombardi - "The best
offense is a good defense."  Ed White's various statements about assessing
before you are assessed by others...)
Monster classes may provide rationales for increasing class sizes, as I've
said.  I also worry that such classes might provide the opportunity for a
shift in the focus of what students _do_ in the classroom -- away from
developing ideas, really exploring the subject of a class (a composition
class, even!), developing insightful analysis, etc, and toward the more
easily assessable stuff - correctness, coherence, and all of that.  Not
that that's not important, but it's certainly not the first priority in my
classes.  I speak from recent experience (not my own, but the experience of
a professional colleague) when I say that often, assessment of on-line
courses by outside people lead to valuing of the latter (surface and
mechanical things) rather than the former.
 
Having said that, let me backpeddle for a moment.
Do I hate watching myself type this stuff?  Yes, in a way.  Because at the
same time I'm defending the "traditional" classroom, I have also been
trying to develop new models that completely decenter it, create the kind
of experience that David S. describes.  And I agree absolutely there,
David, that the time has come to step out of the "box" that has defined
models of "good teaching" for the last century or so, and do it
differently.  This is one way, and a way that has to be explored.  But the
costs can be mighty high when experimentation isn't valued, or when the
results of that experimentation are assessed by individuals whose criteria
are WAY out of our control, like state legislators.  Or even some
administrators -- if every admin. were like you, David, the world of
academe would be a brighter place.  But unfortunately, they aren't. Yes, we
can educate those doing the assessing (legislators, politicians)... but
that takes time.
 
All of this seems particularly relevant to me b/c I'm teaching my first
on-line course next fall (a bw course in a distance ed. program for plant
workers in one of the big3 auto company's plants), and I'm already trying
to think about how to have those students work on analyis, etc. and do the
same great work that my f-2-f students do.  But perhaps we need to also
adopt different criteria for writing in on-line courses?  Different
expectations, that is?  If that's the case, what should those be, and how
can we define the relationship to the six zillion other expectations
circulating around fy composition classes so that people *outside*
composition will understand them?
 
I realize that this all seems like an enormous conundrum.  Honestly, I'm
feeling in the pinch of it.  I haven't yet looked at Bill's model, but
perhaps a modified approach, like the one that it sounds like he (you)
created, is the way to begin?
-Linda
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As a long time writing center person--I had the great thrill, this year,
of explaining at my first staff meeting as newly returned director that I
was working in our Writing Center BEFORE MOST OF MY STAFF MEMBERS WERE
BORN (helllllllppppppp!)--I don't have any problem with altering the
logistical parameters of writing instruction (or any other kind, for that
matter). Variously conceived advantages and disadvantages accrue to all of
them, and can be balanced in various ways.
 
What I was trying to get at in my rambling entry yesterday, though--and I
thank those of you who gave it a generous reading--is that I don't believe
I can be so flexible regarding what I practice as the core activity of
such instruction: me reading and responding in a very intense, very time-
and energy-consuming way to a writer who has invested the kind of time and
energy in constructing a text (no matter how "good" or "bad") that
warrants my return investment. As I say, there are lots of logistical ways
for this exchange to take place (and I think I've tried most of them,
actually). What led me to comment yesterday, though, is that I am not
longer as certain as I might once have been that this is indeed the right
core instructional interaction for what the culture understands as
"writing." It was always at odds, of course, with the skill-and-drill
model, the notion of a functional literacy, and it still is. But I wonder
increasingly if it isn't also at odds (for different reasons) with the
function of writing in the Information Age--isn't, not to put to fine a
point on it, altogether too monumental in its conception of what a written
text is, and therefore in the processes/interactions by which writing is
produced: too much the projection (to put this in more psychological
terms) of somebody who generally edits even simple email entries like
this, and who operates as if controlling texts were really a way of
controlling the world (sad English dork that he is, as his children point
out daily).
 
Does the question--my wondering--make sense?
 
Steve North
SUNY Albany
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Amen, Fred! And it is not all that difficult to make a writing center approach
credit hour producing. Students sign up for, say, 3 credit hours which
consists nominally of a 135 work hour commitment on the part of the student to
achieve the objectives of the "course." In fact, students will take greater or
lesser advantage of the support provided, depending on how much they need.
There are, of course, student cultural issues as well. Students are used to
one-teacher-one-classroom approaches as well, along with the structure of
presentational methods and scheduled classes. Structured option must be
available but not rigidly adhered to, partly to help students stay on track
and partly to spread the load on the writing place. These things are
manageable, but we wind up working differently. And program
management--because such an approach requires genuine teamwork rather than
individual contractors--becomes critical. It may well be that this approach
could be an option to the one-teacher-one-classroom approach--built in study.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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David: It would be interesting to hear from anyone on the list who was at
Wisconsin-Madison back in the mid 1970s when the arrangement was along
these lines--with TAs, however, as the primary instructional staff. I
visitied there as part of my research on writing centers. My sense as an
outsider was that, as you suggest, the students found what they perceived
as a lack of structure difficult to handle.
 
Steve North
 
On Wed, 13 Jan 1999, David E. Schwalm wrote:
 
> Amen, Fred! And it is not all that difficult to make a writing center approach
> credit hour producing. Students sign up for, say, 3 credit hours which
> consists nominally of a 135 work hour commitment on the part of the student to
> achieve the objectives of the "course." In fact, students will take greater or
> lesser advantage of the support provided, depending on how much they need.
> There are, of course, student cultural issues as well. Students are used to
> one-teacher-one-classroom approaches as well, along with the structure of
> presentational methods and scheduled classes. Structured option must be
> available but not rigidly adhered to, partly to help students stay on track
> and partly to spread the load on the writing place. These things are
> manageable, but we wind up working differently. And program
> management--because such an approach requires genuine teamwork rather than
> individual contractors--becomes critical. It may well be that this approach
> could be an option to the one-teacher-one-classroom approach--built in study.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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Peter Elbow suggested the "yogurt model" in_Composition in the Twenty-first
Century: Crisis and Change_.  His model seems to be very much in line with
what many are discussing in terms of disrupting the traditional classroom
model of one teacher/ twenty-five students in a self-contained classroom
although he doesn't address electronic technology too much (if at all).
**********************************************************************
Peggy O'Neill
Department of Writing and Linguistics
P.O. Box 8026
Georgia Southern University
Statesboro, GA 30460
(912) 681-0234
poneill@gasou.edu
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Good information design implies true verbal and visual literacy, among other
things.  It gets students to think about how to make documents usable,
clear, and user-centered.  In this new multimedia information age, excellent
communicators will have to be knowledgeable in a variety of subject areas
such as rhetoric, cognitive psychology, graphic design, technology, etc.
What about classes that include instructors from a variety of fields so that
students experience a multidisciplinary approach? Ultimately, it could
produce capable communicators who are truly interdisciplinary.  This
"schwalming" approach might dissolve the ownership of classes (i.e.,"That's
MY course") but could result in something more valuable in terms of the
learning and teaching experience.  Ultimately, it requires a concerted
effort on the part of faculty to work together to produce common goals. This
shared partnership would also help students to
see good models of teaming and collaboration on the part of instructors.
Thus, it becomes clear to students that collaboration is not only something
they have to do in the classroom, but we have to do, as well.
 
Marian G. Barchilon
Associate Professor - Technical Communication
Arizona State University East - "A New University for a New Century"
7001 E. Williams Field Road., Bldg. 20
Mesa, AZ 85212
 
Voice: (602) 727-1669
FAX: (602) 727-1777
barchilon@asu.edu
"The foundation of the state is the education of its youth" - Diogenes
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Ed Kearns raises a good point in part responded to by Bill Condon's
description of and invitation to visit his graduate course in fyc pedagogy.
I'll add my two-cents worth since this quarter all three of my courses are
online, none meeting face-to-face.  One is a graduate course in secondary
language arts pedagogy for master's level students; another is an
undergraduate, senior level version of the same pedagogy course; and the
third is an applied linguistics course on approaches to grammar, with an
online tutor "attached."
 
I enjoy teaching online because I can "teach" any time of day or night and
my distance learning students feel the same way.  I enjoy it because there
is no one sitting in the back row whose attention I must worry about--if
they're online then students are paying attention.  I enjoy it because,
after initial time-consuming preparation for the course, once the course is
up and running I focus all my energies, including what I used to dedicate
to class preparation each day, to responding to individual students,
responses witnessed by the entire cohort group, so that I simultaneously
teach the group while addressing the specific concerns of an individual,
which grounds our discussions in their reality.  I frame our focus each
week for each text through a minilecture I post to the group.
 
I enjoy the teaching because everything happens in writing and I know more
precisely than in face-to-face classes what each student is thinking about
the issues we discuss.  I know the students better because the medium
encourages a kind of faceless intimacy.  The students enjoy the convenience
because they are spread all over Oregon, from the Pacific coast to the
Idaho border and many points in between.  And it's a great BIG state.
 
These online courses work extremely well for upper division students who
are independent learners and who must also balance the demands of other
courses, family, and work.  They are *very* grateful for the opportunity
and there is a rich exchange among them, when things are going well.  The
courses work very well with my upper division and graduate students doing
their classroom teaching because the course can follow them into their own
classrooms and back again without my having to physically observe them and
without having to drive several thousand miles over during the quarter to
visit their classrooms, where based on an hour's observation I would know
much less about how they think about teaching and my evaluations would
therefore be substantially less thorough or indepth.
 
The students who don't do well are more dependent on face-to-face contact
and feel disoriented and unmoored in the courses.  They need the structure
of a physical place to contain their wandering attention, to keep their
faces toward the teacher in the front of the room.  In my experience--and
I've been teaching this way for several years now--they are usually "C"
students, whatever the venue.  For this reason, online courses without
face-to-face meetings don't work so well for less "independent" students,
and for "underprepared" students who are less academically literate (report
a paucity of reading and writing experience and fail to display
intellectual curiosity).  Still, many of the students who do well in the
electronic environment nevertheless report that they would prefer
traditional, face-to-face classes, if they were not place-bound.
 
I've never understood why these courses are profitable for the university
since I limit enrollment to 15.  I simply couldn't respond to more incoming
messages and I have each student submit three short formal pieces each
week.  That's 45 messages a week, plus all the optional queries and
comments, of which there are a substantial number.  Then there are the
responses to the responses and sometimes responses to those last responses
as well.  Still, this quarter I'm not taking any papers home.   My
on-campus, face-to-face section of the approaches to grammar course, for
example, enrolls 45. There I read 135 pages a week for ten weeks, plus 225
pages of finals.  For that one course.  While I can answer all queries
verbally, I never don't have a stack of 45 brief papers (1-2 pages) to read
and evaluate.  But there is no way I could have 45 students in an online
course, without a swarming arrangement, not quite possible for this
particular course.
 
dw
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I am intrigued by David's model and a good many others I've encountered
both for on-line and "in-seat" classrooms.  Usually such models or ideas
aim at undergraduate education and many of their adherents promote them on
the basis that they are "more cost-effective," more "efficient," and so
on.  The sort of thing that just tickles legislators and some
administrators.  Yet graduate education is clearly the least
cost-effective, least efficient domain in teaching, and many of us will
fight to the death for our small seminars.
 
So why aren't some of these wonderfully cost-effective ideas aimed at
graduate education?  Why do so many "reform efforts" or "new models"
ignore graduate education?
 
-- Ed Kearns
 
Donald Wolff, Dir.
Oregon Writing Project
Loso Hall
Eastern Oregon University
La Grande, OR 97850
(541) 962-3527
dwolff@eou.edu
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Marian answered what, as a writing center and WAC person, I have asked: How
are our writing courses preparing students to critically assess and produce
the work they will be doing both in and out of the academy? (And is that
too large a question?)
 
Writing centers teach those in them--and the students who use them--about
contexts, about reading contexts, analyzing them and writing
to/with/against them; this latter move is about choices with which
technology and ever changing _contexts_ demand we deal every day.
 
In one-to-one work we can (depending on our pedagogy) be constrained by
fewer assumptions about the writer than we may have about writers in a
classroom. We have more opportunities to read the student and use or
provide strategies that fit that student's knowledge base,
personality/learning style etc. But one to one work is more or less
effective than anything else we have going depending on what a tutor's
objectives/philosophy may be: is it to teach a student how to "get through"
this assignment? to check surface features? to question the hegemonic etc
etc? to have a voice (in which, as we all know, their instructor may not be
interested)? to write like a geologist or historian?
 
Our theories and pedagogies both support and contend with all of these
questions. Meanwhile, our students are having to learn visual and verbal
communication in contexts for which we often haven't *seemed* to provide
them tools or strategies. Writing centers draw from all those resources
named by Marian below, and can make those resources and strategies explicit
to students at a level or in a form they can understand--and that can be a
writing center's advantage. Do all writing centers do this? can they? Is
this what the institution wants (a contextual question of course!)? Those
of us who link tutors to classes  seems to have some measure of
success...should all writing instruction be contextualized?
 
just wondering...
 
joan
 
At 11:10 AM 1/13/99 -0700, you wrote:
>Good information design implies true verbal and visual literacy, among other
>things.  It gets students to think about how to make documents usable,
>clear, and user-centered.  In this new multimedia information age, excellent
>communicators will have to be knowledgeable in a variety of subject areas
>such as rhetoric, cognitive psychology, graphic design, technology, etc.
>What about classes that include instructors from a variety of fields so that
>students experience a multidisciplinary approach? Ultimately, it could
>produce capable communicators who are truly interdisciplinary.  This
>"schwalming" approach might dissolve the ownership of classes (i.e.,"That's
>MY course") but could result in something more valuable in terms of the
>learning and teaching experience.  Ultimately, it requires a concerted
>effort on the part of faculty to work together to produce common goals. This
>shared partnership would also help students to
>see good models of teaming and collaboration on the part of instructors.
>Thus, it becomes clear to students that collaboration is not only something
>they have to do in the classroom, but we have to do, as well.
>
>Marian G. Barchilon
>Associate Professor - Technical Communication
>Arizona State University East - "A New University for a New Century"
>7001 E. Williams Field Road., Bldg. 20
>Mesa, AZ 85212
>
>Voice: (602) 727-1669
>FAX: (602) 727-1777
>barchilon@asu.edu
>"The foundation of the state is the education of its youth" - Diogenes
>
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I've been thinking about Steve North's post(s) about "intensive" reading
and response on the part of a teacher.  I'm sympathetic to the idea--I've
practiced what he has in mind, I think--but my teaching has changed in
recent years, so that there's less "intensive" response on my part.  I'm
worried, as most of us are, about "appropriating" student texts, and while
intensive response won't necessarily do that, there's always the danger.
I've also come to the conclusion that with response, sometimes less is
more--a brief, well-focused response may elicit more and better
re-thinking and re-thinking than a more elaborate response, esp. if there
are many, many such brief responses to many, many drafts.  So I've moved
toward a more and more hands-off (less "intensive"?) approach to response.
 
What I'm focusing on is not my intensity, but the students'.  I've shifted
my attention from response (though of course it's still crucial) to the
idea of creating an environment in which students can work intensively on
their writing, and response is only part of that environment.  I try to
structure good readings, good assignments, good student/student
interaction, good one-on-one time with (esp. outside the classroom), etc.
In other words, I try to set it up and then get out of the way, dipping in
now and then with minimal response.
 
Oddly, I still get comments on evaluations similar to those I got years
ago when I spent as much time on the papers as the students did:  They say
I really pay attention to them, listen to them, respect their ideas, etc.
I don't know if I can say that my students' writing is better because of
this (too many variables).  But what I'm doing feels right for me, these
days.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Well, I certainly think Dave Schwalm deserves being immortalized in the
current subject header.  Is this the WPA version of an Oscar--or at least a
People's Choice Award?  My vote's in, too!
 
Now for the topic at hand.  Suppose we start with the Outcomes Statement.
There we have a set of outcomes which, unless something nefarious derails
the train, we'll soon have as an official list of outcomes that we can
expect of students leaving FY Comp.  It would be easy to build a curriculum
off the Outcomes Statement.  Say we do that.
 
Let's also say that we have an *optional* Swarm/Schwalm design, whereby
students come to a center--could be the already established Writing Center
on campus, if that works.  The folks we used to assign to teach sections
work there as tutors (for one-with-one instruction, where needed) and as
facilitators for small-group meetings.  Each student attends one
small-group meeting per week, and the goals there are to (1) devise tasks
that address the Outcomes and (2) give and recieve feedback on works in
progress.  The teachers have one more goal--identifying those students who
need one-with-one tutoring in addition to the weekly meetings.
 
Finally, let's say that the class is assessed via performance
assessment--students must come and contribute to weekly meetings, meet
individually with tutors if required, come up with the work, basically--and
pass a portfolio-based assessment in order to get credit for the course.
This last step demands that the group of teachers make the transition from
Outcomes to Standards--in other words, that they take part in just the kind
of local negotiations of standards that the OS anticipates and promotes.
 
This is not such a stretch, folks.  I believe that such a model needs to
be, for a while at least, an alternative to the traditional section, but I
also believe that it can provide as good or better instruction, and as
great or greater rigor as the traditional way.  My own experiments with
performance assessment also tell me that the course will produce a healthy
curve, too--the slackers will have precious little to show, and what they
have will clearly be of lower quality.
 
So who's gonna try this?  (Talk, talk, talk--when do we eat?)
Bill
 
 
Bill Condon, Director                   English Department, Avery 202
WSU Writing Programs               Washington State University
Phone: (509) 335-2268           Pullman, WA 99164-5046
FAX:  (509) 335-2582              e-mail:  bcondon@wsu.edu
                http://www.wsu.edu/~bcondon/
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If we play a bit with Bill's model, where does technology fit in?  Is it
transparent--there, but not seen in any meaningful way?  Is the idea of
considering computers and writing/composition passe?
 
And what about Barbara's experience?  Does Bill's model overcome some of
the problems that IMI has?
 
I think we might be on the verge of being able to make substantial changes
in our models--some of us, that is.  Like Linda, I worry about enrollment
figures and other issues.  Of course I worry too about the way things are
now.
 
I thought I had one more question, but now it has escaped me.  Maybe the
100+ inches of snow is effecting my brain.
 
Patty
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Another writing center/WAC dork, I am both delighted to see wc
possibilities explored on lists other than wcenter and curious about how
they may reshape tutor/writer relationships.  I am interested in your take
on the credit issue in that wcs commonly cherish the tutorial role that
hinges on its independence from most overt forms of grading.  Tutors who
have no part in assigning grades can relate to writers differently than can
instructors or even tutors who do participate in grading.  If tutorials
carry this more formal credit, how might we arrange them to preserve the
"purer" tutor function?  Yes, we want the money and the purity!
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>My sense as an
>outsider was that, as you suggest, the students found what they perceived
>as a lack of structure difficult to handle.
>
>Steve North
 
Steve,
 
I'm thinking that structure may be supported in the Swarm/Schwalm approach
through judicious use of web technology.  I don't mean just a
correspondence course model or moving a 1 teacher/25 students model onto
the web (can be a killer for the teacher if the lines of discourse continue
to radiate to and from the teacher), but the establishment of an online
instructional/management environment that provides learning tasks and
accountability that are _ancillary_ to the tutorial core, rather than the
other way around, as it is in the self-contained classroom.
 
And, Bill, we're trying this at Texas Tech in the TOPIC program, which is
gradually merging with the online writing center.  We hope to see by the
fall of 99 that the lines separating credit courses and writing consultancy
begin to blur.
 
Fred Kemp
Texas Tech
f.kemp@ttu.edu
http://english.ttu.edu/acw
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I'm a graduate student whose assistantship position is "Assistant to the
Director of the Writing Program," I am looking for other graduate
students who hold similar Writing Program positions and who might be
interested in proposing a panel focussing on the roles we play in these
positions for this summer's WPA Conference at Purdue University
(conference is July 15-18).
 
The deadline for proposals is not until March 20, but I would like to
have enough time to kick around some ideas.  If you are interested
please respond off-list.
 
Thank you,
Jeff White (jeffwhite@bsu.edu)
www.bsu.edu/classes/white2
Assistant to the Writing Program Director
Ball State University
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I've never maintained more than a local (class, writing tutors) listserv,so
I can't be much help, but I would like to join this one if you get it going.
 
Linda Bergmann
 
>Date: Wed, 06 Jan 1999 06:55:56 -0500
>From: "Musgrove, Laurence E." <lemusgro.ucs@SMTP.USI.EDU>
>Subject: establishing a listserv
>Sender: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Reply-to: Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>Organization: University of Southern Indiana
>Importance: Normal
>X-Comment: ASUVM.INRE.ASU.EDU: Mail was sent by smtp.usi.edu
>
>I'd also like some information on setting up a listserv for a new NCTE
>assembly: Ethics in English.  Anyone have advice on this?  Cost?  Ease of
>maintenance?  What's L-Soft?
>
>Laurence E. Musgrove
>Director of Composition
>University of Southern Indiana
>lemusgro.ucs@smtp.usi.edu
>http://www.usi.edu/libarts/english/musgrove.htm
>
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Please send me information; I'm very interested in this.  Linda Bergmann
 
At 09:08 AM 1/12/99 -0700, you wrote:
>In the Spring, I had a post mentioning a recent sabbatical project that
>involved designing an online communication course.  Some of you expressed
>interest in this research, and contacted me for more information. If you
>would like this information, I can share it with you now.  Feel free to
>contact me.
>
>Marian G. Barchilon
>Associate Professor - Technical Communication
>Arizona State University East - "A New University for a New Century"
>7001 E. Williams Field Road., Bldg. 20
>Mesa, AZ 85212
>
>Voice: (602) 727-1669
>FAX: (602) 727-1777
>barchilon@asu.edu
>"The foundation of the state is the education of its youth" - Diogenes
>
=========================================================================
Date:         Wed, 13 Jan 1999 17:10:34 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Robert J Connors <robert.connors@UNH.EDU>
Subject:      The Swarm
In-Reply-To:  <3.0.6.32.19990113143422.007d2b40@mail.portup.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
As the director of a writing center (gee, could we finally be coming out
of the dark wood?), I, too, find myself intrigued by this conversation.
But I wonder where it leaves traditional first-year writing courses.  I've
certainly noticed that FY papers are among the most difficult challenges
my peer consultants face, because they are generically the most diffuse.
After 25 years of reading FY papers, I have a pretty wide textual universe
of them in my head, and thus can feel (perhaps falsely) confident when
seeing a new one. But a WC undergrad consultant, who may feel fine about
reading and evaluating a history paper about the Treaty of Ghent's effects
on the guilds is less certain how to deal with the dead grandmother or the
favorite musical group paper. (I'm talking here about a full-service
WAC-oriented writing center, of course, not the old-time Madame Tussaud's
Chamber of Freshman Run-Ons.)
 
The question boils down to what students are writing about and how
precisely assignments can be defined.  Since the middle 1960s, UNH, where
I work, has taught *all* of its writing classes using individual
conferences with students--a sort of swarm system.  Don Murray introduced
this system, which reflected the sorts of editorial relationships he had
known as a working journalist.  Initially these fifteen-minute conferences
were weekly, but more recently they've often been biweekly.  (Even so,
teaching writing using this system is extraordinarily demanding on
teachers.  Last semester I taught two writing courses, and I met each
student every week--35 weekly writing conferences, plus class hours.  This
is simply not a system that can be used with a "crank out the FTEs"
industrial model in mind. Teaching three such courses at once is genuine
full-time work (in the sense of a forty-hour week), and few teachers can
do more than two at once.  Speaking personally, I must admit that teaching
two such courses at once makes any scholarship impossible.)
 
Such personalized teaching does allow extraordinarily supportive relations
between teachers and students and amazingly efficient interventions on
students' onging writing processes. The downside of this editorial
relationship, though, is that we as teachers have a hard time separating
coaching from judging.  It's hard to see writing as autonomous "text" when
you've sat with a writer through three revisions of it.  And giving
someone else--some stranger, some alien, someone who doesn't *know your
student*--any grading power over that work--now that's threatening.  Again
speaking personally, I often feel that my writing-course grades are
inflated, because I know my students too well--their struggles, their
troubles, their lives.
 
WC consultants, of course, don't have to grade; they are free to be pure
coaches.  But their success can only be achieved if they have fairly
clear ideas about what the grader--the teacher of the course the client
is writing a paper for--is seeking.  Without that knowledge, they have
to fall back on conceptions of general readability or correctness, which
are useful, but may not be at all specific enough.
 
So the fly in the ointment--or the swarm--has to be the old issue of who
grades, and of how clearly the criteria the grader will use and the genres
she will expect can be enunciated to anyone helping mediate (one of our
favorite WC terms) that writing process.  And what we find in our WC is
that we can help upper-level students with their disciplinary papers more
confidently than we can help FY students with their papers--mainly because
FY genres are so diffuse and grading criteria can be so variable from
teacher to teacher.
 
Bob Connors
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Linda - Here's my report, which links to my class
http://www.public.asu.edu/~atmgb/report.html.  Actually, the "real" class is
slightly different to conform to ASU's guidelines. Some of the links don't
work now (the changing world of high tech), but I think you can get the
overall flavor.
 
I would certainly value your input and comments.  I'm teaching the course
for the first time this semester, so now it is time to put theory into
practice.
 
Marian G. Barchilon
Associate Professor - Technical Communication
Arizona State University East - "A New University for a New Century"
7001 E. Williams Field Road., Bldg. 20
Mesa, AZ 85212
 
Voice: (602) 727-1669
FAX: (602) 727-1777
barchilon@asu.edu
"The foundation of the state is the education of its youth" - Diogenes
 
 
 
-----Original Message-----
From: Linda Bergmann [mailto:bergmann@UMR.EDU]
Sent: Wednesday, January 13, 1999 1:11 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Online Communication Course Info
 
 
Please send me information; I'm very interested in this.  Linda Bergmann
 
At 09:08 AM 1/12/99 -0700, you wrote:
>In the Spring, I had a post mentioning a recent sabbatical project that
>involved designing an online communication course.  Some of you expressed
>interest in this research, and contacted me for more information. If you
>would like this information, I can share it with you now.  Feel free to
>contact me.
>
>Marian G. Barchilon
>Associate Professor - Technical Communication
>Arizona State University East - "A New University for a New Century"
>7001 E. Williams Field Road., Bldg. 20
>Mesa, AZ 85212
>
>Voice: (602) 727-1669
>FAX: (602) 727-1777
>barchilon@asu.edu
>"The foundation of the state is the education of its youth" - Diogenes
>
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Linda - I inadvertently posted my reply to your message on the listserv.
So, there it is.
 
 
Marian G. Barchilon
Associate Professor - Technical Communication
Arizona State University East - "A New University for a New Century"
7001 E. Williams Field Road., Bldg. 20
Mesa, AZ 85212
 
Voice: (602) 727-1669
FAX: (602) 727-1777
barchilon@asu.edu
"The foundation of the state is the education of its youth" - Diogenes
 
 
 
-----Original Message-----
From: Linda Bergmann [mailto:bergmann@UMR.EDU]
Sent: Wednesday, January 13, 1999 1:11 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Online Communication Course Info
 
 
Please send me information; I'm very interested in this.  Linda Bergmann
 
At 09:08 AM 1/12/99 -0700, you wrote:
>In the Spring, I had a post mentioning a recent sabbatical project that
>involved designing an online communication course.  Some of you expressed
>interest in this research, and contacted me for more information. If you
>would like this information, I can share it with you now.  Feel free to
>contact me.
>
>Marian G. Barchilon
>Associate Professor - Technical Communication
>Arizona State University East - "A New University for a New Century"
>7001 E. Williams Field Road., Bldg. 20
>Mesa, AZ 85212
>
>Voice: (602) 727-1669
>FAX: (602) 727-1777
>barchilon@asu.edu
>"The foundation of the state is the education of its youth" - Diogenes
>
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>So the fly in the ointment--or the swarm--has to be the old issue of who
>grades, and of how clearly the criteria the grader will use and the genres
>she will expect can be enunciated to anyone helping mediate (one of our
>favorite WC terms) that writing process.  And what we find in our WC is
>that we can help upper-level students with their disciplinary papers more
>confidently than we can help FY students with their papers--mainly because
>FY genres are so diffuse and grading criteria can be so variable from
>teacher to teacher.
>
>Bob Connors
 
Assume you have 2000 students team-taught by 50 writing consultants.  Each
of the 5 formal documents per semester the 2000 students post on a
data-driven interactive web form is graded holistically by 2 of the 50, by
whoever comes up in the rotation (the evaluation is done online).  If the
two don't agree sufficiently, the web assigns a third reader to resolve the
conflict.
 
This process necessitates that the 50 achieve some sort of normed reference,
a major task for the program director but not necessarily impossible.  And
the benefits of program consistency are -- I say as a program director of 8
years -- devoutly to be wished.  Since the grading is blind, the students
can no longer claim prejudice.  Do the numbers work out?  I think so, if the
'writing consultants' are relieved of much of the classroom management and
recording chores which will be handled by the web active server pages.
Face-to-face time, as Bob suggests, is the real problem, but it may be that
such live interaction can be done on a need basis, depending upon the
relative ability of any particular student to meet the evaluation criteria.
I myself have always preferred to spend time with students who seek out
help, rather than devise convoluted means of tricking or coercing
participation (which is one reason why the writing center tutorial model is
so successful).
 
Obviously there are many many other details of student/teacher encounter
that would need to be worked out, but I think that most students, contrary
to what somebody said on WPA, are more active and directed online than they
are sitting in a classroom.  To me it's the quality of the encounter that
counts, not the clock time.  We have found that students are much more
critically active in computer-based classrooms than in traditional
classrooms.  Will they be the same on their own?  Certainly not at first,
for they've been taught to wait for step-by-step guidance in every task.
But I think they can learn to respond actively on their "own time."
 
The fact that students resent web-based courses as an intrusion into their
"own time" underscores how the space-time classroom has created the sense of
an isolated zone of learning, a sort of mathematics of effort that relegates
only class time to real learning.  Best, it seems to me, to get rid of that
notion however we can.  The web-supported swarm seems like one way to start.
 
Fred Kemp
f.kemp@ttu.edu
http://english.ttu.edu/acw
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Bob Connors' post underscores what I guess is another advantage of a WC/Swarm
approach. We have to think through program outcomes (i.e. the Outcomes
Statement) and develop assignments that support those outcomes. There are lots
of bad assignments made of comp courses, partly because they are traditional
rather than outcomes oriented and partly because really good assignments are
hard to make. That's something we have learned from thinking about assessment.
One of the advantages of the WC/Swarm approach is that it makes outcomes,
assignments, and evaluation criteria open and public. Students don't have to
guess, and evaluation can be done in the way Fred describes.
 
This ties in with something that Clyde Moneyhun said as well. My paper
responding and grading became much less work, much more effective, and much
more appealing to students when I involved them in articulating the outcomes
and evaluation criteria for each assignment as part of the process of
invention. In my responses to rough drafts and final drafts, I could reference
those discussions in a very effective shorthand thru check lists etc. In my
more "intensive" marking days, most of my intensive comments really amounted
to my efforts to figure out what I was after with my assignment in the first
place. I usually figured it out about halfway thru a set of papers and only
responded to the last half with anykind of consistency or usefulness. Once I
involved students in that discussion up front, they wrote with a better sense
of what they were supposed to be doing, and I responded as part of discussion
that we were already engaged in and, thus, could respond more briefly. Less is
more.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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These last few posts--from Bob Connors, Fred Kemp, and David Schwalm (with a
touch of Clyde Moneyhun and everyone else who has contributed)--really seem
to capture a terrific program model. We've got 50 writing consultants
teaching 2000 students through a computerized WC approach.
Student/consultant interaction occurs both online and in conference. I'm
assuming that it's feasible to use faculty as these writing consultants,
which adds the possibility of still having peer consultants on top of it
all, again working both online and in conference, perhaps from the same
physical writing center on campus. Course goals (outcomes), suggested
writing prompts, and other kinds of supporting material would be available
online. As in the portfolio grading system we use at my school, the 50
writing consultants could meet in small groups--again, both online and
f2f--to negotiate the application of the published outcomes to the actual
student work they are seeing each term. At the end of each term the
published outcomes could be adjusted as per those semester-long negotiations
to serve as the starting point for the next term.
 
No traditional classrooms--just a writing center space ("nest?") with a
swarm of faculty writing consultants, student writing consultants, and FYC
students buzzing about. I love it.
 
PS: I just want to thank the incredibly prolific Bob Connors for saying that
scholarship is impossible when one is teaching writing in a genuinely
full-time way. Makes me feel a little less slothful. (At the moment I'm
working full-time just trying to remember all of my students' names.)
 
Great thread!
 
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: www.gvsu.edu/~gillesr
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I'm intrigued by the "less is more" thread focusing on commenting that's
developing out of the "swarm" discussion.  In the last two years, I've
experimented with giving students very intensive comments after their
drafts in the form of  typed "reader's reports" to them. Students *love* it
-- partly, I think, b/c they're taken seriously as writers (they get the
same kinds of feedback from one another on their drafts, too).  I generally
stay out of the way in day-to-day class stuff, so this is the primary time
the "hear" from me, as well.  Also, students feel like there's some
dialogue between us about what a paper should look like and why.
Throughout the process I'm also very careful about issues of ownership and
all of that, too.  But as Clyde, Steve, David have all pointed out, it
takes a lot of work.  And as much as students like it, I've developed
nagging doubts about it... it feels like it's time to reimagine what my
classes should be (even if we're not at a point where it can happen
program-wide yet).  That's why I've been so intrigued by the "swarming"
discussion.  Given the culture of this place, that kind of approach isn't
likely to pass muster anytime soon.  So - David, Clyde, Bill, those of you
who have mentioned your "alternative" approaches -- can you say more about
them?  (Or have you said what you have to say?)
-Linda
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I'm interested in learning the ways in which many of you bring the context
of writing in the "real world" to the classroom.  Writing for publication is
certainly one way, but perhaps you could mention others. Thanks for sharing
your ideas.
 
Marian G. Barchilon
Associate Professor - Technical Communication
Arizona State University East - "A New University for a New Century"
7001 E. Williams Field Road., Bldg. 20
Mesa, AZ 85212
 
Voice: (602) 727-1669
FAX: (602) 727-1777
barchilon@asu.edu
"The foundation of the state is the education of its youth" - Diogenes
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Dear Colleagues,
I'm desperately seeking definitions of advanced composition for a
book chapter I'm writing on the subject.  What do you mean by the
term?  What do you teach when you teach the subject?  Has your definition
changed over time?  Or that of your colleagues?
When you reply, as I hope you will, will you also grant me permission to
quote from your answer?  In anticipation, Lynn Bloom
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When I was first asked to teach advanced composition, I asked the same
question of everyone who taught it: what is advanced comp? The answers were
vague and unsatisfactory. So when I taught the class, I used the question
as the central problem: each student had to ask themselves: what is
advanced comp for me--from what do I advance and where do I go? We read
articles on writing,  students brought in examples, we looked at popular
and disciplinary models, and, ultimately their portfolios had to
demonstrate how they  answered the question for themselves. While this is
also a non-answer of a sorts, it points to the difficulty of using terms
like "advanced", and, perhaps, even "basic." But for the purposes of
teahing the class--it has always worked incredibly well and students'
feedback--even years later--has been positive.
 
 
joan
 
At 10:13 AM 1/14/99 -0500, you wrote:
>Dear Colleagues,
>I'm desperately seeking definitions of advanced composition for a
>book chapter I'm writing on the subject.  What do you mean by the
>term?  What do you teach when you teach the subject?  Has your definition
>changed over time?  Or that of your colleagues?
>When you reply, as I hope you will, will you also grant me permission to
>quote from your answer?  In anticipation, Lynn Bloom
>
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I'd be interested in the list's input about an idea that's being tossed
around here at my school.  As a way of providing more support for our
graduate students (we have MA and MFA programs) and as a way of eliminating
the need for last- minute part-time hires at the start of every fall
semester (when the school invariably lets in more first-year students than
we've been told to prepare for), we're considering offering "soft-money
TA-ships" to selected graduate students.
 
Before our TAs teach their own classes, they go through a full year of
training: working as assistant in the classes of t-t faculty teaching comp,
working several hours each week in our WC, and taking the Theory and
Practice of Teaching Comp class in the Spring semester.  MA students then
teach 2 classes per semester during their second (and final) year, and MFA
students teach for the next 2 years.  All of our "soft-money TAs" (which
we'd offer in limited numbers) would get similar teaching schedules, the
difference being the "real" TAs will get paid during their initial year of
training.
 
Part of me likes this idea very much, since we've grown more and more
dependent here on part-timers that arrive at our doors with limited and
outdated classroom experience. Our TAs consistently get higher student
evals. than part-timers --higher even than t-t faculty in comp classes.
They're well-trained and enthusiastic teachers.
 
On the other hand, I know this proposal is in one way purely a money-saving
ploy, since we pay TAs at a rate lower than part-time instructors.  And I
know that the oversight of these new teachers will probably fall on me, as
dir. of comp, or my colleagues who are rhet/comp specialists.  This
certainly would serve as a quick lesson in academic fiscal policy ("hard"
vs. "soft" $) for new grad students--something I'm sure they could do
without for awhile.
 
Are any of you all making similar use of soft money at your schools?  All
thoughts are welcome.
 
Don Bushman
UNC-Wilmington
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I'm not looking to be a contrary voice in this thread--or I don't think I
am. Too much work, that. But I really am trying to work through a couple
of questions about (what I think of as) the heart of the heart of writing
instruction.
 
Clyde's and David's responses about how they have come to focus or
re-focus their instructional energies make sense to me as options--in some
instances, I do the same sorts of things. In the context of this
discussion, though, I would characterize those as ways of redsitributing
what I earlier called the intensive engagement: so, e.g., to work out the
parameters of an assignment and its evaluation with a group before they do
it (instead, as David suggested, doing it on your own and after the fact)
seems to me to involve the same kind of effort, just differently
distributed. I have a similar reaction to the less-is-more notion: as a
writing center tutor, the hardest thing to learn (for most people,
anyway) is how to shut up, be still, and listen, a characterization I
would gladly extend to responding to papers (learning how to be still,
read, and see or whatever). But this isn't "less" in the sense of "less
investment" or "less energy expended"; as a tutor, that is, you are not
zoned out, nor can you be so as a reader. Rather, the intensive engagement
is of a more silent kind--call it empathic, maybe, or whatever. The
point--my point, anyway, and the one I hear echoed to some extent in the
comments about mixing this kind of teaching with doing other sorts of
research/writing--is that in any of these forms (and there are obviously
others), this is hard work of roughly the same kind as we (some we,
anyhow, and including me) do when we write, and of which (he said getting
older) there seems to be  a finite supply.
 
So, redistribute? Yes. Do so in ways that some group shares the load?
Yes. So far, so good.
 
But I get hung up in two places:
 
1. The first I tried to get out earlier: it could be that I am quite wrong
about the importance of this kind of engagement/energy--that it is both
(a) a kind of neurosis, not unrelated to an older manifestation in which I
might have marked every "error" with a red pen, etc.; and (b) a mode of
textual engagement--as reader, writer, teacher--that is at best
anachronistic, reflecting (to re-use a word) too monumental a notion of
the whole business. I don't mean that I plan to stop doing it--as I say,
I seem quite unable to engage texts any other way--but that doesn't mean
it's suitable for this particular arena.
 
2. Not too surprisingly, I wonder whether--in the rather massive
redistribution effort represented by the "swarm" metaphor--this notion of
engagement is expected or appropriate. I mean, I appreciate the general
vision, and the institutional pressures and pedagogical ambitions driving
it. At its worst, though, it reminds me of phys ed classes in basketball,
say, where our "teacher" would roll 10 basketballs out on the gym floor
and tell us to "go play." I know, I know: we could run different versions
of this vision and argue that it's really the best way to learn something.
I'm willing to take part in that discussion. For right now, though, I've
got kids getting writing instruction (my kids, I mean--family) that fits
this model pretty well, and I don't much like paying for it. You want to
establish an intramural writing league at your college for anybody who
wants the rough and tumble of it? Great. But don't charge me faculty wages
for the refs.
 
Good grief--what a windbag. But I'll post it anyway. It's -9 F, and
snowing like crazy. Yay, winter.
 
Steve North
SUNY Albany
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Steve is right. The kind of response I was talking about is a redistribution
in a way. On the other hand, the engagment of students in determining the
outcomes and evalaution criteria for a writing assignment also replaces what
were less useful invention activities. Also, I found that when I approached a
students paper with greater clarity about expectation as and a sense that the
student shared that context, I found it much less exhausting to respond
effectively to their work. My students did not seem to mind that, instead of
writing great volumes on their papers, and used a rubric or check sheet that
they helped to design, mainly because they found the checksheet very useful as
1) a statement of what they were trying to do and 2) a good source of advice
about how to get there. Less personal, more useful. They never seemed to think
that I was slacking or not doing my best for them. I was still engaged in some
intense activities, but more of it was up front, and I didn't reenact the
whole process with each paper. The swarm/WC approach we are talking about
demands this kind of explicitness is assigmmnent design--what is the point of
having this assignment? What should students learn from doing it? What should
they produce? What is a good response? etc.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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You know, when I inherited the writing program, we had an advanced
composition course.  It was titled "Advanced Expository Writing."  As
you can imagine, this was no help at all.  Ken Macrorie: Expository
sounds like something you buy in a drugstore.
 
Because we have a writing proficiency exam for juniors here and the
course can substitute for the exam, it's impossible to get rid of and
almost impossible to find a textbook for.
 
I've sort of encouraged the people teaching it to consider it an
opportunity for the students to work on more extended pieces of writing
and, assuming that they have a reasonable background in FYC, they can
consider stylistic matters and the rest of the stuff we just don't have
time to get to in the first course.  The course is taught primarily by
our lecturers--wonderful professionals.  I would not presume to restrict
their choice of texts.  I've had some use _8 Modern Essayists_ and
others base the course on Williams' _Style_.  Some teach the course
thematically.
 
I imagine you can see my confusion regarding the role and nature of the
course reflected in this message.
 
David Kann
Cal Poly, San Luis Obispo
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Here's a horrifying headline from this morning's on-line Chronicle of
Higher Education.
 
*  DESPITE HAVING EVALUATED 1,700 grant applications that it had
   solicited, the U.S. Education Department is canceling its
   annual competition for the Fund for the Improvement of
   Postsecondary Education (FIPSE) because members of Congress
   want the money spent on projects specified by them.
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The very first course I ever taught was "Advanced Remedial Composition" at
Roosevelt University in 1967. Made perfect sense. This was the course required
of students to passed 101 and 102 and then failed the departmental FYC
proficiency exam.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Steve's last post prompts me here.  I, too, have recently been questioning
my committment, addiction really, to engaging in written dialogue with
student texts -- not because I do not think it is valuable but because the
cost/benefit ratio may be askew.  But when I think of the transformative
vision of this thread, with all that is exciting about it, I think about
the transformation in the medical profession, about nurses I know who want
to leave work they love because they no longer have much contact with
patients.  They feel more like managers and bureaucrats than nurses.  I
wonder how I would feel with diminished face to face contact with students.
Perhaps I can afford to say this because I work in a small college with
numbers way below those talked about in this thread.
 
jean
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I've recently been made a member of a technology planning task force for
my entire campus (a smallish four-year private college).  An ongoing
issue here, as on many campuses, has been ongoing support for faculty
who want to use technology in their teaching.
 
I have followed the extremely helpful WPA-L discussions on technology
for years, but I would like to ask what I think is a new question on
this topic:  Does your campus provide effective *ongoing* technical
support for classroom teachers, and if so, how?
 
I'm not thinking of initial training, but of the kind of problem-solving
and assistance that should be available fairly constantly--like when you
get into trouble in your class and you need somebody to help you right
away, or you can't quite figure out how a certain part of your
application works and you need a quick tutorial--that kind of little
stuff that makes or breaks your teaching experiences in a high-tech
classroom.
 
Thanks for any insights, descriptions, narratives, advice, etc., that
might help my task force with problem-solving in this area.
 
Karin
 
--
Karin Evans, Ph.D.
Assistant Professor of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
http://www.elmhurst.edu/~karine/default.html
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>
> Here's a horrifying headline from this morning's on-line Chronicle of
> Higher Education.
>
> *  DESPITE HAVING EVALUATED 1,700 grant applications that it had
>    solicited, the U.S. Education Department is canceling its
>    annual competition for the Fund for the Improvement of
>    Postsecondary Education (FIPSE) because members of Congress
>    want the money spent on projects specified by them.
>
 
 
This is indeed dreadful news.
 
Last fall I was working with several other faculty to create and
submit a FIPSE grant.  We put a lot of work into the project.
I've been wondering why we hadn't heard anything from them, and
now this news explains it.
 
Multiply our effort by the reported 1700 submissions, and one
sees an enormous amount of people-power that was expended for
absolutely nothing.
 
Congress will also probably change the name of the fund to FUPSE:
Fund for the Undermining of Post-Secondary Education.
 
 
-----------------------------------------------------------------
Bob Hogue                  Computer Science & Information Systems
e-mail: bob@cis.ysu.edu    Youngstown State University
Phone: 330-742-1775        Youngstown, OH  44555-3134
For PGP Public Key:        http://www.cis.ysu.edu/~bob/
=========================================================================
Date:         Thu, 14 Jan 1999 12:25:39 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: tech support for instructors
In-Reply-To:  <369E20A3.D857157B@elmhurst.edu>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Karen: Ongoing support? Seriously: no. It's been the #1 problem here for .
. . well, I'd actually say 35 years, since when this was going to be the
"campus of the future" the first time (with the then-high tech). On
computing, though: no go. Fight really hard to get it if you can!!!
 
Steve North
 
On Thu, 14 Jan 1999, Karin Evans wrote:
 
> I've recently been made a member of a technology planning task force for
> my entire campus (a smallish four-year private college).  An ongoing
> issue here, as on many campuses, has been ongoing support for faculty
> who want to use technology in their teaching.
>
> I have followed the extremely helpful WPA-L discussions on technology
> for years, but I would like to ask what I think is a new question on
> this topic:  Does your campus provide effective *ongoing* technical
> support for classroom teachers, and if so, how?
>
> I'm not thinking of initial training, but of the kind of problem-solving
> and assistance that should be available fairly constantly--like when you
> get into trouble in your class and you need somebody to help you right
> away, or you can't quite figure out how a certain part of your
> application works and you need a quick tutorial--that kind of little
> stuff that makes or breaks your teaching experiences in a high-tech
> classroom.
>
> Thanks for any insights, descriptions, narratives, advice, etc., that
> might help my task force with problem-solving in this area.
>
> Karin
>
> --
> Karin Evans, Ph.D.
> Assistant Professor of English
> Elmhurst College
> 190 Prospect Ave.
> Elmhurst, IL  60126-3296
> 630-617-3134
> http://www.elmhurst.edu/~karine/default.html
>
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Don: We have been doing some of this the past few years, and my sense is
that we will keep it up. Our wrinkle is  a bit different. For state
reasons (that I've never looked up myself), we are told that we can fund a
post-MA doctoral student for a maximum of 3 years. This is both tight in
real life (although some students manage it) and not very competitive fro
recruitment. So we've been working at "investing" some money from the
part-time pool to give some people an extra year of funding.
 
Good idea? Uhhhh--depends on which context you ask me in. In the abstract,
I'd say there was something ludicrous about funding TAs from adjunct money
which is itself taken from a pool derived in part from a budget not
anxious to create full-time lines. In real life? Eh.
 
Steve North
 
On Thu, 14 Jan 1999, Don Bushman wrote:
 
> I'd be interested in the list's input about an idea that's being tossed
> around here at my school.  As a way of providing more support for our
> graduate students (we have MA and MFA programs) and as a way of eliminating
> the need for last- minute part-time hires at the start of every fall
> semester (when the school invariably lets in more first-year students than
> we've been told to prepare for), we're considering offering "soft-money
> TA-ships" to selected graduate students.
>
> Before our TAs teach their own classes, they go through a full year of
> training: working as assistant in the classes of t-t faculty teaching comp,
> working several hours each week in our WC, and taking the Theory and
> Practice of Teaching Comp class in the Spring semester.  MA students then
> teach 2 classes per semester during their second (and final) year, and MFA
> students teach for the next 2 years.  All of our "soft-money TAs" (which
> we'd offer in limited numbers) would get similar teaching schedules, the
> difference being the "real" TAs will get paid during their initial year of
> training.
>
> Part of me likes this idea very much, since we've grown more and more
> dependent here on part-timers that arrive at our doors with limited and
> outdated classroom experience. Our TAs consistently get higher student
> evals. than part-timers --higher even than t-t faculty in comp classes.
> They're well-trained and enthusiastic teachers.
>
> On the other hand, I know this proposal is in one way purely a money-saving
> ploy, since we pay TAs at a rate lower than part-time instructors.  And I
> know that the oversight of these new teachers will probably fall on me, as
> dir. of comp, or my colleagues who are rhet/comp specialists.  This
> certainly would serve as a quick lesson in academic fiscal policy ("hard"
> vs. "soft" $) for new grad students--something I'm sure they could do
> without for awhile.
>
> Are any of you all making similar use of soft money at your schools?  All
> thoughts are welcome.
>
> Don Bushman
> UNC-Wilmington
>
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It also means the extension of the influence of for-profit companies that
can make contributions to campaign funds, another erosion of the authority
of academic research and practices.  Very, very depressing.
 
Linda Bergmann
 
At 12:10 PM 1/14/99 -0500, you wrote:
>>
>> Here's a horrifying headline from this morning's on-line Chronicle of
>> Higher Education.
>>
>> *  DESPITE HAVING EVALUATED 1,700 grant applications that it had
>>    solicited, the U.S. Education Department is canceling its
>>    annual competition for the Fund for the Improvement of
>>    Postsecondary Education (FIPSE) because members of Congress
>>    want the money spent on projects specified by them.
>>
>
>
>This is indeed dreadful news.
>
>Last fall I was working with several other faculty to create and
>submit a FIPSE grant.  We put a lot of work into the project.
>I've been wondering why we hadn't heard anything from them, and
>now this news explains it.
>
>Multiply our effort by the reported 1700 submissions, and one
>sees an enormous amount of people-power that was expended for
>absolutely nothing.
>
>Congress will also probably change the name of the fund to FUPSE:
>Fund for the Undermining of Post-Secondary Education.
>
>
>-----------------------------------------------------------------
>Bob Hogue                  Computer Science & Information Systems
>e-mail: bob@cis.ysu.edu    Youngstown State University
>Phone: 330-742-1775        Youngstown, OH  44555-3134
>For PGP Public Key:        http://www.cis.ysu.edu/~bob/
>
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Karin,
 
I'd suggest taking a look at what the University of Missouri is doing with
its Institute for Instructional Technology
(http://www.missouri.edu/~muiit/) and it's Section Technology Specialist
program (at least, that's what it was originally called; may be something
different by now).
 
The institute began as a grassroots effort to bring together faculty,
staff, and students from across campus who were doing work with
technology. The idea was to fill the gap in support. Since the university
didn't provide it, we figured we'd provide it to each other. The group
eventually got institutionalized (which is good if you want some stability
and continuity) but managed to retain some of its grassroots character in
the process.
 
In addition to sponsoring demonstrations and workshops (both brief and
extensive events), which are useful for getting faculty started, there's a
strong emphasis on mentorship and community. There's a growing number of
faculty and staff who have participated in the institute's events, and
many of them continue to participate as mentors and members of the
advisory board after they've done their bit. That kind of support--fellow
faculty members who have been through the same struggles--is perhaps the
most important kind you can have if you're just getting started yourself.
 
But the Section Technology program also helped distribute techies
throughout campus rather than keeping them all centrally located and
controlled by computing services. Technology specialists were hired a few
years ago and assigned to report jointly to academic units and computing
services (something like 80/20 split of their time).
 
I kind of doubt that means there's a techie at your elbow whenever you run
into problems in a computer classroom, but it does mean you have someone
to go to for help & advice who's job it specifically is to support faculty
in your department.
 
I think Missouri's support system is really pretty good, though I'm
*completely* biased in that regard ;)
 
I also met a guy a few years ago who worked as a faculty tech support
person in Notre Dame's DeBartolo Hall, what was then one of the premier
state-of-the-art computer classroom facilities. He told me he & other
members of the staff were on-call whenever classes were meeting in the
building and would respond immediately whenever technical problems or
questions arose. Might be worth checking to see what Notre Dame's doing
these days in that regard.
 
 --Eric Crump, NCTE
mailto:eric@serv1.ncte.org
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Marian, I've only had time to give it a superficial glance, but both the
report and the class look good to me.  I was wondering how and where the
students did the research for the on-line resumes.  My wondering is, I
think, due to the fact that I did such a quick browse.  Also, how did the
class actually go?  What was your sense of it?  How did the students like
it?  How did their work compare with ftf classes?
 
I passed the link along to a friend in Economics who is developing an
on-line course, and will let you know of her feedback.
 
thanks.  Linda Bergmann
 
9 PM 1/13/99 -0700, you wrote:
>Linda - Here's my report, which links to my class
>http://www.public.asu.edu/~atmgb/report.html.  Actually, the "real" class is
>slightly different to conform to ASU's guidelines. Some of the links don't
>work now (the changing world of high tech), but I think you can get the
>overall flavor.
>
>I would certainly value your input and comments.  I'm teaching the course
>for the first time this semester, so now it is time to put theory into
>practice.
>
>Marian G. Barchilon
>Associate Professor - Technical Communication
>Arizona State University East - "A New University for a New Century"
>7001 E. Williams Field Road., Bldg. 20
>Mesa, AZ 85212
>
>Voice: (602) 727-1669
>FAX: (602) 727-1777
>barchilon@asu.edu
>"The foundation of the state is the education of its youth" - Diogenes
>
>
>
>-----Original Message-----
>From: Linda Bergmann [mailto:bergmann@UMR.EDU]
>Sent: Wednesday, January 13, 1999 1:11 PM
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Subject: Re: Online Communication Course Info
>
>
>Please send me information; I'm very interested in this.  Linda Bergmann
>
>At 09:08 AM 1/12/99 -0700, you wrote:
>>In the Spring, I had a post mentioning a recent sabbatical project that
>>involved designing an online communication course.  Some of you expressed
>>interest in this research, and contacted me for more information. If you
>>would like this information, I can share it with you now.  Feel free to
>>contact me.
>>
>>Marian G. Barchilon
>>Associate Professor - Technical Communication
>>Arizona State University East - "A New University for a New Century"
>>7001 E. Williams Field Road., Bldg. 20
>>Mesa, AZ 85212
>>
>>Voice: (602) 727-1669
>>FAX: (602) 727-1777
>>barchilon@asu.edu
>>"The foundation of the state is the education of its youth" - Diogenes
>>
>
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Our university has dealt with this issue by creating a faculty technology
lab.  This is a small lab (about 15 computers) where faculty can receive
ongoing training through classes being offered or though dropping in and
working individually with one of the lab coordinators (either another
faculty member or a graduate student).  Finally, tutors for the teachers!
 
Joanne
 
Joanne Addison, Ph.D.
Department of English
University of Colorado-Denver
1015 9th Street
Denver, CO 80217
303/556-4947
jaddison@carbon.cudenver.edu
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Lynn:
 
Our "Advanced Composition" is a junior-level course offered in four
versions: arts/humanities, business, social sciences, and natural
sciences/technology. So part of the meaning of "advanced" for us is that
it's more specialized in terms of writing in the disciplines.  It's also
"advanced" because FYC is a prerequisite and because almost everyone who
takes it must also have passed at least 3 hours of WI literature.  In
terms of assignments, these tend to be based more on forms of writing
characteristic of disciplines (e.g., a business proposal, comparative
analysis of "two or more related articles from journals in your major"),
rather than FYC assignments that tend to be driven by broader goals such
as teaching principles of argumentation or introducing students to the
research library.  Our "advanced" courses depend on students having
developed some of this knowledge and skill in FYC.
 
I appreciate your making this inquiry.  In looking at many requests by
transfer students over the years for credit for courses labeled
"advanced," I'd agree with your perception that the term needs
clarification, or at least that its complexity be recognized.
 
 Thu, 14 Jan
1999, Lynn Z. Bloom wrote:
 
> Dear Colleagues,
> I'm desperately seeking definitions of advanced composition for a
> book chapter I'm writing on the subject.  What do you mean by the
> term?  What do you teach when you teach the subject?  Has your definition
> changed over time?  Or that of your colleagues?
> When you reply, as I hope you will, will you also grant me permission to
> quote from your answer?  In anticipation, Lynn Bloom
>
 
Chris Thaiss
Chair, English
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1170
 
Home Page: http://mason.gmu.edu/~cthaiss
English Home Page: http://www.gmu.edu/departments/english
WAC Program Home Page: http://www.gmu.edu/departments/wac
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Lynn, I don't think there is any way to come up with a global definition
for a purely local phenomenon.  "Remedial" writing really means that
students are not ready for whatever the local composition program
requires.  Just so, "advanced" comp is likely to be a step up from
whatever the previous course has asked for. I think the best you will be
able to get is a series of local definitions from a variety of schools;
but I would resist generalizing from them, since those are not the kind of
data that lead to averages or generalizations.  You would wind up with
something like "remedial composition is high school level"--often said,
but actually just gibberish.  --Ed
 
On Thu, 14 Jan 1999, Lynn Z. Bloom wrote:
 
> Dear Colleagues,
> I'm desperately seeking definitions of advanced composition for a
> book chapter I'm writing on the subject.  What do you mean by the
> term?  What do you teach when you teach the subject?  Has your definition
> changed over time?  Or that of your colleagues?
> When you reply, as I hope you will, will you also grant me permission to
> quote from your answer?  In anticipation, Lynn Bloom
>
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Linda Adler-Kassner writes, in part:
 
"All of this seems particularly relevant to me b/c I'm teaching my first
on-line course next fall (a bw course in a distance ed. program for plant
workers in one of the big3 auto company's plants), and I'm already trying
to think about how to have those students work on analyis, etc. and do the
same great work that my f-2-f students do.  But perhaps we need to also
adopt different criteria for writing in on-line courses?  Different
expectations, that is?  If that's the case, what should those be, and how
can we define the relationship to the six zillion other expectations
circulating around fy composition classes so that people *outside*
composition will understand them?"
 
*       *       *       *       *       *       *       *       *
 
I'll take a stab at some of these questions.  But first I have to express
my envy for Linda's upcoming course with plant workers--I think they'll be
a great group to work with.  But you may want to revamp your usual fyc
offering so it has a technical writing flavor to it.  I believe most of
what we value in fyc can be addressed through a focus on technical writing,
as much as through a more traditional academic/analytic focus.  The main
difference I think would be more attention to formatting, including the use
of headings and subheadings, or that could be a component of a more
conventional fyc focus.  Of course,it may be that the automakers are
looking forward to the same fyc course everyone else takes.
 
Having addressed course focus, which is really none of my business, let me
reassure you about the value of analytical discourse in online teaching.
It is in fact, a BETTER medium for focusing on content, on the exchange of
ideas, on dialogue and dialogical thinking (as we can see from this
listserv), than face-to-face classroom discussion.  AND I believe that it
greatly facilitates response to ideas rather than surface features, in
part because it is so clumsy at allowing the instructor and tutor to
address sentence level issues--there are no margins to write in.  If you
set it up right, more people participate in the "discussions."  That's one
of the things I like most about it--you hear from everyone, including and
especially those quiet but intelligent students who like to think before
they speak, and those who speak most often but have little of substance to
contribute become just one voice instead of the dominant one.
 
In fact, in surveys I've conducted in my courses, one of the things my
students like most is the chance to think before they "speak."  I slap
myself in the forehead with the palm of my hand to say, "They like to THINK
before they speak.  What a great idea!  I wish I'd thought of it."
 
Now one of the reasons, in addition to the faceless intimacy I mentioned in
an earlier post, that there is a more vibrant dialogical exchange in my
online courses than my f-2-f classes is that computer exchanges exist
somewhere between formal writing and speech.  That increased informality,
plus the chance to think before speaking (in an asynchronous environment),
the egalitarian effect of the medium which reduces the impression of
teacher authority, and the willingness to be more forthright in a faceless
medium where one can truly fashion a self, all contribute to greater and
more pointed exchange of ideas, views, and opinions.  The trick, of course,
is showing how to move all of that valuable discussion into an analytical,
reader-based, formal text.  But that's always the trick in fyc.  (Another
trick is remaining civil but I haven't seen any flaming in my courses.)
 
And perhaps I'm just not as adept at generating efficacious exchanges in
the classroom.  You, Linda, sound very good at it and so I fully expect
that capacity will readily transfer to the virtual medium.  However,
anxiety about that transfer is very common for those who are married to
actual as opposed to virtual reality, for those who like their voices
embodied rather than disembodied.  Still, I think you'll find that you'll
get to know your students as well if not better than in your f-2-f classes.
 
While I think you are right that online instruction can focus too readily
on surface features, I've found the opposite problem--that it is extremely
difficult to get students to work on surface features in a virtual
environment.  In fact, if your factory workers display the features of
nonstandard dialects in their writing, as I suspect they will, your major
task will not be how to get them to analyze--they'll do that "naturally"
because they are working adults who want to learn--but how to help them
recognize error patterns and come up with editing strategies.
 
To address this problem in my courses I've utilized an expert tutor here at
Eastern (Judy Cornish).  She reports that tutoring online is MUCH more
difficult than f-2-f because she has no visual or aural clues--no one
sitting next to her, no face or barely audible inflections that she can use
to gauge the writer's understanding.  (Your own dependence on such clues,
if I may speculate, may be a source of your anxiety about your impending
online course.)  And there is an additional problem--it is very difficult
to get students to submit their work far enough ahead of time so the tutor
has a chance to respond, and the writer has a chance to revise, and then
have another round or two of responding and revising, before turning in a
final draft.  That's what it takes to address consistent error patterns or
lack of facility with the complex sentence structures and precise phrasing
effective academic analysis requires.
 
Well, forgive me for going on so long.  I really just wanted to reassure
you that dialogical academic analysis is not only possible in an online
environment but is actually facilitated by it.  I hope this helps.
 
dw
 
 
Donald Wolff, Dir.
Oregon Writing Project
Loso Hall
Eastern Oregon University
La Grande, OR 97850
(541) 962-3527
dwolff@eou.edu
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Dear WPA Members,
 
The research grants proposal deadline is but two weeks away.  I wanted to
issue a last call reminder.
 
Doug
 
 
Call for 1999 Research Grant Proposals
 
The Research Grant Committee of the Council of Writing Program
Administrators invites proposals to research issues and practices in
writing program administration. Maximum awards of $2000 may be given;
average awards are $1000. Only WPA members are eligible.
 
A complete proposal will
 
--explain the project and how it will address issues of common concern to
WPAs;
 
--outline how the project will proceed
 
--explain how the results will be shared professionally.
(Note that grantees are expected to submit articles resulting from the
research to WPA: Writing Program Administration for first consideration)
 
 --provide a budget that is realistic, detailed, and specific
 
The descriptive proposal should be no longer than three pages, with a
separate budget page.
 
 Because proposals will be flind reviewed, please do not identify yourself
or your institution in the project description. Include a cover letter that
gives the names of all investigators. Four copies must be sent to Christine
Farris at the address below no later than 1 February 1999. Winners will be
announced at the 1999 WPA breakfast in Atlanta.
 
Submit proposals to:
Christine Farris
Chair, WPA Research Grant Committee
Department of English
Indiana University
Bloomington, IN 47405
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Karen --
 
Like anything else at IIT, ongoing tech support can be found . . . but at a
price.  In order to support our computer classroom and my distance
education courses, for example, I have had to hire my own student workders
and train them.  For a while I had an official (staff) tech support at 1/4
time, but then he got re-assigned so I'm not sure if I'll get another one
yet.
 
I have generally found that "teaching with technology" is much easier for
administrations to support with lump-sum payments.  It's easier to throw
money at an idea (say, "distance learning" or "virtual seminars") but much
harder to acknowledge that a fuller understanding of those terms would mean
changing folks' job descriptions or committing *ongoing* support to
faculty, not just high-profile "support" in the form of hardware purchases.
 
 
Even when you do get the right people in place, their job descriptions can
become too rigid too quickly.  My problem right now is that our distance
education office recently hired a staff member to do nothing but facilitate
internet courses. That shouldn't be a problem.  But unfortunately this
office defines "internet course" as video/audio lecture course (a video
taped lecture that students can access through the internet).  It does not
include what I do with read-only web pages, chat rooms, email, and so on.
 
Dave Coogan
 
>Karen: Ongoing support? Seriously: no. It's been the #1 problem here for .
>. . well, I'd actually say 35 years, since when this was going to be the
>"campus of the future" the first time (with the then-high tech). On
>computing, though: no go. Fight really hard to get it if you can!!!
>
>Steve North
>
>On Thu, 14 Jan 1999, Karin Evans wrote:
>
>> I've recently been made a member of a technology planning task force for
>> my entire campus (a smallish four-year private college).  An ongoing
>> issue here, as on many campuses, has been ongoing support for faculty
>> who want to use technology in their teaching.
>>
>> I have followed the extremely helpful WPA-L discussions on technology
>> for years, but I would like to ask what I think is a new question on
>> this topic:  Does your campus provide effective *ongoing* technical
>> support for classroom teachers, and if so, how?
>>
>> I'm not thinking of initial training, but of the kind of problem-solving
>> and assistance that should be available fairly constantly--like when you
>> get into trouble in your class and you need somebody to help you right
>> away, or you can't quite figure out how a certain part of your
>> application works and you need a quick tutorial--that kind of little
>> stuff that makes or breaks your teaching experiences in a high-tech
>> classroom.
>>
>> Thanks for any insights, descriptions, narratives, advice, etc., that
>> might help my task force with problem-solving in this area.
>>
>> Karin
>>
>> --
>> Karin Evans, Ph.D.
>> Assistant Professor of English
>> Elmhurst College
>> 190 Prospect Ave.
>> Elmhurst, IL  60126-3296
>> 630-617-3134
>> http://www.elmhurst.edu/~karine/default.html
>>
=========================================================================
Date:         Thu, 14 Jan 1999 13:01:15 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      Re: tech support for instructors
In-Reply-To:  <199901141928.NAA01927@charlie.cns.iit.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I like to use the term "humanware" to emphasize what it really takes to
make computers work...the truth is that very few school offer ample
support to their faculties to learn to use computers to support learning
and yet many of us have done just that...but techie teachers and
innovators can only do so much and it's clearly necessary to make our
leaders understand that learning to teach online requires new faculty
development resources...the Denver Post reports today that Denver
University is requiring lap tops of all students and giving ten $20,000
grants to teachers to learn to teach with computers...the funny thing is
that my school is 2 hours south of Denver, and we pay teachers $20,000 to
teach 4 comp sections a term while they learn to use computers in our
MacLab writing classroom...Aside from the fact that equality is a big joke
in education, I can at least offer hope to those less fortunate but still
struggling with tech and teaching since it's clear that online skills help
get better learning results and maybe even help teachers get
betterjobs...and I can also offer chagrin and literary allusions in an
essay of mine about the subject...
 
http://library.stmarytx.edu/classes/en3300/author/will_hochman.html
 
will hochman
=========================================================================
Date:         Thu, 14 Jan 1999 14:58:30 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Mary E. Hocks" <mhocks@GSU.EDU>
Organization: GA STATE UNIV
Subject:      Re: WPA Research Grants reminder
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Doug:  I joined the WPA early in the Fall and have yet to receive any
notification or journal issues.  Might I get the issue I missed from the
Fall?  Also, I received your check, but not the other, so if his doesn't
come today, I'll use yours and let you know.  Otherwise, I'll tear yours
up, ok?
 
Best,
Mary Hocks
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This reminds me of just another "corollary" in the field of nursing, which in
my opinion applies to Writing Programs as well:
 
"If we can't name it, we cannot control it, finance it, teach it, research it
or put it into public policy."
 
Dr. R. van der Peet
The Active Learning Company
Aanschot 83
5629 GZ Eindhoven
The Netherlands
 
Edward White wrote:
 
> "Finally, I hope Ed White will allow me to add a corollary to his Law of
> Assessment (Assess yourself or others will do it to you).  I'd like to
> suggest that we actively develop our own online curricula and pedagogies,
> or they, too, will be done to us.
>
> Barry Maid
> bmmaid@ualr.edu
>
> A good corollary, Barry.  I bet we could come up with a series: Define
> yourself or . . .;  Value yourself or . . . .   --Ed White
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We have recently been through the exercise of defining what upper division and
lower division courses are, as if they are anything in their very essence. The
reason for the exercise was the try to keep univerity programs from assigning
upper division course numbers to courses mainly to keep the community colleges
from teaching them. We didn't do very well at distinguishing the two, and the
distinctions we did make did not allow for a whle range of other reasons for
putting a course at the upper division beyond the inherent "level" of the
content. Essential definitions of things that have ad hoc-ed their way into
being are pretty lame. So, advanced composition is the general comp course
that students take after they complete their first year composition
requirements.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Hi, Barry (et al).  Yes, I'm here and reading this discussion with interest
as well.  We are indeed doing some very interesting combinations (we call
them hybrid) class in fyc.  It's evolved into a once a week f2f meeting with
the rest of "class-time" in an online classroom--freeing up students and
teachers in both time and space.  We offer about 1/4 of our sections this way
to give students options.  Two or three each term are entirely "virtual" and the
rest have a more traditional structure--to give students options.  The various
configurations are all listed in the schedule bulletin, and we all know ho
how well students read that !  We are conducting ongoing comparisons of how
students do in these various environments as well as vigorously applying for
grants to study these mixed-media classes in other disciplines as well.
We have realized that there need to be guidelines for "best practices" in
online instruction that will help teachers across the curriculum make
intelligent decisions about structuring their classes.  Each time we teach
these courses, we get a bit better at it, and our virtual classroom becomes
more and more compatible with our teaching goals. If anyone's interested,
we're offering to anyone in academe the opportunity to use our virtual
classrooms for their classes free of charge.  Contact the follow for more
information:  http://english.usu.edu/3gb or email 3gb@english.usu.edu.
There's no catch.  We genuinely want to have others field test the site as a way of refining it and broadening its usefulness.
 
I'd also be happy to chat more with anyone off-list.  Christine Hult
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Yes, horrifying indeed. Everyone who wants FIPSE to maintain its
intellectual autonomy should FAX his/her congresspersonsASAP!
Christine Hult
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We have a terrific oncampus organization that provides support for
faculty wanting to use a variety of technologies in their classes: it's
called FACT (Faculty Assistance Center for Teaching).  They have ongoing
faculty workshops in everything from powerpoint to HTML, plus a dozen or
so consultants on-hand to help faculty convert slides to the Web or whatever.
I've made use of their help on numerous occasions as I've prepared for my
own Web-assisted courses.  Christine Hult
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Lynn,
 
I just published a brief description of BYU's advanced writing
program in Language and Learning Across the Disciplines.  This is a
somewhat regular feature of the journal, and I think you could look
to it to see various universities' understanding and instantiation of
the term "advanced writing."
 
In brief, we use it here mainly to describe junior level
writing courses in the disciplines or clusters of disciplines.  But
one of our advanced writing courses is a traditional argumentation
course that basically has more rigor and higher standards than a
freshman course.
 
Hope that helps.
 
Kristine
 
 
_______________
Kristine Hansen
English Department
Brigham Young University
Provo, UT 84602
 
Tel:  (801) 378-4775
Fax:  (801) 378-4720
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I agree with everything that Bob Hogue and Linda Bergmann have written
about the loss of FIPSE's competitive grants program and the implications
for higher ed.  I am wondering if there is any organized protest response
to this action, for instance among academic professional organizations?
 
Linda
 
Linda K. Shamoon
Director                                             Phone: 401-874-4203
College Writing Program                 email: shamoon@uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
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David defines advanced composition as the class students take after they
complete FYI.  We have a course in between which is a prerequisite for
the advanced class.  Intermediate composition has a sophomore-level
designation, but how it is different from the freshman class and the
upper-division class is an ongoing problem.  I once suggested that the
intermediate course  might focus on narrative and description and
developing
a fine prose style, while the upper division should teach more
argumentation and exposition, with a few sections devoted to theories of
writing for future English teachers.  I didn't get much support, so we
continue to leave the content and rigor of both classes up to the
individual teacher.  Some students who take these courses are good writers
who want to write better. Others have discovered that their writing skills
aren't serving their needs even though they have passed English 101 and
102.  But most of the students who take the advanced comp are required to
take it to be certified as secondary English teachers. I don't see how any
one course can meet all these expectations.
 
Leon Coburn
UNLV
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We teach, say, Huckleberry Finn in American lit surveys, upper division
Clemens courses, and graduate seminars. We have, in effect, beginning,
intermediate, and advanced Huckleberry Finn. So what's the difference?
Students bring more to the learning experience, and we tend to expect more
sophisticated readings and responses from them.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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I just received the Convention Preview for the 4Cs and noted that there is
an apparent error in the preview -- no Saturday sessions (which is
disturbing to me, in that I am chairing one and presenting at another on
Saturday, though in the preview both are listed on Friday). Maybe everyone
will figure this apparent snafu out; but I thought if anyone on this list
is involved with the conference it might be worth noting.
 
 
J.L. McClure <jmcclure@soli.inav.net>
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Hmmmm.. Haven't received my Preview yet, but. . . .
The session schedule distributed about a month ago does list sessions for
Sat.--the Annual Business Meeting at 8am, followed by sessions l, m, and
n.  The half-day workshops begin at two pm. I was relieved to see this
after reading your post, J.L., since I had just booked my non-refundable
airfare today with a return Saturday night!
 
DH
 
 
On Thu, 14 Jan 1999, J.L. McClure wrote:
 
> I just received the Convention Preview for the 4Cs and noted that there is
> an apparent error in the preview -- no Saturday sessions (which is
> disturbing to me, in that I am chairing one and presenting at another on
> Saturday, though in the preview both are listed on Friday). Maybe everyone
> will figure this apparent snafu out; but I thought if anyone on this list
> is involved with the conference it might be worth noting.
>
>
> J.L. McClure <jmcclure@soli.inav.net>
>
 
Deborah H. Holdstein, Ph.D
Professor of English and Rhetoric
Division of Liberal Arts
College of Arts and Sciences
Governors State University
University Park, Illinois 60466
Office Phone:  708.534.4586
Fax:           708.534.7895
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Jim,
    That's easy.   The _second_ set of Friday listings are really Saturday
listings.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Thu, 14 Jan 1999, J.L. McClure wrote:
>
> I just received the Convention Preview for the 4Cs and noted that there
> is an apparent error in the preview -- no Saturday sessions (which is
> disturbing to me, in that I am chairing one and presenting at another on
> Saturday, though in the preview both are listed on Friday). Maybe
> everyone will figure this apparent snafu out; but I thought if anyone on
> this list is involved with the conference it might be worth noting.
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Tech support for instructors is what I do.  At Glendale Community
College (part of the Maricopa Community College system in Arizona), we
have an Innovation Center (I'm the director), and our charge is to
help faculty and staff  "find, develop, and implement educational
applications of technology."  We do support.  In addition, the college
has a Help Desk, a group of lab technicians on call by beeper,  a
Training and Employee Development group which offers classes,
workshops, and one-on-one assistance, and a Faculty Development group
which sponsors other kinds of workshops, brown bag sessions, and
training of specific interest to faculty (and not necessarily
technological).  We also have a Desktop Project
(http://www.gc.maricopa.edu/apollo/desktop/workbook/) which is a
comprehensive approach to tying the deployment of new hardware to
training.  In a nutshell, faculty and staff decide when they want to
upgrade their hardware and go through a process that connects that
with some minimal training.
 
Some numbers: we have 18,000 students (7,500 FTSE), about 250 FT
faculty and another 500 PT, about 1200 student computers and another
500 administrative machines.  These are supported by four
groups--Network Services, Instructional Computing, Innovation Center,
and Training and Employee Development.   The four directors are peers;
we work together and report together to the same dean.  The alliance
is sometimes incredibly powerful and sometimes pretty ragged.  The
Director of Instructional Computing and I are faculty with full time,
12-month reassignment to these administrative positions; the other two
directors are managers (non-faculty).   The four of us have 50
employees.  The Innovation Center, for example, has 5 full-time
programmers, a graphic designer, and a part-time programmer.  I have a
budget to hire part-time help if we need it and can find it (which I
rarely use), and a substantial allocation for operational and capital
expenses.  Note that this unit doesn't produce any FTSE, so this
represents a SIGNIFICANT commitment from the institution to support
and innovation.
 
We support the instructional program in many ways.  If there is a
problem in a classroom, the teacher can buttonhole a staff member or
place a telephone call to the Help Desk, and a technician (we all have
beepers) will be dispatched to the classroom.  A classroom down is the
highest priority, and everyone is expected to drop what they are doing
to help.  Response time is usually less than five minutes.  If a
student needs help, sometimes a faculty member comes and gets one of
us (we're down the hall), and we'll work in the classroom for a bit.
For example, next week, as classes begin, I spend much of my time
cruising the hallways and the labs to make sure all is going
smoothly.  For less immediate problems, faculty come to our area or to
the Training area next door; usually we can help them solve problems
with applications.   If something on the academic network isn't
working right, we encourage them to send email to a discussion list;
we'll fix the problem and report back, often within the hour.
 
A significant point: we have moved to a "standard suite of tools" on
both the administrative and academic networks.  This sometimes pinches
a bit, but we can provide MUCH better support if we can concentrate on
one word processor rather than seven!  It's been a trial over the past
two years, but we're seeing the benefits now.  On the academic side
(the Instructional Palette), more info is at
http://gecko.gc.maricopa.edu.
 
If someone wants help with writing for the web, they can take a
workshop or come by our office for help.  We won't DO HTML for people,
but we'll work with them to help them learn.  (The Innovation Center
manages the campus web servers.  Our web pages aren't as tidy and
coherent as those of many other colleges, but we have lots and lots of
people writing them.  Local ownership of the web has been one of my
campaigns, so I am proud of the sloppiness. )  There is also a web
users group (almost all faculty), and next month we are doing a
session for department chairs to encourage them to develop their own
web sites.  (See http://www.gc.maricopa.edu/English/deptweb/index.htm)
and to HIRE faculty to do that work.  These faculty are going to be
really important to us down the line.
 
For special projects, faculty wander in to the Innovation Center with
an idea, and we help them make it happen.  For example, last semester,
a faculty member in the Nursing department wanted to do a little
exercise for students about recognizing bad practices in dispensing
medications.  We created a web page template with a mail link, she
worked with the Media Center to shoot a video, we digitized it and
inserted it into the template and placed it in her course area on the
network.  Students could look at the video and identify all the
mistakes; they listed them in a mail message to the instructor.  The
whole project took about three weeks, and most of that time was spent
coordinating the shooting of the video.  The course evaluations
mentioned that activity as the one the students liked the most.
 
This is a great job, a continual challenge!  The most fun we have is
working with faculty who are playing at the edges.  Luckily we have
the resources to support them , and permission to take risks.  We also
have some confidence that when we succeed, we'll be able to get the
money we need to move from a pilot to implementation.
 
Sorry to go on so long.  I think [blush] we're doing a reasonable job
of supporting faculty and students.  A lot of that is because of the
effort we invest in designing and planning our network access and
resources for students and faculty.  It isn't perfect, but . . .
 
Karen
 
Karen Schwalm
Director, Innovation Center
Glendale Community College
schwalm@gc.maricopa.edu
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1.  Engaging students in defining the tasks.  While I spend a great deal of time trying to communicate what it is they will be
evaluated on, I can't see in the law school context having them help define the content or aims of the particular writing.
 
2.  Grade sheets.  Many students find checklist-style grades sheets helpful.  Or say they do.  Some instructors find them helpful
too.  I have been unable to use them myself because I find personally that my grading is too plastic and multivariable and the
aspects are too interdependent for any grade sheet to be more than distorting of my actual evaluation of the work.  Also,
students tend to get overly focused on the criteria on the grade sheet as opposed to their own writing.  But enough excellent
teachers use them effectively so they can't be an unmitigated bad thing.
 
3.  Feedback sheets.  I provide typed 1-2 page general feedback to the class on problems that show up in at least 5 or 6 papers
(out of a class of 25).  This helps some students immensely.  Others never look at them.  Actually, over the years I have
developed "feedforward" sheets for each assignment in a (mostly) vain attempt to head off the problems.  Even fewer students read
these feedforward sheets before the assignment is due than read the feedback sheets.  But a few students find them helpful.  On
one assignments per semester I give extensive individual typed feedback - often 2-4 pages, single spaced - to each student.   Of
course every paper has comments written on it.  I generally agree less is more at this phase - only so many things can be
improved each time and so I limit comments.
 
4.  Technology.  I use email (and am developing a web-based support site) to respond to student questions as they do the
assignment.  This seems to be promising and very helpful for a number of students.
 
But in the end, nothing can replace face to face conferences where you can explore with the student just where the student's
thinking is off the track and you can feel your way around the language until you can find the formula of words that the student
will understand so that you can communicate your evaluation and expectations.  And this, I find, is not easy to do.  And this
aspect of teaching is what those who have not taught writing really don't understand - this is where the action is.d
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
=========================================================================
Date:         Fri, 15 Jan 1999 08:05:32 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Steve North, SUNY Albany" <sn282@CNSVAX.ALBANY.EDU>
Subject:      Re: Advanced composition definitions
In-Reply-To:  <WPA-L%99011415033792@ASUVM.INRE.ASU.EDU>
MIME-version: 1.0
Content-type: TEXT/PLAIN; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
David's comment reminds me of a similar discussion in my own dept. when we
were proposing a writing sequence through the major. The sequentiality of
the courses--as per this discussion--was kept deliberately vague (by me,
since an agent here would be good) for political reasons: i.e., to move
through the bureaucracy, small targets are better than big ones, esp. with
incredibly diverse audiences. One somewhat antagonistic colleague pointed
out, therefore, that it looked like writing, and then more writing; which
prompted those of us proposing to suggest that the lit. track was, as
David suggests, reading and more reading (or interpreting and more
interpreting, etc.).
 
I would add, however, that in the process of offering the Sequence, the
teachers involved have been working--and must continue to work--very hard
to articulate that sequentiality, esp. since the Sequence involves a very
finite number of students (i.e., about 50/year max). This imperative is
directly related to my preoccupation with the literature on the
development of writing abilities on this list: we DO need to be able to
say, for at least local and contingent purposes (but I think for broader
ones, as well), where we understand our teaching to be heading people.
 
The key to such articulation, though--from my perspective, at least--is to
work dialogically between expectations generated externally, on the one
hand, and what we actually see our students doing, on the other. Part of
our guilt trip/trepidation, I think, lies in our remaining devotion to--or
at least polite deference to--what Rich Haswell calls the ungrounded
English teacher vision: i.e., we seem unwilling--or are unable--to
seriously challenge other people's expectations of what (they imagine)
ought to be happening in students' writing/with students as writers by
examining what really DOES happen, which is--as Rich's studies, and, and
Sternglass', and Herrington and Curtis', etc., make very very clear is
never ever as simple or linear or neat or therefore falsely "positive" as
even our expectations want them to be. We can only do what we can do, and
we need to do more to say--authoritatively, and w/o blush--what that is.
 
So--to work!
 
Steve North
 
 
On Thu, 14 Jan 1999, David E. Schwalm wrote:
 
> We teach, say, Huckleberry Finn in American lit surveys, upper division
> Clemens courses, and graduate seminars. We have, in effect, beginning,
> intermediate, and advanced Huckleberry Finn. So what's the difference?
> Students bring more to the learning experience, and we tend to expect more
> sophisticated readings and responses from them.
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
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I'll take a stab at some of these questions.  But first I have to express
my envy for Linda's upcoming course with plant workers--I think they'll be
a great group to work with.  But you may want to revamp your usual fyc
offering so it has a technical writing flavor to it.  I believe most of
what we value in fyc can be addressed through a focus on technical writing,
as much as through a more traditional academic/analytic focus.  The main
difference I think would be more attention to formatting, including the use
of headings and subheadings, or that could be a component of a more
conventional fyc focus.  Of course,it may be that the automakers are
looking forward to the same fyc course everyone else takes.
--------
Don:
Thanks for the thorough/thoughtful post re: my bw course with the plant
workers.  As you suggest, I am revamping the course -- both in content and
approach.  Thankfully, my colleague Marcy Bauman has been teaching fy comp
courses with these students for a couple of years, so she's already started
warning me about potential pitfalls and all of that (thinking about
scheduling, responding, all of that!).
As you suggest, I am a f-2-f (really f-2-screen, since I always teach in
computer rooms) junkie.  Like Steve, I'm hooked on interaction, dialogue,
all of that.  And perhaps I will get that from the screen-to-screen class
(these are Marcy's terms, btw - but they're so good, I'm swiping them)...
I'll see.
 
It's because of my additiction to dialogue, etc., that I've found myself
often revisiting the swarming idea. For the last few years, I've
steadfastly maintained that composition involves something other than just
teaching a set of skills - that there is a content to _C_omposition that
involves looking at issues of language, literacy, communication in various
contexts, and all of that.  (This is often what we look at in advanced
comp. courses, yes?) In the swarming idea, that seems to fall by the
wayside to some degree.  In essence, classes are no longer a group of
people coming together to investigate a topic (that hopefully becomes one
of) mutual interest; instead, students are there to harvest a set of skills
and take those into the wider world of the academy.  Of course, this isn't
a new way to think about what comp. classes are about, but is it the role
that we want to carve for ourselves and our disciplines in the academy?  In
doing so, we are defining ourselves almost entirely as a "service"
discipline.  I don't raise this in the name of "disciplinary respect" or
"autonomy" or any of that stuff.  We have a subject, we are our own field.
I've raised David Jolliffe's quote before many times and will do it again:
"the subject of composition is composition."  (I still can't remember if
David meant it in this sense, but this is often how I use it.)
Having said all of this, I'm still thinking hard about swarming.  Like
others here, I'm also a Writing Center director; I know our consultants are
fabulous and that this would be a GREAT way to involve them more in the
workings of the WP.  Thinking, thinking, thinking.
-Linda
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I agrr\ee with Steve and David:  Part of the "less is more" approach
involves "redistributing" the responsibility for response.  We've seen
this for a while, with the advent of "peer response" and of course the use
of writing centers--so the "swarm" approach is an extension of that kind
of thing, in a way.  I really like the "de-centering" of the instructor's
role in these approaches, and that's what's most exciting to me about the
"swarming/schalming" ("schwarming"?) idea.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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I second Leon's commentary on Advanced Comp at UNLV.  I teach Advanced
Comp in the method Leon suggests with a focus on argumentation and
exposition with some time devoted to Education majors on how the teaching
of Composition plays out from theory to praxis.  The one time I taught
Intermediate Composition, I focused on how to use professional journals in
academic writing.  The definition of Advanced Comp is a tricky question,
one I'd expect Dr. Bloom to ask.  I'll look forward to more replies.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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I can imagine a WC/swarm approach that does not preclude robust discussion of
issue and exploration of ideas, as Linda suggests. The real issue is how to
make this happen, and my experience over the years was that is was very
difficult to get a good discussion going in a standard classroom. A lot of
skill harvesting goes on there too. (I like "skill harvesting" as a very
evocative description of shallow learning--cool.) The provocative part of
blowing up the one-teacher-one-classroom model is the extent to which it makes
us identify all of the values embedded in the model, the visible and the
invisible ones, the values related to learning as well as those related to to
ego and professional identity, those that really serve us and those that serve
our students. THere is no reason on earth why education must be totally
student centered. Faculty need to derive some satisfaction from the process
too. Actually, everyone in an academic community--students, faculty, staff,
vice provosts--should find opportunities for self-realization and positive
professional identity. The shift to a heavier concentration on learning--as
done by our students, not as we remember ourselves learning--demands a
rebuilding (not just a tweaking) of the institution, with new paths to new
kinds of self-realization for all parties.
 
I cannot, for example, imagine a wc/swarm program that does not have a strong
research arm (faculty like that), but it would be unusually integrated with
the practice of writing and writing instruction. My concern is that we revisit
what we value rather than continue practices that may have grown from values
but have become conventional and dissociated from the values that generated
them, just as we often forget what it is were are looking for as we weigh our
colleagues' "teaching-research-service" documents, concluding that there is "a
lot or a little" without remember "of what?".
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Linda Adler-Kassner posed an aside to the great "Swarm" discussion that
should be worthy of its very own thread, but I haven't seen a direct
response yet. Is anybody else finding that "less is more"? I've been trying
and examining various approaches, and I've become persuaded that we do more
good with fewer papers that are better integrated into learning sequences,
using Haswellian "minimal marking" and simple responses by "Outcomes" traits
and a few specific primary traits for the assignments. I want to propose to
our faculty that we save ourselves a good deal of reading and responding
time and allocate just a a part of the remainder to sequencing fewer, better
assignments. My judgment is that there would be no externally visible
downside--though my ability to persuade some of our most effective (and
slavishly self-martyring) instructors is far from certain. Any informed
warnings or cheerings on? Any bold attempts to define how low we can go and
still get at least as much?
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
=========================================================================
Date:         Fri, 15 Jan 1999 12:20:08 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: less is more
In-Reply-To:  <153B8DF8770CD211AB0A0000F8257DD82C0533@DILBERT>
MIME-version: 1.0
Content-type: text/plain; charset="us-ascii"
 
In response to Keith and Linda's ideas about "less is more," I'll say as
I've said before on this list that I've had very good luck with David
Jolliffe's "Inquiry Contract," which sequences assignments on a topic that
develops as the student researches and writes about it.  As I use it,
students begin with a conference with me on the topic, then write a
reflective essay, followed by a research paper (with an associated formal
talk) and a persuasive piece.  By the time students get to the end of the
term, they have enough hard-won knowledge about the topic to show some
pride in that knowledge and energy in their writing.  For most students,
the results are quite good.
 
I am still wrestling with my attitude toward response.  I've learned to be
more "minimalist" about it.  I've also learned that some students seem to
need a different kind of dialogue with me on their text.  Or do they?  Am I
just giving in to a perceived need that could be addressed differently?
The relational side of teaching is important; how does it play out as
students write and teachers respond?
 
Perhaps the "self-martyrdom" Keith accurately describes is partly a result
of students' expectations.  They stack the wood around us, and we
obligingly provide the match.
 
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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vis a vis keith's remark:
I just spent a semester teaching a critical theory & writing course--mostly
sophomores.  We spent most of the semester working on one essay (warmed up
with one and then got down to business).  In most cases the essays were 6
or 7 pages.   We did intensive reading of several drafts of each person's
paper--all of us seriously focusing on style issues, mechanics, global
stuff, reader issues & so on.  It has been one of the best courses I have
had the pleasure of working in.  In order to make this course work, we had
to get over the business of the teacher rigor as evidenced by how many
pages and papers students write.  It's a dumb notion anyway (i know I'll be
sorry i said that).
irv
 
********************************************
Irvin Peckham, Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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And in response to this other aspect of less is more (from what carol
says):
One of my objectives is to wean students from their need (which we have
imposed on them) for teacher response.  I measure my success as a teacher
in part in getting students to crave the same kind of response from each
other that they come into the class wanting only from the teacher.  I never
completely overturn the authority over-dependency, but I know that we move
in that direction.
 
so maybe the question isn't less is more:
it's whose less and whose more?
 
irv
 
 
 
 
 
 
Carol Rutz <CRutz@CARLETON.EDU> on 01/15/99 12:20:08 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: less is more
 
 
 
 
 
 
 
 
 
In response to Keith and Linda's ideas about "less is more," I'll say as
I've said before on this list that I've had very good luck with David
Jolliffe's "Inquiry Contract," which sequences assignments on a topic that
develops as the student researches and writes about it.  As I use it,
students begin with a conference with me on the topic, then write a
reflective essay, followed by a research paper (with an associated formal
talk) and a persuasive piece.  By the time students get to the end of the
term, they have enough hard-won knowledge about the topic to show some
pride in that knowledge and energy in their writing.  For most students,
the results are quite good.
 
I am still wrestling with my attitude toward response.  I've learned to be
more "minimalist" about it.  I've also learned that some students seem to
need a different kind of dialogue with me on their text.  Or do they?  Am I
just giving in to a perceived need that could be addressed differently?
The relational side of teaching is important; how does it play out as
students write and teachers respond?
 
Perhaps the "self-martyrdom" Keith accurately describes is partly a result
of students' expectations.  They stack the wood around us, and we
obligingly provide the match.
 
 
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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At 12:26 PM 1/15/99 -0600, Irv Peckham wrote:
>so maybe the question isn't less is more:
>it's whose less and whose more?
 
Yeah.  What you said.  And of course, I urge students to take advantage of
peer readers, writing tutors (who, in our situation, are also peers), and
so forth.  I have two goals for student writers:  1) learn to revise and 2)
always keep an honest reader in your life.  I certainly don't want them to
need ME throughout their writing lives.
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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I know that many people on this list advise PhD candidates and that there
are also lots of job searchers here, too.
 
Now that a campus interviewing season is upon us, let me offer two modest
suggestions to candidates who receive offers for positions that involve
writing program administration:
 
1.  Request that the institution pay for your participation in the WPA
Summer Workshop.  Obviously, I've got various self-interests involved in
promoting the workshop.
 
Beyond that, however, I believe that the 3 1/2 days of interaction with
peer WPA's from around the country is an extraordinary investment not only
for the new WPA but for the institutions that hire them.  Especially
valuable are the networking connections, but I think people gain some
practical advice and strategies, too.
 
The summer workshop is July 12-15, at Purdue University, followed
immediately by the summer conference.  Marty Townsend and I are leading the
workshop, and I'd be happy to correspond with interested individuals.  The
conference call for papers is at the WPA website, URL below.
 
2.  Request that the institution contract a visit during your first year by
a WPA Consultant Evaluator team.  Not only will such a visit give you an
objective sense of issues within the program you are joining, it will
provide the department/program an effective platform for future
initiatives.  Deb Holdstein is the person to contact about Consultant
Evaluator visits.
 
Doug
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Doug: good suggestions.
 
Steve North
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I can't believe the coincidence of the "less is more" thread on the list =
because it resonates with a particularly raucous department meeting we =
had this week.  Our Composition Committee had drafted a FYC Outcomes =
Statement and we were presenting it to the department for discussion =
when someone brought up the issue of "how many formal papers do we "have =
to" teach in the Comp I?."  This question sparked a huge amount of =
debate because our institution is coming up for accreditation in two =
years and our administration wants "uniform" course standards and =
requirements.  Something most of us can sympathize with in some way (see =
"Schism between 4-yr and 2-yr Colleges" thread), but one that I, at =
least, am very cautious (read uncomfortable) to mandate from the WPA =
position.  Our Dean has commented that he would like to know that on X =
day Y material is being covered in every Comp I class.  I have explained =
that this will never happen because different instructors and different =
groups of students teach and learn in different ways BUT if the faculty =
are all working towards some common outcomes then we, in some way, can =
be assured that students leave the course with some kind of common base =
of knowledge-at least in theory.  As I reread my comments, they may move =
away from the original discussion of "less is more"   as far as =
individual courses, but I think this is an important question to think =
about from a program and institutional level, especially if you are in a =
situation where you are trying to provide some course uniformity for =
students.=20
 
Probably a much too long (and somewhat rambling response) to the thread, =
but I hadn't quite vented my spleen enough at the department meeting.
 
Matt Smith   =20
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Ditto on what Irv and Carol said.  S. Taylor
 
> At 12:26 PM 1/15/99 -0600, Irv Peckham wrote:
> >so maybe the question isn't less is more:
> >it's whose less and whose more?
>
> Yeah.  What you said.  And of course, I urge students to take advantage of
> peer readers, writing tutors (who, in our situation, are also peers), and
> so forth.  I have two goals for student writers:  1) learn to revise and 2)
> always keep an honest reader in your life.  I certainly don't want them to
> need ME throughout their writing lives.
>
> Carol Rutz
> Director of Writing Programs
> Carleton College
> Northfield, MN  55057
> 507-646-4082
> crutz@carleton.edu
>
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Doug is right on both counts.  The WPA summer workshop is an excellentq
way for new WPAs to not only get a sense of what they're in for and how
to handle it, but an immediate network of colleagues.  And an early
consultant-evaluator visit can both identify and head off potential
problems (which can't then be attributed to the new WPA).  And yes,
the departments should pay for both!  Lynn Bloom
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Here's an interesting request from a former student, now in a university
whose fyc program is taught wholly by grad students in lit.  He has been
asked to supply no more than two articles in the field of comp (are there
really more than two?) for these faux comp teachers to read: As he puts
it, "it seems a big responsibility to select only one or two readings when
I know they will probably be the only Comp. articles 40 composition
teachers will ever read."  So what one article would you say he should
thrust on his unwilling colleagues?
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I'd say "amen" to Irv's post about trying to move students to wanting
and seeking other responses/other responders to their writing than just
mine, the teacher's.  One of my best moments in a comp class was a
couple of years ago when weather interrupted class meetings for some
students, but one peer group came back to class the next time having
organized a workshop on their own to do what they knew would be
organized in class, under my direction. They had taken over the learning
for themselves, and they'd learned to value each other's responses.  Of
course this is nirvana, not always to be attained.  Too many of the
students I see implicitly value only the teacher's word and response to
their writing, as if their peers' responses (or even Writing Center
tutors') don't really count.  And of course for peer response to matter
like it should, all students have to buy into the idea of committing to
improving each other's writing.  Or to show that writing, and the
reading of it and the collaborative shaping of it, matters.  That
doesn't always work, I find; my last semester it certainly did not.
 
On another thread of "less is more," picking up on what Keith posted,
several years ago, I slipped down from the departmental standard of 6
required papers, 1 a research paper, in fycomp.  My sections have been
doing just 4, and lately have been revising 2 of those later for final
portfolios.  I incorporate library research in the 3rd and 4th of these,
though mostly in a minimal, learn-how-to-do-citations kind of way.  I
certainly think this "less" is much more.  Students have a better chance
of taking each paper thru multiple drafts (and w/ portfolios, to revise
in a major way yet again after the initial due date), and they still get
the research-writing intro.  "Research" papers crammed into the last 2
weeks of the semester were always pretty weak anyway.
 
At the same time, my students do more total writing because of journals
or exercises.  The 6-paper requirement, I think, implies the same
validation-by-teacher-reading-and-grading mentality that I want students
to get away from.
 
So maybe less is more in both those ways?
 
Joel Wingard
English Dept.
Moravian College
Bethlehem, PA
 
> -----Original Message-----
> From: Rhodes, Keith [SMTP:KRhodes@MAIL.NWMISSOURI.EDU]
> Sent: Friday, January 15, 1999 12:48 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: less is more
>
> Linda Adler-Kassner posed an aside to the great "Swarm" discussion
> that
> should be worthy of its very own thread, but I haven't seen a direct
> response yet. Is anybody else finding that "less is more"? I've been
> trying
> and examining various approaches, and I've become persuaded that we do
> more
> good with fewer papers that are better integrated into learning
> sequences,
> using Haswellian "minimal marking" and simple responses by "Outcomes"
> traits
> and a few specific primary traits for the assignments. I want to
> propose to
> our faculty that we save ourselves a good deal of reading and
> responding
> time and allocate just a a part of the remainder to sequencing fewer,
> better
> assignments. My judgment is that there would be no externally visible
> downside--though my ability to persuade some of our most effective
> (and
> slavishly self-martyring) instructors is far from certain. Any
> informed
> warnings or cheerings on? Any bold attempts to define how low we can
> go and
> still get at least as much?
>
> *------------------------------------------*
> | Keith Rhodes, Coordinator of Composition
> | Northwest Missouri State University
> | Maryville, MO 64468 | 660-562-1860
> | krhodes@mail.nwmissouri.edu
> | http://www.nwmissouri.edu/~krhodes
> *------------------------------------------*
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I'm probably going to follow that old adage from Chicago politics and "vote
early and often"; my first vote is for Linda Flower's "Writer-Based Prose: A
Cognitive Basis for Problems in Writing" [CE (Sept. 1979)].
 
It gives a beginning teacher a sense of what the texts of unpracticed
writers are likely to look like (inexplicit, egocentric), as well as explain
*why* those texts look that way and *how* student and teacher might set out
to "transform" these texts into "reader-based prose."
 
Don Bushman
UNC-Wilmington
 
At 12:45 PM 1/15/99 -0800, you wrote:
>Here's an interesting request from a former student, now in a university
>whose fyc program is taught wholly by grad students in lit.  He has been
>asked to supply no more than two articles in the field of comp (are there
>really more than two?) for these faux comp teachers to read: As he puts
>it, "it seems a big responsibility to select only one or two readings when
>I know they will probably be the only Comp. articles 40 composition
>teachers will ever read."  So what one article would you say he should
>thrust on his unwilling colleagues?
>
=========================================================================
Date:         Fri, 15 Jan 1999 14:08:03 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: Only One Article
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Either Bruffee's conversation of humankind article, or Elbow's liking vs
judging piece.  Both will get them thinking in new directions and perhaps
inspire them to read more.
Bill
=========================================================================
Date:         Fri, 15 Jan 1999 16:08:11 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: Only One Article
In-Reply-To:  <Pine.GSO.3.96.990115123939.13329C-100000@mail.csusb.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Berlin's "Contemporary Composition:  The Major Pedagogical Theories" and
either Bartholomae's "Inventing the University" or Mike Rose's "The
Language of Exclusion:  Writing Instruction at the University."  Sounds
like a desert island to me.
 
At 12:45 PM 1/15/99 -0800, you wrote:
>Here's an interesting request from a former student, now in a university
>whose fyc program is taught wholly by grad students in lit.  He has been
>asked to supply no more than two articles in the field of comp (are there
>really more than two?) for these faux comp teachers to read: As he puts
>it, "it seems a big responsibility to select only one or two readings when
>I know they will probably be the only Comp. articles 40 composition
>teachers will ever read."  So what one article would you say he should
>thrust on his unwilling colleagues?
>
=========================================================================
Date:         Fri, 15 Jan 1999 15:20:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Only One Article
MIME-version: 1.0
Content-type: text/plain
 
Bartholomae's "Inventing the University" helps new teachers understand that
we expect a lot from students.
 
Duane Roen, Director of Composition
Department of English, Arizona State University, Tempe, AZ  85287-0302
office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
=========================================================================
Date:         Fri, 15 Jan 1999 16:25:09 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Todd Deam <twdeam@SIU.EDU>
Organization: Southern Illinois University at Carbondale Department of English
Subject:      Re: Only One Article
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Although I have reservations about James Berlin's tendency to pigeon-hole
theories/theorists and create problematic dichotomies, I found Berlin's
"Rhetoric and Ideology in the Writing Classroom" to be extremely useful
because it impressed upon me the idea that when we teach writing--or anything
for that matter--we are constructing a version of the world for students,
whether we intend to or not.
 
Edward White wrote:
 
> Here's an interesting request from a former student, now in a university
> whose fyc program is taught wholly by grad students in lit.  He has been
> asked to supply no more than two articles in the field of comp (are there
> really more than two?) for these faux comp teachers to read: As he puts
> it, "it seems a big responsibility to select only one or two readings when
> I know they will probably be the only Comp. articles 40 composition
> teachers will ever read."  So what one article would you say he should
> thrust on his unwilling colleagues?
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Date:         Fri, 15 Jan 1999 15:38:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Raul Sanchez <Raul.Sanchez@M.CC.UTAH.EDU>
Subject:      Re: Only One Article
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B541002044C82@mainex2.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
How about these?
 
Bartholomae, "Inventing the University."
 
Straub, "The Concept of Control in Teacher Response." CCC 47 (1996):
223-51.
 
raul sanchez
university writing program
+ department of english
university of utah
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Date:         Fri, 15 Jan 1999 16:01:27 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John C Briggs <jcbriggs@UCRAC1.UCR.EDU>
Subject:      Re: Only One Article
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
In response to the question from Ed's student, I would recommend Plato's
Phaedrus -- now almost a forbidden text in literary theory because it is
eminently readable.  If one Borg(*) reads it, the entire colony might begin
to wonder about the relation between literary study and rhet/comp.
Eventually they might abandon their cube and watch it explode.
 
(*Star Trek lingo)
 
John Briggs
Dept. of English
UC Riverside
Riverside, Ca  92521
=========================================================================
Date:         Fri, 15 Jan 1999 18:23:43 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Seth L. Kahn-Egan" <slkahneg@MAILBOX.SYR.EDU>
Subject:      Re: Only One Article
In-Reply-To:  <WPA-L%99011516012723@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Two ideas--Faigley's "Competing Theories of Process" and Bizzell's
"Composing Processes:  An Overview" both provide solid surveys of the
theoretical terrain.  Unless, of course, nobody wants to talk about
process anymore...
 
Seth Kahn-Egan
 
Seth Kahn-Egan
Syracuse University
PhD Student in Composition and Cultural Rhetoric
slkahneg@mailbox.syr.edu
315-423-8042 (home)
____________________________________________________________________
"I'm as schizophrenic as a wet cat that's been beaten."--Kurt Cobain
"You are not what you own."--Fugazi
"You know, for the kids."--Tim Robbins, "The Hudsucker Proxy"
"Dave, I don't think that's a very good idea . . . Dave?"--HAL 9000
"Worry is like the interest you pay on a debt that never comes due."--"The
        Spanish Prisoner"
"Postmodernists don't agree with themselves."--Xin Liu Gale
"I'm a hedonist, just not a very good one."--Edward F. Lessor
"And what costume shall the poor girl wear to all tomorrow's
        parties?"--The Velvet Undergound
"I was saying, 'Let me out of here' before I was even born."--Richard Hell
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Date:         Fri, 15 Jan 1999 20:16:24 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: less is more
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/15/99 14:10
 
I want to follow Keith's regimen for FYC.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Fri, 15 Jan 1999 20:20:38 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Only One Article
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/15/99 16:23
 
How about Christensen's "Generative Rhetoric of the Paragraph"? It gets in
your head and just starts eating away.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Fri, 15 Jan 1999 19:57:01 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Gail Stygall <stygall@U.WASHINGTON.EDU>
Subject:      Pat Belanoff?
In-Reply-To:  <WPA-L%99011516012723@ASUVM.INRE.ASU.EDU>
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Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Does anyone have a current email address for Pat Belanoff?  Please respond
off list if you do.
Many thanks,
Gail
 
______________________________________________________________________________
Gail Stygall <stygall@u.washington.edu>              (206) 543-2190
Director, Expository Writing Program
Associate Professor, English Language and Literature
English, Box 354330, University of Washington, Seattle WA 98195-4330
______________________________________________________________________________
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Date:         Fri, 15 Jan 1999 23:01:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "William P. Banks" <wbanks@GSAIX2.CC.GASOU.EDU>
Subject:      Course Loads / Writing Centers
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
One of Bob Connor's posts earlier this week got me to thinking about
alternative models of teaching fyc, particularly in regards to course
allocation.  At Georgia Southern, our writing faculty have the opportunity
to work in the writing center and count that time as a course.  So,
sometimes, faculty will teach three comp. classes and spend three hours per
week in the writing center, essentially as a fourth class.
 
I'm wondering what other models are out there that are either similar to
GSU's.  If so, what are they like and how effective do you find them for
faculty (morale and effectiveness).  What about student responses to having
faculty in the writing center?
 
On another note, perhaps the one that was sparked by Bob's posting, do any
schools consider the time spent in the conference model (Donald Murray's?)
as a class?  Is something like that feasible from an administrative point
of view?  Perhaps, in some ways, the model would be like GSU's writing
center deal:  the teacher would teach three classes (or two classes,
depending on school course loads), and the fourth class would be logged
hours of individual tutoring.
 
Will
 
~~~~~~~~~~~~~~~~~~~~~~~~~~
William P. Banks
Assistant Director, University Writing Center
Department of Writing and Linguistics
Georgia Southern University
P O Box 8026
Statesboro, GA 30460
 
http://www2.gasou.edu/writling
http://www2.gasou.edu/writingc
http://www2.gasou.edu/facstaff/wbanks
 
William P. Banks
9A Church Street
Statesboro, GA. 30458
 
mailto:wbanks@gasou.edu
 
"To love another person is to see the face of God."  _Les Miserables_
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Date:         Sat, 16 Jan 1999 00:05:36 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dona J. Hickey" <dhickey@RICHMOND.EDU>
Subject:      Re: Only One Article
In-Reply-To:  <Pine.GSO.4.05.9901151528570.28691-100000@gos.oz.cc.utah.ed u>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
I distributed the Straub piece to all WAC faculty, and many commented on
its helpfulness in responding to student writing.  It includes good
examples--more important than ideas for non-comp faculty when it comes to
quick and needy.
 
Dona Hickey
 
 
At 03:38 PM 1/15/99 -0700, Raul Sanchez wrote:
>How about these?
>
>Bartholomae, "Inventing the University."
>
>Straub, "The Concept of Control in Teacher Response." CCC 47 (1996):
>223-51.
>
>raul sanchez
>university writing program
>+ department of english
>university of utah
>
>
 
 
 
 
Dona J. Hickey, Department of English
University of Richmond, Richmond, VA 23173
*804-289-8302 * dhickey@richmond.edu * fax: 804-289-8313
http://www.richmond.edu/~dhickey/
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Date:         Fri, 15 Jan 1999 23:21:52 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         keith rhodes <krhodes@ASDE.COM>
Subject:      Re: Only One Article
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Edward White wrote:
 
>So what one article would you say he should
>thrust on his unwilling colleagues?
 
I'm going to go for the two he actually gets to use, because they work as a
tag-team:
 
1. Patrick Hartwell's "Grammar, Grammars, and the Teaching of Grammar"
2. Ann Berthoff's "The Intelligent Eye and the Thinking Hand."
 
By that point, if they're not utter fools they'll realize how much more they
need to read.
 
But I notice that in a "real-life" setting, trying to find just three pieces
to let students see what might be up with a grad course on composition
theory in a distinctly lit-leaning program, I chose instead introductions to
books--Steve North's intro to _The Making of Knowledge in Composition_,
James Berlin's intro to _Rhetoric and Reality_, and Ann Berthoff's lead
article "Killer Dichotomies" in Ronald and Roskelly's _Farther Along_.
 
They fled in terror.
 
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
Keith Rhodes | http://www.nwmissouri.edu/~krhodes
krhodes@mail.nwmissouri.edu (w) | krhodes@asde.com (h)
Department of English, Colden Hall, Northwest Missouri State U
Maryville, MO  64468  |  660-562-1860
 
"[S]eek simplicity and then distrust it." - Whitehead
++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++++
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Date:         Sat, 16 Jan 1999 09:55:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         evonne halasek <halasek.1@OSU.EDU>
Subject:      Re: less is more
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Like WPAs across the country, we've (and here I'd include two previous fy
WPAs) been committed to peer response in fy courses for many years, but
that's always met with resistance among new TAs.  (We have between 40-50
TAs each year, nearly all of whom are here to study lit or get an MFA.)
They often either (1) use peer response ineffectively  (a fact they admit
themselves) or (2) not at all.  So this past summer I decided to get a bit
heavy-handed and *require* all new TAs to use peer group conferences at
least once for each of the three papers students write during the term.  We
encouraged them to schedule the conferences at different points in the
writing process--one before drafting, one after a first draft and one after
a second draft. (We're on quarters, so three papers plus a final reflective
essay is about all we can squeeze in.)  We spent roughly 1/2 day of
pre-quarter training reading about, discussing, and modeling group peer
response.  During the quarter, the TAs were expected to lead student groups
of 4 or (at most) 5 students, all of whom had read their peers' essays
before the conference.  The TA led the group with a goal of facilitating
the peer response, not directing it or shouldering primary responsibility
for responding.  Methods of responding and materials the TAs used to
facilitate them (e.g., response sheets, author questions, peer commentary)
varied from TA to TA.
 
The response was overwhelmingly positive.  Most students on course
evaluations and TAs in end of the quarter self-evaluations found this a
successful approach.  We've *begun* the shift from what I call a "batting
average" success rate--hit .400 with peer group success and you're an MLB
all-star and probably a hall of famer--to a "free-throw" average--.750 or
.800--and you're a solid NBA prospect.  I'm still working on the logistics
(getting videotapes for future training, etc.), but all indications are
that this was one way to work toward a "less is more" approach for
instructor commentary and a way to help instructors contextualize their
comments in terms of those offered by students.
 
 
Kay
 
 
 
At 4:07 PM 1/15/99, Wingard, Joel D wrote:
>I'd say "amen" to Irv's post about trying to move students to wanting
>and seeking other responses/other responders to their writing than just
>mine, the teacher's.  One of my best moments in a comp class was a
>couple of years ago when weather interrupted class meetings for some
>students, but one peer group came back to class the next time having
>organized a workshop on their own to do what they knew would be
>organized in class, under my direction. They had taken over the learning
>for themselves, and they'd learned to value each other's responses.  Of
>course this is nirvana, not always to be attained.  Too many of the
>students I see implicitly value only the teacher's word and response to
>their writing, as if their peers' responses (or even Writing Center
>tutors') don't really count.  And of course for peer response to matter
>like it should, all students have to buy into the idea of committing to
>improving each other's writing.  Or to show that writing, and the
>reading of it and the collaborative shaping of it, matters.  That
>doesn't always work, I find; my last semester it certainly did not.
>
>On another thread of "less is more," picking up on what Keith posted,
>several years ago, I slipped down from the departmental standard of 6
>required papers, 1 a research paper, in fycomp.  My sections have been
>doing just 4, and lately have been revising 2 of those later for final
>portfolios.  I incorporate library research in the 3rd and 4th of these,
>though mostly in a minimal, learn-how-to-do-citations kind of way.  I
>certainly think this "less" is much more.  Students have a better chance
>of taking each paper thru multiple drafts (and w/ portfolios, to revise
>in a major way yet again after the initial due date), and they still get
>the research-writing intro.  "Research" papers crammed into the last 2
>weeks of the semester were always pretty weak anyway.
>
>At the same time, my students do more total writing because of journals
>or exercises.  The 6-paper requirement, I think, implies the same
>validation-by-teacher-reading-and-grading mentality that I want students
>to get away from.
>
>So maybe less is more in both those ways?
>
>Joel Wingard
>English Dept.
>Moravian College
>Bethlehem, PA
>
>> -----Original Message-----
>> From: Rhodes, Keith [SMTP:KRhodes@MAIL.NWMISSOURI.EDU]
>> Sent: Friday, January 15, 1999 12:48 PM
>> To:   WPA-L@ASUVM.INRE.ASU.EDU
>> Subject:      Re: less is more
>>
>> Linda Adler-Kassner posed an aside to the great "Swarm" discussion
>> that
>> should be worthy of its very own thread, but I haven't seen a direct
>> response yet. Is anybody else finding that "less is more"? I've been
>> trying
>> and examining various approaches, and I've become persuaded that we do
>> more
>> good with fewer papers that are better integrated into learning
>> sequences,
>> using Haswellian "minimal marking" and simple responses by "Outcomes"
>> traits
>> and a few specific primary traits for the assignments. I want to
>> propose to
>> our faculty that we save ourselves a good deal of reading and
>> responding
>> time and allocate just a a part of the remainder to sequencing fewer,
>> better
>> assignments. My judgment is that there would be no externally visible
>> downside--though my ability to persuade some of our most effective
>> (and
>> slavishly self-martyring) instructors is far from certain. Any
>> informed
>> warnings or cheerings on? Any bold attempts to define how low we can
>> go and
>> still get at least as much?
>>
>> *------------------------------------------*
>> | Keith Rhodes, Coordinator of Composition
>> | Northwest Missouri State University
>> | Maryville, MO 64468 | 660-562-1860
>> | krhodes@mail.nwmissouri.edu
>> | http://www.nwmissouri.edu/~krhodes
>> *------------------------------------------*
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Date:         Sat, 16 Jan 1999 16:37:23 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         John Ramage <john.ramage@ASU.EDU>
Subject:      Re: Only One Article
X-To:         "David E. Schwalm" <DAVID.SCHWALM@asu.edu>
MIME-version: 1.0
Content-type: text/plain
 
Joe Williams, "Phenomenology of Error"
-----Original Message-----
From: David E. Schwalm
To: WPA-L@ASUVM.INRE.ASU.EDU
Sent: 1/15/99 8:20 PM
Subject: Re: Only One Article
 
How about Christensen's "Generative Rhetoric of the Paragraph"? It gets
in
your head and just starts eating away.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Sat, 16 Jan 1999 22:28:09 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jack Selzer <jls25@PSU.EDU>
Subject:      Only One Article
In-Reply-To:  <Pine.GSO.3.96.990115123939.13329C-100000@mail.csusb.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Kenneth Burke, "Identification" and "Persuasion" from A Rhetoric of Motives.
 
 
jls25@psu.edu
Jack Selzer
Professor of English
Penn State University
103 Burrowes Building
University Park, PA 16802
phone: 814-865-0251; fax 814-863-7285
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Date:         Sat, 16 Jan 1999 23:11:15 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "[LBENSEL]" <benselme@UTKUX.UTCC.UTK.EDU>
Subject:      Re: Only One Article
In-Reply-To:  <Pine.GSO.3.96.990115123939.13329C-100000@mail.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Booth's "The Rhetorical Stance" . . .
 
On Fri, 15 Jan 1999, Edward White wrote:
 
>Here's an interesting request from a former student, now in a university
>whose fyc program is taught wholly by grad students in lit.  He has been
>asked to supply no more than two articles in the field of comp (are there
>really more than two?) for these faux comp teachers to read: As he puts
>it, "it seems a big responsibility to select only one or two readings when
>I know they will probably be the only Comp. articles 40 composition
>teachers will ever read."  So what one article would you say he should
>thrust on his unwilling colleagues?
>
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Date:         Sun, 17 Jan 1999 11:31:56 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Moxley, Joseph" <moxley@CHUMA1.CAS.USF.EDU>
Subject:      Schwarming in Tampa: http://www.usf.edu/~lc/conf
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: quoted-printable
 
My thanks to the authors of the schwarming thread.........At USF, we've =
been
engaged in a rather ambitious, FIPSE-sponsored experiment, which is
illustrated at length at http://www.usf.edu/~lc
 
We've tried to integrate writing, technology, and the curriculum in a
two-year model, a model that stimulates collaborative teaching and
interdisciplinarity.   At USF, writing across the curriculum has been =
the
pulse of our learning communities........At this point, we've sponsored
about 12 learning communities.  Our model has about 50 students working
together for two years with about five faculty.....
 
This March we are cosponsoring a major international conference on =
learning
communities.  Below is a Conference Announcement. If you take a moment =
to
review the Agenda, you'll see that we expect to have some great =
discussions
about online communities, about alternative models for integrating
WAC......maybe even about schwarming ....
 
Joe
 
 
 
 
Conference Announcement http://www.usf.edu/~lc/conf
=20
 Creating and Sustaining Learning Communities: Connections, =
Collaboration,
 and Crossing Borders
=20
Conference Dates:       3/11-3/13/99
Preconference Dates:    3/10/99
=20
 Place:  Holiday Inn near the University of South Florida and Busch
 Gardens, Tampa, FL
=20
=B7 Meet the nation's learning community leaders, including Dale =
Parnell,
Roberta Matthews, Jean MacGregor, Carol Geary Schneider, James =
Morrison,
John Morreall
=B7 Participate in practical workshops on ways to promote =
interdisciplinary
teaching, innovative uses of instructional technology, and faculty and
student collaboration led by Dan Tompkins, Eric Crump, Cindy Avens, =
Dick
Zelley, and Scott Evenbeck
=B7 Choose from 35 concurrent sessions on learning community issues,
conflicts, and challenges
=B7 Learn how to assess the effects of learning communities on student
learning and retention
=20
March is a fantastic month in Florida.  Bring your family and enjoy our =
Gulf
beaches, Ybor City nightlife, Busch Gardens, Tampa Bay Aquarium, and =
easy
access to Orlando theme parks.
=20
To register, review the complete agenda, or learn more about =
west-central
Florida, see http://www.usf.edu/~lc/conf or call 813-974-2403.  =
Conference
Registration Fee: $295.00.  Hotel Rate: $85/room.  Room reservations at =
the
Holiday Inn Busch Gardens can be made at 800-206-2747. =20
=20
Joseph M. Moxley, Conference Director: moxley@chuma1.cas.usf.edu.
=20
Sponsored by the University of South Florida and co-sponsored by
FIPSE (Fund for the Improvement of Postsecondary Education
Association of American Colleges and Universities
ERIC Clearinghouse on Higher Education
On the Horizon
=20
For additional information, check out the following sites:
 =20
                http://www.usf.edu/~lc/conf
                This is the homepage for the conference.
=20
                http://www.usf.edu/~lc/conf/lcconf-reg.htm
                This site provides an online registration form.
=20
                http://horizon.unc.edu/conferences/lc/. =20
                This site posts the Conference Agenda.=20
=20
                http://www.usf.edu/~lc/conf/#workshops
                This site provides links to the preconference workshops.
=20
                http://www.usf.edu/~lc/conf/hotel.htm
                This site provides information about the conference hotel.
=20
                http://www.cas.usf.edu/cgi-bin/lyris.pl?enter=3Dlconf. =20
                This site provides the Web-based interface for our listserv.
                Note that this listserv creates an archive that is
searchable by subject
                thread.
=20
                http://www.usf.edu/~lc/conf/keynotes.htm
                In addition to hosting 44 concurrent sessions, we are
                sponsoring numerous keynote presentations and workshops.
Check out our
                invited guests by reviewing this link!
=20
                http://www.usf.edu/~lc/conf/#tampa
                March is a fantastic month to be in Florida, with bright
                sunny days, temperate nights, and the delightful sense of
spring.  Bring
                your family to enjoy our Gulf beaches, theme parks, golf
courses, sailing,
                and Florida cuisine.  This link provides information about
some of our
                popular tourist attractions. =20
=20
                But let me add this warning: get your tickets now!  Airline
 tickets are still a bargain but they will be very difficult to get =
late in
 the season.
=20
                http://www.cas.usf.edu/~moxley/lc/
                This site provides a Web-based interface to our Conference
MOO, sponsored by DaMoo.
 
 Joseph M. Moxley
 Conference Director
 Department of English
 University of South Florida
 4202 East Fowler Avenue, CPR 331
 Tampa, Florida  33620
 Voice: 813 974 9522
 FAX: 813 974 2720
 Email: moxley@chuma1.cas.usf.edu
 Homepage: http://www.usf.edu/~writing
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Since I get the list digested, I'm combining my responses.
 
Two articles:
"This Wooden Shack Place: The Logic of an Unconventional Reading" - great
for issues of reading and interpretation
"Inventing the University" - for reasons already mentioned
 
Re: Less is more:
I, too, have moved to fewer papers than what I used to assign when I taught
at General College (there, five a quarter; at UM-D, four a semester, with a
chunk of time at the end of the semester where we really focus on
revision).  I like the results - students really delve into the issues that
we explore in the classroom, as David S. mentioned.  Very good.
But yes, I give students a fair amount of feedback on papers.  Particularly
on ones where they're doing things like integrating text into their writing
for the first time.  After I comment on this once, I don't generally need
to again - they're pretty good at helping one another.  In essence, their
papers become models for my comments, and my comments become models for
their future papers.  It works, but it _does_ violate the "less is more"
principle (I only use one example from their papers, though, so maybe that
_is_ less is more?  I don't know).  What do others do about this kind of
thing in the midst of papers?  David's comment that we need to help our
colleagues see writing/comp as something different than what they sometimes
imagine it to be, what about these kinds of things, that students _are_
expected to have "learned to do" in fy comp (at least, at my institution...)?
-Linda
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Our advanced comp courses are grab-bags: junior-level writing courses
that each instructor teaches according to his or her interests. When I
taught it I experimented with an inter-institutional, intersegmental,
interdisciplinary (lots of "inters"!) course where students wrote about
the rhetoric of public issues and were in email communication with
students at several colleges and universities across the nation. My
colleagues teach it in a number of other ways; the current offerings are
a history of rhetoric and a course in disciplinary research writing. The
courses are mostly for English and Liberal Studies majors, though a few
students are required to take it if they fail our Writing Skills junior
barrier exam, which makes the pitch difficult to determine (we need to
work on that). The only thing they seem to have in common is that the
instructor can assume the students have passed the freshman writing
course (it's a prereq). Otherwise, it's a free-for-all, but it seems to
work well because instructors get to teach their interests, and we have
at least one writing course that is just for writing--beyond the freshman
comp course.
 
Alison
--
Alison Warriner
Coordinator of Composition
Work: 510-885-3217
Home: 510-338-0331
Fax: 510-885-4797
Awarrine@csuhayward.edu
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I changed the junior level advanced comp course to "creative non-fiction"
and put it in a creative writing sequence following poetry and fiction.
Then, we created a sophomore level "advanced composition" course that
combines skills/goals of our two sequence freshmen composition course.  I
like the way our writing students can advance composition acumen with both
academic and creative courses.
 
Will Hochman
Director of Writing
Univeristy of Southern Colorado
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Did anyone make any connection between "Collage:You're Cheatin' Art" by
Peter Elbow and the increase of hypertext in our lives?
 
Will Hochman
Director of Writing
U of Southern Colorado
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I would recommend:
 
1. "Mentoring, Modeling, Monitoring, Motivating:Response to Students'
Ungraded Writing as Academic Conversation"by Art Young in Writing to
Learn: Strategies for Assigning and Responding to Writing across the
Curriculum.  San Francisco, CA, Jossey-Bass, 1997, 27-39.
 
2. Elbow, Peter and Pat Belanoff.  "Summary of Ways of Responding."
Sharing and Responding.  NY: Random, 1989, 62-69.
 
Gail
 
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
 
Dr. Gail S. Corso
Associate Professor of Communication Arts
Neumann College
Aston, PA 19014-1298
 
H: gcor@jersey.net
O: gcorso@smtpgate.neumann.edu
 
 
>
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<!doctype html public "-//w3c//dtd html 4.0 transitional//en">
<html>
I would recommend:
<p>1. "Mentoring, Modeling, Monitoring, Motivating:Response to Students'
Ungraded Writing as Academic Conversation"by Art Young in <i>Writing to
Learn: Strategies for Assigning and Responding to Writing across the Curriculum.&nbsp;
San Francisco, CA, Jossey-Bass, 1997, 27-39.</i><i></i>
<p>2. Elbow, Peter and Pat Belanoff.&nbsp;<i> "Summary of Ways of Responding."&nbsp;
</i>Sharing and Responding<i>.&nbsp; NY: Random, 1989, 62-69.</i><i></i>
<p>Gail
<p>~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
<p>Dr. Gail S. Corso
<br>Associate Professor of Communication Arts
<br>Neumann College
<br>Aston, PA 19014-1298
<p>H: gcor@jersey.net
<br>O: gcorso@smtpgate.neumann.edu
<br>&nbsp;
<blockquote TYPE=CITE>&nbsp;</blockquote>
</html>
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I go back to Ed's original situation:  "Here's an interesting request
from a former student, now in a university whose fyc program is taught
wholly by grad students in lit.  He has been asked to supply no more
than two articles in the field of comp (are there really more than two?)
for these faux comp teachers to read: As he puts it, 'it seems a big
responsibility to select only one or two readings when I know they will
probably be the only Comp. articles 40 composition teachers will ever
read.'  So what one article would you say he should thrust on his
unwilling colleagues?"
 
Agreeing to answer this question is like agreeing to answer "Have you
stopped beating your spouse?"  The only response is, "I don't accept
your premise."  Would any of those lit students demean the study of
literature by suggesting that one need read only two articles on
literature to teach it?
 
This is a case of less is less.
 
Rich Haswell
=========================================================================
Date:         Sun, 17 Jan 1999 20:17:58 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         DAVID KLOOSTER 216-397-4585 <DKLOOSTER@JCVAXA.JCU.EDU>
Subject:      Re: Only One Article
MIME-version: 1.0
Content-type: TEXT/PLAIN; CHARSET=US-ASCII
 
We've made good progress on the list recently.  With the "schwarm" we meet
class much less often.  With "less is more" we assign fewer papers and respond
less fully.  With "only one article" we've reduced our reading load.
 
Anybody have ideas about how to reduce committee meetings?
 
Another week or two, and we're going to have terrific jobs.
 
David Klooster
John Carroll University
Cleveland, OH
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To reduce committee meetings why not have your faculty senate endorse a
plan by our school's library director: require authentic, outcomes-based
assessment of all committee meetings with required reports submitted
annually by the administration.
 
On Sun, 17 Jan 1999, DAVID KLOOSTER 216-397-4585 wrote:
 
> We've made good progress on the list recently.  With the "schwarm" we meet
> class much less often.  With "less is more" we assign fewer papers and respond
> less fully.  With "only one article" we've reduced our reading load.
>
> Anybody have ideas about how to reduce committee meetings?
>
> Another week or two, and we're going to have terrific jobs.
>
> David Klooster
> John Carroll University
> Cleveland, OH
>
 
--
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                          Writing Center Director
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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David K: You got me to laugh out loud. Maybe if we just think about
working--but think really HARD--that'll do it.
 
Steve North
 
On Sun, 17 Jan 1999, DAVID KLOOSTER 216-397-4585 wrote:
 
> We've made good progress on the list recently.  With the "schwarm" we meet
> class much less often.  With "less is more" we assign fewer papers and respond
> less fully.  With "only one article" we've reduced our reading load.
>
> Anybody have ideas about how to reduce committee meetings?
>
> Another week or two, and we're going to have terrific jobs.
>
> David Klooster
> John Carroll University
> Cleveland, OH
>
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But wouldn't the self-reflective paper come at the end of the process?
On
Fri, 15 Jan 1999, Carol Rutz wrote:
 
> In response to Keith and Linda's ideas about "less is more," I'll say as
> I've said before on this list that I've had very good luck with David
> Jolliffe's "Inquiry Contract," which sequences assignments on a topic that
> develops as the student researches and writes about it.  As I use it,
> students begin with a conference with me on the topic, then write a
> reflective essay, followed by a research paper (with an associated formal
> talk) and a persuasive piece.  By the time students get to the end of the
> term, they have enough hard-won knowledge about the topic to show some
> pride in that knowledge and energy in their writing.  For most students,
> the results are quite good.
>
> I am still wrestling with my attitude toward response.  I've learned to be
> more "minimalist" about it.  I've also learned that some students seem to
> need a different kind of dialogue with me on their text.  Or do they?  Am I
> just giving in to a perceived need that could be addressed differently?
> The relational side of teaching is important; how does it play out as
> students write and teachers respond?
>
> Perhaps the "self-martyrdom" Keith accurately describes is partly a result
> of students' expectations.  They stack the wood around us, and we
> obligingly provide the match.
>
>
>
> Carol Rutz
> Director of Writing Programs
> Carleton College
> Northfield, MN  55057
> 507-646-4082
> crutz@carleton.edu
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Impossible!  But even so, surely, in this particular context, Peter
Elbow's "The War between Reading and Writing and How To End It" (Rhetoric
Review 12, Fall 1993) should be put on the list from which to choose.
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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At 10:30 AM 1/18/99 -0700, Theresa Enos wrote:
>But wouldn't the self-reflective paper come at the end of the process?
 
Your question is in response to my testimony about David Jolliffe's
"inquiry contract," which begins with reflection about a topic and proceeds
to research and persuasion.  (Apologies to David for such a terse summary.)
 
The reflection up front is designed to help students situate themselves
within a topic or a "domain," to use David's term.  Specifically, they have
to present reasons for inquiring into their topics, reasons based on
knowledge at hand and questions that _they_ want to answer, recognizing
that their current knowledge is incomplete.  Another kind of reflection
could certainly be used at the end of the process.  Having researched a
topic and written extensively about it, students might well frame that
experience for a portfolio, for instance.  Good idea!
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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My apologies to the rest of the list, but I don't have David's individual
email address.
 
David, do you have a way to get in touch with Glen Ervin (sp?)?  Phone
number?  Email address?  I have been asked to perform a MAJOR administrative
function for the university and understand he performed the same function
for this same university years ago and that he might be a good source for
what the job entails.  I figure since he's gone on to bigger and better
things, he'd have no problems giving me the straight scoop about how onerous
a task this is.
 
Thanks so much,
Donna D-O
Donna Dunbar-Odom
Director, First-Year Composition
Associate Professor of English
Dept. of Literature and Languages
Texas A&M - Commerce
(formerly East Texas State University)
Commerce, TX 75429
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On Thu, 14 Jan 1999, WILLIAM COBURN wrote:
(snip
> But most of the students who take the advanced comp are required to
> take it to be certified as secondary English teachers. I don't see how any
> one course can meet all these expectations.
 
A couple years ago, the University of Idaho split its English 205
(Advanced Expository) course into three new courses, 207 (Persuasive
Writing), 208 (Personal and Exploratory Writing), and 209 (Inquiry-Based
Writing).  In addition to codifying or formalizing the different faculty
approaches to the class, this new numbering system allows students some
clearer choice about what kinds of advanced writing skills they will
practice.  I wish I could comment on the effectiveness of the changes, but
I can't:  I simply don't know how well it has worked.  Nice idea, though.
 
Kurt Bouman
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I agree with John Ramage: Williams's "The Phenomenology of Error."
--
  Michael Hennessy
  English Department
  Southwest Texas State University
  San Marcos, TX  78666
  (512) 245-3782
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In a message dated 1/15/99 8:07:03 PM Pacific Standard Time,
wbanks@GSAIX2.CC.GASOU.EDU writes:
 
<< At Georgia Southern, our writing faculty have the opportunity
 to work in the writing center and count that time as a course.  So,
 sometimes, faculty will teach three comp. classes and spend three hours per
 week in the writing center, essentially as a fourth class.
 
 I'm wondering what other models are out there that are either similar to
 GSU's.  If so, what are they like and how effective do you find them for
 faculty (morale and effectiveness).  What about student responses to having
 faculty in the writing center? >>
 
Will:
 
We have faculty working in the writing lab representing all academic divisions
within the college.  Each receives one release per semester to serve in the
lab.  We have an equal number of peer tutors working there as well.  Student
feedback has been consistently favorable.  And I find that faculty feel
liberated in wc environment:  no grading, just reading, listening, and
responding.
 
Howard Tinberg
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During the coming semester, I will be proposing changes for our Writing
Center.  At present it functions pretty minimally, but we (another
colleague will be helping me with the technical end of things) would like
to see this place grow into a university writing center.  We are looking
at staffing, equipment, tutor training, and so on.  What I would like to
ask is advice or suggestions that anyone has about what sorts of things we
absolutely must take into consideration, as well as what things we should
absolutely not do.  Thanks in advance for whatever ideas you have to
offer.
 
Janice Chernekoff
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
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Janice--
as a former Writing Center director at a small, private college, my
heartfelt advice is to get a really clear picture of how the rest of the
faculty view the Writing Center, its activities, and its participants.
Best case scenario, they're behind you 100% and support your efforts to
improve; worst case, you'll know what dragons you have to contend with and
where their lairs are.
 
        Charla Bauer
        Nothing More
 
On Mon, 18 Jan 1999, Janice Chernekoff wrote:
 
> During the coming semester, I will be proposing changes for our Writing
> Center.  At present it functions pretty minimally, but we (another
> colleague will be helping me with the technical end of things) would like
> to see this place grow into a university writing center.  We are looking
> at staffing, equipment, tutor training, and so on.  What I would like to
> ask is advice or suggestions that anyone has about what sorts of things we
> absolutely must take into consideration, as well as what things we should
> absolutely not do.  Thanks in advance for whatever ideas you have to
> offer.
>
> Janice Chernekoff
>
> Janice Chernekoff
> English Department
> Lytle Hall 104B
> Kutztown University
> Kutztown, PA  19530
> (610) 683-4336
> Cherneko@kutztown.edu
>
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Hi--I would like to add to the description I gave of our situation that I
am also rewriting our 2-course comp class sequence, and essentially doing
away with what we've callled developmental writing.  The course that will
be replacing it will be a little harder, so the writing center will become
even more essential to those students who were struggling already (not too
many, but some certainly).
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
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Janice,
 
One of your best resources would be the Writing Cetner Resource Manual put
out by the National Writing Centers Association (NWCA) Press: it's
constructed to answer your questions below. E-mail Byron Stay at
stay@msmary.edu to order a copy of the three ring binder full of ideas and
alternatives. You may also want to post questions to the on-line list
specifically for writing center folks: send a message to
listproc@listserv.ttu.edu. Leave subject line blank and the type the message
subscribe wcenter <your name>
set wcenter mail ack
 
The other easy place to go is the NWCA web site which also has archived
collections of discussions about setting up writing centers (what works and
what doesn't): http://www2.colgate.edu/diw/NWCA.html
 
good luck!
 
joan
 
At 09:04 PM 1/18/99 -0500, you wrote:
>During the coming semester, I will be proposing changes for our Writing
>Center.  At present it functions pretty minimally, but we (another
>colleague will be helping me with the technical end of things) would like
>to see this place grow into a university writing center.  We are looking
>at staffing, equipment, tutor training, and so on.  What I would like to
>ask is advice or suggestions that anyone has about what sorts of things we
>absolutely must take into consideration, as well as what things we should
>absolutely not do.  Thanks in advance for whatever ideas you have to
>offer.
>
>Janice Chernekoff
>
>Janice Chernekoff
>English Department
>Lytle Hall 104B
>Kutztown University
>Kutztown, PA  19530
>(610) 683-4336
>Cherneko@kutztown.edu
>
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A colleague has asked me to forward the information below about a 4Cs
workshop time change.
 
Kate
>
>
>WPA-L Folks (particularly those attending the CCCC Convention in Atlanta)--
>
>The CCCC workshop "Social Contexts in Technical Communication" being
>offered by the CCCC Committee on Technical Communication will be held
>*Saturday* afternoon, March 27, from 1:30-5:00, and NOT before the
>conference on Wednesday, March 24, as the program says. As you all know,
>the ATTW conference is being held on that Wednesday.
>
>Leaders for this workshop are: Jimmie Killingsworth, Sam Dragga, Nancy
>Hoft, Debby Andrews, Deborah Bosley, Johndan Johnson-Eilola, Mary Coney,
>and Stuart Selber.
>
>Stuart
>
>
>
>Stuart Selber
>Department of English
>Penn State University
>University Park, PA 16802
>814.863.8032 (phone)
>814.863.7285 (fax)
>mailto:selber@psu.edu
>http://www.la.psu.edu/~sselber/
>
 
----------------------------------------
Catherine Latterell
Assistant Professor of English
Penn State, Altoona College
3000 Ivyside Park
Altoona, PA  16601
 
voice: 814.949.5440
mailto:latterell@psu.edu
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Janice, who staffs your center now?
 
Do you have any or could you get any professional tutors?  I think a really
good model is one I worked in as a grad student at Penn State.  Students
self selected or were recommended for an extra one credit, once weekly
meeting with a grad student tutor.  They brought in whatever writing they
were doing and discussed it with the tutor.  It helped because it was
sustained: same tutor/same student/same instructor, and the instructor and
tutor could communicate about their goals for the student.  The student got
the same grade for the one credit that she earned in the comp course.  This
was good for all of the writers who participated, but particularly good for
the developmental writers who needed more time.
 
Bye,
 
 
Ann
 
PS Thanks, WC list, for all of your help with journal writing!!!!
Ann
 
Ann E. Green
Writing Center Director/Ast. Professor
English Dept.
St. Joseph's University
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Janice,
 
I concur with Joan's suggestions about resources, especially the suggestion
to subscribe to WCENTER.  You'll generate a lot of discussion on that list
and receive some timely tips.
But WPA should get involved, too, so let's start the discussion.
 
You say you want to propose some changes.  What do you currently have in the
way of a writing center?  How big?  Who do you serve?  Where are you housed,
both physically and administratively?
Who does the work (tutoring, directing, etc.)?
 
Next set of questions:  what specifically do you want to become, or how do
you want to change?
 
My suggestions for prioritized issues:  (1) administrative issues; (2)
tutoring
 
Jane Nelson
Director, University of Wyoming Writing Center
jnelson@uwyo.edu
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Ann--Our Center has been run by a graduate student, with supervision by a
faculty member.  We've had several undergraduate tutors, too, who have
received some training.  I like the idea of offering a one-unit course for
those who really need the extra help.  That gives them the incentive to
follow through.  Thanks a lot.
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Tue, 19 Jan 1999, Ann Green wrote:
 
> Janice, who staffs your center now?
>
> Do you have any or could you get any professional tutors?  I think a really
> good model is one I worked in as a grad student at Penn State.  Students
> self selected or were recommended for an extra one credit, once weekly
> meeting with a grad student tutor.  They brought in whatever writing they
> were doing and discussed it with the tutor.  It helped because it was
> sustained: same tutor/same student/same instructor, and the instructor and
> tutor could communicate about their goals for the student.  The student got
> the same grade for the one credit that she earned in the comp course.  This
> was good for all of the writers who participated, but particularly good for
> the developmental writers who needed more time.
>
> Bye,
>
>
> Ann
>
> PS Thanks, WC list, for all of your help with journal writing!!!!
> Ann
>
> Ann E. Green
> Writing Center Director/Ast. Professor
> English Dept.
> St. Joseph's University
>
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Colleagues,
 
I have been asked to post the following announcement to this list:
 
 
Clinical Associate Professor, Director of Composition
 
An experienced writing program administrator and active scholar at the
Associate level to lead a growing composition program in a thriving,
Ph.D.-granting department.  This is a non-tenure track appointment.  The
candidate must possess a doctorate and strong academic and professional
leadership, collegial decision-making, and outstanding communication
skills.  We seek candidates who have active research interests in writing
throughout the curriculum, writing program development, and assessment
and/or writing teacher training/mentoring.  Direct administrative
responsibilities include continued curricular development, implementation
of program-wide placement and assessment, new Graduate Instructor
training, supervision of commposition faculty, and management of
day-to-day operations.  The administrative teaching load is 1/1, which
includes a graduate practicum for new Graduate Instructors each fall.
Review of applications will begin immediately and continue until the
position is filled.  Position contingent upon funding.  Salary
commensurate with qualifications and experience.  For more information,
see the UNLV World Wide Web site at http://www.unlv.edu.
 
Cover letter, vita and names of three references should be sent to:  Dr.
Leon Coburn, Chair, Composition Director Search, English Department,
University of Nevada Las Vegas,  4505 Maryland Parkway, Box 455011, Las
Vegas, NV  89154-5011
 
 
Leon Coburn
UNLV
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I'll second that.  The reader-based/writier-based prose distinction remains
one of the most consistently useful concepts for the classroom.
 
At 04:22 PM 1/15/99 -0500, you wrote:
>I'm probably going to follow that old adage from Chicago politics and "vote
>early and often"; my first vote is for Linda Flower's "Writer-Based Prose: A
>Cognitive Basis for Problems in Writing" [CE (Sept. 1979)].
>
>It gives a beginning teacher a sense of what the texts of unpracticed
>writers are likely to look like (inexplicit, egocentric), as well as explain
>*why* those texts look that way and *how* student and teacher might set out
>to "transform" these texts into "reader-based prose."
>
>Don Bushman
>UNC-Wilmington
>
>At 12:45 PM 1/15/99 -0800, you wrote:
>>Here's an interesting request from a former student, now in a university
>>whose fyc program is taught wholly by grad students in lit.  He has been
>>asked to supply no more than two articles in the field of comp (are there
>>really more than two?) for these faux comp teachers to read: As he puts
>>it, "it seems a big responsibility to select only one or two readings when
>>I know they will probably be the only Comp. articles 40 composition
>>teachers will ever read."  So what one article would you say he should
>>thrust on his unwilling colleagues?
>>
>
>
Judy
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Jane--Good questions.  Administratively, we're presently housed in
English, but thinking about the disadvantages of that, especially if we
want the whole campus to support us--in various ways.  Physically, we're
very hard to find--in the basement of a lovely old building, but a
corner of the basement nonetheless.
Other issues--since we are going to eliminate basic writing and replace
it with a harder but credit-bearing course (others of you know this
story I am sure--basic writing is not "cost effective), we will need the
writing center to provide more help for basic writing students than it
is currently capable of doing.  It's present inability to provide
adequate services has to do with lack of sufficient properly trained
staff  (volunteer part-time faculty and students), lack of ongoing
training for staff, lack of full-time director for the center, lack of
support from everywhere, until now.  Administrators are now saying they
will support the needed changes, so we need to come up with a plan to
present to them.  Thanks for your questions.  Janice
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We have (at least) two kinds of tech support for instructors.  First, our
Computer Center offers lots of regularly scheduled workshops on everything
from MS Word to writing your own webpage--great stuff.  Second, here in
the comp program we do our own series of workshops on issues related
directly to comp classrooms, esp. use of newsgroups, the web (for
research), etc.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Thu, 14 Jan 1999, Karin Evans wrote:
 
> I've recently been made a member of a technology planning task force for
> my entire campus (a smallish four-year private college).  An ongoing
> issue here, as on many campuses, has been ongoing support for faculty
> who want to use technology in their teaching.
>
> I have followed the extremely helpful WPA-L discussions on technology
> for years, but I would like to ask what I think is a new question on
> this topic:  Does your campus provide effective *ongoing* technical
> support for classroom teachers, and if so, how?
>
> I'm not thinking of initial training, but of the kind of problem-solving
> and assistance that should be available fairly constantly--like when you
> get into trouble in your class and you need somebody to help you right
> away, or you can't quite figure out how a certain part of your
> application works and you need a quick tutorial--that kind of little
> stuff that makes or breaks your teaching experiences in a high-tech
> classroom.
>
> Thanks for any insights, descriptions, narratives, advice, etc., that
> might help my task force with problem-solving in this area.
>
> Karin
>
> --
> Karin Evans, Ph.D.
> Assistant Professor of English
> Elmhurst College
> 190 Prospect Ave.
> Elmhurst, IL  60126-3296
> 630-617-3134
> http://www.elmhurst.edu/~karine/default.html
>
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The following (as is the attached) is a copy of the job advertisement we
published in the fall.  The position is in English Education.  We've had some
good applicants but we'd like to have a few more. Ronda Dively and I will be
interviewing candidates at CCCC.
 
Lisa J. McClure
 
              ASSISTANT PROFESSOR IN ENGLISH EDUCATION
 
        The Department of English at Southern Illinois University-Carbondale
invites nominations and applications for one full-time, tenure-track position in
the field of English Education.
 
Salary:  Nine months, commensurate with rank and experience.
 
Beginning date: August 16, 1999
 
Responsibilities:
Teachundergraduate and graduate courses in English, including the
    primary responsibility of teaching two courses for English majors in the
    Teacher Education Program:
    Problems in Teaching Composition, Language, Literature and Reading
    in High School
    Young Adult Literature in a Multicultural Society
Act as liaison between the Department of English and the Teacher
    Education Program in the College of Education
Conductresearch and participate in other scholarly activities in English
    Education or related areas
 
 
Requirements:
Earneddoctorate in English Education or in English with an established
    interest in English Education before date of appointment
Potentialfor or demonstrated competency in research, publication, and
    other scholarly activities
Preferencewill be given to candidates with teaching experience at the
    secondary school level
 
Deadline for application: November  30, 1998, or until position is filled
 
Applicants must submit a letter of application, curriculum vitae, and dossier to:
 
R. Gerald Nelms, Acting Chair
Department of English
Southern Illinois University-Carbondale
Carbondale, IL 62901-4503
(618) 453-6854
gnelms@siu.edu
 
Southern Illinois University-Carbondale is an Equal Opportunity/Affirmative
Action Employer.  Women and minorities are encouraged to apply.
 
Dr. Lisa J. McClure
Associate Professor & Area Head, Rhetoric & Composition
Department of English
Southern Illinois University @ Carbondale
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The following section of this message contains a file attachment
prepared for transmission using the Internet MIME message format.
If you are using Pegasus Mail, or any another MIME-compliant system,
you should be able to save it or view it from within your mailer.
If you cannot, please ask your system administrator for assistance.
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I need to know how it would be possible to be removed from this list.
Thank you.
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Janice:
 
Sounds like your "other issues" are all going in the right direction.
Administratively: in some schools writing centers seem to do o.k. in
English departments--this is especially true in smaller institutions (but
not always true). Others have reported that their budgets, in times of
crunches, are the first to be affected because the writing center then has
to contend with other departmental priorities. Thus, being located in the
English department places you one step away from the money and from
controlling your own budget. This is seldom a good thing. If you have a
dean or higher administrator who can be your advocate and argue for you
when necessary, you will have the best of both worlds: someone between you
and the ax, yet someone who trusts you to allocate your own funds
intelligently.
 
I think location in the English dept also sends a strong message to most
campuses that writing is only for English and that the responsibility for
writing rests in the English dept. These are not messages I want to
send--especially as a WAC person. As a free standing writing center with
ties to the English department (through my tenure, serving on committees,
association with like-minded colleagues), I can't begin to enumerate here
the many times this arrangement has proved invaluable in terms of budget,
community support and collegial cooperation.
 
One hard and fast rule about writing centers: use your analytical skills to
read your institutional context and create a center that thrives within
that context!
 
joan
 
At 01:11 PM 1/19/99 -0500, you wrote:
>Jane--Good questions.  Administratively, we're presently housed in
>English, but thinking about the disadvantages of that, especially if we
>want the whole campus to support us--in various ways.  Physically, we're
>very hard to find--in the basement of a lovely old building, but a
>corner of the basement nonetheless.
>Other issues--since we are going to eliminate basic writing and replace
>it with a harder but credit-bearing course (others of you know this
>story I am sure--basic writing is not "cost effective), we will need the
>writing center to provide more help for basic writing students than it
>is currently capable of doing.  It's present inability to provide
>adequate services has to do with lack of sufficient properly trained
>staff  (volunteer part-time faculty and students), lack of ongoing
>training for staff, lack of full-time director for the center, lack of
>support from everywhere, until now.  Administrators are now saying they
>will support the needed changes, so we need to come up with a plan to
>present to them.  Thanks for your questions.  Janice
>
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Janice:  The most important suggestion I want to make is that you begin as
a cross-disciplinary WAC writing center, not just a space for students in
English/composition or basic writing.   Once you begin as a closeted
category, you will have difficulty changing your position, but if you begin
as a broad spectrum writing space, one that sees
talking/reading/writing/revising/collaborating as natural elements all
writers engage in, you create a space people want to occupy rather than
work to be delivered from.
 
 
At 09:04 PM 1/18/99 -0500, you wrote:
>During the coming semester, I will be proposing changes for our Writing
>Center.  At present it functions pretty minimally, but we (another
>colleague will be helping me with the technical end of things) would like
>to see this place grow into a university writing center.  We are looking
>at staffing, equipment, tutor training, and so on.  What I would like to
>ask is advice or suggestions that anyone has about what sorts of things we
>absolutely must take into consideration, as well as what things we should
>absolutely not do.  Thanks in advance for whatever ideas you have to
>offer.
>
>Janice Chernekoff
>
>Janice Chernekoff
>English Department
>Lytle Hall 104B
>Kutztown University
>Kutztown, PA  19530
>(610) 683-4336
>Cherneko@kutztown.edu
>
>
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
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>NOTICE OF VACANCY
>ASSISTANT PRQFESSOR OF ENGLISH EDUCATION
>Washington State University
>Department of English
>
>RANK: Assistant Professor, Tenure Track
>APPLICATION DEADLINE:  Screening of applications will begin March 22, 1999
>and continue until the position is filled.
>EFFECTIVE DATE: 8/16/99
>
>QUALIFICATIONS: Ph.D. or equivalent in English education or related field
>and evidence of successful secondary teaching required.  College teaching
>experience and relevant publications preferred.
>
>POSITION DESCRIPTION: The successful candidate will teach and monitor
>English/methods courses (both literature and composition) taught in the
>English Department, advise undergraduate English education majors, supervise
>M.A. candidates in the teaching option, and pursue research and publication
>in the field of English education.  This person coordinates the
>undergraduate English Teaching option, which involves maintaining compliance
>with NCATE and NCTE standards and continued communication with community
>schools.  He or she is the representative (for English/language arts,
>speech, and drama) on the campus Teacher Education Committee, works with the
>University Writing Lab on coordination of tutor volunteers, and serves as
>liaison to the College of Education.
>
>SUPPORT: The Department of English has a strong research orientation with a
>commitment to quality instruction. New faculty are eligible for reduced
>teaching load in two semesters before tenure review to give them more
>research time. Research and travel support is available.  For further
>information, see the department's WWW site: http://www.wsu.edu/~english/
>
>UNIVERSITY: Washington State University is a land grant Research I
>University, with an enrollment of 17,000 students on the Pullman campus.
>Seven colleges offer doctoral degrees in 44 disciplines, and master's and
>bachelor's degrees in 55 areas of study.
>
>APPLICATION PROCEDURE: Send letter of application, curriculum vitae, three
>letters of reference or dossier (one letter should address the candidate's
>secondary teaching record), and sample of scholarly writing to Chair,
>English Education Search Committee, Department of English, Washington State
>University, Pullman, WA 99164-5020. Applications must include all of the
>items listed above in order for candidates to be considered. Faxed
>applications will be accepted.  WSU is an equal-opportunity/affirmative
>action educator and employer. Members of minority groups, women, Vietnam-era
>veterans, disabled persons, and those between the ages of 40 and 70 are
>encouraged to apply.
>
>
><HTML>
><HEAD>
><TITLE>English Ed Position</TITLE>
></HEAD>
><BODY BGCOLOR="#FFFFFF">
>Below you will find the job description for the English Ed position the
>department is in the process of filling. Please forward it to any list you
>think appropriate.<BR>
><BR>
>NOTICE OF VACANCY<BR>
>ASSISTANT PRQFESSOR OF ENGLISH EDUCATION<BR>
>Washington State University<BR>
>Department of English<BR>
><BR>
>RANK: Assistant Professor, Tenure Track <BR>
>APPLICATION DEADLINE: &nbsp;Screening of applications will begin March 22,
>1999 and continue until the position is filled.<BR>
>EFFECTIVE DATE: 8/16/99<BR>
><BR>
>QUALIFICATIONS: Ph.D. or equivalent in English education or related field
>and evidence of successful secondary teaching required. &nbsp;College
>teaching experience and relevant publications preferred.<BR>
><BR>
>POSITION DESCRIPTION: The successful candidate will teach and monitor
>English/methods courses (both literature and composition) taught in the
>English Department, advise undergraduate English education majors,
>supervise M.A. candidates in the teaching option, and pursue research and
>publication in the field of English education. &nbsp;This person
>coordinates the undergraduate English Teaching option, which involves
>maintaining compliance with NCATE and NCTE standards and continued
>communication with community schools. &nbsp;He or she is the
>representative (for English/language arts, speech, and drama) on the
>campus Teacher Education Committee, works with the University Writing Lab
>on coordination of tutor volunteers, and serves as liaison to the College
>of Education.<BR>
><BR>
>SUPPORT: The Department of English has a strong research orientation with
>a commitment to quality instruction. New faculty are eligible for reduced
>teaching load in two semesters before tenure review to give them more
>research time. Research and travel support is available. &nbsp;For further
>information, see the department's WWW site:
>http://www.wsu.edu/~english/<BR>
><BR>
>UNIVERSITY: Washington State University is a land grant Research I
>University, with an enrollment of 17,000 students on the Pullman campus.
>Seven colleges offer doctoral degrees in 44 disciplines, and master's and
>bachelor's degrees in 55 areas of study.<BR>
><BR>
>APPLICATION PROCEDURE: Send letter of application, <I>curriculum
>vitae</I>, three letters of reference or dossier (one letter should
>address the candidate's secondary teaching record), and sample of
>scholarly writing to <B>Chair, English Education Search Committee,
>Department of English, Washington State University, Pullman, WA
>99164-5020. </B>Applications must include all of the items listed above in
>order for candidates to be considered. Faxed applications will be
>accepted. &nbsp;WSU is an equal-opportunity/affirmative action educator
>and employer. Members of minority groups, women, Vietnam-era veterans,
>disabled persons, and those between the ages of 40 and 70 are encouraged
>to apply. <BR>
><BR>
></BODY>
></HTML>
>
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Carol--I agree with you, but this writing did begin in the English Dept.,
so I think we will have to slowly work toward making it a more openly
campus wide center.  Students with projects in other disciplines already
use it, but so far the money, staff and support for it have come only from
English.  Unfortunate.  I guess if we're going to make it truly
campus-wide in appeal, we should be looking to other departments to help
with the staffing as well as the funding, right?
janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Tue, 19 Jan 1999, Carol Haviland wrote:
 
> Janice:  The most important suggestion I want to make is that you begin as
> a cross-disciplinary WAC writing center, not just a space for students in
> English/composition or basic writing.   Once you begin as a closeted
> category, you will have difficulty changing your position, but if you begin
> as a broad spectrum writing space, one that sees
> talking/reading/writing/revising/collaborating as natural elements all
> writers engage in, you create a space people want to occupy rather than
> work to be delivered from.
>
>
> At 09:04 PM 1/18/99 -0500, you wrote:
> >During the coming semester, I will be proposing changes for our Writing
> >Center.  At present it functions pretty minimally, but we (another
> >colleague will be helping me with the technical end of things) would like
> >to see this place grow into a university writing center.  We are looking
> >at staffing, equipment, tutor training, and so on.  What I would like to
> >ask is advice or suggestions that anyone has about what sorts of things we
> >absolutely must take into consideration, as well as what things we should
> >absolutely not do.  Thanks in advance for whatever ideas you have to
> >offer.
> >
> >Janice Chernekoff
> >
> >Janice Chernekoff
> >English Department
> >Lytle Hall 104B
> >Kutztown University
> >Kutztown, PA  19530
> >(610) 683-4336
> >Cherneko@kutztown.edu
> >
> >
>
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How do we let departments know that advertising for untenured jobs with
huge responsibilities only publicizes their failures to take care of their
responsibilities?  WPA can do very little to change the minds of the
clueless, but we should send a message to departments that creating
untenured writing program administrator positions is unacceptable and
counterproductive.  Letters to hiring committees who advertise for such
positions might be useful, if written by someone with more tact than moi.
 
Or is my reaction just a knee jerk response to the deprofessionalization
of the humanities that began with our acceptance of the fact that the
majority of composition teaching is done by the untenured?  Perhaps
we have to take some responsibility for managing a system that treats the
rank and file as temps, and it may be mere self-interest to object when
the same market mentality is applied to our own management positions.
 
The MLA Convention presented many such moments for self-examination,
including when one of the leading advocates of combining part-time jobs
into full-time positions referred to teaching comp as "a god-damned job
grading stacks of semi-literate papers" or when the President opened her
address by welcoming all of us who worked in "literature" and then called
for "us" to send our graduates out to work beyond English departments,
thereby reducing who we are in ways that made it impossible to reimagine
what we do.
 
The hour grows late, most of the folks who are supposed to work here left
long ago or never bothered to show up, and perhaps it is time for us to
take the party across the street?
 
 
----------------------
Thomas P Miller
tpm@U.Arizona.EDU
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Doug,
I joined the WPA late this past summer (at least I thought I did) and
also have not received notification or journal issues. Could you let me
know if you have record of this and could I also get the Fall journal
issue?
 
Thanks.
 
 
Nancy Reichert
Montgomery College
Conroe, TX
 
 Doug:  I joined the WPA early in the Fall and have yet to receive any
> notification or journal issues.  Might I get the issue I missed from
the
> Fall?  Also, I received your check, but not the other, so if his
doesn't
> come today, I'll use yours and let you know.  Otherwise, I'll tear
yours
> up, ok?
>
> Best,
> Mary Hocks
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Subject:      Re: WPA Research Grants reminder
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i joined -- again -- too and haven't heard shit. i've written doug hesse
several times to no avail.  let me know what you find out.
 
other than complaining about my shitty life -- how the hell are you?  take
good care and know i'm hanging on till march and will look forward to
seeing your smiling face so very much.
 
s.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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>How do we let departments know that advertising for untenured jobs with
>huge responsibilities only publicizes their failures to take care of their
>responsibilities?  WPA can do very little to change the minds of the
>clueless, but we should send a message to departments that creating
>untenured writing program administrator positions is unacceptable and
>counterproductive.  Letters to hiring committees who advertise for such
>positions might be useful, if written by someone with more tact than moi.
>
 
Hi, Tom.
        I think you've just done it.
                                Diana
 
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
 
Diana George
Department of Humanities
Michigan Technological University
1400 Townsend Dr.
Houghton, MI 49931
 
906-487-2016  http://www.hu.mtu.edu/~dgeorge
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Patience, Susan.
The executive council is trying to create a more responsive system.  It's
just worth remembering that all people working for the wpa are volunteering
their time as a contribution to the profession (or maybe trying to chalk up
brownie points for the hereafter).
irv
 
 
 
 
 
 
SUSAN TAYLOR <taylors@NEVADA.EDU> on 01/20/99 09:36:02 AM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: WPA Research Grants reminder
 
 
 
 
 
 
 
 
 
i joined -- again -- too and haven't heard shit. i've written doug hesse
several times to no avail.  let me know what you find out.
 
other than complaining about my shitty life -- how the hell are you?  take
good care and know i'm hanging on till march and will look forward to
seeing your smiling face so very much.
 
s.
 
___________________________________________________________________________
__
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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I appreciate Tom Miller's post--both for its message and for its sense
of exasperation. In response to Diana, I'd say, No, Tom's message
doesn't quite do the trick, addressed as it is to WPA-L subscribers.
He's right: the WPA should fire off an official letter to the chairs of
advertising departments and to the deans of the departments' divisions,
letting them know what the stance of the organization is. Chances are,
the WPAs have already tried to send the message, but to no avail. A
letter from the professional organization might help.
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Well of course we on WPA-L know this already, and we are often
simply the messengers. Roger just suggested to me that perhaps we
should prepare a form letter from WPA that we send to deans and
dept. heads when such an ad for an untenured WPA appears.
 
dan royer
 
-----Original Message-----
From: Diana George <dgeorge@MTU.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Wednesday, January 20, 1999 10:44 AM
Subject: Re: nontenured WPAs--dealing with the clueless
 
 
>>How do we let departments know that advertising for untenured
jobs with
>>huge responsibilities only publicizes their failures to take
care of their
>>responsibilities?  WPA can do very little to change the minds
of the
>>clueless, but we should send a message to departments that
creating
>>untenured writing program administrator positions is
unacceptable and
>>counterproductive.  Letters to hiring committees who advertise
for such
>>positions might be useful, if written by someone with more tact
than moi.
>>
>
>Hi, Tom.
>        I think you've just done it.
>                                Diana
>
>
>^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
>
>Diana George
>Department of Humanities
>Michigan Technological University
>1400 Townsend Dr.
>Houghton, MI 49931
>
>906-487-2016  http://www.hu.mtu.edu/~dgeorge
>
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I got the message from Duane about my horrendous mistake.  I told him I
apologize, deeply, importantly, and sincerely.  Now I apologize to the
entire list.
 
S. Taylor, the goof extraordinare.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
 
On Wed, 20 Jan 1999, Irvin Peckham wrote:
 
> Patience, Susan.
> The executive council is trying to create a more responsive system.  It's
> just worth remembering that all people working for the wpa are volunteering
> their time as a contribution to the profession (or maybe trying to chalk up
> brownie points for the hereafter).
> irv
>
>
>
>
>
>
> SUSAN TAYLOR <taylors@NEVADA.EDU> on 01/20/99 09:36:02 AM
>
> Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>
>
>
>  To:      WPA-L@ASUVM.INRE.ASU.EDU
>
>  cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
>
>
>
>  Subject: Re: WPA Research Grants reminder
>
>
>
>
>
>
>
>
>
> i joined -- again -- too and haven't heard shit. i've written doug hesse
> several times to no avail.  let me know what you find out.
>
> other than complaining about my shitty life -- how the hell are you?  take
> good care and know i'm hanging on till march and will look forward to
> seeing your smiling face so very much.
>
> s.
>
> ___________________________________________________________________________
> __
>
> Susan L. Taylor                         University of Nevada Las Vegas
> Writing Program Administrator           4505 Maryland Parkway
> Phone: (702) 895-4186                   PO Box 455011
> Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
>
>      "When I dare to be powerful - to use my strength in the service of
>       my vision, then it becomes less and less important, whether I am
>       afraid." -----  Audre Lorde
>
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From:         John Ramage <john.ramage@ASU.EDU>
Subject:      Re: WPA Research Grants reminder
MIME-version: 1.0
Content-type: text/plain;       charset="iso-8859-1"
 
Ahh, Susan, a human moment in the midst of a much too serious morning.  I
laughed out loud, said "Amen, sister" and went back to my memo about course
equivalencies unsullied by the experience.  Cheers, j
 
                -----Original Message-----
                From:   SUSAN TAYLOR [mailto:taylors@NEVADA.EDU]
                Sent:   Wednesday, January 20, 1999 9:22 AM
                To:     WPA-L@ASUVM.INRE.ASU.EDU
                Subject:        Re: WPA Research Grants reminder
 
                I got the message from Duane about my horrendous mistake.  I
told him I
                apologize, deeply, importantly, and sincerely.  Now I
apologize to the
                entire list.
 
                S. Taylor, the goof extraordinare.
 
 
____________________________________________________________________________
_
 
                Susan L. Taylor                         University of Nevada
Las Vegas
                Writing Program Administrator           4505 Maryland
Parkway
                Phone: (702) 895-4186                   PO Box 455011
                Fax: (702) 895-4801                     Las Vegas, NV
89154-5011
 
                     "When I dare to be powerful - to use my strength in the
service of
                      my vision, then it becomes less and less important,
whether I am
                      afraid." -----  Audre Lorde
 
                On Wed, 20 Jan 1999, Irvin Peckham wrote:
 
                > Patience, Susan.
                > The executive council is trying to create a more
responsive system.  It's
                > just worth remembering that all people working for the wpa
are volunteering
                > their time as a contribution to the profession (or maybe
trying to chalk up
                > brownie points for the hereafter).
                > irv
                >
                >
                >
                >
                >
                >
                > SUSAN TAYLOR <taylors@NEVADA.EDU> on 01/20/99 09:36:02 AM
                >
                > Please respond to Writing Program Administration
<WPA-L@ASUVM.INRE.ASU.EDU>
                >
                >
                >
                >  To:      WPA-L@ASUVM.INRE.ASU.EDU
                >
                >  cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
                >
                >
                >
                >  Subject: Re: WPA Research Grants reminder
                >
                >
                >
                >
                >
                >
                >
                >
                >
                > i joined -- again -- too and haven't heard shit. i've
written doug hesse
                > several times to no avail.  let me know what you find out.
                >
                > other than complaining about my shitty life -- how the
hell are you?  take
                > good care and know i'm hanging on till march and will look
forward to
                > seeing your smiling face so very much.
                >
                > s.
                >
                >
___________________________________________________________________________
                > __
                >
                > Susan L. Taylor                         University of
Nevada Las Vegas
                > Writing Program Administrator           4505 Maryland
Parkway
                > Phone: (702) 895-4186                   PO Box 455011
                > Fax: (702) 895-4801                     Las Vegas, NV
89154-5011
                >
                >      "When I dare to be powerful - to use my strength in
the service of
                >       my vision, then it becomes less and less important,
whether I am
                >       afraid." -----  Audre Lorde
                >
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Yes, me too.
Terrel Ratchford
University of Arizona
 
On Wed, 20 Jan 1999, Nancy Reichert wrote:
 
> Doug,
> I joined the WPA late this past summer (at least I thought I did) and
> also have not received notification or journal issues. Could you let me
> know if you have record of this and could I also get the Fall journal
> issue?
>
> Thanks.
>
>
> Nancy Reichert
> Montgomery College
> Conroe, TX
>
>  Doug:  I joined the WPA early in the Fall and have yet to receive any
> > notification or journal issues.  Might I get the issue I missed from
> the
> > Fall?  Also, I received your check, but not the other, so if his
> doesn't
> > come today, I'll use yours and let you know.  Otherwise, I'll tear
> yours
> > up, ok?
> >
> > Best,
> > Mary Hocks
>
 
Terrel Ratchford
***e-mail address: ratchfot@u.arizona.edu***
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Roger Gilles wrote:
 
>I appreciate Tom Miller's post--both for its message and for its sense
>of exasperation. In response to Diana, I'd say, No, Tom's message
>doesn't quite do the trick, addressed as it is to WPA-L subscribers.
>He's right: the WPA should fire off an official letter to the chairs of
>advertising departments and to the deans of the departments' divisions,
>letting them know what the stance of the organization is. Chances are,
>the WPAs have already tried to send the message, but to no avail. A
>letter from the professional organization might help.
 
A larger issue: should WPA, the organization, have a dedicated "rhetorical"
arm, funded by higher dues, to address such issues in creative ways? For
instance, the Chief Rhetor (maybe Dennis Baron, if we could afford him?)
might monitor the MLA Job Information List and the Chronicle, then send out
a semi-form letter to every job search that seeks to hire badly. The kinds
of things authorized for the Chief Rhetor to do could be decided by the
board, some on a continuing basis (like this one). Having such a role
institutionalized might let us actually have some role in public debates
rather than just solving all the problems in the ether here on WPA-L. Heck,
the CR might even get to be on Nightline sometimes.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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:-)
I thought that might be a little too personal for the list
irv
 
********************************************
Irvin Peckham, Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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>i joined -- again -- too and haven't heard shit. i've written doug
hesse
 
>several times to no avail.  let me know what you find out.
 
 
I'm very sorry these issues keep coming up and have initiated very
concrete steps (as are detailed below) to address them.  I do believe,
however, that I've responded to queries as people raise them, both
individually and to the whole.  My October 6, 1998 posting to the
listerv, for example, entitled "subscription and membership queries"
explained as fully as I could the situation. (I can resend it or you
can find that posting on the web archives.)  For the immediate
situation, I can say that, according to a message I received yesterday
from Marguerite Helmers, the fall issue of the WPA journal (which she
co-edits) has not yet been mailed.  She expects to mail it in the next
two weeks.
 
 
Below I am reproducing salient snippets of a long message I sent to
members of the Executive Committee regarding membership concerns.
Ellipses show where I cut out things that are of concern only to the
EC.
 
 
I hope you will agree that the approach below will improve the
organization's quality so that the $30 annual dues will more readily
seem the extraodinary investment that I think it is.
 
 
Please share with me further suggestions that you have.  In the
meantime, here's what I have planned.
 
 
Doug
 
 
--cuttings from email to EC follow below:
 
 
 
<fontfamily><param>Geneva</param><bigger>Dear WPA Executive Committee,
 
 
I'm writing with news and with some plans that I have to address
concerns and opportunities within WPA.  Let me start with concerns.
 
 
My biggest priority this year will be to make our members feel like WPA
is a good investment of their money, time, and professional energy.  At
recent EC meetings, we have discussed several ongoing concerns
expressed by members, and I have received probably 40 or 50 contacts
from individuals who have questions/complaints.  I believe we all share
the perception that if we do not address these concerns effectively,
the organization will decline.  The primary concern is that people
don't know about their membership status because a long time passes
between mailings to them or a check they have sent in is not cashed in
a timely fashion.  As a result of this primary concern, members have
doubts about the "value" of the membership in the organization.
 
 
There are some things that we can immediately do to address this
situation.
 
 
1.  I would like to re-inaugurate a 4-6-page "President's Newsletter,"
that will be sent out four times a year:  in early February (with news
about the CCCC breakfast, a Call for Papers for the Summer
Conference/Workshop, a report on MLA sessions a Call for Papers for MLA
sessions, election results, and other news);  in May (with news about
EC actions at the 4C's meeting, announcements about research grant
winners, announcements about the summer conference, and other news); in
September (with a report on the summer workshop, a report on EC actions
at the summer meetings, a call for papers for research grants, and
other news); and in December (with news about WPA events at MLA,
including a party, calls for papers/grant proposals, and other news).
The September mailing can be combined with the membership renewal
process.  We may wish to review our election procedures to see if
ballots/information can be combined with one of these mailings.
Between this newsletter and the journal, members will receive at least
six formal mailings from the organization each year, distributed in a
fashion that will mean there are no long lapses between contacts.  I am
currently preparing the first of these newsletters.
 
 
. . .
 
 
2.  I will meet with Bob Johnson to see what he and the organization
need to do to make sure that membership contacts are handled in a
timely fashion.  (We had scheduled to meet in late November, but I had
to cancel at the last minute to represent my department at an emergency
meeting.)  WPA is at something of an awkward size.  Unlike CCCC, MLA,
or even AWP, we do not have an executive director, with attendant
staff.  The business affairs and correspondence of an organization that
functions as a small "club" of 100-200 members can perhaps be run
adequately by a fulltime professor with no staff.  An organization much
larger has the financial resources to hire a staff.  I perceive we're
in the middle.  I haven't talked extensively to Bob about this (and
please do chime in, Bob), but I'm guessing that most of the membership
concerns are a function of not having the kind of staff it takes to
make all this work.
 
 
 
. . .
 
 
 I will bring a report on this issue to the 4C's EC meeting in March.
Obviously, I'll need to talk extensively with Bob, who is in the key
position to offer analysis and make recommendations.  I would also like
to invite/appoint David [Schwalm] and Kathleen [Yancey] to join Bob and
me on this venture. . . .
 
 
Two other areas are more long term.
 
 
1.  The main longterm project I would like WPA to sponsor is the
formation of a comprehensive database, available to members only,
on-line, searchable.  Think of every frequently-asked question from
WPA-L:  what is your maximum class size, what percentage of your
courses are taught by adjuncts, how much do TA's make, what is your
teaching load, does the WPA get summer support and how much, etc. etc.
Imagine a concerted effort to get answers to such questions from every
WPA member organization entered into a data base that could then be
searched by institutional type, geographic region, etc.  This,
obviously, is a massive project.  However, I think the very
collaborative process of doing this project, involving lots of members,
would itself strengthen the organization.  And, it would be a clear
membership benefit.
 
 
2. Are there other issues on which we should comment as an
organization?  I don't mean to kick sleeping dogs, but we might at
least be sensitive to a broad range of issues on which position
statements could be useful to the organization.
 
 
 
Now for some news
 
 
1.  I attended the MLA Delegate Assembly meeting in San Francisco, a
pretty boisterous affair that I left after WPA related issues were
done, about 3 1/2 hours into the meeting.  Three resolutions, in
particular, I thought were of direct concern to WPAs.  I spoke to the
group on each of them, articulating further the positions we had sent
the MLA in our letter last November.  (All Delegates had received a
copy of our letter.)  Motion 1998-2 was to "censure any department
which relies on part-time or adjunct faculty for more than 50% of its
credit hours taught and/or provides no benefits to non-full-time
faculty.  This censure will exclude these departments from all MLA
services, including the MLA Job Information List."  The motion was
narrowly defeated, about 80-70.  If passed the motion would have had
serious consequences for programs with teaching assistants; further, it
did not take into account local situations, something we had pointed
out in our letter.  Motion 1998-8 was that the "MLA draft a model
bill-the Access to Teachers Act-that would require associate colleges
and BA and PhD-granting institutions to restrict teaching by part-time
faculty and graduate students in accordance with minimum standards
recommended by the MLA Delegate Assembly."  This notion passed
narrowly.  I raised the concern that the MLA had not yet defined
minimum standards and that there were problems about the ones that had
been proposed.  The Delegate Assembly Organizing Committee had
previously tabled discussion of the minimal standards that Phyllis
Franklin had proposed.  Motion 1998-9 also proposed model legislation
that, in part, "would require that associate colleges and BA-and
PhD-granting institutions require all first-year English and foreign
language students to take at least two of their language, literature,
or writing courses in sections of not more than eighteen students, each
of these sections to be led by a full-time faculty member."  This
motion was defeated overwhelmingly, with many speakers pointing out all
sorts of unintended consequences of the action.
 
 
. . .
 
 
2.  Chris Farris and I discussed a CFP for the 1999 MLA; she needed to
have copy for the MLA Newsletter by January 4.  We agreed on at least
one session entitled "Who Should Teach Writing Courses?" and the CFP
will appear, with proposals due in March.
 
 
. . . .
 
 
3.  I am in the process of securing plenary speakers for the Summer
Conference at Purdue.  Wendy Bishop has  said "yes," Chuck Schuster has
said yes, and Carol Schneider (president of the American Association of
Colleges and Universities (AAC&U) has said that either she or her Vice
President will speak.  [Two other speakers have been contacted.]
 
 
. . .
 
 
 
2.  Thanks to the heroic efforts of Mary Hocks and Irv Peckham, we've
secured space for the breakfast on Thursday morning of the conference.
It will be pricey, at $20, but I'm convinced there were no better
options.  I have contacted [publishers] to see if they would be willing
to subsidize some number of graduate students. . . .
 
 
. . . .
 
 
3.  There will be a WPA booth, once again, in the exhibit space.  All
EC members should plan on doing a couple of hours at the table.
Additionally, I suggest we invite some members from the rank and file
to fill in where needed.  Kathleen and I will coordinate this booth
business before the meeting.
 
 
4.  I would like to honor Theresa's fine work as president during the
breakfast and also to recognize Gail [Stygall] and Marty's [Townsend]
contributions.  I'm glad we'll have Theresa's expertise for a couple of
years as Past President, and I'm happy that Marty will be involved in
the workshop.
 
 
. . . .
 
</bigger></fontfamily>
Doug Hesse
 
President, Council of Writing Program Administrators (WPA)
 
 
Professor of English          /     Director of Graduate Studies
 
Illinois State University     /    309-438-3667; fax 309-438-5414
 
Normal IL 61790-4240      /    ddhesse@ilstu.edu
 
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
 
ISU Grad Program page:
 
 
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
 
WPA page:
 
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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>I got the message from Duane about my horrendous mistake.  I told him I
>apologize, deeply, importantly, and sincerely.  Now I apologize to the
>entire list.
 
Susan, I appreciated (and share!!) the passion of your conrern about how we
as an organization should be doing things better.  I took your comments in
that context.
 
I took them, too, in the context last July of  conversations we had about
thorny local issues you've been addressing.  I recall we talked in a sunny
atrium in Tucson, palms and pool outside the window. Seems far from the 14
inches of snow outside my window here.
 
Anyway, keep keeping us and me honest.
 
Best,
 
Doug
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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I'm in full sympathy with Tom Miller's
exasperation, but I wonder if sending a
letter to a chair after a search has
begun is worth the effort: once ads have
appeared, the position has been
developed, defined, affirmative
actioned, and approved at a certain
level, and changing it to make it more
expensive and more risky for the
institution (associate rather than
assistant prof; tenured rather than
untenured) isn't likely to happen. By
the time that department is ready to
hire another WPA, the chair we
"educated" will almost certainly have
returned to the ranks of faculty, and
we've accomplished nothing. It would
seem more useful to send such a letter
to all department chairs early in the
fall, before positions have been
defined--but then WPA would have to do
so on a yearly basis, at considerable
cost.
 
And all that, of course, leads us back
to a question that came up a few years
ago on this list, whether or not WPA
should somehow stigmatize departments or
universities that behave badly where
WPAs are concerned. Here I worry that we
have AAUP's example to look to, and
that's not a comforting sight, either;
the schools under AAUP sanction seem not
to care, one way or another. Sigh.
 
Rich Bullock
 
 
 
 
Rhodes, Keith wrote:
>
> Roger Gilles wrote:
>
> >I appreciate Tom Miller's post--both for its message and for its sense
> >of exasperation. In response to Diana, I'd say, No, Tom's message
> >doesn't quite do the trick, addressed as it is to WPA-L subscribers.
> >He's right: the WPA should fire off an official letter to the chairs of
> >advertising departments and to the deans of the departments' divisions,
> >letting them know what the stance of the organization is. Chances are,
> >the WPAs have already tried to send the message, but to no avail. A
> >letter from the professional organization might help.
>
> A larger issue: should WPA, the organization, have a dedicated "rhetorical"
> arm, funded by higher dues, to address such issues in creative ways? For
> instance, the Chief Rhetor (maybe Dennis Baron, if we could afford him?)
> might monitor the MLA Job Information List and the Chronicle, then send out
> a semi-form letter to every job search that seeks to hire badly. The kinds
> of things authorized for the Chief Rhetor to do could be decided by the
> board, some on a continuing basis (like this one). Having such a role
> institutionalized might let us actually have some role in public debates
> rather than just solving all the problems in the ether here on WPA-L. Heck,
> the CR might even get to be on Nightline sometimes.
>
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Okay, it's time I said something about the issue at hand.
 
Yes, the ad is for my replacement.  Many of you already know I am on
market.  When I submitted my resignation in November (actually earlier but
I'll spare you that explanation except to say that I wanted the
department to have time to replace me with a qualified person) the idea was
to advertise for a senior
person to replace me.  A tenure at-hire senior person.  I made my case and
the department heard me and agreed.  At a retreat held in November, the
prospect of the "clinical" position came up because higher administration
posed it to the chair as an alternative.  The department unanimously voted
it down.  The chair -- and the department as a whole -- has continued to
fight the ad.  They lost -- but not without a valiant fight.  When the
post came to the department yesterday, many senior faculty posted back to
the list and stated their objections.  So many in fact that the position
is now on the agenda for a departmental meeting on Friday.
 
The moral here (if there is one) is that WPA *must* realize that these
decisions are not made exclusively at the departmental level.  I know
many of you realize this already so forgive me if I seem patronizing.
However, from the looks of the posts on the subject, many folks do not
realize that the department hiring is not always responsible for how the
line is funded.  WPA must look beyond assigning blame to a particular
department and realize, as Dr. Miller said so eloquently, that we must
take stronger action than censuring departments, we must do much more and
look at the hiring practices of the entire university system of the
nation.
 
On that note, I'd very much like to make the posts available to the
department on Friday and would like the higher administration to see what
professionals in the field have to say on the subject.  In other words,
please permit me to go public with our private discussion.  Obviously,
higher administration at UNLV is not listening to me, or the chair, or the
department.  We need your help.
 
I'll appreciate hearing from you soon.
 
_____________________________________________________________________________
 
Susan L. Taylor                         University of Nevada Las Vegas
Writing Program Administrator           4505 Maryland Parkway
Phone: (702) 895-4186                   PO Box 455011
Fax: (702) 895-4801                     Las Vegas, NV 89154-5011
 
     "When I dare to be powerful - to use my strength in the service of
      my vision, then it becomes less and less important, whether I am
      afraid." -----  Audre Lorde
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With great respect, I can't help but respond to T. Miller's post and the
subsequent posts re. his post:
 
I think that I am doubly clueless, both directly and by implication:
 
1. I am a non-tenured WPA
2. We are hiring for a non-tenured WPA (since I likely am moving on to other
administrative work)
 
About #1: I can't see that me being a non-tenured WPA has affected my job
performance or my chances for promotion and tenure (either at my first school or
here at my current one). Quite the opposite is true, I would guess: I have been
given the opportunity to help faculty reshape and strengthen curriculum, to work
with faculty college-wide on issues of writing and pedagogy, to discover how
exasperating and exciting academic administrative can be, to work with very
supportive chairs. All the while I've published, taught interesting courses, and
the like.
 
Of course, maybe I am so clueless that I can't see how clueless that I am.
 
About #2:  I have no problem that we are hiring for a Junior Prof. who will
serve as WPA here, knowing that the right candidate will have the opportunity to
help faculty reshape and strengthen curriculum, to work with faculty
college-wide on issues of writing and pedagogy, to discover how exasperating and
exciting academic administrative can be, to work with a very supportive chair
and senior academic officers.
 
Of course, maybe I am so clueless that I can't see how clueless that I am in
supporting such a clueless move.
 
 
I must wonder, finally, if there is a fundamental difference between working at
a small college (be it state or private--since my first position was at a small,
regional state campus) and a large one. I wonder if the size of the large
schools (and hence Eng. Depts.) finally leads to the deprofessonialization and
depersonalization about which so many rightly complain.
 
Finally, I wonder if one should not too quickly make totalizing claims.
 
 
Brad Stull
 
 
 
 
 
In message <Pine.HPX.4.02.9901200751180.13834-100000@pavo.U.Arizona.EDU> Writing
Program Administration writes:
> How do we let departments know that advertising for untenured jobs with
> huge responsibilities only publicizes their failures to take care of their
> responsibilities?  WPA can do very little to change the minds of the
> clueless, but we should send a message to departments that creating
> untenured writing program administrator positions is unacceptable and
> counterproductive.  Letters to hiring committees who advertise for such
> positions might be useful, if written by someone with more tact than moi.
>
> Or is my reaction just a knee jerk response to the deprofessionalization
> of the humanities that began with our acceptance of the fact that the
> majority of composition teaching is done by the untenured?  Perhaps
> we have to take some responsibility for managing a system that treats the
> rank and file as temps, and it may be mere self-interest to object when
> the same market mentality is applied to our own management positions.
>
> The MLA Convention presented many such moments for self-examination,
> including when one of the leading advocates of combining part-time jobs
> into full-time positions referred to teaching comp as "a god-damned job
> grading stacks of semi-literate papers" or when the President opened her
> address by welcoming all of us who worked in "literature" and then called
> for "us" to send our graduates out to work beyond English departments,
> thereby reducing who we are in ways that made it impossible to reimagine
> what we do.
>
> The hour grows late, most of the folks who are supposed to work here left
> long ago or never bothered to show up, and perhaps it is time for us to
> take the party across the street?
>
>
> ----------------------
> Thomas P Miller
> tpm@U.Arizona.EDU
 
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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Folks--
 
I've been thinking about this one ever since I read Leon's post
yesterday.  It was difficult to refrain from a quick reply.  Still, the
more I think, the more I think something needs to be said.
 
My first response was to personalize.  What would it take me to give up
my secure, tenured position to apply for this job? (Assuming of course, I
might have the right qualifications for the position.)  Since they won't
offer tenure, I guess UNLV would have to put together the right kind of
financial package to interest me.  I'm crass enough to admit publicly
that I'd want the equivalent of a Head Coach's contract--5 years with
yearly extension options and a minimum six figures.  That way if I
managed to somehow offend some Dept. Chair, Dean, President or other
admin type at whose pleasure I served, UNLV would have to pay off my
contract and give me some financial security while I looked for other
work.
 
So, I now wonder aloud.  Since most of the people in the country who
actually have the qualifications UNLV is looking for are on the list, how
many of you are tempted to apply?  How many would give up tenure and
security to be a non-tenure track Clinical Associate Professor?  Or, what
would it take to make you consider it?
 
The truly dark side of all of this is that no one who is actually
qualified may bother to apply.  UNLV might then end up hiring from the
pool they have, simply deeming the hire qualified by the mere fact of
having been hired.
 
Beyond the issue of "who would want the job," is the other thorny issue
of institutional clout and culture, but this post is getting too long so
I'll save that for another time.
 
Barry Maid
bmmaid@ualr.edu
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Brad,
If you're clueless, it's only in your reading of the UNLV ad.
 
>1. I am a non-tenured WPA
 
But not a non-tenurable one.  The UNLV ad called for an advanced-rank but
non-tenure-track position.
 
>2. We are hiring for a non-tenured WPA (since I likely am moving on to other
>administrative work)
 
That's a whole separate issue.  My own sense is that in some places, hiring
a WPA at the Asst Prof level, untenured but tenurable, is fine.  But in
some other places, it's an invitation to disaster, and not just for the
individual.  In some places, composition is held in such disregard, or even
open hostility, that the WPA sorely needs the status and clout that
advanced rank bring and the insulation provided by tenure.
 
Bill
 
Bill Condon
Director, WSU Writing Programs
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Bill:
 
Actually, I wasn't aware that TM's post was directed to the UNLV ad (which does
strike me as problematic). I was responding to his use of "nontenured" and
"untenured".
 
Your post is quite reasonable, not surprisingly.
 
However, I may well be clueless about many things.
 
Brad
 
 
 
               _______________________________________________
 
 
                                Rivier College
               A Catholic, Liberal Education for Social Justice
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I'm not sure what the politics/sociology of the position is like,
but the position title-- "clinical"-- is certainly chilling.  Sounds
like you might have to perform some sort of dentistry as well as
direct a program.  Anyway, we just went through a similar mess with
senior administrators messing with our job ad-- describing a three
year position as a one-year, renewable up to three.  Tried telling
them that they're not the same thing, but decision was made for us.
 
Richard Jenseth
St. Lawrence University
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Doug and others,
 
Since WPA spends about 10% of its energy on the problems of wpa's in
smaller liberal arts schools, does this mean we only have to pay
$3.00?  Since we're discussing changes in the way the organization
does its business, just thought I'd ask.
 
Yours in (somewhat) good natured kidding,
 
Richard Jenseth
St. Lawrence University
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Yes, the more faculty and depts. you can get involved and
invested, the better (though, as much as possible, on your
terms).  What has worked for us is the notion that a WC is
not a place but an activity-- something that people (faculty,
tutors, students, director) DO.  Where they do it varies.  For
us it now means that we have WC satellites or "branches":
a Sociology WC (tutors from Sociology, trained and paid by the
WC); a Spanish WC, a Creative Writing project with English.  We
also have WC tutors living in the FY residence halls-- we call
them "mentors."  They are paid to attend the FY course and
tutor in the residence (sicne students in one of our FY courses
all live in a common residence).  We also WC tutors in two computer
classrooms, where students do their work at night.  All of this
adds up to a writing center-- 60-70 tutors working in various sites
across the campus.  It helps the WC be seen as more than an
adjunct to the English dept, and it suggests a WC that is up
to much more than simply a remedial repair shop.
 
Richard Jenseth
St. Lawrecnce University
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Barry's post reminds me of a job posting last year for a WPA position at a
well known, respected, etc. institution that was an administrative,
non-tenured position. A rep from the school came to the Writing Center
session at the C's and asked one of us why they received no response from
people like us--experienced, qualified, etc. The response: who wants to
give up either a tenured job? or even a non-tenurable job where you know
the community and the context for even a prestigious appointment with no
security? The ad was re-posted this year--administrative WITH tenure.
 
When I was president of the National Writing Centers Assn. I (probably
foolishly) called the people in charge of searches for directors that were
one year renewable, half-time, administrative but no tenure and asked why.
The responses, as Susan pointed out, were  related to budget, but within
that--and this came from the WPA's also--was a total lack of understanding
what a writing center director does, and in some cases, a denigration of
the "grammar fixer." One chair tried to convince me that a person on a
three year contract has more security than a tenured professor. Uh-huh. Two
of the thirteen people I called actually asked for more information; one
changed the ad to include possibility of tenure.
 
While budgets and administrators have more power than we would like (as at
UNLV), we have a lot of educating to do within departments as well as
outside of them. I just don't know effective way(s) to do it.
 
joan
 
At 12:47 PM 1/20/99 -0600, you wrote:
>Folks--
>
>I've been thinking about this one ever since I read Leon's post
>yesterday.  It was difficult to refrain from a quick reply.  Still, the
>more I think, the more I think something needs to be said.
>
>My first response was to personalize.  What would it take me to give up
>my secure, tenured position to apply for this job? (Assuming of course, I
>might have the right qualifications for the position.)  Since they won't
>offer tenure, I guess UNLV would have to put together the right kind of
>financial package to interest me.  I'm crass enough to admit publicly
>that I'd want the equivalent of a Head Coach's contract--5 years with
>yearly extension options and a minimum six figures.  That way if I
>managed to somehow offend some Dept. Chair, Dean, President or other
>admin type at whose pleasure I served, UNLV would have to pay off my
>contract and give me some financial security while I looked for other
>work.
>
>So, I now wonder aloud.  Since most of the people in the country who
>actually have the qualifications UNLV is looking for are on the list, how
>many of you are tempted to apply?  How many would give up tenure and
>security to be a non-tenure track Clinical Associate Professor?  Or, what
>would it take to make you consider it?
>
>The truly dark side of all of this is that no one who is actually
>qualified may bother to apply.  UNLV might then end up hiring from the
>pool they have, simply deeming the hire qualified by the mere fact of
>having been hired.
>
>Beyond the issue of "who would want the job," is the other thorny issue
>of institutional clout and culture, but this post is getting too long so
>I'll save that for another time.
>
>Barry Maid
>bmmaid@ualr.edu
>
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As this discussion has unfolded, I see even more reason to have an openly
rhetorical branch of WPA. The issues aren't easy. Wisdom needs to be
collected to avoid the obvious mistakes. It's a large educational
initiative. We don't know the best thing to do. But whenever we see similar
problems happening over and over again for identifiable reasons, there seems
some possibility of effective, prepared intervention.
 
Meanwhile, the clock is ticking at UNLV.
 
Joan Mullin wrote:
 
>While budgets and administrators have more power than we would like (as at
>UNLV), we have a lot of educating to do within departments as well as
>outside of them. I just don't know effective way(s) to do it.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
=========================================================================
Date:         Wed, 20 Jan 1999 14:19:14 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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>However, I may well be clueless about many things.
 
So may we all, Brad, so may we all.
Bill
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Richard--
 
Your writing center sounds a lot like ours.  I like to think of our branching
out as part writing across the curriculum, part walking across campus.
 
We have tutors in the American Indian Institute, Disability Resources for
Students, the computing center, the Engineering department, and in three
residence halls (in conjunction with the FYE program here).  We collaborate
differently with each entity (sometimes shared space, or money, or both) but
the goal is always the same: to assist more students, effectively and
efficiently.
 
I'll be talking about this de-centering of the writing center in Charleston
next month.  My first conference presentation...
 
...don't tell anybody.  :-)
 
Kate
 
_________________________________________________________________________
Kate Mohler                                  phone: (602) 965-4272
Writing Center Coordinator                   fax: (602) 727-6475
Arizona State University                     e-mail: kate.mohler@asu.edu
Division of Undergraduate Academic Services
P.O. Box 873801
Tempe, AZ 85287-3801
_________________________________________________________________________
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If the hiring of thousands of non-tenured and often poorly paid instructors to
teach writing has become a concern for many in higher ed., then certainly the
hiring of non-tenure-track WPAs ought to be a concern for the WPA as an
organization.  There are always exceptions:  exceptional people doing wonderful
jobs, without tenure or hope thereof.  And exceptional non-tenure-track
positions with much support, contracts, etc., for such exceptional people. We
should applaud these folks and work for their improved conditions.
 
At the same time, the WPA is recognizing the great complexity of most WPA
positions, at small or large schools. Grad. courses and programs are developing
(e.g., at Purdue) to support entry into such professional positions. Shouldn't
the WPA look upon this kind of position and work as deserving the respect that
its usual credentials (whether earned by degree or by years of experience)
deserve? Or should we give in to some administrations' social Darwinist views
that if there's a pool of willing applicants for exploitative positions, we
should hire them?
 
Fifteen years ago, one of the few good opinions of our then-dean was that the
WPA of the Composition Program should be tenured. He recognized that being a WPA
is almost always a politically demanding job and that one's effectiveness can be
compromised by fear and insecurity--unless the position is trivialized into
course scheduling and paper-pushing (and God knows, that can be plenty political
as well).
 
 
 
 
 
 
 
 
 
 
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Yes, staffing, funding, and also philosophy and governance--it will enrich
your work with writing and the campus' interdisciplinary possibilities.
I'll be interested in hearing how it goes.  Carol
At 08:12 AM 1/20/99 -0500, you wrote:
>Carol--I agree with you, but this writing did begin in the English Dept.,
>so I think we will have to slowly work toward making it a more openly
>campus wide center.  Students with projects in other disciplines already
>use it, but so far the money, staff and support for it have come only from
>English.  Unfortunate.  I guess if we're going to make it truly
>campus-wide in appeal, we should be looking to other departments to help
>with the staffing as well as the funding, right?
>janice
>
>Janice Chernekoff
>English Department
>Lytle Hall 104B
>Kutztown University
>Kutztown, PA  19530
>(610) 683-4336
>Cherneko@kutztown.edu
>
>On Tue, 19 Jan 1999, Carol Haviland wrote:
>
>> Janice:  The most important suggestion I want to make is that you begin as
>> a cross-disciplinary WAC writing center, not just a space for students in
>> English/composition or basic writing.   Once you begin as a closeted
>> category, you will have difficulty changing your position, but if you begin
>> as a broad spectrum writing space, one that sees
>> talking/reading/writing/revising/collaborating as natural elements all
>> writers engage in, you create a space people want to occupy rather than
>> work to be delivered from.
>>
>>
>> At 09:04 PM 1/18/99 -0500, you wrote:
>> >During the coming semester, I will be proposing changes for our Writing
>> >Center.  At present it functions pretty minimally, but we (another
>> >colleague will be helping me with the technical end of things) would like
>> >to see this place grow into a university writing center.  We are looking
>> >at staffing, equipment, tutor training, and so on.  What I would like to
>> >ask is advice or suggestions that anyone has about what sorts of things we
>> >absolutely must take into consideration, as well as what things we should
>> >absolutely not do.  Thanks in advance for whatever ideas you have to
>> >offer.
>> >
>> >Janice Chernekoff
>> >
>> >Janice Chernekoff
>> >English Department
>> >Lytle Hall 104B
>> >Kutztown University
>> >Kutztown, PA  19530
>> >(610) 683-4336
>> >Cherneko@kutztown.edu
>> >
>> >
>>
>
>
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Subject:      POSITIONS (4): English -- Montgomey College (Maryland)
X-To:         Professional Writing & Language <PURTOPOI@VM.CC.PURDUE.EDU>,
              NCTE College Talk <college-talk@serv1.ncte.org>,
              Colloquium for Writing Assessment <cwa-l@more.net>,
              Community College Discussions <COMMCOLL@LSV.UKY.EDU>,
              Basic Writing Pedagogy/13-14 <cbw-l@tc.umn.edu>
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           PLEASE PASS ON TO THOSE WHO MIGHT BE INTERESTED
 
        Montgomery College is Maryland's oldest and largest community
college with three campuses located in suburban Washington, DC and with a
credit student enrollment of over 21,000.  Montgomery College is creating
four new English positions at its Rockville Campus starting August 23,
1999.  The four positions are described in detail at the college's website
<http://www.mc.cc.md.us/employment/describe.html#engrv>.
 
        Salary range will be $32,100 to $48,350 per annum, commensurate
with experience. The College offers excellent benefits. Applications for
these positions can be obtained by calling our 24-hour job-line at
301-279-5374 or by coming to the:
 
                     Office of Human Resources
                     Montgomery College
                     900 Hungerford Drive, Suite 130
                     Rockville, Maryland 20850.
 
        Review of applications will begin February 26, 1999.  Montgomery
College is an EO/AA/Title IX employer.
--------------------------------------------------------------------------
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We fight this in legal writing programs as well.  Many directors are tenure-track,
but many are still in administrative staff positions.  Some schools still have
doctrinal faculty (the newest hire) as the LRW director.
 
The Association of Legal Writing Directors sends an annual letter to deans offering
our services to review programs.  The legal writing committee of the ABA section on
legal education wrote, and the section board (controlled by deans) adopted and the
ABA published a "Sourcebook" on LRW Programs which is very useful for educating
educable colleagues.  (I need not tell this list that not all of our colleauges are
educable on such matters.)
 
The Legal Writing Institute (the broader based organization - open to anyone) does
a biennial survey.  This survey data collects things about status of directors and
lrw instructors and is again useful for education.
 
BTW, the positions ALWD takes are regularly the matter of some controversy within
the LRW Directors' community - we don't all agree on the best models and on
tactics.  But, in general, most of us do agree and most of us involved nationally
agree so we can take positions on things.
 
To paraphrase Frederick Douglass (I believe it was him):  "Power never yielded
anything without a demand, and never will."
 
So always look for the union label . . . .   :)
 
Cheers,
Steve
 
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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Write Environment, Inc., is preparing the next revision of its award winning
software for teaching writing at all grade levels.  As a result, I am
looking for teachers who would be willing to take a look at the software and
suggest (a) revisions and (b) additional features.  I am also looking for
teachers who would be willing to participate in our beta testing program for
the new version.
 
To acquire our software for review, go to http://www.writeenvironment.com
<http://www.writeenvironment.com>  and download the 60-day trial version.
Try it out and send all suggestions to forrest_we@msn.com
<mailto:forrest_we@msn.com> .
 
I am particularly interested in your suggestions about the prompts used for
your grade level.  I have these prompts reviewed by teachers for each
successive version.  I would like them to have wide review for this next
release.
 
Each teacher who conducts a review will receive a licensed copy of the
current version and a licensed copy of the next version for personal and
professional use.  If you participate in the beta testing program, your
school will receive a license to use the software on any computer in your
building (with appropriate adjustments for schools that are not contained
within a single building).
 
The hardware and operating system requirements are as follows:
 
An Intel (or compatible) based PC running Windows 3.11, Windows 95, Windows
98, or Windows NT
8 MB of memory for Windows 3.11, 16 MB of memory for Windows 95 or 98, 24 MB
of memory for Windows NT
At least VGA video
 
Forrest Houlette
President
Write Environment, Inc.
888-410-8220
Forrest_we@msn.com <mailto:Forrest_we@msn.com>
www.writeenvironment.com <http://www.writeenvironment.com>
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Just one article, huh?  And for non-specialists, possibly even hostile
ones?  Maybe the old Hairston piece "The Winds of Change"?  It lays out a
map of "the field" in ways that open the door to other reading.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Fri, 15 Jan 1999, Edward White wrote:
 
> Here's an interesting request from a former student, now in a university
> whose fyc program is taught wholly by grad students in lit.  He has been
> asked to supply no more than two articles in the field of comp (are there
> really more than two?) for these faux comp teachers to read: As he puts
> it, "it seems a big responsibility to select only one or two readings when
> I know they will probably be the only Comp. articles 40 composition
> teachers will ever read."  So what one article would you say he should
> thrust on his unwilling colleagues?
>
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Janice:
 
My three suggestions have to do with turning a writing center into a real
school-wide cross-disciplinary place, rather than an adjunct to the
English Dept. or the comp program.  1) Hire tutors from across the
disciplines.  2) Train tutors in the conventions of writing across the
disciplines.  3) Advertise HEAVILY across the campus--flyers, mailings,
offers of class visits, etc.  Get the word out that it isn't an "English"
place, but a school place.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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Clyde:  I like these suggestions, and, in fact they remind me of what a
colleague from the University of Washington in Seattle says they have been
doing for some time.  In addition, I read an article by Frank Sullivan and
colleagues not long ago about changing the program at Temple University;
it seems true that writing centers and writing itself need to get talked
about in places way beyond the English Department for the Teaching of
Writing to be taken seriously enough to be supported by the university
community.
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Thu, 21 Jan 1999, Dr. Clyde Moneyhun wrote:
 
> Janice:
>
> My three suggestions have to do with turning a writing center into a real
> school-wide cross-disciplinary place, rather than an adjunct to the
> English Dept. or the comp program.  1) Hire tutors from across the
> disciplines.  2) Train tutors in the conventions of writing across the
> disciplines.  3) Advertise HEAVILY across the campus--flyers, mailings,
> offers of class visits, etc.  Get the word out that it isn't an "English"
> place, but a school place.
>
> -------------------------------------------------------------------------------
> Dr. Clyde Moneyhun                      Composition Program
> (330) 742-1649                          English Department
> camoneyh@cis.ysu.edu                    Youngstown State University
> http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>         Get up off of that thing and dance 'til you feel better.
>                                         -- James Brown
>
> -------------------------------------------------------------------------------
>
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Hi, everyone,
 
I have been following this thread with interest and decided to add my
two cents (a significant portion of my current salary).
 
First of all, this issue is not about the quality of the person taking a
nontenured WPA position; it is about how the larger communities values
the work the person does.  We are kidding ourselves if we don't think
it's important to have tenured people in these positions.  For example,
when I was a graduate student, I was a TA under a wonderful WPA.  This
WPA was in charge of over 80 TA's at the time, and she managed to
advocate for TA's, the composition program, and keep the program running
smoothly.  I admired her when I was working with her, and now that I
have left and am attempting to do similar work, I admire her even more.
Not only did she run the program well, but she also collaborated on a
book and presented at conferences such as 4cs.  She went up for tenure a
couple of years back, and the department did back her tenure-bid, but
her bid was struck down at a higher level.  She hadn't done enough
research and publishing I believe was the reason she was given.  Her
work as a WPA was not taken into consideration the way it should have
been.
 
I think we do have to advocate better for WPAs.  If the work of a
tenure-track WPA is not valued enough to get her tenure, what is the
value of the work of the nontenured-track WPA?
 
Someone mentioned earlier that we could censor such administrations.
Another person responded that AAUP censors, but this doesn't seem to do
much good.  Yet another person mentioned situations in which she
questioned job postings that were not tenured track and in some
instances changes were made to the position.  I think the WPA can put
force behind some sort of censorship policy.
 
First of all, the WPA probably reaches many of the current people in
writing program administration.  Second of all, those who are writing
program administrators often are working with WPAs to be.  If the WPA
determined to support institutions who value WPA work by having the best
and brightest apply for the positions and by endorsing such positions
over the list serve, we would have a start.  If it would follow this
action by suggesting that we not apply for non-tenured track positions,
that we call such schools and ask why the position is non-tenured track
and so on, we may be able to further influence the value placed on these
positions.
 
Some of you may be thinking we don't want to take such political action.
However, if we don't take such action, will the composition world have
even more non-tenured track people and more adjuncts (24% of our English
classes were taught by FULL-TIME faculty last year)?
 
I want to make one last point--I know I have probably gone on long
enough-- but Susan stated that she was going "public" about UNLV.  This
list serve is "public," but is it public enough?  I read a book called
the MANUFACTURED CRISIS over Christmas Break.  It examined the
misinformation that is published on education, a lot of it with no
evidence or support.  Quite a bit of the misinformation came right from
the Federal Government during the Reagan and Bush administrations.
Quite a bit of it is still being acted on today.  My point is this:  We
do a great job of sharing our knowledge within our community.  Because
of this, we're excited about the research and writing done in our
community even if we're upset about the status of our faculty and WPAs.
However, quite a bit of information never gets out to the larger
American community.  In the end, we seem to have more and more
intervention from the state government because people are sure we are
somehow not doing our jobs.  Don't we need to start finding ways to
publish to the broader community?
 
TIME magazine in a recent issue carried some statistics concerning the
state of the Union.  One set of numbers was from when Clinton entered
office; another set for this year--a split of six years.  His numbers
looked good except in these three categories:  The difference in wealth
between the rich and the poor (it grew), the number of people who do not
have health insurance benefits (more people than ever are without health
insurance), and the average salary of teachers (it dropped by $1000).
 
I looked at the numbers and couldn't help wondering what role the
part-timing of America/college education played in all three figures.
Adjuncts here have a starting salary of $1200 per 3-hour course and, of
course, no insurance benefits.  I hope all of the rest of you are
working with better conditions.
 
Nancy Reichert
 
Montgomery College
Conroe, TX
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Duane Roen wrote:
 
> Dear WPA Folks,
> Here are a few books of the type that I ask students to read for the grad.
> course on professional development in English studies.  Note that some of
> them focus on our field, some on English studies more generally, and some on
> larger university communities.  I hope that other folks on this list will
> list their favorite works that provide some sense of life in the academy.
> Best,
> Duane
>
> Boice, Robert.  The New Faculty Member:  Supporting and Fostering
> Professional Development.  San Francisco:  Jossey-Bass Publishers, 1992.
>
> Boufis, Christina and Victoria Olson.  On the Market: Surviving the Academic
> Job Search.  New York: Riverhead Publishing, 1997.
>
> Boyer, Ernest L. Scholarship Reconsidered: Priorities of the Professoriate.
> Princeton, NJ: Carnegie Foundation for the Advancement of Teaching, 1990.
>
> Caplan, Paula J.  Lifting a Ton of Feathers: A Woman's Guide to Surviving in
> the
> Academic World.  Toronto: U of Toronto Press, 1992.
>
> Coiner, Constance and Diana Hume George, eds.  The Family Track:  Keeping
> Your Faculties While You Mentor, Nurture, Teach, and Serve.  Springfield:  U
> of Illinois P, 1997.
>
> Enos, Theresa.  Gender Roles and Faculty Lives in Rhetoric and Composition.
> Carbondale: Southern Illinois UP, 1996.
>
> Ferber, Marianne A. and Jane W. Loeb, eds.  Academic Couples:  Problems and
> Promises.  Springfield:  U of Illinois P, 1997.
>
> Glassick, Charles E., Mary Taylor Huber, and Gene I. Maeroff.  Scholarship
> Assessed:  Evaluation of the Professoriate.  San Francisco:  Jossey Bass,
> 1997.
>
> Gerlach, Jeanne Marcum, and Virginia R. Monseau, eds. Missing Chapters: Ten
>                 Pioneering Women in NCTE and English Education.  Urbana,
> Illinois: National Council of Teachers of English, 1991.
>
> Griffin, Gail B.  Calling: Essays on Teaching in the Mother Tongue.
> Pasadena,
> California: Trilogy Books: 1992.
>
> Jarvis, Donald K.  Junior Faculty Development:  A Handbook.  New York:
> Modern  Language Association, 1991.
>
> Kernan, A., ed.  What's Happened to the Humanities?  Princeton:  Princeton
> UP, 1997.
>
> Lambert, Leo M., Stacey Lane Tice and Patricia H. Featherstone, eds.
> University
> Teaching: A Guide for Graduate Students.  Syracuse: Syracuse UP, 1996.
>
> Lewis, Lionel S.  Marginal Worth:  Teaching and the Academic Labor Market.
> New Jersey:  Transaction Publishers, 1996.
>
> Lodge, David.  Changing Places: A Tale of Two Campuses.  Harmondsworth,
> Eng.; New York:  Penguin Books,  1979, c. 1975.
> Lodge, David.  Small World: An Academic Romance.  New York: Macmillan
> Publishing,  1984.
>
> Lynton, Ernest A.  Making the Case for Professional Service.  Washington,
> DC:
> American Association for Higher Education, 1995.
>
> Maguire, Mary H., ed.  Dialogue in a Major Key: Women Scholars Speak.
> Urbana, Illinois, National Council of Teachers of English, 1995.
>
> Nelson, Gary.Manifesto of a Tenured Radical.  New York: New York UP, 1997.
>
> Phelan, James.  Beyond the Tenure Track:  15 Months in the Life of an
> English Professor.  Columbus, Ohio:  Ohio State University Press, 1991.
>
> Richardson, Laurel.  Fields of Play:  Constructing an Academic Life.  New
> Brunswick, NJ:  Rutgers UP, 1997.
>
> Roen, Duane, Stuart Brown, and Theresa Enos, eds.  Living Rhetoric and
> Composition: Stories of the Discipline.  Mahwah, NY: Lawrence Erlbaum, 1999.
>
> Showalter, English, Howard Figler, Lori G. Kletzer,  Jack H. Jschuster, and
> Seth R. Katz.  The MLA Guide to Job Search  A Hand book for Departments and
> for PhD Candidates in English and Foreign Languages.  The Modern Language
> Association of America:  New York, 1996.
>
> Toth, Emily.  Ms. Mentor's Impeccable Advice for Women in Academia.
> Philadelphia: U of Pennsylvania P,  1997.
>
> Tokarczyk, Michelle M., and Elizabeth A. Fay, eds. Working-Class Women in
> the Academy: Laborers in the Knowledge Factory.  Amherst: The U of
> Massachusetts Press, 1993.
>
> Duane Roen, Director of Composition
> Department of English, Arizona State University, Tempe, AZ  85287-0302
> office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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Could the WPA organization we all value be a little more assiduous about
adding addresses to the E-Mail Directory in the journal?  Some of us fill
out the email address part of the form when we subscribe to the journal
every year, but our addresses are left off the published list, meaning we
miss some communications from colleagues.
 
Bill Lalicker
West Chester University
wlalicker@wcupa.edu
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Bonnie,
Wow!  You've added some great titles to the bibliography.  I don't know
about other folks on the WPA Listserv, but I plan to use some of these in
the professional development course when I teach it again next fall.
Thanks.
Best,
Duane
 
> -----Original Message-----
> From: Bonnie Plummer [SMTP:engplumm@ACS.EKU.EDU]
> Sent: Thursday, January 21, 1999 8:39 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: prof. development bib. from Bonnie
>
> Duane Roen wrote:
>
> > Dear WPA Folks,
> > Here are a few books of the type that I ask students to read for the
> grad.
> > course on professional development in English studies.  Note that some
> of
> > them focus on our field, some on English studies more generally, and
> some on
> > larger university communities.  I hope that other folks on this list
> will
> > list their favorite works that provide some sense of life in the
> academy.
> > Best,
> > Duane
> >
> > Boice, Robert.  The New Faculty Member:  Supporting and Fostering
> > Professional Development.  San Francisco:  Jossey-Bass Publishers, 1992.
> >
> > Boufis, Christina and Victoria Olson.  On the Market: Surviving the
> Academic
> > Job Search.  New York: Riverhead Publishing, 1997.
> >
> > Boyer, Ernest L. Scholarship Reconsidered: Priorities of the
> Professoriate.
> > Princeton, NJ: Carnegie Foundation for the Advancement of Teaching,
> 1990.
> >
> > Caplan, Paula J.  Lifting a Ton of Feathers: A Woman's Guide to
> Surviving in
> > the
> > Academic World.  Toronto: U of Toronto Press, 1992.
> >
> > Coiner, Constance and Diana Hume George, eds.  The Family Track:
> Keeping
> > Your Faculties While You Mentor, Nurture, Teach, and Serve.
> Springfield:  U
> > of Illinois P, 1997.
> >
> > Enos, Theresa.  Gender Roles and Faculty Lives in Rhetoric and
> Composition.
> > Carbondale: Southern Illinois UP, 1996.
> >
> > Ferber, Marianne A. and Jane W. Loeb, eds.  Academic Couples:  Problems
> and
> > Promises.  Springfield:  U of Illinois P, 1997.
> >
> > Glassick, Charles E., Mary Taylor Huber, and Gene I. Maeroff.
> Scholarship
> > Assessed:  Evaluation of the Professoriate.  San Francisco:  Jossey
> Bass,
> > 1997.
> >
> > Gerlach, Jeanne Marcum, and Virginia R. Monseau, eds. Missing Chapters:
> Ten
> >                 Pioneering Women in NCTE and English Education.  Urbana,
> > Illinois: National Council of Teachers of English, 1991.
> >
> > Griffin, Gail B.  Calling: Essays on Teaching in the Mother Tongue.
> > Pasadena,
> > California: Trilogy Books: 1992.
> >
> > Jarvis, Donald K.  Junior Faculty Development:  A Handbook.  New York:
> > Modern  Language Association, 1991.
> >
> > Kernan, A., ed.  What's Happened to the Humanities?  Princeton:
> Princeton
> > UP, 1997.
> >
> > Lambert, Leo M., Stacey Lane Tice and Patricia H. Featherstone, eds.
> > University
> > Teaching: A Guide for Graduate Students.  Syracuse: Syracuse UP, 1996.
> >
> > Lewis, Lionel S.  Marginal Worth:  Teaching and the Academic Labor
> Market.
> > New Jersey:  Transaction Publishers, 1996.
> >
> > Lodge, David.  Changing Places: A Tale of Two Campuses.  Harmondsworth,
> > Eng.; New York:  Penguin Books,  1979, c. 1975.
> > Lodge, David.  Small World: An Academic Romance.  New York: Macmillan
> > Publishing,  1984.
> >
> > Lynton, Ernest A.  Making the Case for Professional Service.
> Washington,
> > DC:
> > American Association for Higher Education, 1995.
> >
> > Maguire, Mary H., ed.  Dialogue in a Major Key: Women Scholars Speak.
> > Urbana, Illinois, National Council of Teachers of English, 1995.
> >
> > Nelson, Gary.Manifesto of a Tenured Radical.  New York: New York UP,
> 1997.
> >
> > Phelan, James.  Beyond the Tenure Track:  15 Months in the Life of an
> > English Professor.  Columbus, Ohio:  Ohio State University Press, 1991.
> >
> > Richardson, Laurel.  Fields of Play:  Constructing an Academic Life.
> New
> > Brunswick, NJ:  Rutgers UP, 1997.
> >
> > Roen, Duane, Stuart Brown, and Theresa Enos, eds.  Living Rhetoric and
> > Composition: Stories of the Discipline.  Mahwah, NY: Lawrence Erlbaum,
> 1999.
> >
> > Showalter, English, Howard Figler, Lori G. Kletzer,  Jack H. Jschuster,
> and
> > Seth R. Katz.  The MLA Guide to Job Search  A Hand book for Departments
> and
> > for PhD Candidates in English and Foreign Languages.  The Modern
> Language
> > Association of America:  New York, 1996.
> >
> > Toth, Emily.  Ms. Mentor's Impeccable Advice for Women in Academia.
> > Philadelphia: U of Pennsylvania P,  1997.
> >
> > Tokarczyk, Michelle M., and Elizabeth A. Fay, eds. Working-Class Women
> in
> > the Academy: Laborers in the Knowledge Factory.  Amherst: The U of
> > Massachusetts Press, 1993.
> >
> > Duane Roen, Director of Composition
> > Department of English, Arizona State University, Tempe, AZ  85287-0302
> > office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
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Another tack in this "only one article" issue would be to have them read an
essay that's *critical of* the entrenched attitudes held by the sorts of
resistant, non-specialists Clyde refers to below.  One such piece is Jasper
Neel's essay in the collection _Rhetoric, Sophistry, Pragmatism_ (ed. Steve
Mailloux) entitled "The Degradation of Rhetoric, or, Dressing Like a
Gentleman, Talking Like a Scholar."  Neel pulls no punches in his critique
of English Department elitism that continues to hold writing instruction in
low regard in the academy.
 
Funny how this thread merges with the one about untenured WPAs . . .
 
Don Bushman
UNC-Wilmington
 
At 09:27 AM 1/21/99 -0500, you wrote:
>Just one article, huh?  And for non-specialists, possibly even hostile
>ones?  Maybe the old Hairston piece "The Winds of Change"?  It lays out a
>map of "the field" in ways that open the door to other reading.
>
>-------------------------------------------------------------------------------
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>        Get up off of that thing and dance 'til you feel better.
>                                        -- James Brown
>
>-------------------------------------------------------------------------------
>
>On Fri, 15 Jan 1999, Edward White wrote:
>
>> Here's an interesting request from a former student, now in a university
>> whose fyc program is taught wholly by grad students in lit.  He has been
>> asked to supply no more than two articles in the field of comp (are there
>> really more than two?) for these faux comp teachers to read: As he puts
>> it, "it seems a big responsibility to select only one or two readings when
>> I know they will probably be the only Comp. articles 40 composition
>> teachers will ever read."  So what one article would you say he should
>> thrust on his unwilling colleagues?
>>
>
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Gee, Richard, do we spend that much money on you folks?  My personal
calculations show your benefits at $2.73 a year.  ; )
 
Actually, I invite your and other suggestions about how WPA can be useful
for folks in your positions.  The main starting place, I think, is an
intellectual one:  since writing administration at small colleges (and the
issues involved in this very different setting) has, I think, been scarcely
reported, let alone theorized, I think people working at places like St.
Lawrence, Gettysburg, Elmhurst, Carlton, DePauw, Findlay, Mt. Holyoke, and
on and on need to write themselves into the profession's narrative
regarding administrative concerns.  Having taught three years myself at a
college of 1200 students, I know that such fundamental things as access to
and relationships with deans and provosts are very different in those
schools.
 
Carol Rutz at Carlton College has expressed some interest organizing
sessions on small college writing programs for the summer WPA conferece, as
has, I believe Kristin Blair.  Want to come to Purdue this summer?
 
And, short of that, are there initiatives you and other smaller liberal
arts college folks think we should take up?  Or--and I ask this question
seriously--is it the case that WPA issues are at some nontrivial level
really mainly the domain of large programs at larger instititions?  (I'd
like to think not, but we haven't really been made to think about these
kinds of questions.)
 
In the meantime, we'll just hold onto the extra $27.00 you've been sending
in. . . . .
 
Doug
 
>Doug and others,
>
>Since WPA spends about 10% of its energy on the problems of wpa's in
>smaller liberal arts schools, does this mean we only have to pay
>$3.00?  Since we're discussing changes in the way the organization
>does its business, just thought I'd ask.
>
>Yours in (somewhat) good natured kidding,
>
>Richard Jenseth
>St. Lawrence University
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Duane:
I slow-mailed some material to you in December (over the Xmas break).  Did
you receive it?
 
Ed Kearns
English Department
University of Northern Colorado
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>
>The 53rd annual convention of the Rocky Mountain Modern Language
>Association will be held October 14-16, 1999, in Santa Fe, New Mexico.
>Please send one-page proposals for papers on Writing Across the Curriculum to:
>
>>                 Susan McLeod, Chair
>>                 Department of English
>>                 Washington State University
>>                 Pullman, WA 99164-5020
>
>Proposal deadline is March 1, 1999.
>>
>> Email or fax submissions are fine (see email address and fax # below).
>> Panel presentations made up of teachers from the disciplines from one
>> institution are especially encouraged, as are papers or panels on WAC
>> assessment.  Other WAC topics are welcome.  (You must join RMMLA to
>> present at the conference if you are not already a member).
>>
>> For further information on RMMLA, see the web site:
>> http://rmmla.wsu.edu/rmmla. The complete program will be available on the
> web site by June 15, 1999.
>
>
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Friends, as it happens, the campus whose ad has so outraged the troops has
also, through the heroic efforts of its WPA, requested a WPA
consultan/evaluator visit, which will take place very soon. As you must
expect, things are rather more complicated than they appear to be.  But be
aware that your loyal emmissaries are at work.  --Ed White
 
 
 
At 11:08 AM 1/20/99 -0500, you wrote:
>I appreciate Tom Miller's post--both for its message and for its sense
>of exasperation. In response to Diana, I'd say, No, Tom's message
>doesn't quite do the trick, addressed as it is to WPA-L subscribers.
>He's right: the WPA should fire off an official letter to the chairs of
>advertising departments and to the deans of the departments' divisions,
>letting them know what the stance of the organization is. Chances are,
>the WPAs have already tried to send the message, but to no avail. A
>letter from the professional organization might help.
>
>--
>Roger Gilles
>2337 Mackinac Hall
>Grand Valley State University
>Allendale, MI  49401
>
>e-mail: gillesr@river.it.gvsu.edu
>web: http://www.gvsu.edu/~gillesr
>
>
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We should be careful about calls for action at the national level on
matters that vary a great deal according to local conditions.  One of our
top WPAs, at a flagship state university, has the option to choose a staff
line rather than a faculty tenured line for very good reasons--the tenure
line means being evaluated by an old-fashioned lit faculty.  The staff line
actually provides more security. Situations do vary from our own.  --Ed White
 
 
At 10:39 AM 1/20/99 -0600, you wrote:
>Roger Gilles wrote:
>
>>I appreciate Tom Miller's post--both for its message and for its sense
>>of exasperation. In response to Diana, I'd say, No, Tom's message
>>doesn't quite do the trick, addressed as it is to WPA-L subscribers.
>>He's right: the WPA should fire off an official letter to the chairs of
>>advertising departments and to the deans of the departments' divisions,
>>letting them know what the stance of the organization is. Chances are,
>>the WPAs have already tried to send the message, but to no avail. A
>>letter from the professional organization might help.
>
>A larger issue: should WPA, the organization, have a dedicated "rhetorical"
>arm, funded by higher dues, to address such issues in creative ways? For
>instance, the Chief Rhetor (maybe Dennis Baron, if we could afford him?)
>might monitor the MLA Job Information List and the Chronicle, then send out
>a semi-form letter to every job search that seeks to hire badly. The kinds
>of things authorized for the Chief Rhetor to do could be decided by the
>board, some on a continuing basis (like this one). Having such a role
>institutionalized might let us actually have some role in public debates
>rather than just solving all the problems in the ether here on WPA-L. Heck,
>the CR might even get to be on Nightline sometimes.
>
>*------------------------------------------*
>| Keith Rhodes, Coordinator of Composition
>| Northwest Missouri State University
>| Maryville, MO 64468 | 660-562-1860
>| krhodes@mail.nwmissouri.edu
>| http://www.nwmissouri.edu/~krhodes
>*------------------------------------------*
>
>
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Locating it outside the English department space also helps, although for
me this means a lot of running across campus, since it is also crucial for
me to keep an office and an intellectual presence in the English department.
 
Linda Bergmann
 
At 09:35 AM 1/21/99 -0500, you wrote:
>Janice:
>
>My three suggestions have to do with turning a writing center into a real
>school-wide cross-disciplinary place, rather than an adjunct to the
>English Dept. or the comp program.  1) Hire tutors from across the
>disciplines.  2) Train tutors in the conventions of writing across the
>disciplines.  3) Advertise HEAVILY across the campus--flyers, mailings,
>offers of class visits, etc.  Get the word out that it isn't an "English"
>place, but a school place.
>
>---------------------------------------------------------------------------
----
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>        Get up off of that thing and dance 'til you feel better.
>                                        -- James Brown
>
>---------------------------------------------------------------------------
----
>
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Ed,
Thanks for e-mailing me about this.  I've been so focused on e-mail
submissions that I've neglected to respond to yours.  (I'm hopelessly
reliant on e-mail.)  I do have some responses to offer, though.  Would it be
possible to develop the description of the assignment prompts, including a
little theoretical explication?  For the arrangement material, it would be
great if you could contextualize it just a little to indicate how your
suggestion for revision suggests a particular view of epistemology--of how
knowledge gets constructed.  It would also be useful to note how this
arrangement guide relates to other composing activities--e.g, invention and
revision.  For the contribution to responding, you might relate your
guidance to what Haswell describes in his "Minimal Marking" essay.  I see
many similarities.  By the way, I'd very much like to have something
explicitly describing minimal marking.  If these revisions seem do-able, let
me know.  Thanks again for the submission and for e-mailing me.
Best,
Duane
 
> -----Original Message-----
> From: Edward A Kearns [SMTP:eakearn@BENTLEY.UNCO.EDU]
> Sent: Thursday, January 21, 1999 9:43 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: prof. development bib. from Bonnie
>
> Duane:
> I slow-mailed some material to you in December (over the Xmas break).  Did
> you receive it?
>
> Ed Kearns
> English Department
> University of Northern Colorado
=========================================================================
Date:         Thu, 21 Jan 1999 11:08:56 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Anita R. Guynn" <guynnar@BELOIT.EDU>
Subject:      Re: Writing Center Suggestions
In-Reply-To:  <Pine.GSO.3.95.990121093211.13179H-100000@toons.cis.ysu.edu>
Mime-Version: 1.0
Content-Type: multipart/alternative;
              boundary="============_-1295183958==_ma============"
 
--============_-1295183958==_ma============
Content-Type: text/plain; charset="us-ascii"
 
 
I say yea to all Clyde's suggestions, with the slight change to "it's a
writing place." Our clients include (though they don't always make official
appointments) faculty and administrators who are not "doing school" in the
way that students are. When things are exceptionally hectic in our lives,
the writing program faculty have been known to schedule WC appts for
ourselves to have time to work on important letters, grant proposals, et al.
 
-- ARG!
 
  3) Advertise HEAVILY across the campus--flyers, mailings,
>offers of class visits, etc.  Get the word out that it isn't an "English"
>place, but a school place.
>
>-------------------------------------------------------------------------------
>Dr. Clyde Moneyhun                      Composition Program
 
>        Get up off of that thing and dance 'til you feel better.
>                                        -- James Brown
-------------------------------------------------------------------------------
----------------------------------------------------   Anita R. Guynn
-------------------------------------------
                                               Director of the Writing Program
                                               Beloit College
                                               608-363-2360
--============_-1295183958==_ma============
Content-Type: text/enriched; charset="us-ascii"
 
 
 
I say yea to all Clyde's suggestions, with the slight change to "it's a
<underline>writing</underline> place." Our clients include (though they
don't always make official appointments) faculty and administrators who
are not "doing school" in the way that students are. When things are
exceptionally hectic in our lives, the writing program faculty have
been known to schedule WC appts for ourselves to have time to work on
important letters, grant proposals, et al.
 
 
-- ARG!
 
 
  3) Advertise HEAVILY across the campus--flyers, mailings,
 
>offers of class visits, etc.  Get the word out that it isn't an
"English"
 
>place, but a school place.
 
>
 
>-------------------------------------------------------------------------------
 
>Dr. Clyde Moneyhun                      Composition Program
 
 
>        Get up off of that thing and dance 'til you feel better.
 
>                                        -- James Brown
 
-------------------------------------------------------------------------------
 
 
----------------------------------------------------   Anita R. Guynn  -------------------------------------------
 
                                               Director of the Writing Program
 
                                               Beloit College
 
                                               608-363-2360
 
--============_-1295183958==_ma============--
=========================================================================
Date:         Thu, 21 Jan 1999 10:07:35 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      apologies
MIME-version: 1.0
Content-type: text/plain
 
Oops!  Sorry everyone.  I accidentally responded to Ed Kearns--AND to the
whole WPA Listserv.  I apologize to you, Ed, and to everyone else reading
this.  My ten-year-old daughter, Hanna, complains that I sometimes don't pay
attention; now all of you have experienced my inattentiveness.  Again, I am
sorry.
Best,
Duane
 
Duane Roen, Director of Composition
Department of English, Arizona State University, Tempe, AZ  85287-0302
office: (602) 965-3853  home: (602) 491-6813, fax: (602) 965-3451
=========================================================================
Date:         Thu, 21 Jan 1999 12:19:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Only One Article
In-Reply-To:  <1.5.4.16.19990121123408.2447651a@pop.uncwil.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Is anyone keeping a list of these only one article articles. It'd make a
great bib for a comp theory class. If you are, will you share when the
strand dies a natural death? --Beth
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
=========================================================================
Date:         Thu, 21 Jan 1999 12:19:34 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re: smaller college WPAs (was WPA Research Grants reminder)
In-Reply-To:  In reply to your message of Thu, 21 Jan 1999 11:35:40 EST
 
Very good, Doug.  I know you well enough to tease this way, but
I agree that wpa's themselves need to be a more insistent part of
the conversation.  We smaller school wpa's tend to be a bit more
isolated from one another, partly because we're engrossed in issues
unique to institional setting).  We tend not to face the common issues
discussed by larger state schools (scheduling multiple sections, hiring
and training numbers of ta's, graduate training, etc.).  While it's
hardly surprising that WPA pays lots of attention to these larger-
school issues, I think the leadership could do more to broaden the
conversation a bit.
 
I enjoyed seeing you in SF.  Hope all is well.
 
Richard Jenseth
St. Lawrence University
=========================================================================
Date:         Thu, 21 Jan 1999 11:29:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Anita R. Guynn" <guynnar@BELOIT.EDU>
Subject:      Re: smaller college WPAs (was WPA Research Grants reminder)
In-Reply-To:  <v03110703b2cca268a057@[138.87.106.47]>
Mime-Version: 1.0
Content-Type: multipart/alternative;
              boundary="============_-1295182720==_ma============"
 
--============_-1295182720==_ma============
Content-Type: text/plain; charset="us-ascii"
 
Hi, Doug --
 
this small-college person will definitely be at Purdue, and would like
gather w/others! I love the atmosphere here, but most of my professional
life has been at big schools -- state universities -- and it's a very
different game here.
 
"WPA issues"...hmmmm.... We (at least I) have some overlapping concerns
with folks at big schools. Relationships with the English Dept, perceptions
of a fy course as necessarily "remedial," recruiting/training tutors,
decent pay for fyc teachers -- these can be issues for us too. (Most of
this translates, basically, into "respect for comp.") But it's different,
too, and the biggest difference I think is that everything is personal.
Everyone knows everyone. Everyone has a finger in a lot of pies.
 
And/or, perhaps the "personal-ness" of  WPA issues here is exaggerated by
the fact that this is a new program, and people talk about it as "Anita's
program." (Yes, it's scary!) One of my goals is to shift the focus from
personalities to a PROGRAM, a solid program with routines & expectations &
broad support that someone else could come in and run if I were hit by a
truck. (Not that I plan to be.)
 
cheers,
 
ARG!
 
>Carol Rutz at Carlton College has expressed some interest organizing
>sessions on small college writing programs for the summer WPA conferece, as
>has, I believe Kristin Blair.  Want to come to Purdue this summer?
>
>And, short of that, are there initiatives you and other smaller liberal
>arts college folks think we should take up?
----------------------------------------------------   Anita R. Guynn
-------------------------------------------
                                               Director of the Writing Program
                                               Beloit College
                                               608-363-2360
--============_-1295182720==_ma============
Content-Type: text/enriched; charset="us-ascii"
 
Hi, Doug --
 
 
this small-college person will definitely be at Purdue, and would like
gather w/others! I love the atmosphere here, but most of my
professional life has been at big schools -- state universities -- and
it's a very different game here.
 
 
"WPA issues"...hmmmm.... We (at least I) have some overlapping concerns
with folks at big schools. Relationships with the English Dept,
perceptions of a fy course as necessarily "remedial,"
recruiting/training tutors, decent pay for fyc teachers -- these can be
issues for us too. (Most of this translates, basically, into "respect
for comp.") But it's different, too, and the biggest difference I think
is that everything is <underline>personal</underline>. Everyone knows
everyone. Everyone has a finger in a lot of pies.
 
 
And/or, perhaps the "personal-ness" of  WPA issues here is exaggerated
by the fact that this is a new program, and people talk about it as
"Anita's program." (Yes, it's scary!) One of my goals is to shift the
focus from personalities to a PROGRAM, a solid program with routines &
expectations & broad support that someone <underline>else</underline>
could come in and run if I were hit by a truck. (Not that I plan to
be.)
 
 
cheers,
 
 
ARG!
 
 
>Carol Rutz at Carlton College has expressed some interest organizing
 
>sessions on small college writing programs for the summer WPA
conferece, as
 
>has, I believe Kristin Blair.  Want to come to Purdue this summer?
 
>
 
>And, short of that, are there initiatives you and other smaller
liberal
 
>arts college folks think we should take up?
 
----------------------------------------------------   Anita R. Guynn  -------------------------------------------
 
                                               Director of the Writing Program
 
                                               Beloit College
 
                                               608-363-2360
 
--============_-1295182720==_ma============--
=========================================================================
Date:         Thu, 21 Jan 1999 10:33:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Duane Roen <Duane.Roen@ASU.EDU>
Subject:      Re: Only One Article
MIME-version: 1.0
Content-type: text/plain
 
Beth,
I've been keeping a list of the suggestions.  I intend to use the
suggestions as I put together the back portion of the NCTE GUIDE TO TEACHING
WRITING, which will include some previsiously published essays and some
tittles of recommended readings.  I'll be happy to share the list on the WPA
listserv--unless someone else does it first.
Best,
Duane
 
> -----Original Message-----
> From: Beth Daniell [SMTP:dbeth@CLEMSON.EDU]
> Sent: Thursday, January 21, 1999 10:19 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Only One Article
>
> Is anyone keeping a list of these only one article articles. It'd make a
> great bib for a comp theory class. If you are, will you share when the
> strand dies a natural death? --Beth
>
> Beth Daniell
> Associate Professor                             864-656-5390
> English                                         dbeth@clemson.edu
> Clemson Univ                                    FAX 864-656-1345
> Box 341503
> Clemson, SC 29634-1503
>
> "The lyf so short, the craft so long to learne."
>                                                         --Chaucer
=========================================================================
Date:         Thu, 21 Jan 1999 11:52:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Karin Evans <karine@ELMHURST.EDU>
Organization: Elmhurst College
Subject:      small college WPA panel
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Well, this is timely.
 
I've been planning to try to organize a panel on working in small
college writing programs for the WPA conference at Purdue.
 
My own situation is that there is no WPA at my college.  The English
department has only one administrator, the chair, who is not me.  I
would like to organize a panel that reflects some of the *different*
kinds of writing program structures/administration that have emerged in
small colleges.
 
I can coordinate putting a proposal together, but I need some more
panelists!  If you would like to join me in this effort, please email me
personally.  Thanks.
 
Karin
 
--
Karin Evans, Ph.D.
Assistant Professor of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
http://www.elmhurst.edu/~karine/default.html
=========================================================================
Date:         Thu, 21 Jan 1999 12:52:22 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "JENSETH, RICHARD" <RJEN@MUSIC.STLAWU.EDU>
Subject:      Re[2]: smaller college WPAs (was WPA Research Grants reminder)
In-Reply-To:  In reply to your message of Thu, 21 Jan 1999 12:29:34 EST
 
I think a session (or several) on the wpa in small(er) schools
is a terrific idea.  As these few responses suggest, while some
concerns are similar with larger schools, many are different.
I would also still insist that the differcnes among smaller
schools is also greater.  "Respect for comp," for example, is
not an issue at St. Lawrence, since English offers no
composition (in fact no required writing courses).  Instead,
we have a team-taught, interdisciplinary fy course.  Here the
primary concern is faculty development and keeping disparate
faculty (many senior) tuned into a common set of goals.
 
Anyway, if there's a discussion of wpa work at smaller schools
this summer I'd make a point of being at Purdue.
 
Richard Jenseth
St. Lawrence University
=========================================================================
Date:         Thu, 21 Jan 1999 10:54:18 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: WPA Research Grants reminder
In-Reply-To:  <8093ABAD9B81D211878200A0C9B406BABD7204@mainex3.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Yeah, me too.  You ought to know we love you, anyway. Or is that OK?
 
On Wed, 20 Jan 1999, John Ramage wrote:
 
> Ahh, Susan, a human moment in the midst of a much too serious morning.  I
> laughed out loud, said "Amen, sister" and went back to my memo about course
> equivalencies unsullied by the experience.  Cheers, j
>
>                 -----Original Message-----
>                 From:   SUSAN TAYLOR [mailto:taylors@NEVADA.EDU]
>                 Sent:   Wednesday, January 20, 1999 9:22 AM
>                 To:     WPA-L@ASUVM.INRE.ASU.EDU
>                 Subject:        Re: WPA Research Grants reminder
>
>                 I got the message from Duane about my horrendous mistake.  I
> told him I
>                 apologize, deeply, importantly, and sincerely.  Now I
> apologize to the
>                 entire list.
>
>                 S. Taylor, the goof extraordinare.
>
>
> ____________________________________________________________________________
> _
>
>                 Susan L. Taylor                         University of Nevada
> Las Vegas
>                 Writing Program Administrator           4505 Maryland
> Parkway
>                 Phone: (702) 895-4186                   PO Box 455011
>                 Fax: (702) 895-4801                     Las Vegas, NV
> 89154-5011
>
>                      "When I dare to be powerful - to use my strength in the
> service of
>                       my vision, then it becomes less and less important,
> whether I am
>                       afraid." -----  Audre Lorde
>
>                 On Wed, 20 Jan 1999, Irvin Peckham wrote:
>
>                 > Patience, Susan.
>                 > The executive council is trying to create a more
> responsive system.  It's
>                 > just worth remembering that all people working for the wpa
> are volunteering
>                 > their time as a contribution to the profession (or maybe
> trying to chalk up
>                 > brownie points for the hereafter).
>                 > irv
>                 >
>                 >
>                 >
>                 >
>                 >
>                 >
>                 > SUSAN TAYLOR <taylors@NEVADA.EDU> on 01/20/99 09:36:02 AM
>                 >
>                 > Please respond to Writing Program Administration
> <WPA-L@ASUVM.INRE.ASU.EDU>
>                 >
>                 >
>                 >
>                 >  To:      WPA-L@ASUVM.INRE.ASU.EDU
>                 >
>                 >  cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
>                 >
>                 >
>                 >
>                 >  Subject: Re: WPA Research Grants reminder
>                 >
>                 >
>                 >
>                 >
>                 >
>                 >
>                 >
>                 >
>                 >
>                 > i joined -- again -- too and haven't heard shit. i've
> written doug hesse
>                 > several times to no avail.  let me know what you find out.
>                 >
>                 > other than complaining about my shitty life -- how the
> hell are you?  take
>                 > good care and know i'm hanging on till march and will look
> forward to
>                 > seeing your smiling face so very much.
>                 >
>                 > s.
>                 >
>                 >
> ___________________________________________________________________________
>                 > __
>                 >
>                 > Susan L. Taylor                         University of
> Nevada Las Vegas
>                 > Writing Program Administrator           4505 Maryland
> Parkway
>                 > Phone: (702) 895-4186                   PO Box 455011
>                 > Fax: (702) 895-4801                     Las Vegas, NV
> 89154-5011
>                 >
>                 >      "When I dare to be powerful - to use my strength in
> the service of
>                 >       my vision, then it becomes less and less important,
> whether I am
>                 >       afraid." -----  Audre Lorde
>                 >
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Thu, 21 Jan 1999 11:01:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: nontenured WPAs--dealing with the clueless
In-Reply-To:  <36A61C4D.FF592CA5@wright.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
What ho, back into the fray.....
 
Go public.  Go public proactively--before the crunch of a new
advertisement.  Establish standards (already done, I think) and publicize
them.
 
Hell, take out a full-page ad nationwide.  I'm banckrupt, but I'll
contribute.  I even have a sample written already.
 
EVERYBODY write their editors locally with the same criteria.
 
Go public.  If we don't it "will be done unto us" for sure.
 
You can take liberal tolerance just so far, and then you have to fight for
what you believe in.
 
On Wed, 20 Jan 1999, Richard Bullock wrote:
 
> I'm in full sympathy with Tom Miller's
> exasperation, but I wonder if sending a
> letter to a chair after a search has
> begun is worth the effort: once ads have
> appeared, the position has been
> developed, defined, affirmative
> actioned, and approved at a certain
> level, and changing it to make it more
> expensive and more risky for the
> institution (associate rather than
> assistant prof; tenured rather than
> untenured) isn't likely to happen. By
> the time that department is ready to
> hire another WPA, the chair we
> "educated" will almost certainly have
> returned to the ranks of faculty, and
> we've accomplished nothing. It would
> seem more useful to send such a letter
> to all department chairs early in the
> fall, before positions have been
> defined--but then WPA would have to do
> so on a yearly basis, at considerable
> cost.
>
> And all that, of course, leads us back
> to a question that came up a few years
> ago on this list, whether or not WPA
> should somehow stigmatize departments or
> universities that behave badly where
> WPAs are concerned. Here I worry that we
> have AAUP's example to look to, and
> that's not a comforting sight, either;
> the schools under AAUP sanction seem not
> to care, one way or another. Sigh.
>
> Rich Bullock
>
>
>
>
> Rhodes, Keith wrote:
> >
> > Roger Gilles wrote:
> >
> > >I appreciate Tom Miller's post--both for its message and for its sense
> > >of exasperation. In response to Diana, I'd say, No, Tom's message
> > >doesn't quite do the trick, addressed as it is to WPA-L subscribers.
> > >He's right: the WPA should fire off an official letter to the chairs of
> > >advertising departments and to the deans of the departments' divisions,
> > >letting them know what the stance of the organization is. Chances are,
> > >the WPAs have already tried to send the message, but to no avail. A
> > >letter from the professional organization might help.
> >
> > A larger issue: should WPA, the organization, have a dedicated "rhetorical"
> > arm, funded by higher dues, to address such issues in creative ways? For
> > instance, the Chief Rhetor (maybe Dennis Baron, if we could afford him?)
> > might monitor the MLA Job Information List and the Chronicle, then send out
> > a semi-form letter to every job search that seeks to hire badly. The kinds
> > of things authorized for the Chief Rhetor to do could be decided by the
> > board, some on a continuing basis (like this one). Having such a role
> > institutionalized might let us actually have some role in public debates
> > rather than just solving all the problems in the ether here on WPA-L. Heck,
> > the CR might even get to be on Nightline sometimes.
> >
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Thu, 21 Jan 1999 11:03:03 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: nontenured WPAs--dealing with the clueless
In-Reply-To:  <Pine.OSF.3.96.990120103017.9774L-100000@castor.nevada.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Anything I said anyone can use for this cause--now and forever.
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
=========================================================================
Date:         Thu, 21 Jan 1999 12:04:34 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Stacey <dstacey@GRIFFON.MWSC.EDU>
Subject:      Re: Only One Article
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B541002044D06@mainex2.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Please please, publish the list here, when you get a chance!
 
I too have been keeping track, but files have a way of melting into one
another....
 
Thanks,
 
Dave Stacey
 
 
On Thu, 21 Jan 1999, Duane Roen wrote:
 
> Beth,
> I've been keeping a list of the suggestions.  I intend to use the
> suggestions as I put together the back portion of the NCTE GUIDE TO TEACHING
> WRITING, which will include some previsiously published essays and some
> tittles of recommended readings.  I'll be happy to share the list on the WPA
> listserv--unless someone else does it first.
> Best,
> Duane
>
> > -----Original Message-----
> > From: Beth Daniell [SMTP:dbeth@CLEMSON.EDU]
> > Sent: Thursday, January 21, 1999 10:19 AM
> > To:   WPA-L@ASUVM.INRE.ASU.EDU
> > Subject:      Re: Only One Article
> >
> > Is anyone keeping a list of these only one article articles. It'd make a
> > great bib for a comp theory class. If you are, will you share when the
> > strand dies a natural death? --Beth
> >
> > Beth Daniell
> > Associate Professor                             864-656-5390
> > English                                         dbeth@clemson.edu
> > Clemson Univ                                    FAX 864-656-1345
> > Box 341503
> > Clemson, SC 29634-1503
> >
> > "The lyf so short, the craft so long to learne."
> >                                                         --Chaucer
>
=========================================================================
Date:         Thu, 21 Jan 1999 13:11:06 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: Only One Article
In-Reply-To:  <v03007805b2cccb77452c@[130.127.230.16]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Beth:  I had the same thought:  this would be a good bib for a course.
I've been saving all the messages, and if nobody else does it soon I'll
compile them, post them, and invite additions.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Thu, 21 Jan 1999, Beth Daniell wrote:
 
> Is anyone keeping a list of these only one article articles. It'd make a
> great bib for a comp theory class. If you are, will you share when the
> strand dies a natural death? --Beth
>
> Beth Daniell
> Associate Professor                             864-656-5390
> English                                         dbeth@clemson.edu
> Clemson Univ                                    FAX 864-656-1345
> Box 341503
> Clemson, SC 29634-1503
>
> "The lyf so short, the craft so long to learne."
>                                                         --Chaucer
>
=========================================================================
Date:         Thu, 21 Jan 1999 12:11:47 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Duane:
Thanks for the quick response.  Yes, the revisions seem do-able, BUT---
Can you give me a timeline if not a deadline?  I find myself especially
swamped this semester, so some guidance would help (and it might prevent
me from promising something I can't deliver).
 
No doubt Haswell's "Minimal Marking" is something I should have read, but
it doesn't ring a bell.  Where did it appear?  (In addition to being
swamped, I'm probably turning senile.)
 
Regarding my "arrangement material" and contextualizing it in a
"particular view of epistemology": I'm not certain how far I should go
here; for example, I doubt I could identify sources or otherwise refer to
a particular epistemological school.
 
Finally, and in regard to new material -- "explicitly describing minimal
marking" -- would you prefer to receive this by e-mail or along with my
other hard-copy revisions?
 
Again, thanks for the prompt response.
 
Ed Kearns
University of Northern Colorado
 
On Thu, 21 Jan 1999, Duane Roen wrote:
 
> Ed,
> Thanks for e-mailing me about this.  I've been so focused on e-mail
> submissions that I've neglected to respond to yours.  (I'm hopelessly
> reliant on e-mail.)  I do have some responses to offer, though.  Would it be
> possible to develop the description of the assignment prompts, including a
> little theoretical explication?  For the arrangement material, it would be
> great if you could contextualize it just a little to indicate how your
> suggestion for revision suggests a particular view of epistemology--of how
> knowledge gets constructed.  It would also be useful to note how this
> arrangement guide relates to other composing activities--e.g, invention and
> revision.  For the contribution to responding, you might relate your
> guidance to what Haswell describes in his "Minimal Marking" essay.  I see
> many similarities.  By the way, I'd very much like to have something
> explicitly describing minimal marking.  If these revisions seem do-able, let
> me know.  Thanks again for the submission and for e-mailing me.
> Best,
> Duane
>
> > -----Original Message-----
> > From: Edward A Kearns [SMTP:eakearn@BENTLEY.UNCO.EDU]
> > Sent: Thursday, January 21, 1999 9:43 AM
> > To:   WPA-L@ASUVM.INRE.ASU.EDU
> > Subject:      Re: prof. development bib. from Bonnie
> >
> > Duane:
> > I slow-mailed some material to you in December (over the Xmas break).  Did
> > you receive it?
> >
> > Ed Kearns
> > English Department
> > University of Northern Colorado
>
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David,
I'll do so as soon as I can.
Best,
Duane
 
> -----Original Message-----
> From: David Stacey [SMTP:dstacey@GRIFFON.MWSC.EDU]
> Sent: Thursday, January 21, 1999 11:05 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Only One Article
>
> Please please, publish the list here, when you get a chance!
>
> I too have been keeping track, but files have a way of melting into one
> another....
>
> Thanks,
>
> Dave Stacey
>
>
> On Thu, 21 Jan 1999, Duane Roen wrote:
>
> > Beth,
> > I've been keeping a list of the suggestions.  I intend to use the
> > suggestions as I put together the back portion of the NCTE GUIDE TO
> TEACHING
> > WRITING, which will include some previsiously published essays and some
> > tittles of recommended readings.  I'll be happy to share the list on the
> WPA
> > listserv--unless someone else does it first.
> > Best,
> > Duane
> >
> > > -----Original Message-----
> > > From: Beth Daniell [SMTP:dbeth@CLEMSON.EDU]
> > > Sent: Thursday, January 21, 1999 10:19 AM
> > > To:   WPA-L@ASUVM.INRE.ASU.EDU
> > > Subject:      Re: Only One Article
> > >
> > > Is anyone keeping a list of these only one article articles. It'd make
> a
> > > great bib for a comp theory class. If you are, will you share when the
> > > strand dies a natural death? --Beth
> > >
> > > Beth Daniell
> > > Associate Professor                             864-656-5390
> > > English                                         dbeth@clemson.edu
> > > Clemson Univ                                    FAX 864-656-1345
> > > Box 341503
> > > Clemson, SC 29634-1503
> > >
> > > "The lyf so short, the craft so long to learne."
> > >                                                         --Chaucer
> >
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On Thu, 21 Jan 1999, Duane Roen wrote:
 
> David,
> I'll do so as soon as I can.
> Best,
> Duane
>
> > -----Original Message-----
> > From: David Stacey [SMTP:dstacey@GRIFFON.MWSC.EDU]
> > Sent: Thursday, January 21, 1999 11:05 AM
> > To:   WPA-L@ASUVM.INRE.ASU.EDU
> > Subject:      Re: Only One Article
> >
> > Please please, publish the list here, when you get a chance!
> >
> > I too have been keeping track, but files have a way of melting into one
> > another....
> >
> > Thanks,
> >
> > Dave Stacey
> >
> >
> > On Thu, 21 Jan 1999, Duane Roen wrote:
> >
> > > Beth,
> > > I've been keeping a list of the suggestions.  I intend to use the
> > > suggestions as I put together the back portion of the NCTE GUIDE TO
> > TEACHING
> > > WRITING, which will include some previsiously published essays and some
> > > tittles of recommended readings.  I'll be happy to share the list on the
> > WPA
> > > listserv--unless someone else does it first.
> > > Best,
> > > Duane
> > >
> > > > -----Original Message-----
> > > > From: Beth Daniell [SMTP:dbeth@CLEMSON.EDU]
> > > > Sent: Thursday, January 21, 1999 10:19 AM
> > > > To:   WPA-L@ASUVM.INRE.ASU.EDU
> > > > Subject:      Re: Only One Article
> > > >
> > > > Is anyone keeping a list of these only one article articles. It'd make
> > a
> > > > great bib for a comp theory class. If you are, will you share when the
> > > > strand dies a natural death? --Beth
> > > >
> > > > Beth Daniell
> > > > Associate Professor                             864-656-5390
> > > > English                                         dbeth@clemson.edu
> > > > Clemson Univ                                    FAX 864-656-1345
> > > > Box 341503
> > > > Clemson, SC 29634-1503
> > > >
> > > > "The lyf so short, the craft so long to learne."
> > > >                                                         --Chaucer
> > >
>
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Beth,
 
I've been keeping a file on them and will repost to the list when the
thread runs out.  I also posted them the the fywplist at OSU and have had
an interesting and lively debate there among the students who just
completed the intro to teaching comp course with Brenda Brueggemann and me.
(I was pleased and vindicated in the eyes of the TAs, as you might expect,
to find that most of the readings mentioned were on their reading list!
 
Kay
 
 
At 12:19 PM 1/21/99, Beth Daniell wrote:
>Is anyone keeping a list of these only one article articles. It'd make a
>great bib for a comp theory class. If you are, will you share when the
>strand dies a natural death? --Beth
>
>Beth Daniell
>Associate Professor                             864-656-5390
>English                                         dbeth@clemson.edu
>Clemson Univ                                    FAX 864-656-1345
>Box 341503
>Clemson, SC 29634-1503
>
>"The lyf so short, the craft so long to learne."
>                                                        --Chaucer
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Timely indeed.  A group of us (Pat Donahue, Gretchen Flesher Moon, Paul
Hanstedt and I) have developed a Special Interest Group on Small College
Composition, which will meet at 4Cs in March.  This effort was a follow-up
to several sessions on small schools at last year's Cs.  WPA issues will
cetainly be part of our concern in the SIG, so PLEASE COME.  It's on
Friday night, March 26, from 6-7 (Session S2.12) and will, I hope, spill
over that time--because there's a lot to discuss on the issue!  Maybe I
could report a kind of follow-up on our SIG efforts at WPA in July?
 
Also, the four of us are in the process of putting together a book
proposal on small-school comp.  We called for abstracts on this list some
time ago.  There's still (barely) time if anyone would like to e-mail us
with an abstract for a chapter. . . .
 
Tom Amorose, Associate Professor & Director of Campus Writing
Department of English
Seattle Pacific University
Seattle, WA  98119
206-281-2089
tamorose@paul.spu.edu
 
 
On Thu, 21 Jan 1999, Karin Evans wrote:
 
> Well, this is timely.
>
> I've been planning to try to organize a panel on working in small
> college writing programs for the WPA conference at Purdue.
>
> My own situation is that there is no WPA at my college.  The English
> department has only one administrator, the chair, who is not me.  I
> would like to organize a panel that reflects some of the *different*
> kinds of writing program structures/administration that have emerged in
> small colleges.
>
> I can coordinate putting a proposal together, but I need some more
> panelists!  If you would like to join me in this effort, please email me
> personally.  Thanks.
>
> Karin
>
> --
> Karin Evans, Ph.D.
> Assistant Professor of English
> Elmhurst College
> 190 Prospect Ave.
> Elmhurst, IL  60126-3296
> 630-617-3134
> http://www.elmhurst.edu/~karine/default.html
>
=========================================================================
Date:         Thu, 21 Jan 1999 15:39:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         evonne halasek <halasek.1@OSU.EDU>
Subject:      Re: Only One Article
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Beth,
 
Here are the titled mentioned in response to the "one article" inquiry.
I've set them out here pretty much as they were posted.  I didn't know the
title for the Elbow liking vs. judging piece and couldn't remember with
whom Mike co-authored "Wooden Shack Place."
 
Hope this helps.
 
Kay
 
Linda Flower's "Writer-Based Prose: A Cognitive Basis for Problems in
Writing" [CE (Sept. 1979)].
 
Bruffee's "Collaborative Learning and the Conversation of Mankind"
 
Elbow's liking vs judging piece.
 
Berlin's "Contemporary Composition:  The Major Pedagogical Theories"
 
Bartholomae's "Inventing the University"
 
Rose's "The Language of Exclusion:  Writing Instruction at the University."
 
Berlin's "Rhetoric and Ideology in the Writing Classroom"
 
Straub, "The Concept of Control in Teacher Response." CCC 47 (1996):  223-51.
 
Plato's Phaedrus
 
Faigley's "Competing Theories of Process"
 
Bizzell's "Composing Processes:  An Overview"
 
Christensen's "Generative Rhetoric of the Paragraph"
 
Patrick Hartwell's "Grammar, Grammars, and the Teaching of Grammar"
 
Ann Berthoff's "The Intelligent Eye and the Thinking Hand."
 
Steve North's intro to _The Making of Knowledge in Composition_
 
James Berlin's intro to _Rhetoric and Reality_
 
Ann Berthoff's lead article "Killer Dichotomies" in Ronald and Roskelly's
_Farther Along_.
 
Joe Williams, "Phenomenology of Error"-John Ramage, ASU
 
Kenneth Burke, "Identification" and "Persuasion" from A Rhetoric of Motives.
 
Booth's "The Rhetorical Stance" . . .
 
Rose (and Hull?--kay) "This Wooden Shack Place: The Logic of an
Unconventional Reading"
 
Art Young, "Mentoring, Modeling, Monitoring, Motivating:Response to Students'
Ungraded Writing as Academic Conversation" in Writing to Learn: Strategies
for Assigning and Responding to Writing across the Curriculum.  San
Francisco, CA, Jossey-Bass, 1997, 27-39.
 
Elbow, Peter and Pat Belanoff.  "Summary of Ways of Responding."  Sharing
and Responding.  NY: Random, 1989, 62-69.
 
Peter Elbow's "The War between Reading and Writing and How To End It"
(Rhetoric Review 12, Fall 1993) should be put on the list from which to
choose.
 
Hairston, "The Winds of Change"
 
Jasper Neel's essay in the collection _Rhetoric, Sophistry, Pragmatism_
(ed. Steve
Mailloux) entitled "The Degradation of Rhetoric, or, Dressing Like a
Gentleman, Talking Like a Scholar."
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I'll second what Linda says.  Even when the WC is funded by the English
Dept. (or rather, as part of an English Dept. budget), it's helpful to
have a site (or sites) apart from the Dept., if possible even in another
building, I think.  When I said (sites) I meant it--I've helped the
writing centers I've worked in or directed establish "satellites" in other
buildings, in other departments, even in dorms.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Thu, 21 Jan 1999, Linda Bergmann wrote:
 
> Locating it outside the English department space also helps, although for
> me this means a lot of running across campus, since it is also crucial for
> me to keep an office and an intellectual presence in the English department.
>
> Linda Bergmann
>
> At 09:35 AM 1/21/99 -0500, you wrote:
> >Janice:
> >
> >My three suggestions have to do with turning a writing center into a real
> >school-wide cross-disciplinary place, rather than an adjunct to the
> >English Dept. or the comp program.  1) Hire tutors from across the
> >disciplines.  2) Train tutors in the conventions of writing across the
> >disciplines.  3) Advertise HEAVILY across the campus--flyers, mailings,
> >offers of class visits, etc.  Get the word out that it isn't an "English"
> >place, but a school place.
> >
> >---------------------------------------------------------------------------
> ----
> >Dr. Clyde Moneyhun                      Composition Program
> >(330) 742-1649                          English Department
> >camoneyh@cis.ysu.edu                    Youngstown State University
> >http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
> >
> >        Get up off of that thing and dance 'til you feel better.
> >                                        -- James Brown
> >
> >---------------------------------------------------------------------------
> ----
> >
>
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Anita:  Your last line is so important.  If those of us who work in writing
programs only recommend wc confs to others but never engage in them--as
writers, not as tutors--we give the lie to very engagement we celebrate.
CArol
At 11:08 AM 1/21/99 -0600, you wrote:
>
>I say yea to all Clyde's suggestions, with the slight change to "it's a
>w
>riti place." Our clients include (though they don't always make official
>appointments) faculty and administrators who are not "doing school" in the
>way that students are. When things are exceptionally hectic in our lives,
>the writing program faculty have been known to schedule WC appts for
>ourselves to have time to work on important letters, grant proposals, et al.
>
>-- ARG!
>
>  3) Advertise HEAVILY across the campus--flyers, mailings,
>>offers of class visits, etc.  Get the word out that it isn't an "English"
>>place, but a school place.
>>
>>--------------------------------------------------------------------------
-----
>>Dr. Clyde Moneyhun                      Composition Program
>
>>        Get up off of that thing and dance 'til you feel better.
>>                                        -- James Brown
>---------------------------------------------------------------------------
----
>
>----------------------------------------------------   Anita R. Guynn
>-------------------------------------------
>                                               Director of the Writing
Program
>                                               Beloit College
>                                               608-363-2360
=========================================================================
Date:         Thu, 21 Jan 1999 16:08:01 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Martha A. Townsend" <TownsendM@MISSOURI.EDU>
Subject:      Re: Only One Article
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Here are the titles mentioned in response to the "one article" inquiry.
I've set them out here pretty much as they were posted.  I didn't know the
title for the Elbow liking vs. judging piece and couldn't remember with
whom Mike co-authored "Wooden Shack Place."
 
Kay
 
Linda Flower's "Writer-Based Prose: A Cognitive Basis for Problems in
Writing" [CE (Sept. 1979)].
 
Bruffee's "Collaborative Learning and the Conversation of Mankind"
 
Elbow's liking vs judging piece.
 
Berlin's "Contemporary Composition:  The Major Pedagogical Theories"
 
Bartholomae's "Inventing the University"
 
Rose's "The Language of Exclusion:  Writing Instruction at the University."
 
Berlin's "Rhetoric and Ideology in the Writing Classroom"
 
Straub, "The Concept of Control in Teacher Response." CCC 47 (1996):  223-51.
 
Plato's Phaedrus
 
Faigley's "Competing Theories of Process"
 
Bizzell's "Composing Processes:  An Overview"
 
Christensen's "Generative Rhetoric of the Paragraph"
 
Patrick Hartwell's "Grammar, Grammars, and the Teaching of Grammar"
 
Ann Berthoff's "The Intelligent Eye and the Thinking Hand."
 
Steve North's intro to _The Making of Knowledge in Composition_
 
James Berlin's intro to _Rhetoric and Reality_
 
Ann Berthoff's lead article "Killer Dichotomies" in Ronald and Roskelly's
_Farther Along_.
 
Joe Williams, "Phenomenology of Error"-John Ramage, ASU
 
Kenneth Burke, "Identification" and "Persuasion" from A Rhetoric of Motives.
 
Booth's "The Rhetorical Stance" . . .
 
Rose (and Hull?--kay) "This Wooden Shack Place: The Logic of an
Unconventional Reading"
 
Art Young, "Mentoring, Modeling, Monitoring, Motivating:Response to Students'
Ungraded Writing as Academic Conversation" in Writing to Learn: Strategies
for Assigning and Responding to Writing across the Curriculum.  San
Francisco, CA, Jossey-Bass, 1997, 27-39.
 
Elbow, Peter and Pat Belanoff.  "Summary of Ways of Responding."  Sharing
and Responding.  NY: Random, 1989, 62-69.
 
Peter Elbow's "The War between Reading and Writing and How To End It"
(Rhetoric Review 12, Fall 1993) should be put on the list from which to
choose.
 
Hairston, "The Winds of Change"
 
Jasper Neel's essay in the collection _Rhetoric, Sophistry, Pragmatism_
(ed. Steve Mailloux) entitled "The Degradation of Rhetoric, or, Dressing Like a
Gentleman, Talking Like a Scholar."
=========================================================================
Date:         Fri, 22 Jan 1999 08:09:51 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Janice Chernekoff <cherneko@KUTZTOWN.EDU>
Subject:      Re: Writing Center Suggestions
In-Reply-To:  <3.0.5.32.19990119133810.00886660@mail.csusb.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Hi Everyone--I have received much advice (for which I thank you!) about
making our writing center cross disciplinary in focus, in staffing, and so
on.  If your campus has such a facility, I am interested in learning how
it is funded and who administers it.  I have a suspicion that I can
probably get lots of verbal support for a cross disciplinary writing
center from colleagues in other disciplines, but if their departments are
asked to contribute to the cost of the center, that might be a different
story.  (I will also put these questions to the WC listserve).  Thanks
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
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Wow, what a great idea.  I don't have any to add right now, but I do
appreciate the list.
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Thu, 21 Jan 1999, Bonnie Plummer wrote:
 
> Duane Roen wrote:
>
> > Dear WPA Folks,
> > Here are a few books of the type that I ask students to read for the grad.
> > course on professional development in English studies.  Note that some of
> > them focus on our field, some on English studies more generally, and some on
> > larger university communities.  I hope that other folks on this list will
> > list their favorite works that provide some sense of life in the academy.
> > Best,
> > Duane
> >
> > Boice, Robert.  The New Faculty Member:  Supporting and Fostering
> > Professional Development.  San Francisco:  Jossey-Bass Publishers, 1992.
> >
> > Boufis, Christina and Victoria Olson.  On the Market: Surviving the Academic
> > Job Search.  New York: Riverhead Publishing, 1997.
> >
> > Boyer, Ernest L. Scholarship Reconsidered: Priorities of the Professoriate.
> > Princeton, NJ: Carnegie Foundation for the Advancement of Teaching, 1990.
> >
> > Caplan, Paula J.  Lifting a Ton of Feathers: A Woman's Guide to Surviving in
> > the
> > Academic World.  Toronto: U of Toronto Press, 1992.
> >
> > Coiner, Constance and Diana Hume George, eds.  The Family Track:  Keeping
> > Your Faculties While You Mentor, Nurture, Teach, and Serve.  Springfield:  U
> > of Illinois P, 1997.
> >
> > Enos, Theresa.  Gender Roles and Faculty Lives in Rhetoric and Composition.
> > Carbondale: Southern Illinois UP, 1996.
> >
> > Ferber, Marianne A. and Jane W. Loeb, eds.  Academic Couples:  Problems and
> > Promises.  Springfield:  U of Illinois P, 1997.
> >
> > Glassick, Charles E., Mary Taylor Huber, and Gene I. Maeroff.  Scholarship
> > Assessed:  Evaluation of the Professoriate.  San Francisco:  Jossey Bass,
> > 1997.
> >
> > Gerlach, Jeanne Marcum, and Virginia R. Monseau, eds. Missing Chapters: Ten
> >                 Pioneering Women in NCTE and English Education.  Urbana,
> > Illinois: National Council of Teachers of English, 1991.
> >
> > Griffin, Gail B.  Calling: Essays on Teaching in the Mother Tongue.
> > Pasadena,
> > California: Trilogy Books: 1992.
> >
> > Jarvis, Donald K.  Junior Faculty Development:  A Handbook.  New York:
> > Modern  Language Association, 1991.
> >
> > Kernan, A., ed.  What's Happened to the Humanities?  Princeton:  Princeton
> > UP, 1997.
> >
> > Lambert, Leo M., Stacey Lane Tice and Patricia H. Featherstone, eds.
> > University
> > Teaching: A Guide for Graduate Students.  Syracuse: Syracuse UP, 1996.
> >
> > Lewis, Lionel S.  Marginal Worth:  Teaching and the Academic Labor Market.
> > New Jersey:  Transaction Publishers, 1996.
> >
> > Lodge, David.  Changing Places: A Tale of Two Campuses.  Harmondsworth,
> > Eng.; New York:  Penguin Books,  1979, c. 1975.
> > Lodge, David.  Small World: An Academic Romance.  New York: Macmillan
> > Publishing,  1984.
> >
> > Lynton, Ernest A.  Making the Case for Professional Service.  Washington,
> > DC:
> > American Association for Higher Education, 1995.
> >
> > Maguire, Mary H., ed.  Dialogue in a Major Key: Women Scholars Speak.
> > Urbana, Illinois, National Council of Teachers of English, 1995.
> >
> > Nelson, Gary.Manifesto of a Tenured Radical.  New York: New York UP, 1997.
> >
> > Phelan, James.  Beyond the Tenure Track:  15 Months in the Life of an
> > English Professor.  Columbus, Ohio:  Ohio State University Press, 1991.
> >
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Ed,
 
I think I need to hear more.  How did giving up a tenured-track position
help gain the person job security?  Doesn't the person still need to
deal with English faculty--lit. or otherwise?  If they all say Joe WPA
isn't working out for us, doesn't Joe WPA get canned?
 
Wouldn't Joe WPA benefit more from a strong, national attempt to give
more prestige to the tenure-track faculty position?
 
Nancy
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Feeling rather removed from the list due to receiving posts in digest form,
I nevertheless have been following the "crucial articles" discussion with
great interest. I was sure that someone would mention an article that was a
revelation to me when I read it, and which has continued to guide my
classroom practices; no one did, so -- better late than never -- here it is:=
=20
 
Scardamalia, M., & Bereiter, C. (1987).  Knowledge telling and knowledge
transforming in written composition.  In S. Rosenberg (Ed.), Advances in
Applied Psycholinguistics (Vol. 2, pp. 142-175).  New York:  Cambridge
University Press.
 
I'd taught high-school writing for a long time before encountering this
stuff, and found that it explained so much -- like, why does writing seem to
take so much longer (and be so much harder) as you get better at it? Why do
students have so much difficulty with global revising?=20
 
They identify qualitative differences between expert and non-expert writer
strategies -- and make a convincing case for the futility of expecting
(nonexpert) students to become more expert by practicing the strategies they
already use. This, of course, has big pedagogical implications -- and the
article does a good job of articulating these, providing some concrete
suggestions for methodologies to help introduce more expert strategies into
student writing processes.=20
 
It seems to me that one of the biggest dangers in teaching writing is
oversimplifying the task. This is, of course, a particular temptation for
beginners with a certain facility in performing the task they're charged
with teaching -- but with no explicit understanding of just how complex the
task is, since quirks of background, training, and aptitude have allowed
many of them to achieve their facility in writing somewhat unconsciously.=20
 
What Scardamalia and Bereiter make abundantly clear is "it's not that
simple" -- just having students write and revise is not adequate for helping
them move toward expertise.=20
 
In the same "complicating" vein, I'd also suggest that anyone preparing to
teach in a culturally diverse setting -- especially in one with students for
whom English literacy was preceded or accompanied by literacy in another
language -- read at least a little contrastive rhetoric. Robert Kaplan's
original "doodle article" (1966) is old but still a good place to begin
raising useful questions; Ulla Connor's 1997 collection is a good place to
go for some of the more recent answers.
jb
 
 
 
 
 
 
 
 
 
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Jen=E1 A. Burges
Assistant Professor of English, Director of Freshman Writing
Longwood College 201 High Street, Farmville, VA  23909
(804)395-2175
http://web.lwc.edu/staff/jburges/Homepage.htm
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
=========================================================================
Date:         Fri, 22 Jan 1999 10:05:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Ed and nontenured WPAs
X-To:         Nancy Reichert <nancyr@NHMCCD.EDU>
In-Reply-To:  <H0005b3b06ebdcd9@MHS>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Nancy,
      Think about two questions.  First, at non-tenure insititutions, what
replaces lines to maintain a succession of experience (which is at least
one of the reasons for tenure).  Second, at non-tenure institutions,
are faculty necessarily fired and rehired every year.  In short, what
would one do if her/his institution offered tenure to _no one_?
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Fri, 22 Jan 1999, Nancy Reichert wrote:
>
> I think I need to hear more.  How did giving up a tenured-track position
> help gain the person job security?  Doesn't the person still need to
> deal with English faculty--lit. or otherwise?  If they all say Joe WPA
> isn't working out for us, doesn't Joe WPA get canned?
>
> Wouldn't Joe WPA benefit more from a strong, national attempt to give
> more prestige to the tenure-track faculty position?
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Hello, Janice,
 
We have a small college situation at Colby and a Writers' Center that is
interdisciplinary.  As others have said, the trick is to start out that
way.  Our Writers' Center began in 1984 simultaneously with a Writing
Across the Curriculum Program, a loose and informal one with workshops and
faculty exchanges and no curricular designations of W-courses.
 
Although I am a member of the English Dept., the WC is separate, a
necessary space, I think, if you are committed to serving the whole campus.
We keep close contact with all faculty through visiting their classes,
asking them to recommend potential tutors, inviting them to staff meetings
to talk about writing in their disciplines, and of course through our
direct and stated support of WAC and the faculty's multiple uses of writing
in their classes.  So we have a wide support base.
 
We are actually funded through the Dean of Faculty with a regular budget
line.  That took some doing, however.  For a couple of years we had no
funding at all and holed up in the basement of the Chapel (obviously a
desperate message - last stop before God).  We got centrally located space
and funding by producing rapidly increasing numbers of students served.
Because we serve the whole campus and because the largest part of our
budget is to pay peer tutors, who are recruited from all majors, it was not
hard to convince the Dean that we should have a regular budget line,
separate from all departments.
 
You're in a good position just starting out.  It's lots harder
backtracking.  Good luck!
 
jean
 
Jean Donovan Sanborn
Professor, English Dept
Director, Farnham Writers' Center
Colby College
5291 Mayflower Hill
Waterville, ME 04901
jmsanbor@colby.edu
207/872-3303
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I am in support of "organizing sessions on small college writing programs
for the summer WPA conference."  And, regarding the question, "is it the
case that WPA issues are at some nontrivial level really mainly the domain
of large programs at larger institutions?" Clearly the answer is a
resounding "No way!" I for one do not at all identify "being big" with
being important.  Maybe it's a gender thing=8A.
 
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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First of all, let me apologize for presenting my problem in this forum.
I hope that one of you might be able to tell me a more appropriate place
for it.  And I am also curious about your experience(s) with this
situation.
 
I sent off the request for hotel reservations for Cs on Dec 22, within
days of my having received the form.  I wondered why only two hotels had
been listed.  I forgot about it until I received the "regular" form in teh
convention announcement and realized that I had not gotten a confirmation
about my earlier request.
 
I tracked down the reservation phone number and found out that the hotel
had no record of my request.  I was also told that no more rooms were
available at the convention rate.  I went ahead and reserved a room at the
non-convention rate as a back up plan.
 
I tracked down the reservation number for the alternate hotel (which is
being renovated and will not be opening until next  month) and was told
that there are no rooms at all available at that hotel.
 
Does anyone have any idea what's going on here?  I realize that things can
get lost in the mail but from what I have gathered, convention-rate rooms
at the convention hotel were gone before the members who were not
presenting had even had a chance to submit a request.  And now, it seems,
no rooms (at least at the other hotel) are even available--
 
Anyone elase have similar experiences?
 
Ruth
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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Ruth,
 
The national Sheraton people have a hard time even finding this Sheraton in
their records!  I think it was NOT a Sheraton but is becoming one.  Their direct
number is 404-659-6500.  You might call them directly and ask if they have
space, or what they can recommend.
 
 
In message <Pine.OSF.3.96.990122103355.6275G-100000@osf1.gmu.edu> "RUTH E.
FISCHER" writes:
> First of all, let me apologize for presenting my problem in this forum.
> I hope that one of you might be able to tell me a more appropriate place
> for it.  And I am also curious about your experience(s) with this
> situation.
>
> I sent off the request for hotel reservations for Cs on Dec 22, within
> days of my having received the form.  I wondered why only two hotels had
> been listed.  I forgot about it until I received the "regular" form in teh
> convention announcement and realized that I had not gotten a confirmation
> about my earlier request.
>
> I tracked down the reservation phone number and found out that the hotel
> had no record of my request.  I was also told that no more rooms were
> available at the convention rate.  I went ahead and reserved a room at the
> non-convention rate as a back up plan.
>
> I tracked down the reservation number for the alternate hotel (which is
> being renovated and will not be opening until next  month) and was told
> that there are no rooms at all available at that hotel.
>
> Does anyone have any idea what's going on here?  I realize that things can
> get lost in the mail but from what I have gathered, convention-rate rooms
> at the convention hotel were gone before the members who were not
> presenting had even had a chance to submit a request.  And now, it seems,
> no rooms (at least at the other hotel) are even available--
>
> Anyone elase have similar experiences?
>
> Ruth
>
> Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
> Director of Composition                         Office:  Robinson A420
> George Mason University                         Email:   rfischer@gmu.edu
> Department of English  MSN 3E4
> 4400 University Drive
> Fairfax, VA 22030-4444
>
> http://mason.gmu.edu/~rfischer
>
> Composition Program  http://www.gmu.edu/departments/english/composition/
>
> All writing is creative if it is genuinely committed to discovery and
> expression of the writer's meanings.
>                                                         John Mayher
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Sheesh!  Your post sent me to the phone, Ruth, and sure enough - I did
manage to get a room (though have  not received mailed confirmation) but at
a high rate.  "The convention rate rooms are all gone."  I am a presenter,
so that's not the difference.  It's like the airlines - only 2 seats at the
budget price.
 
jean
 
Jean Donovan Sanborn
Professor, English Dept
Director, Farnham Writers' Center
Colby College
5291 Mayflower Hill
Waterville, ME 04901
jmsanbor@colby.edu
207/872-3303
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We are a cross disciplinary writing center in focus but not in staffing.
Here's how it works:
 
Our writing center is housed administratively in our Center for Teaching
Excellence.  The CTE pays our maintenance budget and my salary.  The writing
center is physically located next to the CTE and my supervisor is the
director of the CTE who reports directly to the VP for Academic Affairs.  I
have no administrative connections to the English Department or to any other
department.  Besides being the director of the writing center, I also
coordinate our WAC program, which is part of the gen ed program on campus.
 
Our staff consists of 8 lecturers and faculty members from the Department of
English.  Each has a writing center assignment that is considered to be
equivalent to teaching one class.  All are writing teachers--they teach a
variety of first-year writing, sophomore level writing-intensive courses,
creative writing, a senior-level technical writing course, etc.  Their
salaries come from the Department of English.
 
We also have 3 undergraduate interns each year.  Money for their stipends
comes from my volunteering to teach a class somewhere.  This year, I taught
a class for the honors program, so their stipends come from the honors
program (and they are honors program students, as a result).  Their majors
this year include the following: one in English, one in French and Spanish,
one in music.  So I guess we have some interdisciplinarity there.
 
Even though a high percentage of our staff come from the English Department,
they have wide experience in writing in the disciplines.  More than 50% of
our staff also teach technical writing to seniors, and those seniors come
from a range of disciplines in the sciences, in business, and in
health-related fields.  Many of our staff have also been editors or
technical writers.
 
We also provide about 80 classroom workshops a year to teachers who request
them; as a result, we are preparing materials for classes across the
disciplines.  And we consult with faculty who are teaching writing-intensive
courses in the WAC program--we help them design the courses and specific
writing assignments.
 
Jane Nelson, Director
University of Wyoming Writing Center
jnelson@uwyo.edu
307-766-5004
 
> ----------
> From:         Janice Chernekoff[SMTP:cherneko@KUTZTOWN.EDU]
> Sent:         Friday, January 22, 1999 6:09 AM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: Writing Center Suggestions
>
> Hi Everyone--I have received much advice (for which I thank you!) about
> making our writing center cross disciplinary in focus, in staffing, and so
> on.  If your campus has such a facility, I am interested in learning how
> it is funded and who administers it.  I have a suspicion that I can
> probably get lots of verbal support for a cross disciplinary writing
> center from colleagues in other disciplines, but if their departments are
> asked to contribute to the cost of the center, that might be a different
> story.  (I will also put these questions to the WC listserve).  Thanks
> Janice
>
> Janice Chernekoff
> English Department
> Lytle Hall 104B
> Kutztown University
> Kutztown, PA  19530
> (610) 683-4336
> Cherneko@kutztown.edu
>
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I have  funding (niversity-wide)for the WAC program, which the Writing
Center is designed to support. This pays for some tutoring and clerical
support and some released time for an Asst. Director. I get computer
equipment from university-wide funds.  I keep my eyes open for other
sources of funding. For example, I usually manage to get one or two
research assistants from various venues, and they help me keep track of
what the program is doing and conduct research into what other Centers are
up to. (Usually I hire as research assistants the tutors with the most
interest in writing and Writing Center theory and practice.One is working
right now on a proposal for community outreach and service learning; others
have done work with program assessment and tutor training.)
 
I keep very careful track of how many students the Center sees, from what
departments and divisions of the University, in the expectation of moving
toward a "pay as you go" direction as I need more  money for tutors. It's
easier going after money for specific needs (i.e. for tutoring graduate
students, for training writing tutors for engineering classes) than looking
for across-the-board increases that require a greater commitment and give
less immediate benefit for specific departments. For special needs, I beg
(shamelessly) from the deans and faculty members who are served by them.
I've gotten involved with some interdisciplinary grant writing, with the
intention of setting up satellite centers in various departments.  And I'm
working with student services people to look for possibilities of
collaboration (i.e. we train tutors; you pay for them in residence hall
sites) and with development people for possible sources of funding.
 
What I'm saying here is that you do need a base of support for clerical and
academic assistance, for equipment, and for tutors.  But after that, you
can start serving a specific group of students in a small way, and if it
works, ask the dean or department chair or center director to pay for it to
continue.  Here at least this has worked very well.
 
Linda Bergmann
 
At 08:09 AM 1/22/99 -0500, you wrote:
>Hi Everyone--I have received much advice (for which I thank you!) about
>making our writing center cross disciplinary in focus, in staffing, and so
>on.  If your campus has such a facility, I am interested in learning how
>it is funded and who administers it.  I have a suspicion that I can
>probably get lots of verbal support for a cross disciplinary writing
>center from colleagues in other disciplines, but if their departments are
>asked to contribute to the cost of the center, that might be a different
>story.  (I will also put these questions to the WC listserve).  Thanks
>Janice
>
>Janice Chernekoff
>English Department
>Lytle Hall 104B
>Kutztown University
>Kutztown, PA  19530
>(610) 683-4336
>Cherneko@kutztown.edu
>
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During most of the eighties I was the WPA here at UNLV and worked hard to
design and develop a neglected program according to my best understanding
of the literature in the field.  Every Fall my application for a merit
raise was put in the same pile with those of colleagues who had spent
their time researching and writing while I was administering.  And every
Fall I was told that faculty were expected to publish, and I hadn't, so .
. . regretfully, my application for a raise must be denied in favor of
more productive colleagues.
 
My understanding is that the clinical associate professor rank offered to
the next WPA here is not the nefarious concoction of an evil provost who
wants more power, but a genuine attempt to avoid the unfair comparison of
an overworked WPA with the more leisurely productions of a scholar's life.
I do not think this is the best solution.  Non-tenured faculty on this as
on other campuses are simply not perceived by tenure-track faculty as
being among the blessed, and a "clinical" associate professor will have
less influence than he or she needs perhaps.  Furthermore, the person
accepting the position is obviously vulnerable and would have to have
the confidence and courage of a trapeze artist working without a net to
undertake the challenges it presents.
 
However, because UNLV has been a good home for me, I am sorry to hear the
sour note of disdain for it that has been evoked by the recent position
announcement.  Nor do I think the circumstances justify it.
 
Leon Coburn
UNLV
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I booked at room at The Suite Hotel  at Underground Atlanta, which is about
5 blocks from the Hilton.
 
The URL for the hotel, which is not underground, is:
 
        http://www.soramanagement.com/ga/atlanta/index.html
 
I was able to get a special Web promotion rate of $79 for a suite,
breakfast included.  I do not know if the promotion is still on.  The
reservation number is
 
1-877-477-5549.
 
Good luck everyone.
 
Les Perelman
 
Leslie C. Perelman
Associate Dean
Director of the Writing Requirement
Co-Director, The Writing Initiative
Office of the Dean of Students and Undergraduate Education
Room 7-103
Massachusetts Institute of Technology
77 Massachusetts Avenue
Cambridge, MA 02139
 
Phone:  (617) 253-3039
FAX:    (617) 253-0055
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Thanks for the heads-up, Ruth.  Our secretary checked on our reservations
(mine and our writing center director's) and found that all was as
requested.  Mine was mailed in Dec; his was faxed about 10 days ago.
Neither of us has received written confirmation yet, but we now have
confirmation numbers from the hotel.  The reservations person also says
that they still have space, although I don't know if the convention rates
apply.
 
Given the stories folks are telling, the reservation system seems
arbitrary, at best.  Oog.
 
Carol
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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I was just over at Travelocity (www.travelocity.com) and gather that from
the _lack_ of available hotel space in downtown Atlanta that there might
be multiple conventions in town the week of the C's.  My suggestion would
be to find hotel space as close to MARTA (the subway system) as possible;
MARTA is a two block-walk from the Hilton Towers.  If anyone has an AAA
Travel Center nearby, their guide book for Georgia would list such hotels
and their rates.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
---------------------------------------------------------------------------
> On Fri, 22 Jan 1999, RUTH E. FISCHER wrote:
>
> First of all, let me apologize for presenting my problem in this forum.
> I hope that one of you might be able to tell me a more appropriate place
> for it.  And I am also curious about your experience(s) with this
> situation.
>
> I sent off the request for hotel reservations for Cs on Dec 22, within
> days of my having received the form.  I wondered why only two hotels had
> been listed.  I forgot about it until I received the "regular" form in teh
> convention announcement and realized that I had not gotten a confirmation
> about my earlier request.
>
> I tracked down the reservation phone number and found out that the hotel
> had no record of my request.  I was also told that no more rooms were
> available at the convention rate.  I went ahead and reserved a room at the
> non-convention rate as a back up plan.
>
> I tracked down the reservation number for the alternate hotel (which is
> being renovated and will not be opening until next  month) and was told
> that there are no rooms at all available at that hotel.
>
> Does anyone have any idea what's going on here?  I realize that things can
> get lost in the mail but from what I have gathered, convention-rate rooms
> at the convention hotel were gone before the members who were not
> presenting had even had a chance to submit a request.  And now, it seems,
> no rooms (at least at the other hotel) are even available--
>
> Anyone elase have similar experiences?
>
> Ruth
>
> Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
> Director of Composition                         Office:  Robinson A420
> George Mason University                         Email:   rfischer@gmu.edu
> Department of English  MSN 3E4
> 4400 University Drive
> Fairfax, VA 22030-4444
>
> http://mason.gmu.edu/~rfischer
>
> Composition Program  http://www.gmu.edu/departments/english/composition/
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I would like to let list members know that plans for the Fourth National
Writing Across the Curriculum Conference have been completed.  This year's
conference is being held at Cornell University, Ithaca, NY, June 3-5. To
give you a sense of the conference program, I am supplying some of the
featured speakers.
 
The deadline for registration is April 20.  To receive the conference
brochure and registration materials, send a postal mailing address with
your request for the brochure to the conference e-mail address:
WAC99-conf@cornell.edu.
 
Please feel free to pass on this announcement to interested faculty,
students, and administrators.
 
This year's conference will consider relationships between writing "across"
the curriculum and writing "in" the disciplines, exploring the range of
discursive skills or "multiple intelligences" required to negotiate the
demands of writing within and beyond academic disciplines.  Presentations
in concurrent sessions will come from many fields, including biology,
business, chemistry, engineering, health, the humanities, law, mathematics,
and the social sciences, and cover topics ranging through administration,
assessment, collaboration and communication across the disciplines,
curriculum, faculty development, school/college collaboration, and
technology.
 
Conference plenary speakers will include:
 
--Charles Bazerman (English and Education, California-Santa Barbara):
"An Unfinished History of Intelligences or, Just Where Is This Curriculum
We're Supposed to Cross?"
 
--Andrea Lunsford (English, Ohio State):  "Ownership and Student Writing in
the Disciplines"
 
--David Russell (English, Iowa State):  "Writing 'In' and 'Across'
Curriculums and Disciplines: Where Multiple Cultures and Intelligences Meet?"
 
 
Thanks to the generosity of the James L. and John S. Knight Foundation, the
conference will also offer a special series of presentations on
"Disciplinary Cultures," featuring the following:
 
Michael Denning (American Studies, Yale):  "Writing on Work"
 
Alan Gross (Rhetoric, Minnesota-Twin Cities):  "Toward a More Perfect
Union: Bridging the Gap Between the Sciences and the Humanities"
 
Lawrence Grossberg (Communication, UNC-Chapel Hill):  "Is
Interdisciplinarity the Future of Discourse Or Just Another Millenial Hoax?"
 
Teresa M. Harrison (Language, Literature, and Communication, Rensselaer
Polytechnic Institute): "Writing Across the Community:  Integrating New
Communication Technology and Service Education"
 
Roald Hoffmann (Chemistry, Cornell):  "Writing (and Drawing) Chemistry"
 
Klaus Krippendorff (Communication, Pennsylvania):  "Monological, Dialogical
and Ecological Narrative"
 
George P. Landow, (English and Art History, Brown):  "Reading and Writing
in the Presence of Other Texts: The Student Writer in E-Space"
 
George Marcus (Anthropology, Rice):  "Ethnography Through Thick and Thin:
The Possibilities and Limits of Anthropological Writing After 'Writing
Culture'"
 
Leigh Star (Communication and Women's Studies, Illinois Urbana-Champaign):
"Got Infrastructure?  How Standards and Categories Shape Disciplinary
Knowledge."
 
Other featured contributors to the "Disciplinary Cultures" series:
 
Dilip Gaonkar (Communications and Transcultural Studies, Northwestern)
Kenneth Gergen (Psychology, Swarthmore)
Charles Moran (English, UMass-Amherst)
Bruce Robbins (English and Comparative Literature, Rutgers)
John Shotter (Communication, New Hampshire)
John Swales (Linguistics and the English Language Institute, Michigan)
Paula Treichler (Communications Research, Illinois at Urbana-Champaign)
Stephen A. Tyler (Anthropology, Rice).
 
The conference will also include opening and closing workshops on assessing
student writing, running WAC workshops for faculty, writing in professional
fields, and online strategies for WAC courses.
.........................................................................
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Thanks to all of you for describing your budget sources and "locations"
(physical and heirarchical)  for your various WAC/Writing Center Programs.
 
As part of the ongoing conversation about the situating of combined Writing
Center-WAC Programs (and their budgets) inside or outside of English
departments and organizing their reporting relations, I'd like to ask how
other institutions create budgeting "formulas" to provide services based on
various markers of productivity.
 
At UNH, an RCM budgeting model is being piloted, and we will need to make
proposals for various means by which our program will be funded under such
a model. Since we do not produce credit hours or FTE's, we may have to
construct some other means to build a budget.  Right now our budget is
provided by the Provost, but runs through the College of Liberal Arts and
the English department and has been tied to reasonable arguments about its
general and specific functions (Tutoring, Faculty Consulting, Workshops,
Outreach, ESL, etc.).  It's not clear whether that model will be continued
in the future or not, given the natural tendency for departmental
perogatives to be in occasional conflict with university-wide priorities.
The more models, the better.
 
 
Thanks again,
 
Cindy Gannett  and Bob Connors
Cinthia Gannett
Director of Writing Across the Curriculum
University Writing Center
University of New Hampshire
Durham, NH 03824
(603) 862-3272 (UWC)
(603) 862-2524 (fax)
cgannett@christa.unh.edu
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Anyone seeking an actual phone number for what's called the "Sheraton
Atlanta" on the reservation sheet may feel like they've entered some
bizarre parallel universe in which whole hotels disappear in a burst of
social decontstruction. The Sheraton chain, I found, knows nothing about
this hotel.  After much dogged calling and actual conversations with a
variety of nice folks in Atlanta, I finally figured out the deal:  The
Marriot chain used to own the Spirit of Atlanta hotel, but they sold it to
a group of businessmen who also own at least one Sheraton in Atlanta. This
deal is in progress, so the hotel is temporarily called neither the
Marriot Spirit of Atlanta nor the Sheraton Atlanta (nor the Sheraton
Spirit of Atlanta, for that matter) but simply the Spirit of Atlanta
Hotel.  They have been receiving reservations, though no one I know has
gotten a confirmation in the mail.  You can call them to check at this
number:  800 833-8624.  I faxed in my res. last week and got a
confirmation number from them (at the conference rate) just now at that
number.
 
Ah, the research heritage!
 
Bob Connors
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Nancy, ask Chris Anson (on this list) about local reactions to national
pressure on personnel matters.  Chancy at best.  My point was that you
need to find out just who is going to evaluate you for tenure, using what
kind of criteria.  Some WPAs go into the job knowing that the only way
they will get tenure is to publish a book on Paradise Lost; OK if that's
what you want to do. Sometimes the WPA doesn't discover that situation
until late in the game. If the English department committee sees WPAing as
doing the dishes and emptying the trash, maybe it's better to have a
different home or a different kind of track.  --Ed White
 
On Fri, 22 Jan 1999, Nancy Reichert wrote:
 
> Ed,
>
> I think I need to hear more.  How did giving up a tenured-track position
> help gain the person job security?  Doesn't the person still need to
> deal with English faculty--lit. or otherwise?  If they all say Joe WPA
> isn't working out for us, doesn't Joe WPA get canned?
>
> Wouldn't Joe WPA benefit more from a strong, national attempt to give
> more prestige to the tenure-track faculty position?
>
> Nancy
>
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Edward White wrote:
 
>Nancy, ask Chris Anson (on this list) about local reactions to national
>pressure on personnel matters. Chancy at best.
 
Yep. So unless there were a really skilled and experienced office that could
craft subtle and varied response (including knowing when to do nothing),
then the only good choice is holding our tongues in individual cases. Seems
like a waste of a good rhetorical opportunity, though, if the "national
persuasion" (pressure is such an ugly word, don't you think?) could be
managed skillfully.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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Hi:  Our funding comes through the Division of Undergraduate Studies, which
is a good location to reinforce the interdisciplinarity.  For us, it hasn't
produced a restriction against graduate students, but this is a problem
some places--such as Sara Kimball describes at Texas.
 
Always, of course, the location of funding or governance depends both on
the logic of the choice and the specific persons enacting that choice.  UGS
has been a fine choice for us when we have had a "good" UGS dean and a
source of wretchedness when we haven't.  Carol
 
At 08:09 AM 1/22/99 -0500, you wrote:
>Hi Everyone--I have received much advice (for which I thank you!) about
>making our writing center cross disciplinary in focus, in staffing, and so
>on.  If your campus has such a facility, I am interested in learning how
>it is funded and who administers it.  I have a suspicion that I can
>probably get lots of verbal support for a cross disciplinary writing
>center from colleagues in other disciplines, but if their departments are
>asked to contribute to the cost of the center, that might be a different
>story.  (I will also put these questions to the WC listserve).  Thanks
>Janice
>
>Janice Chernekoff
>English Department
>Lytle Hall 104B
>Kutztown University
>Kutztown, PA  19530
>(610) 683-4336
>Cherneko@kutztown.edu
>
>
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Ed, Nancy--
 
Not sure how Ed is connecting this to my case: a tenured full professor yanked
from his WPA (administrative add-on) position while out of the country by a
temporary dean probably colluding with the English Dept. so it could take back
control of Composition to garner a million bucks worth of tuition revenue. What
if I'd not had tenure?  Well, no more WPA add-on, but still in a Dept. where I'd
presumably come up for tenure at some point, WPA or no.
 
On the question of intervention:  The dozens of letters to the administration
really helped (personally, first, and then to alert the higher administration
that someone lower down had really screwed up). But I'm  not sure what effect an
"organizational" response would have had--chancy, I agree. My best course of
action in the absence of a union, team of WPA delegates, etc., was to
meticulously study the personnel policies and procedures (which had been
violated on half a dozen counts), consult an attorney, then threaten
litigation--which led to a legal settlement in which the University was held
"blameless" but I got what I asked for.  Go with the law first. The WPA provides
tremendous moral support: the best group of people I've ever known in higher
education.
 
Nancy's right on the big picture: we need to work on principles for the
employment of WPAs, just as we've worked on principles in the hiring of writing
instructors.
 
Responding to the message of
<Pine.GSO.3.96.990122122122.1419B-100000@mail.csusb.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> Nancy, ask Chris Anson (on this list) about local reactions to national
> pressure on personnel matters.  Chancy at best.  My point was that you
> need to find out just who is going to evaluate you for tenure, using what
> kind of criteria.  Some WPAs go into the job knowing that the only way
> they will get tenure is to publish a book on Paradise Lost; OK if that's
> what you want to do. Sometimes the WPA doesn't discover that situation
> until late in the game. If the English department committee sees WPAing as
> doing the dishes and emptying the trash, maybe it's better to have a
> different home or a different kind of track.  --Ed White
>
> On Fri, 22 Jan 1999, Nancy Reichert wrote:
>
> > Ed,
> >
> > I think I need to hear more.  How did giving up a tenured-track position
> > help gain the person job security?  Doesn't the person still need to
> > deal with English faculty--lit. or otherwise?  If they all say Joe WPA
> > isn't working out for us, doesn't Joe WPA get canned?
> >
> > Wouldn't Joe WPA benefit more from a strong, national attempt to give
> > more prestige to the tenure-track faculty position?
> >
> > Nancy
> >
>
> .
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Colleagues, the following CFP for the 1999 Chicago MLA session sponsored by
the Discussion Group on the Present-Day English Language is necessarily
elliptical, given the space constraints of the MLA newsletter.  The
questions in the session description are intended to be suggestive, not
constraining.  Please consider submitting a proposal!
 
Becky Howard
 
 
 
 
DISCUSSION GROUP:  Present-Day English Language
 
SESSION TITLE:  Teaching Postcolonial English Usage
 
SESSION DESCRIPTION:  How would a critical history of English pedagogy
describe instruction in English usage?  How might postcolonial composition
teach standard usage? How should the 1974 *Students' Right to Their Own
Language* be revived or revised?
 
TYPE OF SUBMISSIONS PREFERRED:  E-mail.
 
DEADLINE FOR RESPONSES:  12 March 1999.
 
CONTACT INFORMATION:
 
Rebecca Moore Howard
Department of English
TCU Box 297270
Texas Christian University
Fort Worth, Texas 76129
O (817) 921-7722, ext. 6242
rhoward@gamma.is.tcu.edu
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Hi folks:  I just got back in town tonight and noticed this thread about
CCCC hotels.  Since I'm here in Atlanta and on the list, I'd be happy to
offer local advice.  The hotel mentioned at Underground Atlanta is a
reasonable choice if you don't mind walking a few blocks (it's about a 15
minute walk).  Several other large and pricey hotels are within a block of
the conference hotel--the Mariottt Marquis and the Atlanta Hyatt.  Right
now they both have rooms available, and I have local numbers handy from the
good ol' yellow pages, if anyone needs them:
 
Hyatt Regency Atlanta, 265 Peachtree St. NE, 404-577-1234
Mariott Marquis, 265 Peachtree Center Av NE, 404-521-0000
 
Other hotels are available in other parts of town (Midtown, Buckhead) that
would be accessible via the Marta subway system--too many to list here.
Just make sure those hotels really are near a subway station, because there
really *aren't* that many subway stops.
 
Hope this helps.
 
Mary Hocks
=========================================================================
Date:         Fri, 22 Jan 1999 20:15:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marguerite Helmers <helmers@UWOSH.EDU>
Subject:      leaving director position
In-Reply-To:  <l0313031ab2cebba4b268@[138.237.130.196]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Hi there list members,
 
I have a confusing situation here at my institution and I'm wondering if
anyone out there has any advice.
 
I was hired in 1991 in a job posting that advertised for someone with a PhD
in composition and rhetoric.  There was no mention in the job advert of
doing administrative work.  Eventually (around 1994), I became Director of
Composition.  Now, with tenure, with my three years as Director of Comp
finished, and a year sabbatical approved for next year, I'd like to take a
break from being Director since I'd like to write and just be a regular
faculty member who teaches composition and works with rhetoric courses.
 
My department won't let me:  the chair says there is no need for my
"position" if I'm not director.
 
So, what do you think?  It seems that there are plenty of reverse
situations, in which faculty who were, say, specialists in Renaissance
studies when they were hired become specialists in composition and
successfully direct programs.
 
mh
 
 
Marguerite Helmers
Associate Professor of English
Director of Composition
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
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Marguerite Helmers' post regarding her department's refusal to allow her to
step down from the Director of Comp position is additional evidence--should
we need any more--of the necessity of composition program's breaking free
of English Departments. Imagine any other comparable situation: are chairs
appointed for life? undergraduate directors? No, because there is
understood to be a faculty reserve that can rotate through these positions.
With comp, such rotation is not imaginable because there is no such
reserve--English departments tend to hire only enough to keep the writing
program running. Given this state of affairs, it seems that, in
Marguerite's case,  there are only two viable options: 1) trying to have
the Writing Program secede from the English Department in order to create
an independent unit with its own hiring and staffing needs or 2) leaving
town.
 
I'm wondering if the WPAs out there who have pulled out of English
departments would care to join the conversation. How did you do it? What
were your strategies? What were the consequences--beyond ruffling the
feathers of one's colleagues?
 
Richard
 
 
 
Richard E. Miller
Associate Director of the Writing Program
Associate Professor of English
Rutgers University
New Brunswick, NJ
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Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
 
 
----------
> From: Automatic digest processor <LISTSERV@ASUVM.INRE.ASU.EDU>
> To: Recipients of WPA-L digests <WPA-L@ASUVM.INRE.ASU.EDU>
> Subject: WPA-L Digest - 21 Jan 1999 to 22 Jan 1999
> Date: Saturday, January 23, 1999 2:00 AM
>
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Marguerite: See Chris Anson's post a few postings back: personnel policies
get a close reading; check with union, if applicable (labor relations
specialist); seek academically-oriented legal counsel. Pursue more
diplomatic options, of course, but this is a contractual issue of
considerable moment.
 
Steve North
 
On Fri, 22 Jan 1999, Marguerite Helmers wrote:
 
> Hi there list members,
>
> I have a confusing situation here at my institution and I'm wondering if
> anyone out there has any advice.
>
> I was hired in 1991 in a job posting that advertised for someone with a PhD
> in composition and rhetoric.  There was no mention in the job advert of
> doing administrative work.  Eventually (around 1994), I became Director of
> Composition.  Now, with tenure, with my three years as Director of Comp
> finished, and a year sabbatical approved for next year, I'd like to take a
> break from being Director since I'd like to write and just be a regular
> faculty member who teaches composition and works with rhetoric courses.
>
> My department won't let me:  the chair says there is no need for my
> "position" if I'm not director.
>
> So, what do you think?  It seems that there are plenty of reverse
> situations, in which faculty who were, say, specialists in Renaissance
> studies when they were hired become specialists in composition and
> successfully direct programs.
>
> mh
>
>
> Marguerite Helmers
> Associate Professor of English
> Director of Composition
> University of Wisconsin Oshkosh
> 800 Algoma Blvd.
> Oshkosh, WI  54901
> (920) 424-7282, 424-2205
> http://www.english.uwosh.edu/helmers/
>
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Jean-actually, one of the tricky parts is convincing our administration
that this is not an English department thing--and needs a separate line of
funding.  One does not exist right now, and of course, everyone says there
is no money other than what is in existing lines of funding.  I am
encouraged, however, to hear that others have managed to extract the wc
from English--it really seems like what we somehow need to do.
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Fri, 22 Jan 1999, jean donovan sanborn wrote:
 
> Hello, Janice,
>
> We have a small college situation at Colby and a Writers' Center that is
> interdisciplinary.  As others have said, the trick is to start out that
> way.  Our Writers' Center began in 1984 simultaneously with a Writing
> Across the Curriculum Program, a loose and informal one with workshops and
> faculty exchanges and no curricular designations of W-courses.
>
> Although I am a member of the English Dept., the WC is separate, a
> necessary space, I think, if you are committed to serving the whole campus.
> We keep close contact with all faculty through visiting their classes,
> asking them to recommend potential tutors, inviting them to staff meetings
> to talk about writing in their disciplines, and of course through our
> direct and stated support of WAC and the faculty's multiple uses of writing
> in their classes.  So we have a wide support base.
>
> We are actually funded through the Dean of Faculty with a regular budget
> line.  That took some doing, however.  For a couple of years we had no
> funding at all and holed up in the basement of the Chapel (obviously a
> desperate message - last stop before God).  We got centrally located space
> and funding by producing rapidly increasing numbers of students served.
> Because we serve the whole campus and because the largest part of our
> budget is to pay peer tutors, who are recruited from all majors, it was not
> hard to convince the Dean that we should have a regular budget line,
> separate from all departments.
>
> You're in a good position just starting out.  It's lots harder
> backtracking.  Good luck!
>
> jean
>
> Jean Donovan Sanborn
> Professor, English Dept
> Director, Farnham Writers' Center
> Colby College
> 5291 Mayflower Hill
> Waterville, ME 04901
> jmsanbor@colby.edu
> 207/872-3303
>
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Ruth,
 
I faxed my reservation request in only about a week and a half ago (after
hearing that *everything* in Atlanta was sold out except the Hilton).  I
thought I had no chance of getting a room.  Then yesterday, my confirmation
came in the mail, but for the $140 single room, not the less expensive
room.
 
Go figure.
 
Kay
 
At 10:48 AM 1/22/99, RUTH E. FISCHER wrote:
>First of all, let me apologize for presenting my problem in this forum.
>I hope that one of you might be able to tell me a more appropriate place
>for it.  And I am also curious about your experience(s) with this
>situation.
>
>I sent off the request for hotel reservations for Cs on Dec 22, within
>days of my having received the form.  I wondered why only two hotels had
>been listed.  I forgot about it until I received the "regular" form in teh
>convention announcement and realized that I had not gotten a confirmation
>about my earlier request.
>
>I tracked down the reservation phone number and found out that the hotel
>had no record of my request.  I was also told that no more rooms were
>available at the convention rate.  I went ahead and reserved a room at the
>non-convention rate as a back up plan.
>
>I tracked down the reservation number for the alternate hotel (which is
>being renovated and will not be opening until next  month) and was told
>that there are no rooms at all available at that hotel.
>
>Does anyone have any idea what's going on here?  I realize that things can
>get lost in the mail but from what I have gathered, convention-rate rooms
>at the convention hotel were gone before the members who were not
>presenting had even had a chance to submit a request.  And now, it seems,
>no rooms (at least at the other hotel) are even available--
>
>Anyone elase have similar experiences?
>
>Ruth
>
>Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
>Director of Composition                         Office:  Robinson A420
>George Mason University                         Email:   rfischer@gmu.edu
>Department of English  MSN 3E4
>4400 University Drive
>Fairfax, VA 22030-4444
>
>http://mason.gmu.edu/~rfischer
>
>Composition Program  http://www.gmu.edu/departments/english/composition/
>
>All writing is creative if it is genuinely committed to discovery and
>expression of the writer's meanings.
>                                                        John Mayher
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Jane--Thanks so much for the description of your wc situation.  Can I ask
what sort of workshops you do for faculty, and did you have trouble
getting them to ask for help?  How do you like being situated under the
CTE?
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Fri, 22 Jan 1999, Jane V. Nelson wrote:
 
> We are a cross disciplinary writing center in focus but not in staffing.
> Here's how it works:
>
> Our writing center is housed administratively in our Center for Teaching
> Excellence.  The CTE pays our maintenance budget and my salary.  The writing
> center is physically located next to the CTE and my supervisor is the
> director of the CTE who reports directly to the VP for Academic Affairs.  I
> have no administrative connections to the English Department or to any other
> department.  Besides being the director of the writing center, I also
> coordinate our WAC program, which is part of the gen ed program on campus.
>
> Our staff consists of 8 lecturers and faculty members from the Department of
> English.  Each has a writing center assignment that is considered to be
> equivalent to teaching one class.  All are writing teachers--they teach a
> variety of first-year writing, sophomore level writing-intensive courses,
> creative writing, a senior-level technical writing course, etc.  Their
> salaries come from the Department of English.
>
> We also have 3 undergraduate interns each year.  Money for their stipends
> comes from my volunteering to teach a class somewhere.  This year, I taught
> a class for the honors program, so their stipends come from the honors
> program (and they are honors program students, as a result).  Their majors
> this year include the following: one in English, one in French and Spanish,
> one in music.  So I guess we have some interdisciplinarity there.
>
> Even though a high percentage of our staff come from the English Department,
> they have wide experience in writing in the disciplines.  More than 50% of
> our staff also teach technical writing to seniors, and those seniors come
> from a range of disciplines in the sciences, in business, and in
> health-related fields.  Many of our staff have also been editors or
> technical writers.
>
> We also provide about 80 classroom workshops a year to teachers who request
> them; as a result, we are preparing materials for classes across the
> disciplines.  And we consult with faculty who are teaching writing-intensive
> courses in the WAC program--we help them design the courses and specific
> writing assignments.
>
> Jane Nelson, Director
> University of Wyoming Writing Center
> jnelson@uwyo.edu
> 307-766-5004
>
> > ----------
> > From:         Janice Chernekoff[SMTP:cherneko@KUTZTOWN.EDU]
> > Sent:         Friday, January 22, 1999 6:09 AM
> > To:   WPA-L@ASUVM.INRE.ASU.EDU
> > Subject:      Re: Writing Center Suggestions
> >
> > Hi Everyone--I have received much advice (for which I thank you!) about
> > making our writing center cross disciplinary in focus, in staffing, and so
> > on.  If your campus has such a facility, I am interested in learning how
> > it is funded and who administers it.  I have a suspicion that I can
> > probably get lots of verbal support for a cross disciplinary writing
> > center from colleagues in other disciplines, but if their departments are
> > asked to contribute to the cost of the center, that might be a different
> > story.  (I will also put these questions to the WC listserve).  Thanks
> > Janice
> >
> > Janice Chernekoff
> > English Department
> > Lytle Hall 104B
> > Kutztown University
> > Kutztown, PA  19530
> > (610) 683-4336
> > Cherneko@kutztown.edu
> >
>
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Linda--yes, documenting what we're doing is important.  And you're making
me think that we can begin to be more interdisciplinary by offering to
work more closely with particular professors who already send students to
the wc.
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Fri, 22 Jan 1999, Linda Bergmann wrote:
 
> I have  funding (niversity-wide)for the WAC program, which the Writing
> Center is designed to support. This pays for some tutoring and clerical
> support and some released time for an Asst. Director. I get computer
> equipment from university-wide funds.  I keep my eyes open for other
> sources of funding. For example, I usually manage to get one or two
> research assistants from various venues, and they help me keep track of
> what the program is doing and conduct research into what other Centers are
> up to. (Usually I hire as research assistants the tutors with the most
> interest in writing and Writing Center theory and practice.One is working
> right now on a proposal for community outreach and service learning; others
> have done work with program assessment and tutor training.)
>
> I keep very careful track of how many students the Center sees, from what
> departments and divisions of the University, in the expectation of moving
> toward a "pay as you go" direction as I need more  money for tutors. It's
> easier going after money for specific needs (i.e. for tutoring graduate
> students, for training writing tutors for engineering classes) than looking
> for across-the-board increases that require a greater commitment and give
> less immediate benefit for specific departments. For special needs, I beg
> (shamelessly) from the deans and faculty members who are served by them.
> I've gotten involved with some interdisciplinary grant writing, with the
> intention of setting up satellite centers in various departments.  And I'm
> working with student services people to look for possibilities of
> collaboration (i.e. we train tutors; you pay for them in residence hall
> sites) and with development people for possible sources of funding.
>
> What I'm saying here is that you do need a base of support for clerical and
> academic assistance, for equipment, and for tutors.  But after that, you
> can start serving a specific group of students in a small way, and if it
> works, ask the dean or department chair or center director to pay for it to
> continue.  Here at least this has worked very well.
>
> Linda Bergmann
>
> At 08:09 AM 1/22/99 -0500, you wrote:
> >Hi Everyone--I have received much advice (for which I thank you!) about
> >making our writing center cross disciplinary in focus, in staffing, and so
> >on.  If your campus has such a facility, I am interested in learning how
> >it is funded and who administers it.  I have a suspicion that I can
> >probably get lots of verbal support for a cross disciplinary writing
> >center from colleagues in other disciplines, but if their departments are
> >asked to contribute to the cost of the center, that might be a different
> >story.  (I will also put these questions to the WC listserve).  Thanks
> >Janice
> >
> >Janice Chernekoff
> >English Department
> >Lytle Hall 104B
> >Kutztown University
> >Kutztown, PA  19530
> >(610) 683-4336
> >Cherneko@kutztown.edu
> >
>
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Ye, let me ditto the thanks for all of the information on funding and
staffing of wc's.  It will be very helpful this coming semester
Janice
 
Janice Chernekoff
English Department
Lytle Hall 104B
Kutztown University
Kutztown, PA  19530
(610) 683-4336
Cherneko@kutztown.edu
 
On Fri, 22 Jan 1999, Cinthia Gannett wrote:
 
> Thanks to all of you for describing your budget sources and "locations"
> (physical and heirarchical)  for your various WAC/Writing Center Programs.
>
> As part of the ongoing conversation about the situating of combined Writing
> Center-WAC Programs (and their budgets) inside or outside of English
> departments and organizing their reporting relations, I'd like to ask how
> other institutions create budgeting "formulas" to provide services based on
> various markers of productivity.
>
> At UNH, an RCM budgeting model is being piloted, and we will need to make
> proposals for various means by which our program will be funded under such
> a model. Since we do not produce credit hours or FTE's, we may have to
> construct some other means to build a budget.  Right now our budget is
> provided by the Provost, but runs through the College of Liberal Arts and
> the English department and has been tied to reasonable arguments about its
> general and specific functions (Tutoring, Faculty Consulting, Workshops,
> Outreach, ESL, etc.).  It's not clear whether that model will be continued
> in the future or not, given the natural tendency for departmental
> perogatives to be in occasional conflict with university-wide priorities.
> The more models, the better.
>
>
> Thanks again,
>
> Cindy Gannett  and Bob Connors
> Cinthia Gannett
> Director of Writing Across the Curriculum
> University Writing Center
> University of New Hampshire
> Durham, NH 03824
> (603) 862-3272 (UWC)
> (603) 862-2524 (fax)
> cgannett@christa.unh.edu
>
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A sticky situation.  One thing to do (too late for this situation, of
course) is to get (preferably in writing) agreement about how LONG service
as comp director will last.  At a lot of places, it's an unofficial two or
three years.  At my place, the three-year duration is written into our
departmental "governance document."  So if they want me to do it for
another three years after the current three years, we start over--a very
nice arrangement.
 
I wonder:  How many schools have the open-ended "director for life"
arrangement, how many others have a rotation?  Part of the problem is, of
course, that many WPAs are the only rhet/comp people in their departments,
so there's nobody to rotate with.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
 
On Fri, 22 Jan 1999, Marguerite Helmers wrote:
 
> Hi there list members,
>
> I have a confusing situation here at my institution and I'm wondering if
> anyone out there has any advice.
>
> I was hired in 1991 in a job posting that advertised for someone with a PhD
> in composition and rhetoric.  There was no mention in the job advert of
> doing administrative work.  Eventually (around 1994), I became Director of
> Composition.  Now, with tenure, with my three years as Director of Comp
> finished, and a year sabbatical approved for next year, I'd like to take a
> break from being Director since I'd like to write and just be a regular
> faculty member who teaches composition and works with rhetoric courses.
>
> My department won't let me:  the chair says there is no need for my
> "position" if I'm not director.
>
> So, what do you think?  It seems that there are plenty of reverse
> situations, in which faculty who were, say, specialists in Renaissance
> studies when they were hired become specialists in composition and
> successfully direct programs.
>
> mh
>
>
> Marguerite Helmers
> Associate Professor of English
> Director of Composition
> University of Wisconsin Oshkosh
> 800 Algoma Blvd.
> Oshkosh, WI  54901
> (920) 424-7282, 424-2205
> http://www.english.uwosh.edu/helmers/
>
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A friend told me to check out this site for lodging in Atlanta--just
passing it along.
 
http://www.hoteldiscount.com/
 
Patty Ericsson
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> From nancyr@nhmccd.edu Fri, 22 Jan 1999 12:08:23 -0600
>
> Do you know of schools who have nontenured faculty that you think
> function as well as schools with tenured faculty?  What do you see is
> the benefit of nontenured positions? I would really appreciate the
> information.
--------------------------------------------------------------------------
Nancy,
      Our college went non-tenure in 1985, and at the same time, we formed
an AAUP chapter on campus (common in Maryland) which supervises the
execution of our contract, monitors faculty conditions, and negotiates
with our board of trustees.  The AAUP's authority is written into our
contract.  Oddly enough, the president of our faculty senate is also an
officer in our on-campus AAUP chapter.
      We also had peer-review placed in our contract.  Every six years
each non-tenured faculty (we still have old-timers from they days of
tenure) must submit to peer review from a committee consisting of three
division faculty (he/she chooses) with the department chair as an
ex-officio member. The committee submits its report to the Dean.  If it
passes the Dean's review, one's contract is renewed for another six years.
If the Dean does not approve, the case becomes a grievance and goes to
AAUP for arbitration. It is difficult to get fired here, but we have had
faculty transferred between campuses (we've had two Deans 'busted' and
transferred to the other end of the county to serve as faculty).
      The problem with the AAUP connection is that many call them in when
there is a great problem and dismiss them as unnecessary when the problem
is ameliorated.  Trustees have learned to respect the organization when it
is on campus and act up again when it is gone (a few end up being censured
anyway).  In our case we're a de facto closed-shop with AAUP as our
negotiating unit.  Most of _our_ problems come from the Maryland
legislature rather than our administration and trustees.
      We're also a Truman Doctrine school (circa 1946) and have in the
past been where you are now.  It is not a terminal condition, but the
_entire_ faculty is going to have to work together in order to change
things.  AAUP and AFSCME will gladly send representatives to talk to
faculty groups whose administrations have concluded there's no point in
respecting faculty who can be easily intimidated.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Folks,
      That last post to Nancy Reichert was a private post and should not
have gone to the list.  I apologize to both Nancy and to the list.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Theresa Enos, Stuart Brown, and Rebecca Jackson will be updating the 1994
Rhetoric Review Doctoral Programs in Rhetoric and Composition for the Spring
2000 issue of Rhetoric Review.
 
We would like your help in identifying any programs we missed in 1994 or
that have been established since then. We are already aware of Georgia
State's program and the new program at Syracuse.
 
We would also be interested in any advice you might have regarding essential
information you would want to see in these program descriptions.
 
We will very much try to have the survey instrument to programs before this
year's CCCC.  All of us will be there and available to talk about the
project as well.  Please help us in making sure the survey form gets to the
right people in the department and is returned promptly as we want to
represent every program fairly.
 
Reply to
 
Theresa Enos, enos@u.arizona.edu, University of Arizona 520.621.3371
Stuart C. Brown, sbrown@nmsu.edu, New Mexico State University 505.646.2413
Rebecca Jackson, rebjacks@nmsu.edu, New Mexico State University 505.646.2213
 
Thanks for your help on this.
 
Stuart
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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Marguerite,
 
Let me get this straight.  You were hired into a tenure line position in
the English department.
 
Three years after you were hired, you became writing director.  Serving as
writing director was neither an aspect of the line in which you were hired
nor a condition of your employment.
 
Without any formal modification of this position line (i.e. a written
revision of the position line--and note the important distinction I am
making between the nature of your duties as writing director and the nature
of the line, the last of which is the key issue here) the department chair
has decreed that the line has somehow changed.
 
You would be fired from a line even though you are willing and able to
perform the duties for which you were originally hired and which have not,
apparently, undergone a due-process revision.
 
Obviously, there are local conditions (including "pleasure of the chair" or
"other duties as assigned by the chair" clauses in your contract) that blur
matters like this.
 
However, if the Oshkosh folks maintain this stupid position, and if your
meetings with the Dean/Provost/and Academic Freedom/Academic Affairs
committees do not promised immediate and clear results, I urge you to do
three things, in order of importance:  1)  Drive to Madison and hire the
best attorney there who specializes in academic labor law; 2) Contact the
AAUP for advice further on how to proceed; 3) Make plans on how to invest
the large settlement you will receive two years from now when Oshkosh
settles out of court or allows the matter to make it before a judge.
 
Doug
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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I'm new to this listserv--and maybe someone can point out a listserv that better
suits my query--but here it is (after two paragraphs of preface):
 
As the (relatively new) director of the Basic Skills Program at Seton Hall
University, I have the responsibility to make sure students are properly placed
in a variety of basic skills courses.  Our placement test has always included a
brief essay, a reading comprehension test, and a sentence-sense test.  For years
now we've used the New Jersey Basic Skills Test for reading comprehension and
sentence sense.  The reading part looks very much like a collection of SAT
reading sections with its variety of questions on main idea, tone, purpose, and
the like.
 
Recently, we've started experimenting with a writing prompt that requires the
students to understand a brief (one-page, single-spaced) passage and take a
position in relation to it.  The idea was that we don't want to test writing or
reading in isolation but, rather, to test the students' ability to integrate the
two language modes, since they'll have to do so in college.
 
However, I'm concerned that we still need to a more accurate fix on the
student's ability to read in the college context.  Do most schools that have to
place freshmen still rely on SAT style reading comprehension tests?  Or is there
anything new?  Has there been any new thinking about how to gauge students'
readiness for reading on the college level?  What resources are available?  I'll
be happy to get any thoughts, advice, or resources related to reading
assessment.
 
Ed Jones
Director, Basic Skills
Seton Hall University
jonesedm@shu.edu
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I've located some $99 (one bed per room) and $109 (2 beds per room) rooms
at the _Best Western Inn at the Peachtrees_, 330 West Peachtree Street
(about two blocks west of the Hilton Towers).  Their entry at the Best
Western web site says:
 
        "The Best Western Inn at the Peachtrees has a fabulous downtown
        location that provides excellent value.  Newly renovated in 1996,
        the Best Western Inn at the Peachtrees provides the best of
        service offering an extensive hot breakfast buffet served daily in
        our exclusive Club Room.  Monday through Thursday evenings, relax
        in our Club Room with complimentary cocktails.  Great shopping,
        numerous restaurants, a newly built Olympic Park, and the rapid
        transit (MARTA) are just blocks away.  Also take advantage of our
        spacious courtyard with fountains and gardens, exercise
        facilities, and business center, or relax with our 50-plus station
        cable television with free HBO and pay-per-view movies and
        Nintendo.  Complimentary USA Today newspaper; complimentary safe
        deposit boxes; guest laundry.  Rooms have AM/FM radio; work desks;
        irons and ironing boards; non-smoking rooms available; rooms
        available with kitchens.
 
        Sound too good to be true?  Their reservation number is 800-242-4642.
 
        They're also in the _AAA Tourbook_ (for Georgia) at the bottom of
        page 249 and again at the top of page 250.
 
-----------------------------------------------------------------------------
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
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Bill,
 
Thanks for the suggestion, which makes sense.  There are a couple of issues
involved.
 
I started the email directory in the journal, following Theresa Enos's
pioneering doing of this as Rhetoric Review.  I collected the email
addresses through a call to members in the journal and via email.  It was
never a comprehensive directory, relying instead on people volunteering the
information.
 
The addresses collected via the membership form are independent of what
you've seen in the journal.  The journal editor never sees those forms or
the addresses written on them; the forms reside at Miami.
 
What I can explore, then, is getting the information from Oxford, Ohio, to
Oshkosh, Wisconsin, for Marguerite to consider.  However, here's another
issue.  I think it's the editor's prerogative to publish an email directory
in the journal.  I thought it was a good idea.  Dennis and Marguerite may
decide not--and for good reason.  (And I suppose the Executive Committee
could insist that they do so, though this gets sticky.)
 
Of course, the journal is not the only address venue.  At the very least,
what I can do is work to make sure the email directory in the web pages is
as complete as I can make it.  Right now I know the web page directory is a
real mess!  (For a scare, check the URL included in my signature.) The main
problems I see are clerical.  I don't think that Bob Johnson, the
secretary, has the four or five hours of clerical help right now to
transfer 700-800 email addresses from paper to computer.  But we're working
on this.
 
Again, thanks for writing.
 
Doug
 
>Could the WPA organization we all value be a little more assiduous about
>adding addresses to the E-Mail Directory in the journal?  Some of us fill
>out the email address part of the form when we subscribe to the journal
>every year, but our addresses are left off the published list, meaning we
>miss some communications from colleagues.
>
>Bill Lalicker
>West Chester University
>wlalicker@wcupa.edu
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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A week or two ago, someone made a mention about the fall issue of Journal
of Composition Theory having a section in honor of W. Ross Winterowd.
Since our library doesn't carry that journal, I'm trying to get it by
interlibrary loan.  Is there anyone out there who can give me the
inclusive pages of the articles?  Thanks,
 
Traci Fuller
 
___________________________________________________________________
You don't need to buy Internet access to use free Internet e-mail.
Get completely free e-mail from Juno at http://www.juno.com/getjuno.html
or call Juno at (800) 654-JUNO [654-5866]
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Richard--
 
>I'm wondering if the WPAs out there who have pulled out of English
>departments would care to join the conversation. How did you do it? What
>were your strategies? What were the consequences--beyond ruffling the
>feathers of one's colleagues?
 
There are more examples and more different configurations of Writing
Programs outside of English Depts than even the average WPA can imagine.
I've probably told the story of what happened in Little Rock so many
times folks are sick of hearing it.
 
For those of you who don't know, I have a website dedicated to Free
Standing Writing Programs.  (I was actually going to update and upgrade
it over the holidays, but you all know the standard excuses.)  It's
address is
 
www.ualr.edu/~bmmaid/freewrit.html
 
There are instructions there on how to subscribe to the FreeWrit mail
list.  The list is usually low volume--except when something happens
(like Marguerite's question).
 
We also have an Independent Writing Unit SIG at C's.  This year it's S1.3
which will meet at 6:45-7:45 on Thursday.  Everyone is welcome.
 
I'm also beginning to wonder if it's not time to try to do another
half-day workshop at C's, or maybe do a session at WPA.
 
Barry Maid
bmmaid@ualr.edu
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[APOLOGIES TO THOSE RECEIVING MULTIPLE MAILINGS OF THIS MESSAGE.]
 
* * * * * * * * * * CALL FOR PROPOSALS * * * * * * * * * * *
                       FOURTH ANNUAL
    TEACHING IN THE COMMUNITY COLLEGES ONLINE CONFERENCE
               "BEST PRACTICES IN DELIVERING,
          SUPPORTING, AND MANAGING ONLINE LEARNING"
              CONFERENCE DATES: APRIL 7-9, 1999
* * * * * EXTENDED PROPOSAL DEADLINE: FEB. 1, 1999  * * * * * * *
 
The deadline for proposals is being extended to February 1, 1999.
 
To submit a proposal to present at the Fourth Annual Teaching in the
Community Colleges Online Conference, "BEST PRACTICES IN DELIVERING,
SUPPORTING, AND MANAGING ONLINE LEARNING" (April 7-9, 1999), email it to
Jim Shimabukuro <jamess@hawaii.edu>.
 
 
INFORMATION TO INCLUDE IN YOUR PROPOSAL:
 
Presentation Title:
 
Presenter's name (include highest degree(s) attained, e.g., PhD, MBA):
 
Presenter's academic title(s)/rank or position:
 
Presenter's college, department, or organization:
 
Presenter's snailmail (campus/business) address:
 
Presenter's email (and WWW address if available):
 
Publication status*:
 
(*Please indicate whether the proposed presentation has been previously
published or will be published in a journal between now and late-July
1999, when the spring conference issue of _Teaching in the Community
Colleges [Electronic] Journal_ will be published. If it has or will be,
please describe substantive changes that will be incorporated in the
proposed presentation.)
 
************************************************************************
Proposal: Ten- to twenty-line description or summary of your proposed
   presentation.
Format: Standard (generic) ASCII text (do not send as an encoded file).
Send to: Jim Shimabukuro <jamess@hawaii.edu>
 
IMPORTANT DATES:
Deadline for Proposals: Feb. 1, 1999 [revised deadline]
Deadline for Papers:    Feb. 12, 1999
Preconference Dates:    Mar. 22-26, 1999
Conference Dates:       Apr. 7-9, 1999 (Wed-Fri)
 
Warmest regards,
Jim Shimabukuro
jamess@hawaii.edu
 
 
* * * * * * * * * * ADDITIONAL INFORMATION * * * * * * * * * * *
 
LOCATION: This conference is completely online. All papers will be
presented via the web; presenters and participants will have opportunities
to interact via email and livechat. See the conference webpage for further
details and updates <http://leahi.kcc.hawaii.edu/tcc99>.
 
 
PRESENTATION CATEGORIES
-----------------------
1. Best practices in DELIVERING online learning: Emphasis on the
practical, e.g., instructional practices and curricula;
designing/preparing, developing/adapting courses for online delivery;
problems and solutions as well as theoretical topics, e.g., learning
theory, pedagogical trends and issues, etc. Presenters in this category
are usually online teachers representing the various disciplines in two-
and four-year colleges and universities.
 
2. Best practices in SUPPORTING online learning: Emphasis on campus-wide
learning-support efforts designed specifically for online students and
teachers. Presenters in this category are usually faculty and
staff who are responsible for instructional support services and programs
for online learners. Typically, they are librarians, counselors,
registration administrators, learning assistance center specialists,
computer lab managers, etc.
 
3. Best practices in MANAGING online learning: Emphasis on the roles,
views, and concerns of two- and four-year college administrators re online
learning.
 
 
WHO SHOULD PRESENT
------------------
Faculty, Administrators, and Support Services Staff from:
* Two- and Four-year Colleges and Universities
* Elementary, Middle, and High Schools--both Public and Private
* Technical and Vocational Schools and Colleges
 
Management and Staff from
* Equipment and Software Providers
* Book and Software Publishers
* State and Federal Government Agencies
 
 
VIRTUAL CONFERENCE FORMAT
-------------------------
[Note: The following will be conducted asynchronously or synchronously
via the web, email, and web-based or other live-chat media. Multimedia
options may be available to those with the necessary hardware, software,
and skills.]
 
* Presentations and discussions of presentations
* Keynote presentations and conference-wide electronic discussions of
  keynotes
* Open electronic forums on topics of interest to participants
* Electronic panel discussions focusing on critical issues and trends
* Preconference workshops (March 22-26, 1998) emphasizing materials and
  skills related to the conference theme: "Best Practices in Delivering,
  Supporting, and Managing Online Learning"
* Virtual social center: "The Coconut Cafe"
* Web tours of Hawaii
* Web exhibits
 
--------------------------------------------------------------------------
REGISTRATION ANNOUNCEMENTS WILL BE POSTED ON THE CONFERENCE WEBPAGE
<http://leahi.kcc.hawaii.edu/tcc99> AND DISTRIBUTED VIA SELECTED
EDUCATIONAL EMAIL LISTS. (Also, see the 1998 conference webpage:
http://leahi.kcc.hawaii.edu/org/tcon98.)
--------------------------------------------------------------------------
 
ACTIVITIES FOR PRESENTERS
- All presentations will be posted on the conference webpage from
    March 22 thru 26, 1999, to allow participants time to read them
    prior to the actual conference, April 7-9. They will remain on the web
    during and for a while after the conference.
- All presenters will be expected to respond to private and public email
    questions and comments from participants re their papers. All
    presenters and participants will be included in conference discussion
    lists.
- All presenters will be expected to submit a photo and brief professional
    bio for the conference webpage
- All presenters will be scheduled for a one-hour livechat session on one
    of the three conference days. The coordinator for these sessions will
    be contacting presenters for preferred times. The sessions will be an
    informal opportunity for presenters to meet with participants. Practice
    livechat sessions wil be conducted during the preconference period.
- All conference papers will be published in the spring 1999 issue of the
    Teaching in the Community College (Electronic) Journal (TCC-J). The
    issues are at <http://leahi.kcc.hawaii.edu/pub/tcc-j/>. (The 1997 and
    1998 issues are still being prepared for web posting; they will be
    online by Nov. 20, 1998.)
 
--------------------------------------------------------------------------
CONFERENCE SPONSORS: The University of Hawaii-Kapiolani Community College
(KCC) and the Teaching in the Community Colleges (Electronic) Journal;
conference staff are from colleges in Hawaii and the US and from colleges
around the world. If you would like to serve as a volunteer on the staff,
please write to Jim Shimabukuro <jamess@hawaii.edu>. Currently, we have
openings for: (1) editorial assistants to help in the preparation of
papers; (2) experts in web design/applications or livechat who would be
willing to conduct workshops during the preconference period; (3) open
forum/roundtable hosts.
 
FOR MORE INFORMATION, CONTACT:
Dr. Jim Shimabukuro, Associate Professor, English, KCC <jamess@hawaii.edu>
Dr. Bert Y. Kimura, Professor and Coordinator, KCC Educational Media
   Center (EMC) <bert@hawaii.edu>
Karl Naito, Instructional Developer, KCC-EMC <knaito@hawaii.edu>
--------------------------------------------------------------------------
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My vote goes to John Gage's piece "Why Write?"  (It's anthologized in the
Collection by Covino and Jolliffe _Rhetoric: Concepts, Definitions,
Boundaries_, Allyn & Bacon 1995).  I especially appreciate the way this
piece establishes the intellectual and historical context for
envisioning a writing classroom where *ideas* matter.  It's especially
useful for anyone who wishes to convince others that college writing
ought to focus on analysis and argument, on making and defending
inferences.
 
Best to all,
Rolf
 
 
Dr. Rolf Norgaard                       University Writing Program CB359
University of Colorado at Boulder       Boulder, CO 80309-0359
 
VOX (303) 492-3605      FAX (303) 492-7877
E-mail: Rolf.Norgaard@Colorado.edu
 
                "Everything that is excellent
                is as difficult as it is rare."
                                --Spinoza
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At 09:58 AM 1/23/99 -0500, you wrote:
 
>A sticky situation.  One thing to do (too late for this situation, of
>course) is to get (preferably in writing) agreement about how LONG service
>as comp director will last.  At a lot of places, it's an unofficial two or
>three years.  At my place, the three-year duration is written into our
>departmental "governance document."  So if they want me to do it for
>another three years after the current three years, we start over--a very
>nice arrangement.
 
Actually, we do have by-laws that say two things:  a) that the Director of
Composition will be elected concurrently with the department chair, and b)
that the term of the department chair is three years.  So, I'm covered on
that account.  And, practically, we do have 2 other composition PhDs in my
department.
 
The more philosophical question is, as Richard Miller points out, that with
only enough people to cover the administration of the program (first year
program, computer writing lab, and writing center) and the rhetoric
courses, there are no other "professionals" to take over.  This seems to me
to be the issue *behind* the move to keep me in the position:  if I am
allowed a furlough and a Shakespearean scholar takes over in one of the 3
positions, then, the chair argues, we are saying that a PhD in composition
and rhetoric is not necessary to administrate a program -- and she seems to
be going a bit beyond it to say that a PhD in rhetoric and composition
isn't necessary at al if many people are capable of teaching writing and
thinking about writing in intelligent ways.  To me, the logic behind this
is sketchy because it conflates teaching writing (which I'm obviously going
to continue because I like it!) and rhetoric with program administration.
It also insinuates that a degree in composition and rhetoric isn't "real"
somehow without administration.
 
Well, I'll keep fighting!
 
mh
 
 
 
 
Marguerite Helmers
Associate Professor of English
Director of Composition
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
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>Marguerite Helmers' post regarding her department's refusal to allow her to
>step down from the Director of Comp position is additional evidence--should
>we need any more--of the necessity of composition program's breaking free
>of English Departments.
 
Well, maybe so; I can understand the reaction of the person who made this
posting.
 
But what Marguerite's posting is REALLY evidence of (more likely) is the
stupidity and ignorance of one person at one institution--the person who
told Marguerite that a tenured person has no options.  In fact, if tenure
means anything, it means that you DON'T have to be Comp Director forever.
Chris Anson's reaction seems to me very accurate:  that this would be the
kind of dumb move that could make Marguerite wealthy--and still tenured.
 
jls25@psu.edu
Jack Selzer
Professor of English
Penn State University
103 Burrowes Building
University Park, PA 16802
phone: 814-865-0251; fax 814-863-7285
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In law schools many of the LRW Director positions are administrative staff
positions and so are inherently "for life" - unless one gets promoted or changes
jobs.
 
In other law schools some faculty are tenured to their particular job - e.g.,
clinical law professors, law librarians (only a few are part of the faculties -
and then they tend to be tenured to the library, not to the faculty as regular
faculty), and some LRW program directors.
 
I insisted when I was hired that the position be 100% regular tenure with the
assignment being just like any other assignment:  "you teach contracts and you
direct LRW and you direct the Clinics and you supervise the LL.M. program."
 
So, in theory, I could move out of this position - but only upon leave of the
dean - who would then need to find someone else to fill it - and this could only
happen in one of two ways - a tenure-track opening which we fill with a
qualified person or a else drafting a (typically) unwilling soul from the
"regular" faculty ranks.
 
Wonderful as this job is, there are many other wonderful challenges and
experiences in the world to be explored.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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News report in the Sunday 1/24/99 Washington Post (I know it is old news to
those on the WPA list):
 
The GMAT (graduate management admissions test - used by business schools for MBA
admissions) essay is to be scored by one human and one computer (instead of two
humans as in the past.  If the computer grade is widely different from the human
grade, then the essay will be graded by a second human.
 
The essential approach of the grading is for vocabulary and syntactic structure.
 
I suspect that ETS's assertions of reliability are probably on the mark - the
computer grades generally agree well with the human grades.
 
However, this is not a function of the computer understanding anything.  It is
highly dependent upon the computer being able to parse syntax, the writer using
ordinary, clean, simple syntax (the typical way to write these essays regardless
of whomever is going to be grading them), and an heavy use of vocabulary as a
proxy for thought.  And this is not, I suspsect, overall a bad proxy.
 
But I shudder to think of what college administrators and HS administrators and
ETS will try to do with this in the future.
 
And I'm sure that the test-prep agencies will adapt their essay test answer
teaching tactics to score high with the computer.  As anyone who has played
computer games knows, there are always certain tricks and blind spots and
favored paths in these sorts of programs.
 
And who knows - maybe this will improve the syntax.  I suspect it will tend to
emphasize the bad habit of filling prose with dense jargon, however, in order to
score better on the vocabulary part of the grading algorithm.
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Lodging in Atlanta
In-Reply-To:  <Pine.GSO.3.96.990123135948.19597C-100000@dgs.dgsys.com>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Here are three more popularly-priced alternatives to the Hilton Towers,
and all are within walking distance of the convention site.
 
     Howard Johnson Inn-Downtown (two blocks from the Hilton Towers)
        http://www.resobase/destinations/atlanta/hojo-downtown/
 
 
     Ramada Inn-Downtown (3 1/2 blocks from the Hilton Towers)
        http://www.travelbase.com/destinations/atlanta/ramada-downtown/
 
 
     Travelodge-Downtown (1/2 block from the Hilton Towers)
        http://www.travelbase/destinations/atlanta/travelodge-downtown/
 
Note: Beware of address anomalies when looking at downtown Atlanta
      hotels (i.e. Peachtree Street, West Peachtree Street, and Peachtree
      Place all cross one-another near the Hilton, yet all are different
      streets).
 
--------------------------------------------------------------------------
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Sun, 24 Jan 1999 13:24:54 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Traci K Fuller <tkfuller1@JUNO.COM>
Subject:      Re: research article for comp teachers
 
Thanks very much.  That's exactly what I needed!  Traci
On Sat, 23 Jan 1999 13:26:57 -0700 Gregory Glau <gglau@asu.edu> writes:
> Traci,
>
>the section is in the
>
>JAC: A Journal of Advanced Composition 18.3 (fall 1998)
>
>and starts with
>
>"Rhetoric: An Untruly Passion"
>"Essays in Honor of W. Ross Winterowd" on page 409
>through the end of John Warnock's "Glory," which ends on 517.
>
>Hope that helps,
>
>Greg Glau
>Arizona State University
>
>
>
>
>
>
>-----Original Message-----
>From: Traci K Fuller
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Sent: 1/23/99 12:52 PM
>Subject: Re: research article for comp teachers
>
>A week or two ago, someone made a mention about the fall issue of
>Journal
>of Composition Theory having a section in honor of W. Ross Winterowd.
>Since our library doesn't carry that journal, I'm trying to get it by
>interlibrary loan.  Is there anyone out there who can give me the
>inclusive pages of the articles?  Thanks,
>
>Traci Fuller
>
>___________________________________________________________________
>You don't need to buy Internet access to use free Internet e-mail.
>Get completely free e-mail from Juno at
>http://www.juno.com/getjuno.html
>or call Juno at (800) 654-JUNO [654-5866]
>
 
___________________________________________________________________
You don't need to buy Internet access to use free Internet e-mail.
Get completely free e-mail from Juno at http://www.juno.com/getjuno.html
or call Juno at (800) 654-JUNO [654-5866]
=========================================================================
Date:         Sun, 24 Jan 1999 14:31:16 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jessica Yood <Jyood@AOL.COM>
Subject:      CALL FOR PAPERS: Writing Centers Revisioning
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
Hello,
 
My name is Jessica Yood and I am working on a dissertation
on new knowledge construction and writing center theory/
interactions.  I chaired a session and gave a paper at this
past year's MLA in San Francisco on "Writing Centers Revitalizing
Literacy Work" and Writing Centers in a "Post Theory" age which
dealt with many of the issues that the list is now investigating.
In the spirit of that conference and of these insightful posts about
writing centers as new/revitalized places for writing programs
and for new knowledges, I invite WPA folks and colleagues to
consider (and forward to other interested persons) my proposal
attached below for a new edited collection on this subject.
Thank you for considering,
Jessica Yood
-----------------------------------------
Jessica Yood
Writing Program Assistant
SUNY Stony Brook
jyood@aol.com
-------------------------------------------
CALL FOR PAPERS
Seeking papers for new volume addressing discpline/program formation and
Composition theories from a new angle: *writing center work*.  The idea for
the collection, _Theorizing Writing Center Practice and Revitalizing English
Studies_, comes out of  issues addressed at the MLA's first panel on writing
centers in December 1998. Suggested topics can include (but are not limited
to): revitalizing literacy work through student interactions occuring in the
academy but outside of disciplines or set curriculum; reconfiguring literary,
composition, cultural, rhetorical theory through student centerd interactions;
writing programs re-constructed around writing center activities. Articles
should explore how writing center theory transforms writing program realities
and how writing center practice creates disciplinary theory, rather than the
other way around. Please submit two copies of 500-1000 word
abstracts/bibliographies to:  Jessica Yood, "Writing Center Volume" Writing
Program, SUNY Stony Brook, 196 Humanities, Stony Brook, NY 11794-5340.
Queries: jyood@aol.com. Deadline for Abstracts: May 30, 1999. Deadline for
full-length chapters: September 30, 1999.
=========================================================================
Date:         Sun, 24 Jan 1999 13:57:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Pat Burnes <Pat_Burnes@UMIT.MAINE.EDU>
Organization: University of Maine
Subject:      Re: Lodging in Atlanta
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 8bit
 
The phone number for the downtown Howard Johnsons in Atlanta  is
404-577-1980.  As of Sunday afternoon at 3:00, they still had single
rooms available for $89 a night.  Thank you Chet Pryor.
=========================================================================
Date:         Sun, 24 Jan 1999 14:45:45 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sharon Quiroz <squiroz@MMAE.IIT.EDU>
Subject:      LATEST ISSUE OF LLAD
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B541002044B04@mainex2.asu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
In this issue of _Language and Learning across the Disciplines_ we hear
much of students' voices, directly or indirectly. Lyn Kathlene, a political
science teacher,  writes of inviting students to speak electronically:
"(Re)Learning Gender through Expressive Writing and Critical Reflection:
Electronic Discussion groups as Idea Mediators among Students."  In what
she calls "Newsgroup Learning," Kathlene provides students with space to
work through, in their own words, the gender issues that are often so new
to them, and threatening.  Judy Halden-Sullivan's article, "Writing to
Learn, Assessing  to Learn," critiques the standard checklist device so
many of us use in WAC workshops.  She argues that the checklist does
nothing to help students find their own voices in the disciplinary context,
while other kinds of assessment devices come closer to the writing-to-learn
philosophy that informs much of WAC activities.  In "Student Perceptions of
the Value of WAC," Joan Hawthorne reports interviews with students who have
taken WAC courses to give a sense of how they feel about them.
 
The last article focuses on voices from across the faculty: "Dealing with
Resisance to WAC in the Natural and Applied Sciences." The article is
multiply authored by faculty committed to the University of Missouri's
Campus Writing Program, headed by Marty Townsend.  In it Townsend, Martha
D. Patton, a consultant to natural and applied sciences faculty, and Aaron
Krawitz from mechanical engineering, Kay Libbus from nursing, and Mark Ryan
from fisheries and wildlife, tell the stories of their involvement with
WAC,  and of faculty resistance from faculty's point of view.  The article
includes examples of assignments revised to make them writing intensive.
 
And we have another program description:  Kristine Hansen has supplied us
with a description of  the Advanced Writing Program at Brigham Young
University.  Again, we invite contributions to this regular section of the
journal.
 
THE NEXT ISSUE WILL FOCUS ON ENGINEERING COMMUNICATION.
 
Sharon Quiroz, Ph.D.
Ass. Prof. in Humanities and
Director, College Writing Program
        & Academic Resource Center
Illinois Institute of Technology
Chicago, Il 60616
squiroz@charlie.cns.iit.edu
ph 312 567 3566
fx: 312 567 5187
=========================================================================
Date:         Sun, 24 Jan 1999 17:46:17 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jessica Yood <Jyood@AOL.COM>
Subject:      Call for Papers: Writing Centers Revisioning
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
Hello again,
 
Below is the updated, edited version of the call for papers
for a new edited collection on writing centers.  Sorry if you
have received this twice (oh, technology...)--
        Many thanks,
        Jessica Yood
        SUNY Stony Brook
         jyood@aol.com
 
CALL FOR PAPERS
Seeking papers for new volume addressing discipline/program formation and
Composition theories from a new angle: *writing center work*.  The idea for
the collection, _Theorizing Writing Center Practice and Revitalizing English
Studies_, comes out of  issues addressed at the MLA's first panel on writing
centers in December 1998. Suggested topics can include (but are not limited
to): revitalizing literacy work through student interactions occurring in the
academy but outside of disciplines or set curriculum; reconfiguring literary,
composition, cultural, rhetorical theory through student centered
interactions; writing programs re-constructed around writing center
activities. Articles should explore how writing center theory transforms
writing program realities and how writing center practice creates disciplinary
theory, rather than the other way around. Please submit two copies of 500-1000
word abstracts/bibliographies to:  Jessica Yood, "Writing Center Volume"
Writing Program, SUNY Stony Brook, 196 Humanities, Stony Brook, NY 11794-5340.
Queries: jyood@aol.com. Deadline for Abstracts: May 30, 1999. Deadline for
full-length chapters: September 30, 1999.
=========================================================================
Date:         Sun, 24 Jan 1999 20:17:12 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Charles I Schuster <cis@CSD.UWM.EDU>
Subject:      small classes
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I am sorry to be off-line; I have a full plate of administrative duties
here, and I can only barely keep my head above water.  Believe me when I
say that I miss not being on this--my most favorite of listservs.
 
I did want to let you know that today's Milwaukee Journal featured a front
page story with the headline "Smaller classes pay off, study finds."
Since smaller class sizes are always a battle, let me quote the opening
paragraph:
        "In what appears to be the most successful effort to date in
closing the achievement gap between black and white elementary school
students, an evaluation released Saturday shows significant gains in a
statewide program to reduce class sizes."
 
The articles goes on to quote from a just-released 100-page study of
Wiscosin's SAGE program (Student Achievement Guarantee in Education) and
offers strong arguments for why smaller classes work, at least for
elementary school children, though frankly the same sorts of principles
are at work in college comp classes, where individual needs are great.
 
A copy of the entire report should be available at
www.uwm.edu/SOE/centers&projects/sage
 
You can read it as well by surfing the Milwaukee Journal's page:
www.jsonline.com
 
I thought this information worth posting.  And I hope to see a lot of you
this summer at one of my favorite places---Purdue, home of the
Boilermakers--and of a heckuva lot of great writing folks as well.
 
 
 
Charles I. Schuster Acting Associate Dean, Humanities
College of Letters and Science
U. Wisconsin-Milwaukee   Milwaukee, WI  53201
Phone:  414-229-5891
<http://www.uwm.edu/People/cis>
 
Editor, CrossCurrents, Heinemann-Boynton/Cook
Consulting English Editor, Addison Wesley Longman
 
"Nothing is absolutely dead:  every meaning will have its homecoming
festival."
                        --M. M. Bakhtin
=========================================================================
Date:         Sun, 24 Jan 1999 20:56:11 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      We Got a Present
 
WPAers, our friend Frank Torres in the Innovation Center at Glendale Community
College has given us a present: a search engine for the WPA-L web archive! The
web archive, created by Frank in July, 1997, is located at
gcinfo.gc.maricopa.edu/~wpa and, until now we have just had to plow through it
to find stuff. No longer!
 
It does not search subject lines. It searches the body text of postings. In any
 case, go have a look.  Play around. And send Frank a thank you note.  You can
also let him know about any problems that you find. He knows how to fix stuff.
You can click on his address right there on the web page.
 
Nothing like a new toy to start off the semester.
 
Remember: gcinfo.gc.maricopa.edu/~wpa
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Sun, 24 Jan 1999 12:33:06 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Segall <msegall@SNET.NET>
Organization: Department of English, Quinnipiac College, Hamden, CT 06518
Subject:      Re: Reading Placement Tests
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Dear Ed,
 
At Quinnipiac, we use multiple measures: two standardized (Verbal SAT
and The Nelson-Denny Reading Test) and one authentic performance measure
to place students into one of two kinds of EN 101.  Since we have the
Intensive model (or jumbo 5 hour sections of EN 101) and the regular 3
hour 101, our measures do not need to be that fine.  A gross measure
will do.  Our faculty scorers include those to teach both sections of EN
101 and can at a glance tell which students will benenfit from the
Intensive class.  We have had very few complaints with the placement
system, either from students or the faculty who teach the students.
 
I agree with your goal of reintegrating reading and writing, but it
sounds as though you have multiple levels of basic writing and may need
a finer instrument.  Both Brian Huot's and Ed White's publications on
placement and assessment are wonderful sources for rethinking what you
really want to measure and how to measure it responsibly.  Perhaps they
will reply to your query on list.
 
Best wishes,
 
Mary
 
Edmund Jones wrote:
>
> I'm new to this listserv--and maybe someone can point out a listserv that better
> suits my query--but here it is (after two paragraphs of preface):
>
> As the (relatively new) director of the Basic Skills Program at Seton Hall
> University, I have the responsibility to make sure students are properly placed
> in a variety of basic skills courses.  Our placement test has always included a
> brief essay, a reading comprehension test, and a sentence-sense test.  For years
> now we've used the New Jersey Basic Skills Test for reading comprehension and
> sentence sense.  The reading part looks very much like a collection of SAT
> reading sections with its variety of questions on main idea, tone, purpose, and
> the like.
>
> Recently, we've started experimenting with a writing prompt that requires the
> students to understand a brief (one-page, single-spaced) passage and take a
> position in relation to it.  The idea was that we don't want to test writing or
> reading in isolation but, rather, to test the students' ability to integrate the
> two language modes, since they'll have to do so in college.
>
> However, I'm concerned that we still need to a more accurate fix on the
> student's ability to read in the college context.  Do most schools that have to
> place freshmen still rely on SAT style reading comprehension tests?  Or is there
> anything new?  Has there been any new thinking about how to gauge students'
> readiness for reading on the college level?  What resources are available?  I'll
> be happy to get any thoughts, advice, or resources related to reading
> assessment.
>
> Ed Jones
> Director, Basic Skills
> Seton Hall University
> jonesedm@shu.edu
=========================================================================
Date:         Mon, 25 Jan 1999 01:43:05 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Lodging in Atlanta
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
--------------------------------------------------------------------------
I've corrected the typos in the URLs below.  They should connect now. C.P.
--------------------------------------------------------------------------
Here are three more popularly-priced alternatives to the Hilton Towers,
and all are within walking distance of the convention site.
 
     Howard Johnson Inn-Downtown (two blocks from the Hilton Towers)
      http://www.resobase.com/destinations/atlanta/hojo-downtown/
 
     Ramada Inn-Downtown (3 1/2 blocks from the Hilton Towers)
      http://www.travelbase.com/destinations/atlanta/ramada-downtown/
 
     Travelodge-Downtown (less than one block from the Hilton Towers)
      http://www.travelbase.com/destinations/atlanta/travelodge-downtown/
 
---------------------------------------------------------------------------
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Mon, 25 Jan 1999 08:52:16 +0000
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Richard Haswell <rhaswell@FALCON.TAMUCC.EDU>
Organization: Texas A&M University--Corpus Christi
Subject:      Re: GMAT essay computer grading
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
On the new GMAT scoring format, using a machine paired with a human for
reliability:  There is the concern with the interpretive powers of a
machine, but there is the human side to worry about too.  I once knew a
journalism professor who told his students that a sentence could not
contain more than one comma.
 
Who was it who said that the danger with computers is not that we will
begin to imagine that machines think like humans but that we will begin
to imagine that humans think like computers?
 
Rich
=========================================================================
Date:         Mon, 25 Jan 1999 11:38:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "M. Todd Harper" <tharper@KSUMAIL.KENNESAW.EDU>
Subject:      Composition II, Intro to Philosophy Tandem
In-Reply-To:  <36AC30BF.41F2@falcon.tamucc.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Dear Listserv members,
 
Has anyone taught a linked or tandem Composition II with a
introductory/general education philosophy course.
 
If so, would you please reply to me privately at
tharper@ksumail.kennesaw.edu.
 
Thanks,
 
Todd Harper, Ph.D.
Department of English
Kennesaw State University
Kennesaw, GA. 30144
=========================================================================
Date:         Mon, 25 Jan 1999 10:17:41 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      Re: Composition II, Intro to Philosophy Tandem
X-cc:         tharper@ksumail.kennesaw.edu
In-Reply-To:  <Pine.GSO.3.95.990125113551.13067A-100000@KsuMail.Kennesaw.EDU>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I'm going to piggy back on Todd's post and ask that we make this a list
thread--I'm in the process of converting a full prof in philosophy into
a comp II instructor--there seems to be some advantage to emphasizing
critical thinking and linking the disciplines but I need all the help this
list may offer.
 
Will Hochman
Director of Writing
U of Southern Colorado
 
On Mon, 25 Jan 1999, M. Todd Harper wrote:
 
> Dear Listserv members,
>
> Has anyone taught a linked or tandem Composition II with a
> introductory/general education philosophy course.
>
> If so, would you please reply to me privately at
> tharper@ksumail.kennesaw.edu.
>
> Thanks,
>
> Todd Harper, Ph.D.
> Department of English
> Kennesaw State University
> Kennesaw, GA. 30144
>
=========================================================================
Date:         Mon, 25 Jan 1999 11:24:42 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sharon Quiroz <squiroz@CHARLIE.CNS.IIT.EDU>
Subject:      LATEST ISSUE OF LLAD
In-Reply-To:  <3.0.2.32.19981218105947.00d30bcc@postoffice.purdue.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
In this issue of _Language and Learning across the Disciplines_ we hear
much of students' voices, directly or indirectly. Lyn Kathlene, a political
science teacher,  writes of inviting students to speak electronically:
"(Re)Learning Gender through Expressive Writing and Critical Reflection:
Electronic Discussion groups as Idea Mediators among Students."  In what
she calls "Newsgroup Learning," Kathlene provides students with space to
work through, in their own words, the gender issues that are often so new
to them, and threatening.  Judy Halden-Sullivan's article, "Writing to
Learn, Assessing  to Learn," critiques the standard checklist device so
many of us use in WAC workshops.  She argues that the checklist does
nothing to help students find their own voices in the disciplinary context,
while other kinds of assessment devices come closer to the writing-to-learn
philosophy that informs much of WAC activities.  In "Student Perceptions of
the Value of WAC," Joan Hawthorne reports interviews with students who have
taken WAC courses to give a sense of how they feel about them.
 
The last article focuses on voices from across the faculty: "Dealing with
Resisance to WAC in the Natural and Applied Sciences." The article is
multiply authored by faculty committed to the University of Missouri's
Campus Writing Program, headed by Marty Townsend.  In it Townsend, Martha
D. Patton, a consultant to natural and applied sciences faculty, and Aaron
Krawitz from mechanical engineering, Kay Libbus from nursing, and Mark Ryan
from fisheries and wildlife, tell the stories of their involvement with
WAC,  and of faculty resistance from faculty's point of view.  The article
includes examples of assignments revised to make them writing intensive.
 
And we have another program description:  Kristine Hansen has supplied us
with a description of  the Advanced Writing Program at Brigham Young
University.  Again, we invite contributions to this regular section of the
journal.
 
 
THE NEXT ISSUE WILL BE FOCUSED ON ENGINEERING COMMUNICATION
 
Sharon Quiroz, Ph.D.
Ass. Prof. in Humanities and
Director, College Writing Program
        & Academic Resource Center
Illinois Institute of Technology
Chicago, Il 60616
squiroz@charlie.cns.iit.edu
ph 312 567 3566
fx: 312 567 5187
=========================================================================
Date:         Mon, 25 Jan 1999 11:07:07 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      CCCC breakfast?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Can i have information, on the CCCC gathering?  I'd love to attend.
 
Valerie Balester
Director of Writing Programs
Department of English
Texas A&M University
College Station, TX 77845-4227
(409) 845-3155
=========================================================================
Date:         Mon, 25 Jan 1999 12:00:00 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: We Got a Present
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
nice toy.
just when i need it.
irv
 
 
 
 
 
 
 
 
"David E. Schwalm" <DAVID.SCHWALM@asu.edu> on 01/24/99 09:56:11 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: We Got a Present
 
 
 
 
 
 
 
 
 
WPAers, our friend Frank Torres in the Innovation Center at Glendale Community
College has given us a present: a search engine for the WPA-L web archive! The
web archive, created by Frank in July, 1997, is located at
gcinfo.gc.maricopa.edu/~wpa and, until now we have just had to plow through it
to find stuff. No longer!
 
It does not search subject lines. It searches the body text of postings. In any
 case, go have a look.  Play around. And send Frank a thank you note.  You can
also let him know about any problems that you find. He knows how to fix stuff.
You can click on his address right there on the web page.
 
Nothing like a new toy to start off the semester.
 
Remember: gcinfo.gc.maricopa.edu/~wpa
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Fri, 22 Jan 1999 13:39:25 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Thomas Clemens <ThomasC@HCC.CC.IL.US>
Subject:      Re: tech support for instructors
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: quoted-printable
 
Karin,=20
Our community college has a full-time software support person who =
responses to individual requests.  Moreover, she organizes and teaches =
short courses in new softwares. =20
Tom=20
=========================================================================
Date:         Mon, 25 Jan 1999 14:00:18 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: CCCC breakfast?
X-To:         Valerie Balester <v-balester@TAMU.EDU>
In-Reply-To:  <l03130328b2d25524cd78@[165.91.118.46]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Mon, 25 Jan 1999, Valerie Balester wrote:
>
> Can i have information, on the CCCC gathering?  I'd love to attend.
---------------------------------------------------------------------------
Valerie,
        The WPA Breakfast will be Thursday morning March 25th at the
Marriott Marquis -- which is across the street from the Hilton Towers;
down the street from the Howard Johnson Inn, the Days Inn, the Travelodge,
and the Best Western Inn; and up the street from the Sheraton, the
Courtyard Inn, the Fairfield Inn, and the Ramada Inn.  It will be a bit
costy: $20 for faculty and guests and $10 for graduate students.
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Mon, 25 Jan 1999 13:31:53 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: CCCC breakfast?
In-Reply-To:  <Pine.GSO.3.96.990125134244.5088A-100000@dgs.dgsys.com>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Have invitations been sent out for this yet?  Linda Bergmann
 
At 02:00 PM 1/25/99 -0500, you wrote:
>> On Mon, 25 Jan 1999, Valerie Balester wrote:
>>
>> Can i have information, on the CCCC gathering?  I'd love to attend.
>---------------------------------------------------------------------------
>Valerie,
>        The WPA Breakfast will be Thursday morning March 25th at the
>Marriott Marquis -- which is across the street from the Hilton Towers;
>down the street from the Howard Johnson Inn, the Days Inn, the Travelodge,
>and the Best Western Inn; and up the street from the Sheraton, the
>Courtyard Inn, the Fairfield Inn, and the Ramada Inn.  It will be a bit
>costy: $20 for faculty and guests and $10 for graduate students.
>
>    Chet Pryor__Professor & Testing Coordinator__Montgomery College
>    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>
=========================================================================
Date:         Mon, 25 Jan 1999 14:42:14 EST5EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth VanderLei <bvlei@LEGACY.CALVIN.EDU>
Organization: Calvin College
Subject:      Lodging in Atlanta
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
I've booked a room at the Days Inn on the presumption that this is
just a short walk to the Hilton ($79 (+$10 tax) for two people).  Is
this in fact, the case?  Thanks for any reassurances you can provide.
 
For what it's worth, last night I  booked  a flight from Grand
Rapids, MI, to Atlanta on Northwest for $150.  This DOES NOT require
a Sat night stay!  I don't know if Grand Rapids has found  special
favor in Northwest's eye or if it offers similar deals to those of
you the rest of the country.
 
 
 
Elizabeth Vander Lei
Department of English
Calvin College
3201 Burton St SE
Grand Rapids, MI 49546
616.957.6434
=========================================================================
Date:         Mon, 25 Jan 1999 14:37:19 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Kathleen Yancey <kbyancey@EMAIL.UNCC.EDU>
Subject:      Re: CCCC breakfast?
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Have invitations been sent out for this yet?  Linda Bergmann
 
        **No, they haven't, but they are in the works. Irv Peckham, with
Mary Hocks' help, is managing the breakfast this year. I expect we'll hear
from him soon.
 
kathleen yancey
 
 
 
At 01:31 PM 1/25/99 -0600, you wrote:
>Have invitations been sent out for this yet?  Linda Bergmann
>
>At 02:00 PM 1/25/99 -0500, you wrote:
>>> On Mon, 25 Jan 1999, Valerie Balester wrote:
>>>
>>> Can i have information, on the CCCC gathering?  I'd love to attend.
>>---------------------------------------------------------------------------
>>Valerie,
>>        The WPA Breakfast will be Thursday morning March 25th at the
>>Marriott Marquis -- which is across the street from the Hilton Towers;
>>down the street from the Howard Johnson Inn, the Days Inn, the Travelodge,
>>and the Best Western Inn; and up the street from the Sheraton, the
>>Courtyard Inn, the Fairfield Inn, and the Ramada Inn.  It will be a bit
>>costy: $20 for faculty and guests and $10 for graduate students.
>>
>>    Chet Pryor__Professor & Testing Coordinator__Montgomery College
>>    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>>
>
=========================================================================
Date:         Mon, 25 Jan 1999 13:50:55 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: CCCC breakfast?
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
Linda: The forms are as of now  in the making.  Doug Hesse will be including
them in his Letter from the President next week or so.  I can also distribute
the form over the wpa list.  Questions of substance can be answered by mary
hocks, who is on this list and is the brains behind the business.
 
Irv
 
 
 
 
 
 
 
 
 
Kathleen Yancey <kbyancey@EMAIL.UNCC.EDU> on 01/25/99 01:37:19 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: CCCC breakfast?
 
 
 
 
 
 
 
 
 
Have invitations been sent out for this yet?  Linda Bergmann
 
        **No, they haven't, but they are in the works. Irv Peckham, with
Mary Hocks' help, is managing the breakfast this year. I expect we'll hear
from him soon.
 
kathleen yancey
 
 
 
At 01:31 PM 1/25/99 -0600, you wrote:
>Have invitations been sent out for this yet?  Linda Bergmann
>
>At 02:00 PM 1/25/99 -0500, you wrote:
>>> On Mon, 25 Jan 1999, Valerie Balester wrote:
>>>
>>> Can i have information, on the CCCC gathering?  I'd love to attend.
>>---------------------------------------------------------------------------
>>Valerie,
>>        The WPA Breakfast will be Thursday morning March 25th at the
>>Marriott Marquis -- which is across the street from the Hilton Towers;
>>down the street from the Howard Johnson Inn, the Days Inn, the Travelodge,
>>and the Best Western Inn; and up the street from the Sheraton, the
>>Courtyard Inn, the Fairfield Inn, and the Ramada Inn.  It will be a bit
>>costy: $20 for faculty and guests and $10 for graduate students.
>>
>>    Chet Pryor__Professor & Testing Coordinator__Montgomery College
>>    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
>>
>
=========================================================================
Date:         Mon, 25 Jan 1999 13:40:51 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Lodging in Atlanta
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/25/99 12:42
 
Heck, Elizabeth, Northwest is just glad to have any passengers at all!
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
=========================================================================
Date:         Mon, 25 Jan 1999 15:51:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Pryor, Chester" <cpryor@MC.CC.MD.US>
Subject:      Re: Lodging in Atlanta
X-To:         Elizabeth VanderLei <bvlei@LEGACY.CALVIN.EDU>
MIME-Version: 1.0
Content-Type: text/plain
 
Elizabeth,
          I have a _AAA Tourbook_ map in front of me. It has
the Days Inn-Downtown at Baker and Spring Streets.  The Hilton
Towers (convention site) is at Baker and Courtland Streets.
That would place the Days Inn and Hilton about three blocks
from one another.
 
   Chet Pryor / Montgomery College / Germantown, Maryland
 -----------------------------------------------------------------
From: Elizabeth VanderLei
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Lodging in Atlanta
Date: Monday, January 25, 1999 8:33AM
 
I've booked a room at the Days Inn on the presumption that this is
just a short walk to the Hilton ($79 (+$10 tax) for two people).  Is
this in fact, the case?  Thanks for any reassurances you can provide.
=========================================================================
Date:         Mon, 25 Jan 1999 14:57:22 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Chris M. Anson" <anson@MAROON.TC.UMN.EDU>
Subject:      Re: Lodging in Atlanta
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Well,they're not begging us here, David.  Northwest holds us hostage by owning
85% of the gates. I've never figured out why a round-trip fare from City X to
MSP on NW can be $175 while the same round-trip the other way costs $375.  I
must admit, though, that the fares to Atlanta are good.  Why?  Delta.  Check the
NW flights to Tucson and there's nothing under $500.  Why?  No Delta.
 
Responding to the message of <WPA-L%99012513405216@ASUVM.INRE.ASU.EDU>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> Heck, Elizabeth, Northwest is just glad to have any passengers at all!
>
> -- David E. Schwalm, Vice Provost and Dean of East College
> ___ASU East--A New University for a New Century
> ___6001 South Power Road
> ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
> .
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
=========================================================================
Date:         Mon, 25 Jan 1999 15:51:55 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Dan Royer <royerd@GVSU.EDU>
Subject:      Re: Lodging in Atlanta
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
Content-Transfer-Encoding: 7bit
 
Elizbeth:
 
Roger and I got the same flight. It will probably cost us in some
other way I suppose. Just hope we get there.
 
Dan Royer
GVSU
 
-----Original Message-----
From: David E. Schwalm <DAVID.SCHWALM@asu.edu>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Monday, January 25, 1999 3:41 PM
Subject: Lodging in Atlanta
 
 
>Heck, Elizabeth, Northwest is just glad to have any passengers
at all!
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
>
=========================================================================
Date:         Mon, 25 Jan 1999 13:11:05 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Haviland <cph@CSUSB.EDU>
Subject:      Re: Lodging in Atlanta
In-Reply-To:  <WPA-L%99012513560688@ASUVM.INRE.ASU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Elizabeth and Chet:
 
Atlanta Hotels are interested in $$$$ (this should surprise you).  When I
called Days Inn this morning, I was quoted $139 for two.  When I protested
that a friend had just booked for 79, the clerk asked for the name,
verified Elizabeth's reservation, but noted that it was for Wed-Sat only.
Thus, he would give me that rate for those days but only the higher for
Tues and Sat (because Delta won't give us cheap no-Sat fares).  We rec'd
the same response at all of the others on the lists--either full or higher
rates because "there's a convention in town."
 
But, thanks for the friendship that helped us on 3 nights--hope to meet you
there, Elizabeth.  Carol
At 03:51 PM 1/25/99 -0500, you wrote:
>Elizabeth,
>          I have a _AAA Tourbook_ map in front of me. It has
>the Days Inn-Downtown at Baker and Spring Streets.  The Hilton
>Towers (convention site) is at Baker and Courtland Streets.
>That would place the Days Inn and Hilton about three blocks
>from one another.
>
>   Chet Pryor / Montgomery College / Germantown, Maryland
> -----------------------------------------------------------------
>From: Elizabeth VanderLei
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Subject: Lodging in Atlanta
>Date: Monday, January 25, 1999 8:33AM
>
>I've booked a room at the Days Inn on the presumption that this is
>just a short walk to the Hilton ($79 (+$10 tax) for two people).  Is
>this in fact, the case?  Thanks for any reassurances you can provide.
>
>
=========================================================================
Date:         Mon, 25 Jan 1999 18:36:00 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Pryor, Chester" <cpryor@MC.CC.MD.US>
Subject:      Re: Lodging in Atlanta
X-To:         Carol Haviland <cph@CSUSB.EDU>
MIME-Version: 1.0
Content-Type: text/plain
 
Carol,
      When I reserved at the Best Western Inn at the Peachtrees,
I followed the standard procedure of giving my AAA card number in
order to receive a 20% discount and was told they weren't honoring
_anyone's_ discounts during that week of March.  Could there be a
banker's convention co-habitating Atlanta that week?
 
      You're right about Delta.  I tearfully explained to one of my
former students who works in the Delta ticket office in here that I
would have to return to campus mid-convention to teach an class,
then fly back to Atlanta to present.  After some computer hocus-pocus,
the $636 fare ($159 per leg) went down to $332 ($83 dollars per leg).
I could be convinced that after looking a client up and down, the
agents actually make the fares up on the spot. :-)
 
    Chet Pryor / Montgomery College / Germantown, Maryland
 -----------------------------------------------------------------------
From: Carol Haviland
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: Lodging in Atlanta
Date: Monday, January 25, 1999 4:11PM
 
Elizabeth and Chet:
 
Atlanta Hotels are interested in $$$$ (this should surprise you).  When I
called Days Inn this morning, I was quoted $139 for two.  When I protested
that a friend had just booked for 79, the clerk asked for the name,
verified Elizabeth's reservation, but noted that it was for Wed-Sat only.
Thus, he would give me that rate for those days but only the higher for
Tues and Sat (because Delta won't give us cheap no-Sat fares).  We rec'd
the same response at all of the others on the lists--either full or higher
rates because "there's a convention in town."
 
But, thanks for the friendship that helped us on 3 nights--hope to meet you
there, Elizabeth.  Carol
At 03:51 PM 1/25/99 -0500, you wrote:
>Elizabeth,
>          I have a _AAA Tourbook_ map in front of me. It has
>the Days Inn-Downtown at Baker and Spring Streets.  The Hilton
>Towers (convention site) is at Baker and Courtland Streets.
>That would place the Days Inn and Hilton about three blocks
>from one another.
>
>   Chet Pryor / Montgomery College / Germantown, Maryland
> -----------------------------------------------------------------
>From: Elizabeth VanderLei
>To: WPA-L@ASUVM.INRE.ASU.EDU
>Subject: Lodging in Atlanta
>Date: Monday, January 25, 1999 8:33AM
>
>I've booked a room at the Days Inn on the presumption that this is
>just a short walk to the Hilton ($79 (+$10 tax) for two people).  Is
>this in fact, the case?  Thanks for any reassurances you can provide.
>
>
=========================================================================
Date:         Mon, 25 Jan 1999 20:33:01 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marguerite Helmers <helmers@UWOSH.EDU>
Subject:      Trapped as a Director for Life!
In-Reply-To:  <36AB39F9.72C8872E@law.howard.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Thanks to everyone who has sent posts about the perpetual director issue on
and off-list.
 
I think that, for the time being -- following a meeting today -- we worked
out a deal that is acceptable.  I am allowed to either rotate out of the
position for three years or, following my sabbatical, rotate into a writing
administrative position that is not the Director of Composition.
 
We're still struggling with definitions of what it means to be a
"professional" in composition, though.
 
What relevant documents help us (members of the field) to define a
"professional in the field?"
 
mh
Marguerite Helmers
Associate Professor of English
Director of Composition
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
=========================================================================
Date:         Tue, 26 Jan 1999 06:01:23 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Glenn Blalock <gblalock@SFASU.EDU>
Subject:      Re: Trapped as a Director for Life!
In-Reply-To:  <3.0.1.32.19990125203301.0070cf2c@uwosh.edu>
MIME-version: 1.0
Content-type: text/plain; charset=iso-8859-1
Content-transfer-encoding: 7BIT
 
Marguerite,
 
I just received my copy of _WPA_ for Fall/Wiinter 1998.  In it is the
thoughtful and compelling WPA statement "Evaluating the Intellectual Work of
Writing Administration"; I think this document will be useful for many of
us.
 
Glenn Blalock
 
 
> We're still struggling with definitions of what it means to be a
> "professional" in composition, though.
>
> What relevant documents help us (members of the field) to define a
> "professional in the field?"
=========================================================================
Date:         Tue, 26 Jan 1999 08:24:37 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Adler-Kassner <adlerk@UMICH.EDU>
Subject:      philosophy classes AND plane fares
In-Reply-To:  <0F6500ODONK3SP@asu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Ah, the "digested" answer.  Two things.
1.  A colleague in philosophy and I are, this semester, doing a joint
independent study with a student from one of his courses.  It's raised all
kinds of interesting questions for both of us that the joint course
planners might be interested in, and which are interesting for us to consider.
First - the phil. colleague has a very rigid structure which he gives to
students for their papers.  He concedes that it's rigid and wants to figure
out if he wants to/how to loosen it up, but he also says it gets him what
he wants in the essays.  How does this vie with questions about ownership
and all of the rest that we so often wrestle with?
Second - the philosophy colleague, not surprisingly, wants the student (and
all his students) to examine things in the ways that philosophers do - lots
of close, textual, self-referential analysis.  On the other hand, I tend to
favor a more culturally situated analysis.  (I'm not saying one is better
than the other, they're just different styles... and I use/teach a lot of
close analysis as a part of the culturally situated kind [in advanced
classes, that is]).  Something else to think about, perhaps.
Third - what is the place of composition in all of this?  I've been having
an interesting internal debate with myself about the role that comp. plays
here.  If the "content" comes entirely from philosophy, does that make
composition just a set of skills?  (This gets back to issues raised in the
swarming/schwalming discussion...)  Things to thing about.
 
2.  Re: fares from Michigan - I, too, was perplexed about why I could get
to Atlanta for $150 w/no Saturday stay.  Asked my travel agent about it -
it's primarily b/c of Delta, but also b/c of Pro Air, a tiny airline flying
out of Detroit City Airport.  They've just started service to Atlanta, and
everyone matches their fares.  Who says free market capitalism is a bust?
(ha, ha).
-Linda
=========================================================================
Date:         Tue, 26 Jan 1999 08:20:33 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "RUTH E. FISCHER" <rfischer@OSF1.GMU.EDU>
Subject:      Re: Lodging in Atlanta
In-Reply-To:  <36acdab10f3e386@mhub3.tc.umn.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Another variable here might also be that Delta's base is Atlanta.  As for
rate variations, we can probably chalk that discrepancy up to
deregulation (according to my brother in law who has worked for Delta for
25 years).
 
BTW--having started this thread on the list about lodging in Atlanta, I
thought I should let you all know that I received a confirmation from the
convention hotel yesterday for my request of a double at the $177 rate.
Since I was told that I was not in the system as of 1/11, I have to assume
that the request I faxed in that day was the one that was used.
 
Anyway, thanks for all the info!
 
Ruth
 
On Mon, 25 Jan 1999, Chris M. Anson wrote:
 
> Well,they're not begging us here, David.  Northwest holds us hostage by owning
> 85% of the gates. I've never figured out why a round-trip fare from City X to
> MSP on NW can be $175 while the same round-trip the other way costs $375.  I
> must admit, though, that the fares to Atlanta are good.  Why?  Delta.  Check the
> NW flights to Tucson and there's nothing under $500.  Why?  No Delta.
>
> Responding to the message of <WPA-L%99012513405216@ASUVM.INRE.ASU.EDU>
> from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
> >
> > Heck, Elizabeth, Northwest is just glad to have any passengers at all!
> >
> > -- David E. Schwalm, Vice Provost and Dean of East College
> > ___ASU East--A New University for a New Century
> > ___6001 South Power Road
> > ___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
> >
> > .
>
>
> Chris M. Anson
> Professor of English
> Morse-Alumni Distinguished Teaching Professor
> University of Minnesota
> 207 Lind Hall
> 207 Church St. S.E.
> Minneapolis, MN  55455
> (612) 625-4846  Fax: (612) 626-2294
>
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
=========================================================================
Date:         Tue, 26 Jan 1999 08:43:01 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Moore_Cindy <MooreC@IPFW.EDU>
Subject:      Tech Writing Position
Mime-Version: 1.0
Content-Type: text/plain; charset=US-ASCII
Content-Transfer-Encoding: 7bit
 
     Assistant Professor of English, tenure track, for fall 1999
 
     Advanced and Basic Technical Writing. We are looking for an expert in
     current communication technology, in print and on line, including the
     use of graphics and of computers in teaching writing. We also value
     familiarity with writing in global and corporate contexts and
     professional writing experience. We expect evidence of scholarly
     potential and strong teaching credentials. Applicants should have a
     relevant Ph.D. or its equivalent in hand by September 1, 1999. Please
     send a letter of application (including names of three references) and
     a vita by March 5, 1999, to Prof. Mary Helen Thuente, chair,
     Department of English and Linguistics, Indiana University-Purdue
     University Fort Wayne, 2101 E. Coliseum Blvd., Fort Wayne, IN
     46804-1499. We will schedule interviews at CCCC in Atlanta and on
     campus later in spring 1999. IPFW is an EEO/AA employer.
=========================================================================
Date:         Tue, 26 Jan 1999 09:03:53 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Lodging in Atlanta
X-To:         "RUTH E. FISCHER" <rfischer@OSF1.GMU.EDU>
In-Reply-To:  <Pine.OSF.3.96.990126081541.13632B-100000@osf1.gmu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
> On Tue, 26 Jan 1999, RUTH E. FISCHER wrote:
>
> ...I thought I should let you all know that I received a confirmation
> from the convention hotel yesterday for my request of a double at the
> $177 rate.  Since I was told that I was not in the system as of 1/11, I
> have to assume that the request I faxed in that day was the one that was
> used....
--------------------------------------------------------------------------
Ruth,
     After reading your post, I went over to the Hilton web site
(www.hilton.com) and tried to book an Atlanta Hilton Towers room at
market.  The rates I was quoted were $195, $229, $265, and $355 a night.
So plainly in their eyes, $177 per night is a bargain-basement rate.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
=========================================================================
Date:         Tue, 26 Jan 1999 07:12:26 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         WILL HOCHMAN <hochman@USCOLO.EDU>
Subject:      Re: philosophy classes AND plane fares
In-Reply-To:  <3.0.5.32.19990126082437.007f5ac0@pop.umd.umich.edu>
Mime-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
I have recently learned that a tenured, full professor in Philosophy has
been asked to teach 2 sections of comp because of enrollment probs and
budget cuts.  The same cuts are costing my small comp program several full
time lecturers...essentially, I will be hiring a prof to teach 2 sections
while firing a lecturer who earns half his salary who would teach 4
sections...tenure is part of it of course, but my question, aside from why
education is most unfair to its best teachers, is about linking philosophy
and Comp II (argumentation and research)--are there any WPA's with
experience integrating Philosophy profs into writing programs?
=========================================================================
Date:         Tue, 26 Jan 1999 06:45:06 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Donna Sewell <donna_sewell@HOTMAIL.COM>
Subject:      CLEP and SAT scores
Mime-Version: 1.0
Content-Type: text/plain
 
Hi folks,
 
In a faculty meeting yesterday, our department was asked to provide a
suggested SAT score for students who are interested in taking the
College Level Examination Program test to receive credit for
first-semester writing. The score would not be used to prevent anyone
from taking the CLEP but would, I think, help students decide whether or
not they should spend the money and the time on the test.
 
The request left me at a loss. Does anyone know of any research that's
been done on connections between SAT scores (or SAT verbal scores) and
ability to write a timed essay (the format of the CLEP exam)? Or do any
of your schools recommend certain SAT scores as indicators of ability to
CLEP out of first-semester writing?
 
Thanks for your help.
 
                          Donna
 
Donna N. Sewell
Writing Center Director
Assistant Professor of English
Valdosta State University
Valdosta, GA 31698
donna_sewell@hotmail.com
dsewell@valdosta.edu
 
 
______________________________________________________
Get Your Private, Free Email at http://www.hotmail.com
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Date:         Tue, 26 Jan 1999 09:22:58 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Marguerite Helmers <helmers@UWOSH.EDU>
Subject:      Re: CLEP and SAT scores
In-Reply-To:  <19990126144507.7199.qmail@hotmail.com>
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At 06:45 AM 1/26/99 -0800, you wrote:
>Hi folks,
>
>In a faculty meeting yesterday, our department was asked to provide a
>suggested SAT score for students who are interested in taking the
>College Level Examination Program test to receive credit for
>first-semester writing.
 
Funny you should ask this, because I'm working on this project, too!  There
are two CLEP tests and several different forms of CLEP tests, so make sure
you know which type you will be asked to use.  For example, you can choose
to use the essay portion of the CLEP or choose to have the test be all
multiple choice questions.  You can choose to weight the essay portion to
more or less of 50% of the total test score.  You can set the level of
score to any level you think is acceptable to pass the exam.  There are
also two forms of the CLEP for College English:  The General Examination in
English (which is a 90 minute exam and contains one essay question at my
institution) and the Subject Examinination (which is 3 hours long and
contains two essay questions).
 
The test is open to anyone, but generally it is recommended to students
whose ACT scores are 25 or higher (the top 10%, I think -- but someone else
should check this.)  We have an English Placement Test in Wisconsin, and
students have to score in the top 10% of that exam in order to be
*recommended* to take the CLEP.
 
We opted to include the essay tests for exemption about 3 years ago.
However, we found that in our program we read the essays for the subject
examination and ETS is sent the essays for the General Examination. What
we've discovered is that the essays result in a significant work load for
us right at the start of the semester, when students panic and decide to
try (the month before school begins) to try to test out of first year
composition.  By the time we get the exams in English, though, its about 3
days before the start of the semester, we need two readings of the essays,
and we're bombarded by calls from advisors, students, and *parents* (!) to
find out whether the kids have passed the exam.  Thus, I'm drafting today
the policy of the English Department to establish cut-off dates for CLEP
readings for each semester.  Thus, a student wishing to be exempt from Fall
FY Composition must take the CLEP by June 15; a student wishing to be
exempt from Spring FY Composition must take the CLEP by November 15.
 
Here are some figures from our program, which admits about 1500 first year
students per year:
 
In 1996, there were 27 attempts at the subject exam, with 20 passes and 7
fails.
In 1997, there were 81 attempts at the subject exam, with 49 passes and 32
fails.
In 1998, there were 75 attempts at the subject exam, with 56 passes and 19
fails.
 
Hope this helps!
 
mh
Marguerite Helmers
Associate Professor of English
Director of Composition
University of Wisconsin Oshkosh
800 Algoma Blvd.
Oshkosh, WI  54901
(920) 424-7282, 424-2205
http://www.english.uwosh.edu/helmers/
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Nancy Reichert <nancyr@NHMCCD.EDU>
Subject:      Re: WPA responsiveness
In-Reply-To:  <"v03110701b2cddd77bebd(a)(091)138.87.106.47(093)*"@MHS>
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Doug,
 
Thanks for responding.  I received my journal at the school today.
 
Nancy Reichert
Montgomery College
Conroe, TX
=========================================================================
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Bergmann <bergmann@UMR.EDU>
Subject:      Re: philosophy classes AND plane fares
In-Reply-To:  <3.0.5.32.19990126082437.007f5ac0@pop.umd.umich.edu>
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I worked with philosophers quite a lot in my previous job, in which I was
situated in a Humanities (English, Philosophy, and History) department.
Philosophers teach their students a method of analysis, and want them to
write like philosophers (or at least like philosophy students).  They did a
lot of distinguishing between what was and what was not philosophy--and I
always had the feeling that "that's not philosophy" was spoken from on
high. There's always a tension, it seems to me, between "ownership" and
learning to write disciplinary discourses--both of which are good things.
But I was surprised, I suppose, to find that the writing in philosophy is
as structured as the writing in, say, engineering.
 
Linda Bergmann
 
 
At 08:24 AM 1/26/99 -0500, you wrote:
>Ah, the "digested" answer.  Two things.
>1.  A colleague in philosophy and I are, this semester, doing a joint
>independent study with a student from one of his courses.  It's raised all
>kinds of interesting questions for both of us that the joint course
>planners might be interested in, and which are interesting for us to
consider.
>First - the phil. colleague has a very rigid structure which he gives to
>students for their papers.  He concedes that it's rigid and wants to figure
>out if he wants to/how to loosen it up, but he also says it gets him what
>he wants in the essays.  How does this vie with questions about ownership
>and all of the rest that we so often wrestle with?
>Second - the philosophy colleague, not surprisingly, wants the student (and
>all his students) to examine things in the ways that philosophers do - lots
>of close, textual, self-referential analysis.  On the other hand, I tend to
>favor a more culturally situated analysis.  (I'm not saying one is better
>than the other, they're just different styles... and I use/teach a lot of
>close analysis as a part of the culturally situated kind [in advanced
>classes, that is]).  Something else to think about, perhaps.
>Third - what is the place of composition in all of this?  I've been having
>an interesting internal debate with myself about the role that comp. plays
>here.  If the "content" comes entirely from philosophy, does that make
>composition just a set of skills?  (This gets back to issues raised in the
>swarming/schwalming discussion...)  Things to thing about.
>
>2.  Re: fares from Michigan - I, too, was perplexed about why I could get
>to Atlanta for $150 w/no Saturday stay.  Asked my travel agent about it -
>it's primarily b/c of Delta, but also b/c of Pro Air, a tiny airline flying
>out of Detroit City Airport.  They've just started service to Atlanta, and
>everyone matches their fares.  Who says free market capitalism is a bust?
>(ha, ha).
>-Linda
>
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Date:         Tue, 26 Jan 1999 14:01:00 PST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lalicker, William B." <wlalicker@WCUPA.EDU>
Subject:      Rick Penticoff;  Textbooks and Theory
 
Can anyone help me locate Rick Penticoff (onetime U of Texas grad student,
now possibly doing faithful comp service in some college or another)?  He
gave a CCCC paper on the intersection of textbooks and comp theory some
years ago, and I'd like to reread it and refer to it in some research of
mine.  Respond on or off list.  Thanks!
 
Bill Lalicker
West Chester Univ.
wlalicker@wcupa.edu
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Beth Daniell <dbeth@CLEMSON.EDU>
Subject:      Re: Lodging in Atlanta
In-Reply-To:  <3.0.5.32.19990125131105.00881de0@mail.csusb.edu>
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There ain't nobody in Atlanta _not_ interested in making money. That's why
it's not a sleepy Southern backwater. I can say this, being from there.
(Count those negatives)
 
Beth Daniell
Associate Professor                             864-656-5390
English                                         dbeth@clemson.edu
Clemson Univ                                    FAX 864-656-1345
Box 341503
Clemson, SC 29634-1503
 
"The lyf so short, the craft so long to learne."
                                                        --Chaucer
=========================================================================
Date:         Wed, 27 Jan 1999 09:30:32 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William Nicholas Tingle <tingle@HUMANITAS.UCSB.EDU>
Subject:      Intro to Phil Tandem
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Here at UCSB I have taught a writing course LINKed with a Introduction to
Ethics course for the past 3 fall quarters.  What LINKed means in our case
is that I attend all lectures for the Phil course, do all readings, and try
to invent readings and writings for my students, all of whom are
co-enrolled in the Intro. to Phil. course, that bounce off and clarify the
materials for the phil. course.
 
Sounds as if you might be doing something more "sophisticated," actually
talking with the Phil Prof or Phil Department and trying to graft writing
directly into the lectures and readings for an entire phil class.
 
What is our institutional set-up exactly?  And what sort or type of
philosopher will you be working with?  That will affect how and what you
teach.  The course I attended was very strong on argument of a certain
kind--P1, P2, Conclusion, that sort of thing with some discussion of
reductio ad absurdem arguments, etc...
 
If you would like me to share more, would be happy to do so..
 
Nick Tingle
Academic Advisor
UCSB Writing Program
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Date:         Tue, 26 Jan 1999 11:41:35 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Carol Rutz <CRutz@CARLETON.EDU>
Subject:      Re: Trapped as a Director for Life!
In-Reply-To:  <000201be4923$98238420$d7c06090@newmicronpc>
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Hey, Glenn.  How was Corpus Christi?
 
Carol
 
Carol Rutz
Director of Writing Programs
Carleton College
Northfield, MN  55057
507-646-4082
crutz@carleton.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Suzanne Bordelon <ffsmb@UAF.EDU>
Subject:      Re: CLEP and SAT scores
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Dear Marguerite,
    Our Composition Committee now is in the process of reviewing both the
Subject Examination and the General Examination.  We currently use the General,
but it looks like the Subject more directly reflects what students learn in our
freshman composition courses.  I was wondering which test your institution uses
and why it selected that test.  I also was wondering how your university
weighted the essay portion of the exam.
    On another front, our Composition Committee is in the process of revising
our sophomore-level composition course. I would greatly appreciate it if you
could send me course guidelines for your sophomore course.  This will help us
in our revision process.
    Thanks in advance.
    Suzanne Bordelon
    (907) 474-6455; FAX (907) 474-5247
    English Department
    University of Alaska Fairbanks
    PO Box 755720
    Fairbanks, AK 99775-5720
 
Marguerite Helmers wrote:
 
> At 06:45 AM 1/26/99 -0800, you wrote:
> >Hi folks,
> >
> >In a faculty meeting yesterday, our department was asked to provide a
> >suggested SAT score for students who are interested in taking the
> >College Level Examination Program test to receive credit for
> >first-semester writing.
>
> Funny you should ask this, because I'm working on this project, too!  There
> are two CLEP tests and several different forms of CLEP tests, so make sure
> you know which type you will be asked to use.  For example, you can choose
> to use the essay portion of the CLEP or choose to have the test be all
> multiple choice questions.  You can choose to weight the essay portion to
> more or less of 50% of the total test score.  You can set the level of
> score to any level you think is acceptable to pass the exam.  There are
> also two forms of the CLEP for College English:  The General Examination in
> English (which is a 90 minute exam and contains one essay question at my
> institution) and the Subject Examinination (which is 3 hours long and
> contains two essay questions).
>
> The test is open to anyone, but generally it is recommended to students
> whose ACT scores are 25 or higher (the top 10%, I think -- but someone else
> should check this.)  We have an English Placement Test in Wisconsin, and
> students have to score in the top 10% of that exam in order to be
> *recommended* to take the CLEP.
>
> We opted to include the essay tests for exemption about 3 years ago.
> However, we found that in our program we read the essays for the subject
> examination and ETS is sent the essays for the General Examination. What
> we've discovered is that the essays result in a significant work load for
> us right at the start of the semester, when students panic and decide to
> try (the month before school begins) to try to test out of first year
> composition.  By the time we get the exams in English, though, its about 3
> days before the start of the semester, we need two readings of the essays,
> and we're bombarded by calls from advisors, students, and *parents* (!) to
> find out whether the kids have passed the exam.  Thus, I'm drafting today
> the policy of the English Department to establish cut-off dates for CLEP
> readings for each semester.  Thus, a student wishing to be exempt from Fall
> FY Composition must take the CLEP by June 15; a student wishing to be
> exempt from Spring FY Composition must take the CLEP by November 15.
>
> Here are some figures from our program, which admits about 1500 first year
> students per year:
>
> In 1996, there were 27 attempts at the subject exam, with 20 passes and 7
> fails.
> In 1997, there were 81 attempts at the subject exam, with 49 passes and 32
> fails.
> In 1998, there were 75 attempts at the subject exam, with 56 passes and 19
> fails.
>
> Hope this helps!
>
> mh
> Marguerite Helmers
> Associate Professor of English
> Director of Composition
> University of Wisconsin Oshkosh
> 800 Algoma Blvd.
> Oshkosh, WI  54901
> (920) 424-7282, 424-2205
> http://www.english.uwosh.edu/helmers/
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Susan McLeod <mcleod@MAIL.WSU.EDU>
Subject:      Re: LATEST ISSUE OF LLAD
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This may be of interest to those on the list--subscription information for
_Language and Learning Across the Disciplines_.  The contents of the most
recent issue were described in an earlier post.
 
Sue McLeod
 
 
>
>_Language and Learning Across the Disciplines_ is published three times a
>year. All subscriptions begin with the first issue published after we
>receive your subscription.
>Institutional Subscription - $25
>Personal Subscription - $20
>(check or money order)
>
>Mail subscription requests to:
>Michael Pemberton
>Department of English
>University of Illinois, Urbana-Champaign
>608 S. Wright St.
>Urbana, IL 61801
 
>
>Merry Farrington
>Washington State University
>
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Valerie Balester <v-balester@TAMU.EDU>
Subject:      CCCC again
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Chet--thanks for the info on the CCCC breakfast.  Well worth the price!
Kay halasek and I will attend.  Do we need to register?
 
Valerie Balester
Director of Writing Programs
Department of English
Texas A&M University
College Station, TX 77845-4227
(409) 845-3155
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Pryor, Chester" <cpryor@MC.CC.MD.US>
Subject:      Re: CCCC again
X-To:         Valerie Balester <v-balester@TAMU.EDU>
MIME-Version: 1.0
Content-Type: text/plain
 
Valerie,
        Irv Peckham is in charge of the WPA Breakfast this year.
He is, as we speak, typing the letter of invitation for the
Breakfast, to be mailed with Doug Hesse's new WPA newsletter.  I
would expect to see them both in my malbox by Ash Wednesday.
 
  Chet Pryor / Montgomery College / Germantown, Maryland
 ---------------------------------------------------------------------
From: Valerie Balester
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: CCCC again
Date: Tuesday, January 26, 1999 2:10PM
 
Chet--thanks for the info on the CCCC breakfast.  Well worth the price!
Kay halasek and I will attend.  Do we need to register?
 
Valerie Balester
Director of Writing Programs
Department of English
Texas A&M University
College Station, TX 77845-4227
(409) 845-3155
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: CCCC again
Mime-Version: 1.0
Content-type: text/plain; charset=us-ascii
 
Valerie:
The registration will come out w/ Doug's letter.  I am sure that we will also
make a form available online.
irv
 
********************************************
Irvin Peckham, Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Sharon Quiroz <squiroz@MMAE.IIT.EDU>
Subject:      Who do I ask about my membership?
In-Reply-To:  <000201be4923$98238420$d7c06090@newmicronpc>
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>Marguerite,
>
>I just received my copy of _WPA_ for Fall/Wiinter 1998.  In it is the
>thoughtful and compelling WPA statement "Evaluating the Intellectual Work of
>Writing Administration"; I think this document will be useful for many of
>us.
>
>Glenn Blalock
>
>I've subscribed twice in the last couple of years, but I don't seem to get
>WPA.  Who do I ask?
 
Sharon
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Date:         Tue, 26 Jan 1999 15:56:29 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Patricia Ericsson <ericsson@MAIL.PORTUP.COM>
Subject:      Re: Who do I ask about my membership?
In-Reply-To:  <l0311070ab2d3dc748f60@[216.47.144.62]>
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Me too.  I'm not sure if I'm a member anymore, but think I remember writing
a check at last year's breakfast.  Maybe that was simply to pay for the
breakfast.
 
Who do we contact to find out about the status of our membership?
 
Thanks,
Patty Ericsson
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Rhodes, Keith" <KRhodes@MAIL.NWMISSOURI.EDU>
Subject:      Re: Trapped as a Director for Life! AND digesting/online
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Is this a trap with a guilded cage? Composition administration is pretty
interesting work. I find this listserv to be the most stimulating scholarly
resource in the field of rhet/comp, especially if we count following up all
of its references. I suspect that's not an accident. I'd be interested in
hearing from those who have "escaped" directorship into plain full-time
teaching positions at places where teaching loads run 3/3 or higher. My
sense is that for me, here at a school with a 4/4 teaching load,
administration _is_ my scholarship not just in the status sense (counting
for advancement) but in the complete intellectual sense. While at times I
long wistfully for a plain teachng position, if I _had_ to be trapped on one
side or the other for life, I'd rather have it be this one.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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Date:         Tue, 26 Jan 1999 15:12:43 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Rhodes, Keith" <KRhodes@MAIL.NWMISSOURI.EDU>
Subject:      ...AND digesting/online
MIME-Version: 1.0
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By the way, not only is the wpa-l online archive handy for searching, it's a
great way to follow the list. After being a digester for a while, I just set
the list to nomail and started using the archive to read the list. Open up
the latest month and you can follow it by date or by thread (or even by
sender, though that seems a bit strange). Meanhwile, "nomail" just means you
don't get any; you can still send.
 
*------------------------------------------*
| Keith Rhodes, Coordinator of Composition
| Northwest Missouri State University
| Maryville, MO 64468 | 660-562-1860
| krhodes@mail.nwmissouri.edu
| http://www.nwmissouri.edu/~krhodes
*------------------------------------------*
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Date:         Tue, 26 Jan 1999 16:25:09 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Irvin Peckham <Irvin_Peckham/CAS/UNO/UNEBR@UNOMAIL.UNOMAHA.EDU>
Subject:      Re: Who do I ask about my membership?
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Patty:
contact bob johnson at
johnsorr@muohio.edu
 
irv
 
 
 
 
 
 
 
Patricia Ericsson <ericsson@MAIL.PORTUP.COM> on 01/26/99 02:56:29 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Who do I ask about my membership?
 
 
 
 
 
 
 
 
 
Me too.  I'm not sure if I'm a member anymore, but think I remember writing
a check at last year's breakfast.  Maybe that was simply to pay for the
breakfast.
 
Who do we contact to find out about the status of our membership?
 
Thanks,
Patty Ericsson
=========================================================================
Date:         Tue, 26 Jan 1999 16:01:22 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Judy Kirscht <jkirscht@HUMANITAS.UCSB.EDU>
Subject:      Re: Who do I ask about my membership?
In-Reply-To:  <3.0.6.32.19990126155629.007c4b00@mail.portup.com>
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I have not yet joined WPA, but would like to so I'll piggyback on the
requests below.
 
At 03:56 PM 1/26/99 -0500, you wrote:
>Me too.  I'm not sure if I'm a member anymore, but think I remember writing
>a check at last year's breakfast.  Maybe that was simply to pay for the
>breakfast.
>
>Who do we contact to find out about the status of our membership?
>
>Thanks,
>Patty Ericsson
>
>
Judy Kirscht
Acting Director, Writing Program
University of California, Santa Barbara
Santa Barbara, CA, 93106
(805) 893-4808, jkirscht@humanitas.ucsb.edu
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Donna, you ask a complicated question.  Keep in mind that there are a
number of  different CLEP exams that purport to measure comp 1 and 2: One
general exam and a bunch of subject exams. (The subject exams are usually
better, if they apply to your program.)  All CLEP exams are in
multiple-choice format, though most of them have optional essay portions,
which means you need to insist on them or they will be ignored. All
multiple-choice exams correlate highly with each other, while those
claiming to measure writing correlate with timed writing at around .5, on
average.  On one large-scale study I did about twenty years ago, SAT scores
above the 80th percentile correlated strongly with high grades on an essay
test; by the time the SAT scores dropped to the 75th percentile, more than
10% were not passing the essay, and the correlations weakened very rapidly
after that.  I urge you to get hold of the CLEP test or tests that your
college is using and review it, along with the faculty, before you respond
to the question of scores.  --Ed White
 
 
 
At 06:45 AM 1/26/99 -0800, Donna Sewell wrote:
>Hi folks,
>
>In a faculty meeting yesterday, our department was asked to provide a
>suggested SAT score for students who are interested in taking the
>College Level Examination Program test to receive credit for
>first-semester writing. The score would not be used to prevent anyone
>from taking the CLEP but would, I think, help students decide whether or
>not they should spend the money and the time on the test.
>
>The request left me at a loss. Does anyone know of any research that's
>been done on connections between SAT scores (or SAT verbal scores) and
>ability to write a timed essay (the format of the CLEP exam)? Or do any
>of your schools recommend certain SAT scores as indicators of ability to
>CLEP out of first-semester writing?
>
>Thanks for your help.
>
>                          Donna
>
>Donna N. Sewell
>Writing Center Director
>Assistant Professor of English
>Valdosta State University
>Valdosta, GA 31698
>donna_sewell@hotmail.com
>dsewell@valdosta.edu
>
>
>______________________________________________________
>Get Your Private, Free Email at http://www.hotmail.com
>
>
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I'm not sure my posts are getting though, but I'll try again.
You ask Bob Johnson at Miami u.
email:  johnsorr@muohio.edu
 
Irv
 
 
 
 
 
 
 
 
 
Judy Kirscht <jkirscht@HUMANITAS.UCSB.EDU> on 01/26/99 06:01:22 PM
 
Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
 
 
 
 
 
 
 
 
 To:      WPA-L@ASUVM.INRE.ASU.EDU
 
 cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
 
 
 
 Subject: Re: Who do I ask about my membership?
 
 
 
 
 
 
 
 
 
I have not yet joined WPA, but would like to so I'll piggyback on the
requests below.
 
At 03:56 PM 1/26/99 -0500, you wrote:
>Me too.  I'm not sure if I'm a member anymore, but think I remember writing
>a check at last year's breakfast.  Maybe that was simply to pay for the
>breakfast.
>
>Who do we contact to find out about the status of our membership?
>
>Thanks,
>Patty Ericsson
>
>
Judy Kirscht
Acting Director, Writing Program
University of California, Santa Barbara
Santa Barbara, CA, 93106
(805) 893-4808, jkirscht@humanitas.ucsb.edu
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Hi,
 
Just to let you know that ETS is making a substantial change to the GRE in
Fall 1999.  For about two years the GRE has been available both as a
paper-based test and online.  This coming fall it will change to an online
test and not be administered in a paper-based form.
(At least this the current information on their WWW site.)
 
The online test is artifically intellegent and feeds the taker questions of
varying difficulty depending on previous responses.  This AI feature also
precludes going back to review any answers or working on problems passed by.
 
This change may present challenges for takers who have grown up succeeding
with paper-based tests.  I took it online and found not being able to go
back to work on some of the quantitative questions a disadvantage. I'm now
researching this substantial change to the test, but wanted all of you to
know of the basic parameters of the change.
 
Patty Ericsson
Michigan Technological University
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I've been following this for years.  The ETS has been threatening to
remove the GRE paper option for a while but can't quite seem to pull it
off. I strongly recommend that test takers buy a test preparation book
(the _Princeton Review_ is by far the best IMHO) and take the paper test.
Most folks will find significant advantages to the paper format if they
thoroughly study test strategy.
 
It's a long story, but, I'm convinced that the new, computer adaptive GRE
is a test bed for computerizing the ETS's bread and butter: the SAT.  I'm
also convinced that computer-adaptive tests are attractive to the ETS
because they counter the primary strategies test-prep companies use to
prepare their clients (note: the ETS gives other justifications for
computer-adaptive testing; admitting that their tests are "coachable" is
something the ETS will never do). The upside of this is that
computer-adaptive tests might level the economic playing field somewhat:
folks who could afford a $700 prep class had a distinct advantage before.
The downside is that computer-adaptive tests double the cost of test
taking.  And that the ETS is working cleverly to perpetuate its evil ways.
 
- Todd Taylor
 
On Wed, 27 Jan 1999, Patricia Ericsson wrote:
 
> Hi,
>
> Just to let you know that ETS is making a substantial change to the GRE in
> Fall 1999.  For about two years the GRE has been available both as a
> paper-based test and online.  This coming fall it will change to an online
> test and not be administered in a paper-based form.
> (At least this the current information on their WWW site.)
>
> The online test is artificially intelligent and feeds the taker questions of
> varying difficulty depending on previous responses.  This AI feature also
> precludes going back to review any answers or working on problems passed by.
>
> This change may present challenges for takers who have grown up succeeding
> with paper-based tests.  I took it online and found not being able to go
> back to work on some of the quantitative questions a disadvantage. I'm now
> researching this substantial change to the test, but wanted all of you to
> know of the basic parameters of the change.
>
> Patty Ericsson
> Michigan Technological University
>
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I am looking for a copy of Tuman's 1992 _Word Perfect: Literacy in the
Computer Age_.  I have been informed that the book is out of print.  I
have initiated a search through amazon.com but thought it might not hurt
to ask the list.
 
Also,  I have a blind student in my FYC class this semester.  The class
has only met once--and I am feeling my way.  Do any of you have any
sources and/or personal experiences you could recommend to help me work
with the student?
 
He seems quite outgoing and willing to let us know what he needs.  I have
told him to "teach me how to teach him"--but I'd like to have other
sources.  I'll also be calling our Disability Support Services as soon as
I get off line.
 
Thanks--
Ruth
 
Ruth Overman Fischer, Ph. D.                    Phone:   (703) 993-2772
Director of Composition                         Office:  Robinson A420
George Mason University                         Email:   rfischer@gmu.edu
Department of English  MSN 3E4
4400 University Drive
Fairfax, VA 22030-4444
 
http://mason.gmu.edu/~rfischer
 
Composition Program  http://www.gmu.edu/departments/english/composition/
 
All writing is creative if it is genuinely committed to discovery and
expression of the writer's meanings.
                                                        John Mayher
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The next session of the Rocky Mountain Modern Language Association (RMMLA)
is slated for October 14-16, 1999 in Santa Fe, NM.  I am chairing the panel
"Writing Programs: Planning and Administration" and am seeking submissions
for that panel.
 
The RMMLA is a particularly humane and hospitable venue for Graduate work
and I invite interested graduate students to submit proposals.  Last year
the panel featured one presentation on an interactive OWL at a state
university, a presentation by two Graduate TAs about how they initiated
writing groups at a local highschool, and a reflective narrative from a
Writing Director who was developing a WAC program at a private liberal arts
college.  I would like this year's panel to be similarly ecclectic and
engaging.
 
Please send your typed proposals to my address:  Juanita Smart, Writing
Director, Academic Support Center, St. Ambrose University, 518 West Locust,
Davenport Iowa  52803.
 
You may also contact me via e-mail.  I look forward to hearing from you--
 
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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On Wed, 27 Jan 1999, TODD TAYLOR wrote:
 
>
> The downside is that computer-adaptive tests double the cost of test
> taking.  And that the ETS is working cleverly to perpetuate its evil ways.
 
Another downside is the need to have secure computer facilities (secure in
that the computers are not used for classes or other non-testing purposes.
This means that small schools may no longer be sites for the test, a
problem in states where the nearest Sylvan center or university testing
service is 2-3 hours away.
 
--
-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
Dr. Robert D. Royar      Morehead State University      r.royar@morehead-st.edu
                          Writing Center Director
=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
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In an earlier post, inviting people to submit proposals to the Writing
Programs & Administration panel I am chairing at RMMLA, I neglected to
indicate that the deadline for submission of proposals is March 1st.
Please write me if you have questions.
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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Bill, I think Rick Penticoff is at University of Idaho, Moscow.
 
Doug
 
At 2:01 PM -0800 1/26/99, Lalicker, William B. wrote:
>Can anyone help me locate Rick Penticoff (onetime U of Texas grad student,
>now possibly doing faithful comp service in some college or another)?  He
>gave a CCCC paper on the intersection of textbooks and comp theory some
>years ago, and I'd like to reread it and refer to it in some research of
>mine.  Respond on or off list.  Thanks!
>
>Bill Lalicker
>West Chester Univ.
>wlalicker@wcupa.edu
 
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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Did anyone see the NYT article today about ETS using computers to score the
essay portion of some tests?
 
 
Catherine Prendergast
Assistant Professor
Department of English
Center for Writing Studies
University of Illinois - Urbana/Champaign
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I have a practical question for those among you whose schools offer
"writing intensive" courses in departments other than English.
 
My school is presently getting serious about WI courses and we're trying
to solve a number of logistical problems that no doubt have been solved
elsewhere.
 
The question:  If you schedule multiple sections of a course (such as
History 101), does your school designate only some of those sections as
writing intensive in any given semester?  For example, in the schedule of
classes there might be a list of 8 sections of Hist. 101, and only 3 of
them have the "WI" designation.  Or is it all or nothing:  either ALL
sections of a course (include multi-section courses) are WI or they
aren't?
 
Thanks!
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
        Get up off of that thing and dance 'til you feel better.
                                        -- James Brown
 
-------------------------------------------------------------------------------
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At 01:26 PM 1/27/99 -0500, Dr. Clyde Moneyhun wrote:
>The question:  If you schedule multiple sections of a course (such as
>History 101), does your school designate only some of those sections as
>writing intensive in any given semester?  For example, in the schedule of
>classes there might be a list of 8 sections of Hist. 101, and only 3 of
>them have the "WI" designation.  Or is it all or nothing:  either ALL
>sections of a course (include multi-section courses) are WI or they
>aren't?
>
Hi Clyde --
At Longwood, all our WI courses are upper-division, and it's all-or-nothing:
departments decide which of the courses in their programs will be writing
intensive, so all sections of those courses will be WI each time they are
offered. Not all departments have them, but most do.  BTW, students are
required to take two WI courses.
jb
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
Jen=E1 A. Burges
Assistant Professor of English, Director of Freshman Writing
Longwood College 201 High Street, Farmville, VA  23909
(804)395-2175
http://web.lwc.edu/staff/jburges/Homepage.htm
^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^
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Clyde:  (greetings from right down the road)
 
We do individual sections, for two specific reasons:
 
1.  Staffing.  Take, for instance, or Econ 105 -- due the the number of folks who want to take it (and the number of folks Business wants to see take it) they would have to add a large number of sections in order to get the classes to our "W" cap (currently 20).  So they designated 1/3 - 1/2 of the sections "W" and enlarged by 3-5 seats the remaining sections.
 
2.  Some instructors are not, for a variety of reasons, comfortable with teaching a "W" course, and the individual sections option allows us to schedule around them.
 
Cheers;
 
 
 
Kelly Lowe
Director of Writing Programs
Mount Union College
Alliance, OH 44601
330/823.3153
lowekf@muc.edu
"There is no substitute for absolute lack of preparation."
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Clyde,
 
We're in a pilot stage for WI courses in our school. Our investigation
of other programs has indicated that typically specific sections are
designated writing intensive, not entire courses.  This makes sense to
us since if there are specific expectations for what a writing intensive
course is, not every faculty member may choose to meet those
expectations, thus not every section would/should/need be writing
intensive.  The best working example of a writing intensive program
we've found, by the way, is at the University of Missouri--Columbia and
is directed by Marty Townsend. It's been especially helpful for us to
learn about how such a program works at a large institution.
 
 
--
Irwin Weiser
Department of English
Purdue University
iweiser@purdue.edu
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Todd's comments are very seinsible.  I think Ed White had some evidence
that people taking the test should take the test they practiced for.  If
you practice on paper, take the paper-based GRE.  If you study on the
computer, take the computerized GRE.  Cross-over is the killer.
 
As for the advantages of one testing milieu over another, I think it's a
wash.  Neither version is the kind of test I want to use to judge people's
readiness for or worthiness for admission to our program.  Just trading one
evil for another, imho.  The computerized GRE confirms that what we often
do, when we move into computer technologies, is duplicate the same old same
old, with all its attendant problems.  With time and fresh blood (in other
words, don't expect anything new from ETS), new ways of making these
judgments will emerge.
Bill
 
>I've been following this for years.  The ETS has been threatening to
>remove the GRE paper option for a while but can't quite seem to pull it
>off. I strongly recommend that test takers buy a test preparation book
>(the _Princeton Review_ is by far the best IMHO) and take the paper test.
>Most folks will find significant advantages to the paper format if they
>thoroughly study test strategy.
>
>It's a long story, but, I'm convinced that the new, computer adaptive GRE
>is a test bed for computerizing the ETS's bread and butter: the SAT.  I'm
>also convinced that computer-adaptive tests are attractive to the ETS
>because they counter the primary strategies test-prep companies use to
>prepare their clients (note: the ETS gives other justifications for
>computer-adaptive testing; admitting that their tests are "coachable" is
>something the ETS will never do). The upside of this is that
>computer-adaptive tests might level the economic playing field somewhat:
>folks who could afford a $700 prep class had a distinct advantage before.
>The downside is that computer-adaptive tests double the cost of test
>taking.  And that the ETS is working cleverly to perpetuate its evil ways.
>
>- Todd Taylor
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Clyde: On our campus, WI sections are supposed to max at 35, with an ideal
number of 25. Other sections tend to creep higher. In still another
wrinkle, certain students in given large section courses register for the
WI "version"--which means, I gather, that they do a different set of
assignments, and perhaps meet with the instructor outside of lecture time
more often. (I despise this latter model, myself--so much for writing
being an "integral" feature of the curriculum--but I am not the czar.)
 
Steve North
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As I read the postings on this topic, I'm wondering about the proportion of
rhet/comp tenure-track faculty at all levels who are writing program
administrators of one kind or another.  Half?  90%?  99%?   Holistic
judgments, guesses, and learned speculations are welcome.  If all or most
have significant administrative loads, it is no wonder that tensions develop
when they are compared with other ladder faculty, aside from the
difficulties that arise when significant disciplinary issues arise.
 
 
John Briggs
Department of English
UC Riverside
Riverside, CA  92521
 
john.briggs@ucr.edu
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At ASU, we designate courses rather than sections of courses as "writing
intensive." This is not an ideal situation and probably contributes to some
"slippage" in the requirement. But it is a reflection of the size of the
campus, our reliance on electronic student records, and the difficulty we
would have distinguishing a "WI" from a "Non-WI" section in our student
information system. Although I hate it when "systems" impose contraints on our
academic choices, I would recommend that you check to see what "tracking"
problems might result from designating sections rather than courses. You might
also want to investigate what kinds of issues might arise with regard to
course equivalencies with community colleges and other universities. This is a
vexed issue.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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We at WSU wrestled with this issue too, and we decided it was all or
nothing--since it was the course as listed in the catalogue that was
writing intensive (here we call these "writing in the major" courses).  To
ensure some measure of consistency, there is a covenant which all teachers
of multi-section classes have for that class regarding the kinds of
assignments and the way they are distributed.  So even if different
sections have rather different syllabi, the assignments are similar in
terms of intended outcomes.
 
I hope this is helpful.
 
Sue McLeod
 
 
 
>I have a practical question for those among you whose schools offer
>"writing intensive" courses in departments other than English.
>
>My school is presently getting serious about WI courses and we're trying
>to solve a number of logistical problems that no doubt have been solved
>elsewhere.
>
>The question:  If you schedule multiple sections of a course (such as
>History 101), does your school designate only some of those sections as
>writing intensive in any given semester?  For example, in the schedule of
>classes there might be a list of 8 sections of Hist. 101, and only 3 of
>them have the "WI" designation.  Or is it all or nothing:  either ALL
>sections of a course (include multi-section courses) are WI or they
>aren't?
>
>Thanks!
>
>-------------------------------------------------------------------------------
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>        Get up off of that thing and dance 'til you feel better.
>                                        -- James Brown
>
>-------------------------------------------------------------------------------
 
 
Susan McLeod, Chair
Department of English
Washington State University
Pullman, WA 99164-5020
(509) 335-2581
fax: (509) 335-2582
=========================================================================
Date:         Wed, 27 Jan 1999 16:36:52 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "CHRISTOPHER J. THAISS" <cthaiss@OSF1.GMU.EDU>
Subject:      Re: WI course scheduling question
In-Reply-To:  <Pine.GSO.3.95.990127132231.13994D-100000@toons.cis.ysu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Clyde:
 
At GMU, it's "all or nothng."  One wrinkle in a few departments,
however, is that the WI req. is "spread out" over several courses,
each of which bears some responsibility for meeting the criteria.  For
example, in Computer Science none of the courses enrolls fewer than 35
(our WI average is 25), so each course in a six-course sequence assigns
less than the min. WI page req. (14), but each course does require
multiple drafts of at least one assignment.
 
On Wed, 27 Jan 1999, Dr.
Clyde Moneyhun wrote:
 
> I have a practical question for those among you whose schools offer
> "writing intensive" courses in departments other than English.
>
> My school is presently getting serious about WI courses and we're trying
> to solve a number of logistical problems that no doubt have been solved
> elsewhere.
>
> The question:  If you schedule multiple sections of a course (such as
> History 101), does your school designate only some of those sections as
> writing intensive in any given semester?  For example, in the schedule of
> classes there might be a list of 8 sections of Hist. 101, and only 3 of
> them have the "WI" designation.  Or is it all or nothing:  either ALL
> sections of a course (include multi-section courses) are WI or they
> aren't?
>
> Thanks!
>
> -------------------------------------------------------------------------------
> Dr. Clyde Moneyhun                      Composition Program
> (330) 742-1649                          English Department
> camoneyh@cis.ysu.edu                    Youngstown State University
> http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>         Get up off of that thing and dance 'til you feel better.
>                                         -- James Brown
>
> -------------------------------------------------------------------------------
>
 
Chris Thaiss
Chair, English
Mail Stop 3E4
George Mason University
Fairfax, VA 22030
 
(703) 993-1170
 
Home Page: http://mason.gmu.edu/~cthaiss
English Home Page: http://www.gmu.edu/departments/english
WAC Program Home Page: http://www.gmu.edu/departments/wac
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My institution has initiated a new writing assessment process in which  a
small group (5 or fewer) of faculty from a variety of disciplines will
evaluate a sample of first-year research papers as a part of our
university's on-going assessment.  We hope to begin around June 10.  I'm
looking for recommendations of individuals who have conducted such
training workshops at small liberal arts colleges (we have an FTE of
1500).  Feel free to respond off-list.  Thanks for your help.
 
 
<  / \  >   *   <  \ /  >   *   <  / \  >   *   <  \ /  >   *   <  / \  >
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
                                Rick Cypert
                        Associate Professor of English
                                   and
           Director, Cooper Foundation Center for Academic Resources
                        Nebraska Wesleyan University
                           5000 Saint Paul Avenue
                        Lincoln, Nebraska  68504-2796
           (402) 465-2348 (office)      (402) 465-2326 (Cooper Center)
           cypert@nebrwesleyan.edu      (402) 465-2179 (FAX)
~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~~
<  \ /  >   *   <  / \  >   *   <  \ /  >   *   <  / \  >   *   <  \ /  >
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>The question:  If you schedule multiple sections of a course (such as
>History 101), does your school designate only some of those sections as
>writing intensive in any given semester?
 
The University of Missouri-Columbia designates WI courses by the section &
instructor. This traces to our review process, which ties WI certification
to a course and the particular instructor who submits the WI proposal. (If
there is a change of instructor, the new instructor has to submit a new
proposal for his or her section of the course if it is to continue to be
designated as WI.)
 
************************************************
Marty Patton
University of Missouri-Columbia
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Clyde,
 
What's interesting to me, in all the responses you've received, is what's
fascinating about WAC/WI generally--that there are virtually as many
"right" and "not-so-right" answers as there are institutions that do
WAC/WI.  My colleague Marty Patton already responded with a brief
explanation of what we do.  I'd add  only that, as you can see from the
varied responses, both models can work well--or poorly--depending on how
well the program is overseen and how well the faculty supported.  If you
want particulars on ours, let us know.
 
Marty Townsend
 
Martha A. Townsend, Ph.D.                573-882-4881 (M-F, 8-5)
Director, Campus Writing Program         573-884=5438 (fax)
Assistant Professor, English             TownsendM@missouri.edu
325 GCB                                  http://www.missouri.edu/~writcwp
University of Missouri
Columbia, MO  65211
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I visited Missouri-Columbia last year, and I was amazed that, at a university
of such magnitude, each WI course and instructor must be approved each and
every time the course is offered AND THAT FACULTY ACTUALLY GO ALONG WITH THIS.
At ASU, in contrast, we are concerned that if we required this of WI course
instructors every time they offered their courses many would eventually stop
putting their courses forward as WI courses just to avoid the hassle. When we
were first implementing the requirement, every WI course and every instructor
willing to offer one were so precious that we were afraid to hassle them at
all. On the whole, we were very timid in the implementation of all of our
general studies requirements, mainly because we had no incentives to offer
faculty but more work to do. As a consequence, we have a general studies
program in which the faculty, as a whole, are not much invested--except for
those who have use gen ed as an enrollment management strategy.
 
I like what UMC has been able to do, and I think Clyde and others might
benefit from any insight Marty can give us about what it takes to get faculty
to OWN the WI requirement enough to support the close monitoring that Marty's
committee does.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Here at the University of Hawaii, all WI courses have
to be proposed and approved by the WI committee,
so more often than not, some sections are WI and
some aren't.  Similarly some semesters a course is
taught as WI and other semesters it is not.  Students
can easily tell which is which because WI classes
have a "WI" designation as part of their title.
 
Theresa Conefrey
University of Hawaii at Hilo
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Here at SUNY Cortland, we regulary link courses in composition with GE
courses in philosophy. Some of these courses are web-based. Contact Larry
Ashley, Chair of Philosophy, at ashleyl@snycorva.cortland.edu.
 
Best,
 
Mary
 
Mary Lynch Kennedy
Professor of English & Director of Writing Program
State University of New York College at Cortland
Cortland, NY 13045
voicemail: 607-753-2086
fax: 607-753-5978
email:kennedym@snycorva.cortland.edu
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Clyde, I think the problem here is using a lower division course as writing
intensive.  It makes much more sense to restrict WI course options to upper
division courses in the major, with fyc as prerequisite.  And approvals of
such courses should be for this term's syllabus and instructor only.  To
use a multi-section lower division course for this purpose would be to lose
most of the advantages of WI courses. --Ed White
 
 
At 01:26 PM 1/27/99 -0500, you wrote:
>I have a practical question for those among you whose schools offer
>"writing intensive" courses in departments other than English.
>
>My school is presently getting serious about WI courses and we're trying
>to solve a number of logistical problems that no doubt have been solved
>elsewhere.
>
>The question:  If you schedule multiple sections of a course (such as
>History 101), does your school designate only some of those sections as
>writing intensive in any given semester?  For example, in the schedule of
>classes there might be a list of 8 sections of Hist. 101, and only 3 of
>them have the "WI" designation.  Or is it all or nothing:  either ALL
>sections of a course (include multi-section courses) are WI or they
>aren't?
>
>Thanks!
>
>---------------------------------------------------------------------------
----
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>        Get up off of that thing and dance 'til you feel better.
>                                        -- James Brown
>
>---------------------------------------------------------------------------
----
>
>
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Similarly (to the U. of Missouri-Columbia), at Connecticut College, WI
courses are designated by section and instructor.
Theresa Ammirati
Connecticut College
New London, CT
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Clyde,
 
At Ohio State, the initiative for WI courses in the second year included a
single designation:  367.  In English, we have several versions (367.01,
367.02, etc.), each with a different focus (e.g., Am lit., linguistics,
rhetoric, workplace discourse, Af-Am lit.).  In other departments across
campus, you'd find the same practice.  In the end, then, all sections of
367, regardless of department, are writing intensive.  More information on
the courses is available via the OSU website (www.ohio-state.edu) on the
page for the Center for the Study and Teaching of Writing.
 
Kay
 
 
At 1:26 PM 1/27/99, Dr. Clyde Moneyhun wrote:
>I have a practical question for those among you whose schools offer
>"writing intensive" courses in departments other than English.
>
>My school is presently getting serious about WI courses and we're trying
>to solve a number of logistical problems that no doubt have been solved
>elsewhere.
>
>The question:  If you schedule multiple sections of a course (such as
>History 101), does your school designate only some of those sections as
>writing intensive in any given semester?  For example, in the schedule of
>classes there might be a list of 8 sections of Hist. 101, and only 3 of
>them have the "WI" designation.  Or is it all or nothing:  either ALL
>sections of a course (include multi-section courses) are WI or they
>aren't?
>
>Thanks!
>
>-------------------------------------------------------------------------------
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>        Get up off of that thing and dance 'til you feel better.
>                                        -- James Brown
>
>-------------------------------------------------------------------------------
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John,
 
I don't know whether my institution is representative of other large state
universities, but of the dozen or so rhet comp folks here, five to seven of
them hold an administrative position of one kind or another in a given year
(the terms are a bit flexible, running these days from 3-5 years) and are
reserved for tenured faculty.  (This is the department's way of not putting
untenured folks in the line of fire when it comes to tenure expectations.)
The administrative positions held by rhet/comp folks this year include Vice
Chair for Rhet/Comp (Jackie Royster), First-Year Writing (me), Writing
Center (Beverly Moss), English 367 (second year writing--Frank O'Hare),
Center for the Study and Teaching of Writing (Andrea Lunsford).  The
University WAC person will be a rhet/comp person in 1999-2000, and Louie
Ulman stepped down about a year ago as director of the Computers and
Composition and Literature program.   All of these people, thankfully,
receive a three course reduction in teaching.  (We're on quarters and
usuallly teach five courses over three quarters.)
 
Perhaps not surprisingly, the fallout here has been envy among some lit.
faculty who perceive that our release time means we do *less* work and are
at the same time released from the drudgery of teaching undergraduates.
 
Kay
 
 
At 1:26 PM 1/27/99, John C Briggs wrote:
>As I read the postings on this topic, I'm wondering about the proportion of
>rhet/comp tenure-track faculty at all levels who are writing program
>administrators of one kind or another.  Half?  90%?  99%?   Holistic
>judgments, guesses, and learned speculations are welcome.  If all or most
>have significant administrative loads, it is no wonder that tensions develop
>when they are compared with other ladder faculty, aside from the
>difficulties that arise when significant disciplinary issues arise.
>
>
>John Briggs
>Department of English
>UC Riverside
>Riverside, CA  92521
>
>john.briggs@ucr.edu
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This is to announce the demise of a word in all places in the US, save, perhaps,
English papers.
 
A Dallas newspaper a year ago panned a restaurant's bland food and noted its
"niggardly use of seasonings."
 
A DC high level public official (white) used the term in describing how he would
need to administer a particular budget in a niggardly fashion because the budget
was so small.  Two (black) employees stormed angrily out of his office, not even
waiting for an explanation.  The official resigned instantly explaining that one
must be conscious of the effect the use of words has on one's audience.
 
Niggardly has been traced back to Middle English and Scandanavian words (with
some hints of Indo-European roots) meaning pinched or miserly.  It has no
connection with Latinate negri or negro or the n-word.
 
A new game comes to mind - find the supercharged word:
 
A chink in the armor.
She argued in a niggling way.
Nip it in the bud.
Well, you know, I always believe in calling a spade a spade.
Then the man with the white hat rode into town.
This decision is as clear as black and white.
What's wrong with you people?  (Spoken by a white speaker to a black audience.)
 
 
An irony:
 
Justice William O. Douglas, consummate liberal defender of the downtrodden wrote
in 1970 in a civil rights decision:  "It is time we stop being niggardly in
construing civil rights legislation."
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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Clyde,
    Individual courses or sections taught by individual instructors offer
our WI courses.  Profs, in consultation with dept heads, determine whether
the course will be a WI that semester or not.  Somewhat like Marty
Townsend's program, the prof must submit an application to the Writing
Committee to teach a WI, but he or she need not do so repeatedly.  We like
this system because it helps to assure that no profs are dragged
unwillingly into teaching a WI (which can have fatal effects on the health
of the program).
    While I agree with Ed White that upper-level WI courses are key, many
depts at our college find that they want to offer both entry-level and
upper-level WIs; otherwise, they find that that by the time students get
to the upper-level WI, it's too late to accomplish all they want. Thus,
the lower-level WIs tend to emphasize using writing to teach the
epistemology of the discipline, and the upper-level WIs address not only
more sophisticated epistemological moves but various disciplinary
protocols as well.  E-mail me off-line if you'd like more info.
Cheers,
David Rosenwasser
Muhlenberg College
rosenwas@muhlenberg.edu
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Recent ETS decisions concerning the GRE have been enough to push the
Illinois State English department into the process of no longer requiring
the GRE for admission to graduate programs.  (This is a process because we
as a department can't unilaterally do this on our campus, needing to go
through the graduate school.)
 
Beyond the reservations we had about the computer format, particularly the
"you can't go back" dimension and the determinism of having early wrong
answers set a trajectory for possible score ranges (yes, I'll concede to
the psychometricians that this must all be perfectly defensible) is the
cost and testing arrangements.
 
To take the GRE is to lay out $96.  To take the computer version means, at
least in Bloomington-Normal, to go to a Sylvan Learning Center.  Without
elaborating, I'll just say that supporting Sylvan goes against my personal
interests as a writing teacher.
 
We will likely, then, have the GRE as an option only.  We will invite
students to send portfolios of writing and, perhaps, an extra letter of
recommendation rather than the single writing sample and three letters we
currently require.  We will continue to look carefully at undergraduate and
masters transcripts, especially the last sixty hours, and we will step up
efforts to talk directly with applicants, by visit or phone.
 
Doug
 
Doug Hesse
President, Council of Writing Program Administrators (WPA)
 
Professor of English          /     Director of Graduate Studies
Illinois State University     /    309-438-3667; fax 309-438-5414
Normal IL 61790-4240      /    ddhesse@ilstu.edu
http://www.cas.ilstu.edu/english/hesse/welcome.html
 
ISU Grad Program page:
 http://www.cas.ilstu.edu/english/html_sources/grad1.html
WPA page:
http://www.cas.ilstu.edu/English/Hesse/wpawelcome.htm
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We do it course by course, semester by semester, faculty member by faculty
member.  It's a hassle, but it allows us (me) to ensure some oversight for
quality.  Linda
 
At 01:26 PM 1/27/99 -0500, you wrote:
>I have a practical question for those among you whose schools offer
>"writing intensive" courses in departments other than English.
>
>My school is presently getting serious about WI courses and we're trying
>to solve a number of logistical problems that no doubt have been solved
>elsewhere.
>
>The question:  If you schedule multiple sections of a course (such as
>History 101), does your school designate only some of those sections as
>writing intensive in any given semester?  For example, in the schedule of
>classes there might be a list of 8 sections of Hist. 101, and only 3 of
>them have the "WI" designation.  Or is it all or nothing:  either ALL
>sections of a course (include multi-section courses) are WI or they
>aren't?
>
>Thanks!
>
>---------------------------------------------------------------------------
----
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>        Get up off of that thing and dance 'til you feel better.
>                                        -- James Brown
>
>---------------------------------------------------------------------------
----
>
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Dear Members,
 
Thank you for your response to my posting.
 
This semester I am teaching a second semester composition course with a
introduction to philosophy.  Although my colleague and I put in several
hours planning this course, we have run aground in some inclimate weather,
in particular how to conduct the research paper.  As others have
mentioned, we have suddenly realized the difference in the ways our two
disciplines read texts, that is, in the way that philosophy seems to
prefer a closer textual analysis of a text while English prefers a more
cultural, historical, and sociological critique of texts using outside
sources.  My colleague wonders  how introductory students
can filter through any of the substantial philosophical commentaries on
the text, while I feel that students need the outside information to even
begin to address these texts.
 
As a consequence, we are revamping the research paper assignment as well
as how the class is ran. (In this particular tandem, we both have very
different styles of teaching.)
 
Anyway, thank you for your suggestions and response.  I am pursuing some
of them now.
 
Todd Harper, Ph.D.
Department of English
Kennesaw State University
Kennesaw, GA. 30144
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Let's MOO about Establishing Online Learning Communities
 
Date and Time: 2/3/99 @ 4:00 p.m. EST @ http://damoo.csun.edu:8888
 
 
In preparation for our upcoming learning community conference (see
http://www.usf.edu/~lc/conf), we are sponsoring an online MOO, which will be
led by Eric Crump, Web Site Manager for the National Council of Teachers of
English. We hope that you'll join us so we can explore together not only how
to establish more effective communities on our campuses, communities that
help us make connections with one another and with our students, but also
with each other, online, across space borders.
 
By working together in the MOO, let's explore how we can develop worthwhile
online learning communities, using chat rooms, Web forums, and listservs.
 
For instructions for entering and using our MOO space, see
http://www.cas.usf.edu/~moxley/lc. If the date is inconvenient, check our
Web site for additional upcoming MOOs, which we expect to sponsor as the
time for our national conference in Tampa this coming March draws near.
 
 
*******
As time permits, check out the following sites:
 
http://www.usf.edu/~lc/conf
This is the homepage for the conference.
 
http://www.usf.edu/~lc/conf/lcconf-reg.htm
This site provides an online registration form.
 
http://horizon.unc.edu/conferences/lc/
This site posts the Conference Agenda and conference papers/preentations.
 
http://www.usf.edu/~lc/conf/#workshops
This site provides links to the preconference workshops.
 
http://www.usf.edu/~lc/conf/hotel.htm
This site provides information about the conference hotel.
 
http://www.cas.usf.edu/cgi-bin/lyris.pl?enter=lconf.
This site provides the Web-based interface for our listserv.  Note that this
listserv creates an archive that is searchable by subject thread.
 
http://www.usf.edu/~lc/conf/keynotes.htm
In addition to hosting 44 concurrent sessions, we are sponsoring numerous
keynote presentations and workshops.  Check out our invited guests by
reviewing this link!
 
http://www.cas.usf.edu/~moxley/lc/
This site provides a Web-based interface to our Conference MOO, sponsored by
DaMoo.
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Steve,
 
Thanks for the update on this. I use a scenario in my undergrad. courses on
English language that focuses on this issue.  The scenario was based on the same
controversy here in Minneapolis, when about six or seven years ago a sports
writer complained that the owners of a team (I think it was the Vikings) were
being "niggardly" in their bid for a superstar player. Complaints poured in.
The editor-in-chief defended the reporter on the basis of the word's etymology
but advised all writers at the newspaper to use an alternative because of the
closeness of sound. The scenario then asks students to discuss whether the
editor made a good call.
 
Just three weeks ago, this same editor-in-chief wrote "WHAT NEXT?" when some
readers complained about the use of the word "chicanery" in some reportage.
 
In the classroom scenario, I ask whether certain other words should be avoided
IF we go the the principle of sound similarity.  Is there a "thresshold" for
offensiveness?
 
 
 
Responding to the message of <36B077AC.FDE01906@law.howard.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> This is to announce the demise of a word in all places in the US, save,
> perhaps,
> English papers.
>
> A Dallas newspaper a year ago panned a restaurant's bland food and noted its
> "niggardly use of seasonings."
>
> A DC high level public official (white) used the term in describing how he
> would
> need to administer a particular budget in a niggardly fashion because the
> budget
> was so small.  Two (black) employees stormed angrily out of his office, not
> even
> waiting for an explanation.  The official resigned instantly explaining that
> one
> must be conscious of the effect the use of words has on one's audience.
>
> Niggardly has been traced back to Middle English and Scandanavian words (with
> some hints of Indo-European roots) meaning pinched or miserly.  It has no
> connection with Latinate negri or negro or the n-word.
>
> A new game comes to mind - find the supercharged word:
>
> A chink in the armor.
> She argued in a niggling way.
> Nip it in the bud.
> Well, you know, I always believe in calling a spade a spade.
> Then the man with the white hat rode into town.
> This decision is as clear as black and white.
> What's wrong with you people?  (Spoken by a white speaker to a black
> audience.)
>
>
> An irony:
>
> Justice William O. Douglas, consummate liberal defender of the downtrodden
> wrote
> in 1970 in a civil rights decision:  "It is time we stop being niggardly in
> construing civil rights legislation."
>
> Cheers,
> Steve
> --
> Steven D. Jamar
> Professor of Law
> Director LRW Program
> Howard University School of Law
> 2900 Van Ness Street NW
> Washington, DC  20008
>
> vox:  202-806-8017   fax:  202-806-8428
> email:  sjamar@law.howard.edu
>
> I hear and forget.  I see and remember.  I do and understand.
>
> Chinese proverb.
>
> .
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Interesting this discussion of 'niggardly' should come up. Over 25 years
ago, in a suburban high school in Manitoba, a student in my twelfth grade
class, where we were studying Hamlet, took strong offence to the word when
Rosencrantz (or was it Gildenstern) reports to Claudius that Hamlet was
"most niggardly of response" (or something close to that -- it's a long time
ago). I tried to explain to my student that no racial slur was intended or
etymologically embedded in the word, but to little avail. I've long pondered
how I might have handled that better, because the student remained upset a
long time.
 
Sharon Hamilton
Director of Campus Writing
LY 3131, IUPUI
Phone: 317-278-1846
FAX: 317-274-4016
e-mail: shamilto@iupui.edu
 
 
> -----Original Message-----
> From: Chris M. Anson [SMTP:anson@MAROON.TC.UMN.EDU]
> Sent: Thursday, January 28, 1999 12:11 PM
> To:   WPA-L@ASUVM.INRE.ASU.EDU
> Subject:      Re: brouhaha over niggardly
>
> Steve,
>
> Thanks for the update on this. I use a scenario in my undergrad. courses
> on
> English language that focuses on this issue.  The scenario was based on
> the same
> controversy here in Minneapolis, when about six or seven years ago a
> sports
> writer complained that the owners of a team (I think it was the Vikings)
> were
> being "niggardly" in their bid for a superstar player. Complaints poured
> in.
> The editor-in-chief defended the reporter on the basis of the word's
> etymology
> but advised all writers at the newspaper to use an alternative because of
> the
> closeness of sound. The scenario then asks students to discuss whether the
> editor made a good call.
>
> Just three weeks ago, this same editor-in-chief wrote "WHAT NEXT?" when
> some
> readers complained about the use of the word "chicanery" in some
> reportage.
>
> In the classroom scenario, I ask whether certain other words should be
> avoided
> IF we go the the principle of sound similarity.  Is there a "thresshold"
> for
> offensiveness?
>
>
>
> Responding to the message of <36B077AC.FDE01906@law.howard.edu>
> from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
> >
> > This is to announce the demise of a word in all places in the US, save,
> > perhaps,
> > English papers.
> >
> > A Dallas newspaper a year ago panned a restaurant's bland food and noted
> its
> > "niggardly use of seasonings."
> >
> > A DC high level public official (white) used the term in describing how
> he
> > would
> > need to administer a particular budget in a niggardly fashion because
> the
> > budget
> > was so small.  Two (black) employees stormed angrily out of his office,
> not
> > even
> > waiting for an explanation.  The official resigned instantly explaining
> that
> > one
> > must be conscious of the effect the use of words has on one's audience.
> >
> > Niggardly has been traced back to Middle English and Scandanavian words
> (with
> > some hints of Indo-European roots) meaning pinched or miserly.  It has
> no
> > connection with Latinate negri or negro or the n-word.
> >
> > A new game comes to mind - find the supercharged word:
> >
> > A chink in the armor.
> > She argued in a niggling way.
> > Nip it in the bud.
> > Well, you know, I always believe in calling a spade a spade.
> > Then the man with the white hat rode into town.
> > This decision is as clear as black and white.
> > What's wrong with you people?  (Spoken by a white speaker to a black
> > audience.)
> >
> >
> > An irony:
> >
> > Justice William O. Douglas, consummate liberal defender of the
> downtrodden
> > wrote
> > in 1970 in a civil rights decision:  "It is time we stop being niggardly
> in
> > construing civil rights legislation."
> >
> > Cheers,
> > Steve
> > --
> > Steven D. Jamar
> > Professor of Law
> > Director LRW Program
> > Howard University School of Law
> > 2900 Van Ness Street NW
> > Washington, DC  20008
> >
> > vox:  202-806-8017   fax:  202-806-8428
> > email:  sjamar@law.howard.edu
> >
> > I hear and forget.  I see and remember.  I do and understand.
> >
> > Chinese proverb.
> >
> > .
>
>
> Chris M. Anson
> Professor of English
> Morse-Alumni Distinguished Teaching Professor
> University of Minnesota
> 207 Lind Hall
> 207 Church St. S.E.
> Minneapolis, MN  55455
> (612) 625-4846  Fax: (612) 626-2294
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Steve Jamar wrote:
>
> This is to announce the demise of a word in all places in the US, save, perhaps,
> English papers.
>
 
And your point is?
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When I was a small kid, I used the word "canook" in polite company
and got punched in the mouth for my trouble.  As it was explained to
me at the time, it wasn't the word itself but the way it was obviously
intended. Sometimes one must be politically correct in order to avoid
getting a split lip.  I've since removed that word from my personal
lexicography.  As they say, discretion is the better part of valor :-)
 
   Chet Pryor / Montgomery College / Germantown, Maryland
 -------------------------------------------------------------------------
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Date: Thursday, January 28, 1999 12:10PM
 
...In the classroom scenario, I ask whether certain other words should be
avoided IF we go the the principle of sound similarity.  Is there a
"thresshold" for offensiveness?
 -------------------------------------------------------------------------
Responding to the message of <36B077AC.FDE01906@law.howard.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> This is to announce the demise of a word in all places in the US, save,
> perhaps,
> English papers.
>
> A Dallas newspaper a year ago panned a restaurant's bland food and noted
its
> "niggardly use of seasonings."
>
> A DC high level public official (white) used the term in describing how he
> would
> need to administer a particular budget in a niggardly fashion because the
> budget
> was so small.  Two (black) employees stormed angrily out of his office,
not
> even
> waiting for an explanation.  The official resigned instantly explaining
that
> one
> must be conscious of the effect the use of words has on one's audience.
>
> Niggardly has been traced back to Middle English and Scandanavian words
(with
> some hints of Indo-European roots) meaning pinched or miserly.  It has no
> connection with Latinate negri or negro or the n-word.
>
> A new game comes to mind - find the supercharged word:
>
> A chink in the armor.
> She argued in a niggling way.
> Nip it in the bud.
> Well, you know, I always believe in calling a spade a spade.
> Then the man with the white hat rode into town.
> This decision is as clear as black and white.
> What's wrong with you people?  (Spoken by a white speaker to a black
> audience.)
>
>
> An irony:
>
> Justice William O. Douglas, consummate liberal defender of the downtrodden
> wrote
> in 1970 in a civil rights decision:  "It is time we stop being niggardly
in
> construing civil rights legislation."
>
> Cheers,
> Steve
> --
> Steven D. Jamar
> Professor of Law
> Director LRW Program
> Howard University School of Law
> 2900 Van Ness Street NW
> Washington, DC  20008
>
> vox:  202-806-8017   fax:  202-806-8428
> email:  sjamar@law.howard.edu
>
> I hear and forget.  I see and remember.  I do and understand.
>
> Chinese proverb.
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"Chris M. Anson" wrote:
>
 
>   Is there a "thresshold" for offensiveness?
 
If so, it's not to be determined by the offenders.
 
There is nothing more offensive than being told that you are
overreacting.  Nothing--save perhaps people who use etymology
to further their own personal agendas, and think others too
stupid to see what they are doing.
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...to Jacqueline Rhodes, mmcooper, Susan Romano, Robert Royar, Kurt Bouman,
Shirley Rose, Jack Selzer, and anyone I've inadvertently left off this
list...for helping me locate Rick Penticoff in the service of scholarship.
 
Bill Lalicker
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Given the audience of this listserv, and the rhetorical situation of the
conversation about "niggardly," I find the message below much, much more
offensive than any of the preceding "parlor conversation."
 
At 01:21 PM 1/28/99 -0500, you wrote:
>"Chris M. Anson" wrote:
>>
>
>>   Is there a "thresshold" for offensiveness?
>
>If so, it's not to be determined by the offenders.
>
>There is nothing more offensive than being told that you are
>overreacting.  Nothing--save perhaps people who use etymology
>to further their own personal agendas, and think others too
>stupid to see what they are doing.
>
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Steve--
 
How about denigrating some more politicians?  :-)
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Getting angry over "niggardly" is not a matter of over-reaction, nor is
the issue, it seems to me, a matter of the threshold of offensiveness.
When people misunderstand words or communications generally because they
are unfamiliar with a vocabulary or usage, perhaps they're encountering  a
threshold of education.  They may cross it or walk away.  But how would
they be justified in getting angry at others for their own misunderstanding?
 
-- Ed Kearns
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Thanks to everyone for the excellent (and FAST) replies to my query about
scheduling writing intensive courses.  You gave me just what I needed to
write a detailed memo to an administrator about the issue.
 
For the record, I'm recommending to him that we give departments the
option of offering WI and non-WI sections of the same course--whether they
are offered the same semester (multi-section courses) or whether the
course is offered as WI this semester and non-WI the next.  The WI
sections will be proposed to our General Education Committee as if they
are separate courses--that is, they must be approved separately from the
other non-WI sections, as they must be the WIC criteria established by Gen
Ed.
 
I forgot to mention (this is for Ed W.) that our WI courses will be
upper-division (junior/senior level)--my example about History 101 was
misleading.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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     My count so far is as follows:
 
     Of twelve tenure-track rhet/comp faculty at Ohio State and the
University      of California, nine are in administrative posts related to
rhet/comp.
 
     If you have additional information, please pass it along.
 
 
John Briggs
Dept. of English
UC Riverside
Riverside, CA  92521
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Clyde,
 
As David points out, faculty "ownership" of the WI system at MU is quite
solid.  This ownership traces to the program's origins some 15 years ago
when a *campus-wide* faculty committee (chaired by Winifred Horner)
recommended establishing a WAC program with WI courses.  And the
subsequently appointed Campus Writing Board has always had campus-wide,
representative membership so that when WI courses are submitted for review,
it is one's own peers--not some detached committee or staff member or
administrator--making the decisions.  This same Board sets the policy for
the program--determines what the guidelines for "WI-ness" are, in other
words--so there, again, it's peers making the rules.
 
Other important factors, though, include:  (1) having had a founding
program director, Doug Hunt, whose diplomatic skills were excellent, and
who brought faculty on board with the new ideas skillfully, (2) having
supportive administrators who fund the program generously, (3) having a
program staff--Marty Patton, Jo Ann Vogt, Andy White, Trish Love, and Lisa
Toler--whose interpersonal abilities in working with faculty are nothing
short of incredible, and who stay in constant touch with the faculty who
teach WI courses, (4) having had a WPA external review by Ed White and Lynn
Bloom, whose final report let faculty know from an outside perspective what
they'd accomplished in their WI teaching, and (5) having, now, a passage of
time during which a campus writing "culture" has been able to develop.  Not
least, MU faculty in general are of good will and want to do the right
thing; they really are vested in making it work.  CWP staff and the Writing
Board work hard to try to make their WI teaching go smoothly since the
extrinsic rewards are minimal.
 
At any number of points, the whole thing could have crashed.  But MU's WAC
effort, and this particular WI system, have now survived 5 provosts and 3
deans (we report jointly to both offices) and are still going strong. To
some extent, I suppose faculty take pride in being able to point that out.
The pressures are constant, however, and we do wonder about the longer
term. "Do more with less" is as prevalent here as at other institutions.
Requirements for tenure are more stringent.  Part-time and adjunct faculty
are hired more and more.  Some of our long-time WI teachers are approaching
burn out.
 
For another view of MU's WI success, see the _Chronicle of Higher
Education_ 16 June 1993: B2, for an article written by MU journalism
professor Steve Weinberg, who served on the committee that prepared us for
the WPA review.
 
Marty Townsend
 
>I visited Missouri-Columbia last year, and I was amazed that, at a university
>of such magnitude, each WI course and instructor must be approved each and
>every time the course is offered AND THAT FACULTY ACTUALLY GO ALONG WITH THIS.
>At ASU, in contrast, we are concerned that if we required this of WI course
>instructors every time they offered their courses many would eventually stop
>putting their courses forward as WI courses just to avoid the hassle. When we
>were first implementing the requirement, every WI course and every instructor
>willing to offer one were so precious that we were afraid to hassle them at
>all. On the whole, we were very timid in the implementation of all of our
>general studies requirements, mainly because we had no incentives to offer
>faculty but more work to do. As a consequence, we have a general studies
>program in which the faculty, as a whole, are not much invested--except for
>those who have use gen ed as an enrollment management strategy.
>
>I like what UMC has been able to do, and I think Clyde and others might
>benefit from any insight Marty can give us about what it takes to get faculty
>to OWN the WI requirement enough to support the close monitoring that Marty's
>committee does.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Re.: Clay Bond's post (see below):
 
I asked a question in the same way I do in my classes (non-rhetorically):  who
controls the language? If a term is etymologically "unoffensive" but offends
someone phonetically (or perhaps otherwise), what should we do? Is there a
threshold for offensiveness--is there a point at which the connection becomes so
remote that no one, or only a very few, might "see" it? Should we comb the
language for potentially offensive cases, or wait until someone complains (as
was the case with "chicanery," which no one had until then proposed abolishing)?
I always ask such questions in the spirit of open discussion and the valuing of
diverse viewpoints. I did so on this list.
 
Clay Bond then responded with the message Theresa included below (though Clay
wasn't identified). Clay, tell us what what you're thinking here.  Are you
taking my head off for asking a question about language? Or for describing a
tension between etymology and phonology? Are you suggesting we not talk about
tensions between the form(s) of language and people's receptions of it? Are you
constructing and attributing to me a particular agenda? Or are you actually
taking Steve Jamar's head off?
 
Feel free to tell me I'm overreacting.   :-)
 
Responding to the message of
<3.0.3.32.19990128120605.009fc54c@pop.u.arizona.edu>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> Given the audience of this listserv, and the rhetorical situation of the
> conversation about "niggardly," I find the message below much, much more
> offensive than any of the preceding "parlor conversation."
>
>
 At 01:21 PM 1/28/99 -0500, you wrote:
>"Chris M. Anson" wrote:
>>
>
>>   Is there a "thresshold" for offensiveness?
 
[Clay Bond responded]:
>
>If so, it's not to be determined by the offenders.
>
>There is nothing more offensive than being told that you are
>overreacting.  Nothing--save perhaps people who use etymology
>to further their own personal agendas, and think others too
>stupid to see what they are doing.
>
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Date:         Thu, 28 Jan 1999 16:22:17 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Mary Barkley <mbar@VM.STLAWU.EDU>
Organization: St. Lawrence University
Subject:      Re: Director for Life
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
Two for two here at St. Lawrence University--two R&C folks both in
administrative roles.
 
Mary Barkley
St. Lawrence University
=========================================================================
Date:         Thu, 28 Jan 1999 13:57:38 -0800
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bill Condon <bcondon@WSU.EDU>
Subject:      Re: brouhaha over niggardly
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
>Getting angry over "niggardly" is not a matter of over-reaction, nor is
>the issue, it seems to me, a matter of the threshold of offensiveness.
>When people misunderstand words or communications generally because they
>are unfamiliar with a vocabulary or usage, perhaps they're encountering  a
>threshold of education.  They may cross it or walk away.  But how would
>they be justified in getting angry at others for their own misunderstanding?
 
 
Now, hold on.  The speaker may well have been Southern in his speech
patterns (this happened in DC, after all, which, besides being a bourgeois
town, is really just a Southern town.  As a Southerner myself, I know how
that second syllable would sound, and I know that we Southerners are often
not that careful about our consonants.  So it seems to me that "niggardly,"
coming out of almost any Southerner's tongue, would sound pretty much like
that racial slur.
 
No, the problem, it seems to me, is that someone felt this was worthy of
resigning over.  Inadvertent socially questionable acts are reason to
apologize, certainly.  But resign?  Something else was going on here that
didn't get into the newspaper.  At least I hope so.  Otherwise, next time I
stick my foot in my mouth, I'm gone (and that'll be pretty soon, if my
track record stands).
 
Bill
 
Bill Condon
Director, WSU Writing Programs
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Date:         Thu, 28 Jan 1999 17:12:21 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Dr. Clyde Moneyhun" <camoneyh@CIS.YSU.EDU>
Subject:      Re: Director for Life
In-Reply-To:  <36B0FF39.66C1@music.stlawu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Three for three here at YSU:  two of us rhet/compers direct the writing
program, the third administers grants and does other such stuff.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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Date:         Thu, 28 Jan 1999 16:07:48 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Bruce Leland <Bruce_Leland@CCMAIL.WIU.EDU>
Subject:      Re: Director for Life
Mime-Version: 1.0
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Content-Transfer-Encoding: 7bit
 
Five tenured/tenure track faculty at Western Illinois University count
ourselves as writing specialists.  This year four have administrative
assignments.  I'm the fifth--enjoying my second year of full-time teaching
after 13 as WPA.
 
Bruce
 
Bruce Leland
Western Illinois University
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Date:         Thu, 28 Jan 1999 16:29:19 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Joe Williams <jmw1@MIDWAY.UCHICAGO.EDU>
Subject:      Re: brouhaha over niggardly
 
Is it relevant to point out the same issue of etymology vexes the use of
-man and other seemingly gendered words?  No amount of etymologizing about
Germanic -man referring to indefinite persons will solve the problem of
_man_ today.  You just play it as it lays.
 
Joe Williams
English
University of Chicago
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Date:         Thu, 28 Jan 1999 17:13:49 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Doug Hesse <ddhesse@ILSTU.EDU>
Subject:      Re: Director for Life
In-Reply-To:  <WPA-L%99012814002803@ASUVM.INRE.ASU.EDU>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At 2:00 PM -0700 1/28/99, John C Briggs wrote:
>     My count so far is as follows:
>
>     Of twelve tenure-track rhet/comp faculty at Ohio State and the
>University      of California, nine are in administrative posts related to
>rhet/comp.
>
>     If you have additional information, please pass it along.
 
Tenure track rhet/comp faculty at Illinois State:
 
1 Director of Writing Programs
1 Director of the Learning Center
1 Director of English Education
1 Director of Placement and Assessment
1 Director of Graduate Studies
1 English Department Chair
3 other faculty lines with no reassigned time for administrative duties
 
Depending, then, on how you count the English Ed, Grad Studies, and Chair
positions, we're either 3 out of 9 or 6 out of 9.
 
(You could go a step further, to our technical writing faculty.  We have 4
of them:  1 is program coordinator; 1 is internship coordinator.)
 
If information keeps coming in at this rate, we will pretty much be
confirming Richard Miller's sense of tenured writing faculty as
intellectual bureacrats.
 
Doug Hesse
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Date:         Thu, 28 Jan 1999 18:20:14 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lynn Z. Bloom" <LBLOOM@UCONNVM.UCONN.EDU>
Subject:      Re: Director for Life
In-Reply-To:  <WPA-L%99012814002803@ASUVM.INRE.ASU.EDU>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
Content-Transfer-Encoding: 7BIT
 
Dear Colleagues,
My sense (and my professional experience) is that unless one specificallye
prohobits administrative duties as the negotiation/condition of taking
a job, administrative duties cling to composition studies faculty as
lint to velcro, up down and across the professional spectrum.
Even jobs without administrative titles acquire administrative components.
Count me in!  Lynn Bloom
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Date:         Thu, 28 Jan 1999 18:35:42 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Roger Gilles <gillesr@RIVER.IT.GVSU.EDU>
Organization: Grand Valley State University
Subject:      Re: Director for Life
MIME-Version: 1.0
Content-Type: text/plain; charset=us-ascii
Content-Transfer-Encoding: 7bit
 
To add to the numbers:
 
At GVSU, we have six TT faculty in rhet/comp--two with official
administrative duties.
 
--
Roger Gilles
2337 Mackinac Hall
Grand Valley State University
Allendale, MI  49401
 
e-mail: gillesr@river.it.gvsu.edu
web: http://www.gvsu.edu/~gillesr
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Date:         Thu, 28 Jan 1999 18:54:38 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         David Jolliffe <djolliff@CONDOR.DEPAUL.EDU>
Subject:      Re: Director for Life
In-Reply-To:  <36B0F44D.2A1AE021@river.it.gvsu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
At DePaul, we have ten people whose primary commitment is to the
undergraduate and graduate writing program.  Four of us have
administrative positions--director of the writing centers, director of
first-year writing, director of the M. A. in Writing, and director of our
suburban M.A. program--but since 1994, when I came to DePaul, six of us
have passed these administrative jobs around among us.  We have
deliberately cultivated a "deep bench" so that people can move in and out
of administration as their career trajectories/research programs/other
commitments necessitate.
 
David Jolliffe
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Date:         Thu, 28 Jan 1999 20:54:58 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Lisa J. McClure" <lisam@SIU.EDU>
Organization: Southern Illinois University
Subject:      Re: Director for Life
In-Reply-To:  <Pine.GSO.3.95.990128185145.12640A-100000@condor.depaul.edu>
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
At SIUC we have virtually 6 R/C faculty with duties as follows:
 
1 WPA
1 Computers & Composition director
1 Writing Center director
1 Acting Chair
1 filling our English Ed position w/ administrative responsibilities
1 full time/non-administrative person who helps with English Ed
 
Lisa
Dr. Lisa J. McClure
Associate Professor & Area Head, Rhetoric & Composition
Department of English
Southern Illinois University-Carbondale
Carbondale, IL 62901-4503
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Date:         Thu, 28 Jan 1999 22:10:27 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Chet Pryor of Montgomery College-Germantown <cpryor@DGS.DGSYS.COM>
Subject:      Re: Director for Life!
In-Reply-To:  <v02130503000112947204@[140.254.113.79]>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
At our small, outer-ring campus with ten full-time English faculty (two
lines, eight non-tenures), five of us coordinate things dealing with our
writing programs, including a basic writing coordinator, a writing center
coordinator, a fyc barrier testing coordinator, a coordinator for our
technical writing certificate program, and a department chair who also
functions as director of composition. A few of us handle our
administrative duties on overload pay while teaching full schedules--and
in my case while simultaneously teaching in the day, the evening, and the
weekend colleges.  :-)
 
    Chet Pryor__Professor & Testing Coordinator__Montgomery College
    Germantown, Maryland 20876__Phone(301)353-1964 Fax(301)353-7752
--------------------------------------------------------------------------
> On Thurs, 28 Jan 1999, John C Briggs wrote:
>
> As I read the postings on this topic, I'm wondering about the proportion
> of rhet/comp tenure-track faculty at all levels who are writing program
> administrators of one kind or another.  Half?  90%?  99%?  Holistic
> judgments, guesses, and learned speculations are welcome.  If all or
> most have significant administrative loads, it is no wonder that
> tensions develop when they are compared with other ladder faculty, aside
> from the difficulties that arise when significant disciplinary issues
> arise.
>
> John Briggs
> Department of English
> UC Riverside
> Riverside, CA 92521
> john.briggs@ucr.edu
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Date:         Thu, 28 Jan 1999 21:57:23 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Penny Tschantz <penny-tschantz@UTK.EDU>
Subject:      proposals for panel
X-To:         jsmart@SAUNIX.SAU.EDU
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I am an instructor in English at the University of Tennessee, and I also
serve as Writing Specialist at our law school (I mainly conduct tutorials
with first-year students in conjunction with their legal process course, but
I also give workshops and work with writing teachers).  Would you be
interested in a proposal from three of us--the law school's writing
director, another law professor who also has her PhD in English, and
me--either about the writing program at our law school, or our ideal pre-law
curriculum for undergraduates?  Would your panel have room for a
three-person unit?
 
If so, I'll write something to send you.
 
Thanks--Penny Tschantz
=========================================================================
Date:         Thu, 28 Jan 1999 20:28:56 MST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "David E. Schwalm" <IACDES@ASUVM.INRE.ASU.EDU>
Subject:      Re: Director for Life!
X-To:         WPA-L@ASUACAD.INRE.ASU.EDU
In-Reply-To:  note of 01/28/99 20:09
 
It's a bit stunning (although not surprising) to see how many rhet/comp folks
have administrative responsibilities or, to put it another way, how few enjoy
a typical academic career of teaching and research (as those terms are
generally understood). It's not surprising, when you consider that most comp
programs consist of many sections of a few courses taught by novice and/or
part-time instructors. Other colleagues run "centers" staffed by student peer
tutors, etc. Our programs tend to need oversight or supervision in a way that
the lit program, for example, does not. Yes, I hear what I'm saying. Hmm.
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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Date:         Thu, 28 Jan 1999 20:56:33 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         sharon quiroz <squiroz@MMAE.IIT.EDU>
Subject:      Re: Who do I ask about my membership?
In-Reply-To:  <86256706.00444612.00@unomail.unomaha.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Thanks--they were not getting through.
 
At 06:25 AM 1/27/99 -0600, Irvin Peckham wrote:
>I'm not sure my posts are getting though, but I'll try again.
>You ask Bob Johnson at Miami u.
>email:  johnsorr@muohio.edu
>
>Irv
>
>
>
>
>
>
>
>
>
>Judy Kirscht <jkirscht@HUMANITAS.UCSB.EDU> on 01/26/99 06:01:22 PM
>
>Please respond to Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
>
>
>
>
>
>
>
>
> To:      WPA-L@ASUVM.INRE.ASU.EDU
>
> cc:      (bcc: Irvin Peckham/CAS/UNO/UNEBR)
>
>
>
> Subject: Re: Who do I ask about my membership?
>
>
>
>
>
>
>
>
>
>I have not yet joined WPA, but would like to so I'll piggyback on the
>requests below.
>
>At 03:56 PM 1/26/99 -0500, you wrote:
>>Me too.  I'm not sure if I'm a member anymore, but think I remember writing
>>a check at last year's breakfast.  Maybe that was simply to pay for the
>>breakfast.
>>
>>Who do we contact to find out about the status of our membership?
>>
>>Thanks,
>>Patty Ericsson
>>
>>
>Judy Kirscht
>Acting Director, Writing Program
>University of California, Santa Barbara
>Santa Barbara, CA, 93106
>(805) 893-4808, jkirscht@humanitas.ucsb.edu
>
>
Sharon Quiroz, Ph.D.
Director, College Writing Program
Ass. Prof. of Humanities
218 Siegel Hall
Illinois Institute of Technology
Chicago, IL 60616
 
Ph: 312 567 3566
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Date:         Thu, 28 Jan 1999 22:22:22 -0600
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Fred Kemp <f.kemp@TTACS.TTU.EDU>
Subject:      Re: Director for Life
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At Texas Tech we have five tenure-line faculty with rhetoric and composition
Ph.Ds.  Four receive a course reduction for conducting administrative work
(we teach a 2-2) and one who teaches, by her own request, a 3-3 and is not
expected to engage in guidance and training of our 60 some graduate teaching
assistants.  Lady Brown, who directs the University Writing Center, is
independent of the department but attends our staff meetings and works very
closely with rhet/comp.  We also work very closely with our six technical
communication colleagues in the management and teaching of our Tech Comm and
Rhetoric Ph.D.  As more and more of our tech comm faculty are coming equiped
with rhetoric credentials, we find that our administrative efforts and
professional collaboration often blend among the eleven.  It's getting
harder and harder to feel marginalized around here.  :)
 
We have largely committed to a 3-year rotation of composition directorship,
with two rhet/comp faculty sharing staggered co-directorship roles starting
in the fall of 1999, mainly because we have that "deep bench" that David
Jolliffe spoke of.   Next year, Oh Jerusalem, will be my last as director.
 
Fred Kemp
Director of Composition
Texas Tech
f.kemp@ttu.edu
http://english.ttu.edu/acw
 
 
 
-----Original Message-----
From: Lisa J. McClure <lisam@SIU.EDU>
To: WPA-L@ASUVM.INRE.ASU.EDU <WPA-L@ASUVM.INRE.ASU.EDU>
Date: Thursday, January 28, 1999 8:52 PM
Subject: Re: Director for Life
 
 
At SIUC we have virtually 6 R/C faculty with duties as follows:
 
1 WPA
1 Computers & Composition director
1 Writing Center director
1 Acting Chair
1 filling our English Ed position w/ administrative responsibilities
1 full time/non-administrative person who helps with English Ed
 
Lisa
Dr. Lisa J. McClure
Associate Professor & Area Head, Rhetoric & Composition
Department of English
Southern Illinois University-Carbondale
Carbondale, IL 62901-4503
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Date:         Fri, 29 Jan 1999 07:33:41 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Jack Selzer <jls25@PSU.EDU>
Subject:      Re: Director for Life
In-Reply-To:  <v03110706b2d63dcd7d4b@[138.87.106.47]>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
Penn State:  Twelve faculty, four of whom are administrators--Director of
Comp, Ass't Director of Comp, WC Director, and Dept Head.
 
jls25@psu.edu
Jack Selzer
Professor of English
Penn State University
103 Burrowes Building
University Park, PA 16802
phone: 814-865-0251; fax 814-863-7285
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Date:         Fri, 29 Jan 1999 07:35:45 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "Moxley, Joseph" <moxley@CHUMA1.CAS.USF.EDU>
Subject:      Re: Director for Life
MIME-Version: 1.0
Content-Type: text/plain; charset="iso-8859-1"
 
USF:  Seven faculty, 3 of whom are administrators--Director of
Fresham English Director,  WAC Coordinator, and Assoc. Dept Head.
 
Joseph M. Moxley
Professor of English
Department of English
University of South Florida
4202 East Fowler Avenue, CPR 331
Tampa, Florida  33620
Voice: 813 974 9522
FAX: 813 974 2720
Email: moxley@chuma1.cas.usf.edu
Homepage: http://www.usf.edu/~writing
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Date:         Fri, 29 Jan 1999 08:17:28 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth Hodges <ehodges@SATURN.VCU.EDU>
Subject:      Re: Director for Life
In-Reply-To:  <36B0F44D.2A1AE021@river.it.gvsu.edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At VCU we have two composition people who are in administrative roles.
Both receive release time from teaching, though there is a heavy practicum
load (2-3 different practicums each semester) that is not considered
teaching.  We have one computer site manager who is responsible for not
only support of comp program needs, but faculty support as well, and who
teaches one course a semester, partly because that it is his first love.
We have one person who bridges between comp and lit, who is unlikely to do
any comp program administrative work because the bridge role is crucial,
and who did not have any release time until she became director of the
local writing project.  For that  she gets release time, which will
generally be one course a year.  There is no seeming way to rotate, and
recently, when I reviewed my contract, I noted that the language "associate
director" was part of the position description.  I wonder if I would be
held by that should I want to stop administrating, but more of issue, if I
were to stop administrating (which at times seems a pleasant notion), there
would not really be any way to fill the associate director position unless
I left the university completely; thus to step down would hurt a program
which does a tremendous amount of good work with very few people
accountable for that work oth at the undergraduate and graduate levels.
 
I guess I am adding into the pot that in some ways one gets "trapped" into
administration by interests and allegiances and fear of seeing what one has
worked hard for slip away as well as by contracts and too few people in
composition.  We could surely do with a few more people interested in
composition here, but I don't see that in my crystal ball.
 
 
 
At 06:35 PM 1/28/99 -0500, you wrote:
>To add to the numbers:
>
>At GVSU, we have six TT faculty in rhet/comp--two with official
>administrative duties.
>
>--
>Roger Gilles
>2337 Mackinac Hall
>Grand Valley State University
>Allendale, MI  49401
>
>e-mail: gillesr@river.it.gvsu.edu
>web: http://www.gvsu.edu/~gillesr
>
>
 
Elizabeth Hodges
Virginia Commonwealth University
Box 842005
Richmond, VA  2328402005
ehodges@vcu.edu
(804) 828-1331
 
"You cannot kill time without injuring eternity."
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         "John M. Clark" <jclark2@BGNET.BGSU.EDU>
Subject:      Re: Director for Life
In-Reply-To:  <990128.182253.EST.LBLOOM@UConnVM.UConn.Edu>
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
In response to Lynn B's statement about jobs without administrative titles
acquiring administrative components, I'm driven to ask whether anyone else
has noticed the immense bureaucracy attached to fycomp.  Before I am pelted
for asking the stupidest, most obvious question of all time, allow me to
cast this query in a slightly more specific way:  How many WPAs have the
sense that, on a per-student basis (aside, that is, from the sheer enormity
of enrollments), there's a lot more "management" expected than for mid- or
upper-level students?  A lot of this management we bring on ourselves, of
course, because we think it's necessary, but that fact doesn't ameliorate
the administrative workload in any way, nor does it change our non-Rhetoric
colleagues' views (or our chairs' views) that WPA work is largely
paper-shuffling and people-shuffling--i.e., more managerial (aka
non-crucial and non-intellectual) than pedagogical.
 
                                                                John Clark
 
>Dear Colleagues,
>My sense (and my professional experience) is that unless one specificallye
>prohobits administrative duties as the negotiation/condition of taking
>a job, administrative duties cling to composition studies faculty as
>lint to velcro, up down and across the professional spectrum.
>Even jobs without administrative titles acquire administrative components.
>Count me in!  Lynn Bloom
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Linda Adler-Kassner <adlerk@UMICH.EDU>
Subject:      director for life
Mime-Version: 1.0
Content-Type: text/plain; charset="us-ascii"
 
At UM-Dearborn there are three "tenure stream" faculty specifically in
comp. (Randy Woodland is tenured, Marcy Bauman and I are not).
1 (Randy) directs the program; his appointment is 1/2 administrative.
I direct the Writing Center.  I get no release time for this.
Marcy works closely with our on-line degree program for auto workers,
although has no "official" administrative title.  She has no release time
for this.
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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Subject:      Re: Director for Life!
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Or to spin your musings another way, David, lit. programs and the like see
no need (or believe themselves above all that) for the kind of
support/supervision typically a part of fycomp teaching.  For the past
several years in our department (and probably for a while before my time),
our more senior lit. faculty have bemoaned the fact that the lit. program,
at least the element of it frequently taught by non-tenured faculty, has
had no (to put it politely) coherence-building component similar to the
composition program's.  I hear what I'm saying, as well, when I note that
composition teachers seldom are exempted from some form of mentoring or
supervision (although if a t-line person even thinks about teaching comp.,
this exemption is the first requisite condition mentioned).  How is it, I
wonder, that when the same people teach literature (advanced GAs, senior
part-timers, or temporary full-time), they fully expect to go their own
ways and do their own things?  Hmmm.
 
                                                                John Clark
 
>It's a bit stunning (although not surprising) to see how many rhet/comp folks
>have administrative responsibilities or, to put it another way, how few enjoy
>a typical academic career of teaching and research (as those terms are
>generally understood). It's not surprising, when you consider that most comp
>programs consist of many sections of a few courses taught by novice and/or
>part-time instructors. Other colleagues run "centers" staffed by student peer
>tutors, etc. Our programs tend to need oversight or supervision in a way that
>the lit program, for example, does not. Yes, I hear what I'm saying. Hmm.
>
>-- David E. Schwalm, Vice Provost and Dean of East College
>___ASU East--A New University for a New Century
>___6001 South Power Road
>___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
 
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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At New Mexico State University, we have 9 faculty lines devoted to
Rhet/comp.  Of those, 3 of us have reassignment for administrative duties as
Dept. Head, WPA, and Writing Center Director.
 
I would like to second Lynn Bloom's comment, however, that many of our
rhet/comp faculty perform admin. tasks without compensation or recognition.
For example, we have one member who does a great deal of work with the
public schools and receives no release from his teaching for this work.
 
Stuart
 
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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missed this.
is someone doing a survey?
 
we have 3 rhet/comp lines + one that seems to be dual lit/rhet-comp.
latter person is firstyear director.
one person (me) has departmental administrative duties
 
 
********************************************
Irvin Peckham, Graduate Coordinator
Dept. of English
University of Nebraska at Omaha
http://cid.unomaha.edu/~peckham
 *******Please note email change*******
irvin_peckham@unomaha.edu
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At Rutgers-NB,
we have
1 tenured director of the program (Kurt Spellmeyer has held this position
for 13 years)
1 tenured associate director (moi)
10 assistant directors--advanced graduate students or recent graduate of
the program on 4 year non-renewable contracts.
 
This is the rotation: when the director goes on leave, the associate
director becomes acting director. When the associate director goes on
leave, well, the lights stay out in his office.
 
There are 61 other tenured and tenure track members of the English
department: this labor pool rotates the 4 other administrative positions
(chair, dir of und. studies, dir of grad studies, assistant dir of grad
studies). Interestingly, the graduate program, which is responsible for 200
grad students, receives the same number of faculty lines for administrative
support as the comp program, which is responsible for more than 530
sections of comp a year.
 
In some places the signifier floats just a little more freely than in
others,
 
Richard
 
 
 
 
Richard E. Miller
Associate Professor
Associate Director of the Writing Program
Rutgers University
New Brunswick, NJ 08904
732-932-2857
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At Wellesley College, we have 5 composition faculty; of the 5, only one of
us (me) is employed full-time.  My full-time employment is justified by the
fact that much of my work is administrative.  The other four "just teach,"
although two of the four share the job of overseeing our writing tutors.
None of us, though, are tenure-track, so our stats may not be appropriate to
the developing profile.
 
Yes, as David Schwalm says, our programs seem to "need oversight or supervision
in a way that the lit program, for example, does not."  I would add to that
that ouer programs are held accountable in a way that a lit program (or a
history program, or a philosophy program....) does not.  No one ever runs to
the chair of a history department and says, "your students can't do history."
No one ever knows whether students emerging from a history program can do
history or not.  But they sure do know (or think they know) whether students
emerging from a first-year comp course can write or not.
 
Wini Wood
Director of the Writing Program
Wellesley College
Wellesley MA 02482
wwood@wellesley.edu
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John: Yes, there is a much greater management overheaad for writing
instruction. This is partly a function of the labor force used, and partly
of scale: i.e., it seems to be that fy comp and related efforts crank out
much larger numbers of sections of what are contractually imagined to be
the "same" course. Following your logic out, though, I see no compelling
institutional reason why any of this should be the case: the system as a
system could grind ahead as easily with software putting everyone in their
places so long as tuition revenues got collected and paychecks got
issued. There's no telling (and would be no caring about) what the QUALITY
of instruction might be, but still . . . if an institution wanted to
whole-hog cynical? No problem. (Sigh.)
 
Steve North
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When Steve North says "partly a function of the labor force used, and partly
of scale," I couldn't agree more.  Both parts of Steve's assertion (and my
reiteration) are preaching to the choir here, but still I can't resist
noting I find the second, "scale" constraint even more dispiriting and
enervating than the demographics issue.  We are who we are, as Garrison
Keillor avows, but I face the scale issue every morning--how many classes
can I visit when I just came out of eight weeks of registration and am just
going into weeks and weeks of fall-term scheduling--and continue to rage
against the beast.  Scale is also _very_ difficult to explain to
upper-level administration, for some reason, who seem to think that
"managing" 200 sections is just as easy as managing 150, and so forth.
Thanks for your support, Steve.
                                                                John Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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My place (Youngstown State U.) has just added two position announcements
to the MLA JIL--they're already in the online version and should appear in
the February list.  One is rhet/comp with linguistics as a secondary
specialization, the other is journalism with a professional writing
sub-specialty.  They are both one-year positions "with the possibility of
tenure-track thereafter."
 
If you're interested have a look at the complete descriptions in the MLA
JIL. The deadline is Feb. 15 (though the search "will continue until
the position is filled") and we aim to interview at CCCC.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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Folks--
 
I have to admit I'm not really surprised by the large number of writing
people who hold admin positions.  I've suggested for a long time that
writing programs are inherently administratively intensive.  I do think
that just the information that folks are posting here might serve as the
start of an interesting study.
 
I'd like to make this suggestion.  How many writing program admins does a
dept. need?
 
I'd suggest *every* dept (with the obvious exceptions for program and
school anomolies) needs:
A Director of FY Comp
A Writing Center Director
A WAC Director.
 
Depending on local programs, depts also need:
 
A National Writing Project Director
An undergrad Director/advisor for rhet/comp +/or tech comm
A grad Director/advisor for rhet/comp +/or tech comm
A Director of Basic Writing (depending on program size)
A Computers and Writing Director (to supervisor computer classrooms and
faculty training)
An Intern/Co-op ed supervisor
 
I expect since it's Friday morning I've missed some obvious ones.  This
also just touches on admin positions that are writing specfic and not
when writing folks move into other admin positions such as Dept Chair.
 
All of this should have a profound effect on staffing.  If we look at
even the basic model, we can see that *every* dept must have a minimum of
three writing faculty who we hope will be reassigned from teaching for at
least one half of their load.  That means for those three positions we
only get 1.5 FTE.  If we assume not the "deep bench" David Joliffe
mentions but rather no bench, we can see that a BA insititution where
faculty teach 4 courses a semester, we'll only have writing folks
teaching 6 sections of writing.  I'll assume that school will offer more
than 6 sections of writing courses per term.  I'll also wonder what
percentage of the dept's courses are writing courses compared to its
other offerings.
 
Maybe those who teach courses in WPA training ought to include a math
section.
 
Barry Maid
bmmaid@ualr.edu
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A follow-up.
 
The person who resigned did so because he felt that he was not being
adequately sensitive to potential for misunderstanding of his use of the
word because of the similar sound of it.  And he has said that as a
homosexual he believes that it is incumbant on speakers to be sensitive
to the sensibilities of the audience.
 
Last night, Julian Bond, currently one of the top people at the NAACP, I
believe, came out strongly with a statement that the DC government
employee should not have resigned just because of some people are
unfamiliar with a perfectly legitimate word.
 
I am curious about Clay Bond's response to Bill Pederson's example -
"denigrating."  I doubt that the same employees would have been upset by
that term since the sound is different, and yet it clearly comes from
the same latin root as Negro.
 
I think we do need to watch our language and be sensitive to the
audience - indeed we teach the need to attend to issues of audience all
the time - including word choice.
 
But, with all due respect, Mr. Bond, it strikes me as overreacting to
label someone as a racist and to spread rumors about it - which, as you
know, spread like wildfire on such things - when it is based on a
misunderstanding of a word.
 
He was not forced to resign - he did it because he felt it was the right
thing to do under the circumstances - perceptions matter and rumors are
hard to quell - and he genuinely believes that we should be sensitive to
audience and he was not quite guarded enough about his language.
 
I think he sets the bar a bit high for extemporaneous speaking.  This
was an informal meeting - not a formal presentation or speech.
 
And my point Mr. Bond is simply this:  words get dropped all the time
for good reasons and bad reasons and no reason whatsoever.  I happen to
think that the loss of niggardly is hardly any loss at all and that the
similar sound is more than sufficient reason to not use it - and I
haven't used it for more than 25 years because of the sound problem.
 
I also have more recently started to avoid "denigrating," though finding
just the right replacement for it is tougher than for "niggardly".
 
Cheers,
Steve
--
Steven D. Jamar
Professor of Law
Director, Legal Research & Writing Program
Howard University School of Law
2900 Van Ness Street N.W.
Washington, D.C.  20008
United States of America
 
vox:  202-806-8017  fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.
I see and remember.
I do and understand.
      Chinese Proverb
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THE FOLLOWING POSITIONS ARE AVAILABLE AT
HARVARD UNIVERSITY
 
INSTITUTE FOR ENGLISH LANGUAGE PROGRAMS
INSTRUCTIONAL STAFF
 
Five full-time positions, beginning in either June or September 1999.
Appointments are for three years with the possibility of renewals for an
additional three years. All applicants should be prepared to teach English
as a Second Language to adult students at all levels of proficiency, from
beginning to high advanced. One or more of the positions are for
instructors with specializations in English for business and the
professions. Duties include both academic year and summer term teaching.
PhD preferred but not required. Salary: $35,000 - $38,000.
 
Send cover letter, CV, sample syllabi, student evaluations, and three
references by
February 15 to Dr. Lilith M. Haynes, 51 Brattle St., Cambridge, MA
02138-3722 USA;
fax (617) 495-9176; e-mail haynes@hudce.harvard.edu. No phone calls or
walk-ins.
 
* an equal opportunity employer *
 
 
Linda Cross
Director of Promotions
Harvard Division of Continuing Education
51 Brattle Street
Cambridge, MA  02138-3722
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Possibly like the rest of you who applied for a FIPSE grant this year, I
got the official letter yesterday telling me about the cancellation of the
program.  There's a long explanation of how money got re-routed by
Congress so that the original "focus areas" specified by FIPSE no longer
applied.  The letter points out, however, that new focus areas are now
being hammered out in keeping with the new language from Congress, and
that new materials will be sent to us.  It's possible that some FIPSE
grant proposals can be recycled to fit new focus areas that are similar to
old ones.
 
I spent a good bit of time trying to trace the legislation, but I'm not
sure if I found what I was after.  The law authorizing FIPSE for this year
(H.R. 6, a.k.a. Public Law 105-244) may be the one--see Title VII, Part B,
esp. Section 744, which spells out stuff like "institutional
restructuring," "articulation between 2- and 4-year institutions," "model
programs," etc.  Or maybe this is the very law that got rewritten with new
focus areas . . .
 
At any rate, FIPSE itself appears not to be dead, just hibernating.  In
theory we'll be invited to re-apply.
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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"Prof. Steven D. Jamar" <sjamar@LAW.HOWARD.EDU> 01/29/99 10:49AM  noted
 
 "And my point Mr. Bond is simply this:  words get dropped all the time
for good reasons and bad reasons and no reason whatsoever."
 
Prof. Jamar is correct ,  a language is a living  vibrant entity constantly=
 changing to meet the needs of its users.  But there is small niggling =
point, words and phrases should not be killed by the steely tongues of the =
the minincing courtiers of PC but allowed to, like brave soldiers,  just =
fade away.  Not using a word because it sounds "like" something that =
offends is a little like not using a color in an artist's pallete because =
that color reminds you of the Buick that ran over your  Golden Retriever, =
Aurelius. =20
 
Buck up wordsmiths! If you let them come and get "sounds like" words how =
long will it be before they come and get your actions verbs.  How long can =
the nouns hold out?  And not long after that ....silence.
 
Helmuts
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My research for "Gender Roles and Faculty Lives in Rhetoric and
Composition" showed that administrative responsibilities (apart from
someone who has the official title of "WPA) came with the job in r/c,
averaging 33% of one's time.  Interestingly, only 23% of the respondents
were members of WPA, although one could say that nearly all of them were
directors of composition, had been directors of composition, or had other
writing administrative responsibilities (I showed a chart on these
responsibilities).
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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                        ***Please forward freely***
 
The CCCC Computer Connection is proud to inaugurate NCTE's new TechCenter, a
portable PC network providing internet access for 10 PCs equipped with
CD-rom drives and software packages, including word processors, Adobe
acrobat/basic web authoring tools, email software, and a web browser. The
TechCenter will makes it debut at the upcoming Conference on College
Composition and Communication in Atlanta, GA.
 
Equipped with the new TechCenter, the Computer Connection invites you to
present an informal session relating to computer use.  Sessions will be held
on Thursday (March 25) and Friday (March 26) and may include any of the
following:
 
*  composition software, either currently in use or under development,
*  Internet or WWW courses or classroom activities,
*  uses of computers in the classroom or for research.
 
In addition, the Computer Connection will include software for testing by
conference participants. Please note that the anticipated platform will be
PC, but you may contact the Computer Connection for more details on
compatibility.
 
To schedule your presentation or demonstration, please contact Joyce Simutis
<simutisj2@UofS.edu> by February 5.
 
The Computer Connection is organized by Joyce Simutis, Peter Sands, and
Claudine Keenan.
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Clyde, there was an article in the Chronicle online that clarifies the issue
and outlines the new "competition."
If I remember correctly, the article indicated that people who submitted
will be hearing from them again about the new  criteria.
 
Stuart
 
At 11:46 AM 1/29/1999 -0500, Dr. Clyde Moneyhun wrote:
>Possibly like the rest of you who applied for a FIPSE grant this year, I
>got the official letter yesterday telling me about the cancellation of the
>program.  There's a long explanation of how money got re-routed by
>Congress so that the original "focus areas" specified by FIPSE no longer
>applied.  The letter points out, however, that new focus areas are now
>being hammered out in keeping with the new language from Congress, and
>that new materials will be sent to us.  It's possible that some FIPSE
>grant proposals can be recycled to fit new focus areas that are similar to
>old ones.
>
>I spent a good bit of time trying to trace the legislation, but I'm not
>sure if I found what I was after.  The law authorizing FIPSE for this year
>(H.R. 6, a.k.a. Public Law 105-244) may be the one--see Title VII, Part B,
>esp. Section 744, which spells out stuff like "institutional
>restructuring," "articulation between 2- and 4-year institutions," "model
>programs," etc.  Or maybe this is the very law that got rewritten with new
>focus areas . . .
>
>At any rate, FIPSE itself appears not to be dead, just hibernating.  In
>theory we'll be invited to re-apply.
>
>-------------------------------------------------------------------------------
>Dr. Clyde Moneyhun                      Composition Program
>(330) 742-1649                          English Department
>camoneyh@cis.ysu.edu                    Youngstown State University
>http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
>
>                Si quieres paz, lucha por la justicia.
>
>-------------------------------------------------------------------------------
>
 
 
"Question Celebrity"
    * * *
Stuart C. Brown
Writing Program Director &
Associate Department Head
Department of English, Box 3E
New Mexico State University
Las Cruces, NM 88003
(505) 646-2413
http://www.nmsu.edu/~english/
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>How is it, I
>wonder, that when the same people teach literature (advanced GAs, senior
>part-timers, or temporary full-time), they fully expect to go their own
>ways and do their own things?  Hmmm.
>
>                                                                John Clark
 
I' ve said it before, and John gives me the chance to say it again.  For a
number of reasons, ranging from the embattled nature of Rhet/Comp as a
discipline to the fact that we all teach different sections of the same
courses, people in this field operate on a different set of assumptions
from people in literary (or other) fields typically do.
 
In Rhet/Comp, WE do OUR work.
 
In other disciplines, *I* do MY work.
 
This difference is one of the main reasons this lit-trained (PhD in
Victorian Poetry) individual has developed a career in Rhet/Comp.  It's
also one of the main reasons that lit (and other) faculty don't "get it."
We do have a different paradigm from them, and that often enough results in
different ideas about intellectual work.
 
Bill
 
Bill Condon
Director, WSU Writing Programs
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Barry Maid brings to mind, once again, the many hats worn by the WPA.  I'll
warrant that the number of institutions which have the majority of separate
positions he mentions is far surpassed by the number which have 50% (or
fewer) of the people doing most or all of the same jobs.  About now, as our
w.p. office tries to figure out how we'll accomplish portfolio assessment
with 25% more students and 20% fewer teachers than last Spring, we already
anticipate the callous incomprehension of folks (within and outside our
dept.) who will be baffled that we can't/won't spend most of finals week
cleaning up committee work (so that non-administrators can stay away from
campus for the remainder of May and most of June).  My hat's off to schools
with 7 or 8 Rhetoric faculty, most of them involved in some aspect of
writing-administration work.  I imagine, however, that those institutions
are in the minority, and that 3 or 4 Rhetoric folk doing the jobs Barry
mentions (as at BGSU) is much more the standard.
 
                                                                        J.
Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Since some of us are conversing about the nature and activity of WI
courses, I wanted to raise some issues in that direction:
 
1) Where I work some WIs are seen as "easier" than others by students so
they will often opt for the "less writing intensive" WI.
 
2) Students here also have the idea that if a course is *not* designated WI
the writing requirements should be minimal.
 
3) I'm wondering how WI instructors are selected or recruited at other
institutions and in particular what kind of experience they need to teach a
WI, and whether or not other institutions encourage or provide incentives
to WI faculty who engage in Writing or Pedagogical Workshops?  Here it
seems that some WI faculty are underprepared to deal with writing issues in
their classes and some, I think, end up with a WI course because they are
new and at the bottom of the pecking order and so WIs are handed off to
them.
 
I invite and welcome response to these issues by other WPAs.  My brow is
furrowed as I compose this post.  I am really trying to be a creative
problem solver here. Thank you for your help.
 
*****************
"She must find a boat and sail in it.
No guarantee of shore.  Only a conviction
that what she wanted could exist,
if she dared to find it."
 
Jeanette Winterson, _Oranges are Not the Only Fruit_
*****************
Juanita M. Smart
Director of Writing
St. Ambrose University
518 W. Locust Street
Davenport, IA  52803
(319) 333-6334
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For contrast, I'll offer an outlier situation:
 
In an English department of 8 full-time faculty, we have two assistant profs who
specialize in rhet/comp, me and one other.  We have one "bridge" person at the
associate level, who does both rhet/comp and lit.  We also have an assistant prof
who does creative writing, journalism, and lit.  Technically we have 9th person as
well, who is jointly appointed in the Learning Center, and who teaches both comp
and lit masterfully.
 
None of us has ANY official administrative responsibility or release time for
directing writing programs.  We each have a little area in which we conduct a
mostly self-inflicted struggle for program development.
 
It's amazing what we manage to get done, when there is no writing program, no
writing program administrator, and no writing program administration.  I try to
notice that when I'm thinking about all the things we don't do at all.
 
Karin
 
--
Karin Evans, Ph.D.
Assistant Professor of English
Elmhurst College
190 Prospect Ave.
Elmhurst, IL  60126-3296
630-617-3134
http://www.elmhurst.edu/~karine/default.html
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John--
 
> My hat's off to schools
>with 7 or 8 Rhetoric faculty, most of them involved in some aspect of
>writing-administration work.  I imagine, however, that those institutions
>are in the minority, and that 3 or 4 Rhetoric folk doing the jobs Barry
>mentions (as at BGSU) is much more the standard.
 
Of course you're right. I knew that when I posted.  (Even I'm not that
naive.)  However, I was hoping to have folks fantasize along with me.  I
just hoped folks would start to wonder why don't we have 7 or 8 Rhet
faculty to do all this work while the other 14 or so are doing, as Bill
nicely pointed out, their work?
 
Barry Maid
bmmaid@ualr.edu
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Karin: A refreshing reminder of other models, but still another comment on
scale, as well, or maybe on scaling up. Part of what seems to me to happen
on campuses has to do with durably naive notions (or cynical motives?)
about how an 8-person operation can be adjusted to a 35 or 70 or 120
person operation.
 
Steve North
 
On Fri, 29 Jan 1999, Karin Evans wrote:
 
> For contrast, I'll offer an outlier situation:
>
> In an English department of 8 full-time faculty, we have two assistant profs who
> specialize in rhet/comp, me and one other.  We have one "bridge" person at the
> associate level, who does both rhet/comp and lit.  We also have an assistant prof
> who does creative writing, journalism, and lit.  Technically we have 9th person as
> well, who is jointly appointed in the Learning Center, and who teaches both comp
> and lit masterfully.
>
> None of us has ANY official administrative responsibility or release time for
> directing writing programs.  We each have a little area in which we conduct a
> mostly self-inflicted struggle for program development.
>
> It's amazing what we manage to get done, when there is no writing program, no
> writing program administrator, and no writing program administration.  I try to
> notice that when I'm thinking about all the things we don't do at all.
>
> Karin
>
> --
> Karin Evans, Ph.D.
> Assistant Professor of English
> Elmhurst College
> 190 Prospect Ave.
> Elmhurst, IL  60126-3296
> 630-617-3134
> http://www.elmhurst.edu/~karine/default.html
>
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Barry, your line "How many writing program admins does a
dept. need?" sounds like the beginning of a joke . . .
 
-------------------------------------------------------------------------------
Dr. Clyde Moneyhun                      Composition Program
(330) 742-1649                          English Department
camoneyh@cis.ysu.edu                    Youngstown State University
http://cis.ysu.edu/~camoneyh            Youngstown, OH  44555
 
                Si quieres paz, lucha por la justicia.
 
-------------------------------------------------------------------------------
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Clyde--
 
>Barry, your line "How many writing program admins does a
>dept. need?" sounds like the beginning of a joke . . .
 
 
It is. You'll need to attend an ADE conference to hear the punch line.
;-)
 
 
Barry Maid
bmmaid@ualr.edu
 
P.S. It is Friday, and it's raining here.
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I don't know whether Bill Condon is paraphrasing someone else or has come
up with a good 'un on his own, but. . .
 
>In Rhet/Comp, WE do OUR work.
>
>In other disciplines, *I* do MY work.
 
the above statement chills me with its perspicacity.
 
                                                                J. Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
 
 
=========================================================================
Date:         Fri, 29 Jan 1999 14:09:15 EST
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Liz Bryant <LizbethB@AOL.COM>
Subject:      writing in the community
Mime-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7bit
 
I am teaching a new  advanced composition course in the spring--"Writing in
the Community" in which students will spend time volunteering and writing in a
community service organization.
 
I need help finding an appropriate text book, something that contains the
traditional busines/tech information on memos, reports, and proposals along
with some background on writing in the community service sector.
 
Any suggestions?
 
Liz Bryant
Ohio State-Mansfield
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Can anyone steer me to an extra copy of _When a Writer Can't Write_?  Mike
Rose edited this anthology, published by Guilford in--I think--1984.  It's
out of print, and a couple searches have proved fruitless.  I'd love a
copy, as my articles from it are all fraying.  Can anybody help?  Thanks.
 
Kurt Bouman
boum9534@uidaho.edu
College of Southern Idaho:  kbouman@shields1.csi.cc.id.us
=========================================================================
Date:         Fri, 29 Jan 1999 14:36:34 EST5EDT
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Elizabeth VanderLei <bvlei@LEGACY.CALVIN.EDU>
Organization: Calvin College
Subject:      Re: writing in the community
In-Reply-To:  <c7ac3389.36b2075b@aol.com>
MIME-Version: 1.0
Content-type: text/plain; charset=US-ASCII
Content-transfer-encoding: 7BIT
 
Liz:
I used Successful Writing at Work by Kolin (Houghton Mifflin) and was
pleased with it.  It has the usual business stuff as well as a good
chapter on writing for external audiences (the community).
 
 
Elizabeth Vander Lei
Department of English
Calvin College
3201 Burton St SE
Grand Rapids, MI 49546
616.957.6434
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Liz --
 
I just taught such a course this past fall, and I didn't find much that was
commercially available.  I even contacted several publishers to see if they
had projects under development that I might class test ... but no.
 
With that information, I decided to use John Brereton and Margaret
Mansfield's _Writing on the Job_ (Norton, 1997), and my students responded
well to it.  It covers traditional business genres such as memos and
letters, but also has a good document design section for flyers, brochures,
press releases, etc.  It's a nice little book that stresses the importance
of context in decision-making processes.
 
Because my class was (like yours) an advanced writing class, I also
required Sharon Crowley's _Ancient Rhetorics for Contemporary Students_
(2/e, Allyn & Bacon, 1999).  That gave the students solid grounding in
issues of civic rhetoric, rhetorical situations, power relations, kairos,
and ideology.  We also worked through Sharon's neo-progymnasmata (my term,
not hers ... so blame me if you think it's awful).  Half the students
really sank their teeth into it.
 
Best of luck with your course.  My students did some truly wonderful work,
and I look forward to teaching the course again.
 
Libby
 
At 02:09 PM 1/29/99 EST, you wrote:
>I am teaching a new  advanced composition course in the spring--"Writing in
>the Community" in which students will spend time volunteering and writing
in a
>community service organization.
>
>I need help finding an appropriate text book, something that contains the
>traditional busines/tech information on memos, reports, and proposals along
>with some background on writing in the community service sector.
>
>Any suggestions?
>
>Liz Bryant
>Ohio State-Mansfield
>
````````````````````````````````````````
 
Libby Miles
College Writing Program
University of Rhode Island
 
lmiles@uri.edu
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One of my students on a class listserve sent this to the list:
 
Hi Prof. Anson-
 
I was looking at cnn online (www.cnn.com) and their daily poll was the question
"Should people avoid using words that sound like slurs but aren't--like
niggardly."  I found it quite interesting that something we have been discussing
showed up in such a major source.  So, if you get this early FRI morning, you
may want to check it out.  Right now, it's 2:45 am, so it may still be up.
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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Here at IIT we have four tenure tracked folks who think of themselves as
Rhet/comp.  We all have at least some administrative obligations.
 
Sharon Quiroz, Ph.D.
Asst. Prof. in Humanities and
Director, College Writing Program
        & Academic Resource Center
Illinois Institute of Technology
Chicago, Il 60616
squiroz@charlie.cns.iit.edu
ph 312 567 3566
fx: 312 567 5187
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When I was on the job market a couple of years ago I noticed four or five
places advertising for a well established scholar to administer a writing
program.  I believe all of those searches closed without being filled.  But
at least one, maybe two, re-opened the search with a new designation: staff
to administer a writing program.
 
I wondered how seriously to worry about that.
 
Sharon
 
 
 
In response to Lynn B's statement about jobs without administrative titles
>acquiring administrative components, I'm driven to ask whether anyone else
>has noticed the immense bureaucracy attached to fycomp.  Before I am pelted
>for asking the stupidest, most obvious question of all time, allow me to
>cast this query in a slightly more specific way:  How many WPAs have the
>sense that, on a per-student basis (aside, that is, from the sheer enormity
>of enrollments), there's a lot more "management" expected than for mid- or
>upper-level students?  A lot of this management we bring on ourselves, of
>course, because we think it's necessary, but that fact doesn't ameliorate
>the administrative workload in any way, nor does it change our non-Rhetoric
>colleagues' views (or our chairs' views) that WPA work is largely
>paper-shuffling and people-shuffling--i.e., more managerial (aka
>non-crucial and non-intellectual) than pedagogical.
>
>                                                                John Clark
>
>>Dear Colleagues,
>>My sense (and my professional experience) is that unless one specificallye
>>prohobits administrative duties as the negotiation/condition of taking
>>a job, administrative duties cling to composition studies faculty as
>>lint to velcro, up down and across the professional spectrum.
>>Even jobs without administrative titles acquire administrative components.
>>Count me in!  Lynn Bloom
>
>
>
>                 Dr. John Clark -- General Studies Writing (English)
>                 Bowling Green State University, Bowling Green, Ohio
 
 
Sharon Quiroz, Ph.D.
Asst. Prof. in Humanities and
Director, College Writing Program
        & Academic Resource Center
Illinois Institute of Technology
Chicago, Il 60616
squiroz@charlie.cns.iit.edu
ph 312 567 3566
fx: 312 567 5187
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There's a great essay by Richard Dooling in today's Wall Street Journal on
this subject (pA14, middle right).  He recounts the original offense, then
muses as to what would happen if other such words were to be banned, not
only from "PC speech" but also from the dictionary.  His point is that
eliminating "bad" words will not necessarily make it impossible for us to
speak or think ill of someone else.  It's worth reading, if only for a
(guarded) laugh.
 
--Becky
 
  -=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-
  Rebecca Rickly                        Associate Director of Composition
  R.Rickly@ttu.edu                      Box 43091
  (806) 742-2521 (office)               Texas Tech University
  (806) 742-0989 (fax)                  Lubbock, TX  79409-3091
                     http://english.ttu.edu/Rickly/
  =-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=-=
 
"It's not a hard job, but you do have to know the alphabet."  --Vanna White
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Colleagues:
 
I write to remind you about the National and East Central Writing Centers
Association Conference [_Writing Center 2000:  Meeting the Challenges of
the New Century_] at Indiana University, Bloomington, April 15-17, 1999.
The schedule for the conference (necessarily tentative) is now to be found
on the NWCA Conference website [http://www.indiana.edu/~nwca99/].
 
Please address all email inquiries about the conference to
nwca99@indiana.edu. More details about the conference proper, lodging, and
transportation are available at the NWCA Conference website (see above).
 
Registration materials are being prepared and should be in your U.S.
mailbox on or about February 15. *If you'd like to register before then*,
please do so at https://www.indiana.edu/~iuconfs/wc2000/wc2000.html, the
(secure) website for the IU Conference Bureau, which can also be reached
through the NWCA Conference website (once again, see above).
 
I would encourage you also to make reservations at the Indiana University
Memorial Union (a hotel and the site of the conference) at 800-209-8145 or
812-855-2536.  Please mention the conference number, #20-99, when making a
reservation.
 
A bit about the conference:
 
Keynote Speakers:
 
Muriel Harris, Purdue University, "Where _Should_ We Go?:  Writing Centers
and Navigating the New Century"  [dinner, Thursday, April 15]
 
Edward White, California State University, San Bernardino, "Coming to Class
in The Teaching of Writing"  [lunch, Saturday, April 17]
 
Those invited include writing center administrators and staff, university
or high school administrators, graduate and undergraduate writing
consultants and tutors, and teachers of writing in composition programs and
across the disciplines.
 
Participants will meet to discuss the multiple ways that writing centers
work to enhance the culture of writing instruction in their own
institutions; to share insights, strategies, and practices; to celebrate
the work done in writing centers and to imagine what else might be done;
and to foster communication across disciplines, between institutions, and
among participants. Membership in ECWCA or NWCA is not required for
attendance.
 
POINTS OF SPECIAL INTEREST
 
=AT THE CONFERENCE= [Times and dates not final]
 
Preconference workshops (see the conference website or registration form).
9:00-11:00 am Thursday.
 
The unrevised sounds of "Rough Draft" at the NWCA Dance following the
conference dinner. 9:00 pm Thursday.
 
Roundtable Discussion on Writing Center Accreditation, featuring past NWCA
President Al DeCiccio, Ed White, and others. 11:00 am Friday.
 
NWCA Board Meeting, open to all conference participants. 1:00 pm Friday.
 
"State of the NWCA" Address given by Eric Hobson, incoming President of the
NWCA. 4:30 pm Friday.
 
"Tutor Talk," a roundtable discussion for peer tutors, led by the peer
tutors from IU's Writing Tutorial Services. 4:30 pm Friday.
 
Conference reception (with cash bar) at the I.M. Pei-designed IU Art
Museum. The Museum's permanent collections--three floors housing one of
this country's finest collections of art from Africa, Oceania, and the
Americas--will be open special hours for conference participants throughout
the reception. 5:30 pm Friday.
 
=AROUND CAMPUS=
 
A pastoral, 2000-acre campus noted as one of the "five most beautiful
campuses in America" by Thomas A. Gaines in _The Campus as a Work of Art_.
 
Leonard Bernstein's _Mass_ (1971), performed as part of the International
Bernstein Festival celebration hosted by IU's School of Music.
 
_On the Town_, by Bernstein, Comden, and Green, performed in IU's
University Theater.
 
The William Hammond Mathers Museum, housing collections of traditional
musical instruments, Inupiaq and Yupik Eskimo materials, and Pawnee
material culture, among others.
 
The Lilly Library, IU's leading rare book and manuscript collection.
Holdings include a Gutenberg Bible, a First Folio, and the papers of many
artists and writers from America and Europe.
 
Several Bloomington and campus film series, featuring independent, foreign
language and classic films, shown in a variety of venues in town and on
campus each weekend.
 
Numerous restaurants featuring world cuisines at reasonable prices.
 
Art galleries, historical museums, and shops around Bloomington's restored
Monroe County Courthouse square, within walking distance of the IMU
conference hotel.
 
Additional information about Indiana University Bloomington is available on
the Indiana University website, http://www.indiana.edu/iub/, and at the
conference check-in desk.
 
We hope to see you in April.
 
**********************************************************************
* Raymond Smith                                 (voice) 812.855.4928 *
* Assistant Vice Chancellor, Academic Affairs   (fax)   812.855.8404 *
* Director, Campus Writing Program                                   *
* http://www.indiana.edu/~wts/cwp/cwphome.html     Franklin Hall 008 *
* Director, Instructional Support Services        Indiana University *
* http://www.indiana.edu/~iss/                 Bloomington, IN 47405 *
**********************************************************************
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Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
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At the U of Southern Colordo (4,000 undergrads), one director or writing,
(half release on 4 course load)  and one ft staff coordinator of the
writing center comprise all of our writing program administration...the
eng dept gives us 1/2 of a ft tt line and plenty of cooperation...and we
succeed because of dedicated comp lecturers. Will Hochman, Director of
Writing
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Liz,
 
Is this English 567?  If so (and even if not, for that matter) Kitty Locker
here in Columbus is a good contact.
 
Kay
 
 
At 2:09 PM 1/29/99, Liz Bryant wrote:
>I am teaching a new  advanced composition course in the spring--"Writing in
>the Community" in which students will spend time volunteering and writing in a
>community service organization.
>
>I need help finding an appropriate text book, something that contains the
>traditional busines/tech information on memos, reports, and proposals along
>with some background on writing in the community service sector.
>
>Any suggestions?
>
>Liz Bryant
>Ohio State-Mansfield
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How about "disseminate"?  I've heard people say that this word should not
be used because of its sexist suggestiveness.  Are there some etymologies
that are simply no longer acceptable?
 
Bob Connors
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Add "seminal" to the list.  I kind of wish we could do without that one.
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Robert J Connors [mailto:robert.connors@UNH.EDU]
Sent: Friday, January 29, 1999 2:30 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: brouhaha over niggardly
 
 
How about "disseminate"?  I've heard people say that this word should not
be used because of its sexist suggestiveness.  Are there some etymologies
that are simply no longer acceptable?
 
Bob Connors
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With twenty-five institutions reporting (a few of those institutions being
multi-campus systems), the running total of ladder positions in rhet/comp is
117.5.  The number of positions with explicit administrative
responsibilities (assigned roles, or at least roles that are formally
recognized in some way by a larger academic unit) is 65.5.  Without taking
into account whether or not these responsibilities rotate to other faculty,
we therefore have a conservative estimate of administrative involvement
among tenure-line rhet/comp faculty:  56% of the positions so far described.
Therefore in over half of the personnel reviews of ladder-rank rhet/comp
faculty on these campuses, administrative intellectual work is (or ought to
be) clearly at issue.  This conservative estimate does not begin to take
into account the administrative activities that are not formally recognized,
and which are performed by perhaps 2/3 or more of the sample.
 
I'll be happy to include data from campuses that have not yet posted a response.
 
 
John Briggs
Department of English
UC Riverside
Riverside, CA  92521
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>When I was on the job market a couple of years ago I noticed four or five
>places advertising for a well established scholar to administer a writing
>program.  I believe all of those searches closed without being filled.  But
>at least one, maybe two, re-opened the search with a new designation: staff
>to administer a writing program.
>
>I wondered how seriously to worry about that.
>
>Sharon
 
Sharon:  We met at a Cs workshop 4 or 5 years ago, and I remember your keen
insights from that discussion.  Even though I've already shot my mouth off
too much in this thread, therefore, I'll respond briefly to your statements
above.  From my perspective, a new day hasn't yet dawned with regard to
tenuring and w.p.a.  As Assistant Director of a fairly large program
(closing in on 400 sections per year), I am one-year-at-a-time
Administrative Staff.  My director was also Staff until two years ago.
Then, when she was "promoted" to tenure-line, she gained all of the
expectations and requirements of a Rhetoric faculty person *to go along
with a 50-hr.-per-week job as w.p.a.*  Little wonder that "well established
scholars" aren't eager to administer writing programs and that staffers
such as myself (M.A. and Ph.D. in Rhetoric, 15 years of teaching
experience) are not all that eager for jobs which might slightly increase
our pay with only a 50% increase in work and a 100% increase in stress.
For me, both halves of the equation require equal attention; i.e., I'm just
as concerned about WPAs in tenure lines having to do half-again as much
work for the same "perks" as their non-WPA colleagues as I am about WPA
jobs continuing to be listed as "staff."  The cruel irony of a staff WPA
job, of course, is that 1-year-at-a-time contracts imply that a suitable
replacement could be hired "off the street" at a (virtual) moment's notice,
but you and I know better.  It's simply amazing how devalued the WPA's work
can be.
 
                                                                John Clark
 
 
                 Dr. John Clark -- General Studies Writing (English)
                 Bowling Green State University, Bowling Green, Ohio
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Or how about "testimony?  Several years ago I read a letter to an editor
arguing that the word is sexist when used to describe evidence given in
court by a woman.  Or "seminal" as in "a seminal article in composition
studies"?
 
--Mike Hennessy
 
Robert J Connors wrote:
 
> How about "disseminate"?  I've heard people say that this word should not
> be used because of its sexist suggestiveness.  Are there some etymologies
> that are simply no longer acceptable?
 
>
> Bob Connors
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From:         Thomas Clemens <ThomasC@HCC.CC.IL.US>
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Great idea; congratulations on your work.=20
Tom Clemens=20
 
>>> Claudine Keenan <cgk4@PSU.EDU> 01/29 11:31 AM >>>
                        ***Please forward freely***
 
The CCCC Computer Connection is proud to inaugurate NCTE's new TechCenter, =
a
portable PC network providing internet access for 10 PCs equipped with
CD-rom drives and software packages, including word processors, Adobe
acrobat/basic web authoring tools, email software, and a web browser. The
TechCenter will makes it debut at the upcoming Conference on College
Composition and Communication in Atlanta, GA.
 
Equipped with the new TechCenter, the Computer Connection invites you to
present an informal session relating to computer use.  Sessions will be =
held
on Thursday (March 25) and Friday (March 26) and may include any of the
following:
 
*  composition software, either currently in use or under development,
*  Internet or WWW courses or classroom activities,
*  uses of computers in the classroom or for research.
 
In addition, the Computer Connection will include software for testing by
conference participants. Please note that the anticipated platform will be
PC, but you may contact the Computer Connection for more details on
compatibility.
 
To schedule your presentation or demonstration, please contact Joyce =
Simutis
<simutisj2@UofS.edu> by February 5.
 
The Computer Connection is organized by Joyce Simutis, Peter Sands, and
Claudine Keenan.
=========================================================================
Date:         Fri, 29 Jan 1999 16:02:16 -0700
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         William A Pedersen <wap@U.ARIZONA.EDU>
Subject:      Re: brouhaha over niggardly
In-Reply-To:  <82E57D16D1D7D111A6B300A0C99B541003CE8CA9@mainex2.asu.edu>
MIME-Version: 1.0
Content-Type: TEXT/PLAIN; charset=US-ASCII
 
Bonnie--you can: Duane used germinal that way and I like that a lot
better.
 
On Fri, 29 Jan 1999, Bonnie Kyburz wrote:
 
> Add "seminal" to the list.  I kind of wish we could do without that one.
>
> bonnie kyburz
> lecturer, comp/rhet
> asu
>
>
> -----Original Message-----
> From: Robert J Connors [mailto:robert.connors@UNH.EDU]
> Sent: Friday, January 29, 1999 2:30 PM
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Subject: Re: brouhaha over niggardly
>
>
> How about "disseminate"?  I've heard people say that this word should not
> be used because of its sexist suggestiveness.  Are there some etymologies
> that are simply no longer acceptable?
>
> Bob Connors
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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Jeez, now I'm really disappointed I can't attend 4Cs this year....
 
J
 
-----Original Message-----
From: Thomas Clemens [mailto:ThomasC@HCC.CC.IL.US]
Sent: Friday, January 29, 1999 5:37 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: CFP 2/5: Computer Connection at CCCC
 
 
Great idea; congratulations on your work.
Tom Clemens
 
>>> Claudine Keenan <cgk4@PSU.EDU> 01/29 11:31 AM >>>
                        ***Please forward freely***
 
The CCCC Computer Connection is proud to inaugurate NCTE's new TechCenter, a
portable PC network providing internet access for 10 PCs equipped with
CD-rom drives and software packages, including word processors, Adobe
acrobat/basic web authoring tools, email software, and a web browser. The
TechCenter will makes it debut at the upcoming Conference on College
Composition and Communication in Atlanta, GA.
 
Equipped with the new TechCenter, the Computer Connection invites you to
present an informal session relating to computer use.  Sessions will be held
on Thursday (March 25) and Friday (March 26) and may include any of the
following:
 
*  composition software, either currently in use or under development,
*  Internet or WWW courses or classroom activities,
*  uses of computers in the classroom or for research.
 
In addition, the Computer Connection will include software for testing by
conference participants. Please note that the anticipated platform will be
PC, but you may contact the Computer Connection for more details on
compatibility.
 
To schedule your presentation or demonstration, please contact Joyce Simutis
<simutisj2@UofS.edu> by February 5.
 
The Computer Connection is organized by Joyce Simutis, Peter Sands, and
Claudine Keenan.
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As I wrote in my written comprehensives, "If beauty lies in the mind of
the beholder, then so too does ugliness."  Meaning that the
listener/reader is the one who decides what is or is not offensive,
however, what would become of history if we all of a sudden erased all
use and memory of the "n" word?  I can't answer for anyone but me, and I'm
Heinz57 mutt with the color of a fish's belly, so I'm not a good source
anyway, but individual insecurities (all of us have them) often raise the
level of our response to what otherwise "might" be minor things.
Insecurity, like fear and anger, raises neuro-chemicals in our bodies that
DO NOT go away unless we WORK to get rid of them (therapy or exercise are
good).  Hypersensitivity, therefore, is a neuro-chemical response from the
left-overs we haven't dealt with.  Having said that, I would fight to the
death for anyone who may be inadvertently insulted or offended: a key
ingredient to mental health is missing from much of academia--the
recognition and open admission of emotions as valid things to consider.
 
On Fri, 29 Jan 1999, Robert J Connors wrote:
 
> How about "disseminate"?  I've heard people say that this word should not
> be used because of its sexist suggestiveness.  Are there some etymologies
> that are simply no longer acceptable?
>
> Bob Connors
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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>How about "disseminate"?  I've heard people say that this word should not
>be used because of its sexist suggestiveness.  Are there some etymologies
>that are simply no longer acceptable?
>
>Bob Connors
 
Yeah, I see Bob's point.  Some years ago, a group I worked with tried to
establish a group of "Fellows," faculty who would go through a kind of
"Train the trainers" series of workshops on multi-cultural teaching and
then offer workshops in their home departments.  We searched and searched
for an alternative to "Fellows," but since we explicitly wanted to avoid
the connotations of "Scholar," we were utterly defeated.  But since the
administration wouldn't buy the idea, we didn't have to go public with our
failure (until now!).
Bill
 
Bill Condon
Director, WSU Writing Programs
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yeah. i always use "germinal." i wish we all would do the same; that's what
i meant to say.  anyhow, thanks.
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: William A Pedersen [mailto:wap@U.ARIZONA.EDU]
Sent: Friday, January 29, 1999 4:02 PM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: brouhaha over niggardly
 
 
Bonnie--you can: Duane used germinal that way and I like that a lot
better.
 
On Fri, 29 Jan 1999, Bonnie Kyburz wrote:
 
> Add "seminal" to the list.  I kind of wish we could do without that one.
>
> bonnie kyburz
> lecturer, comp/rhet
> asu
>
>
> -----Original Message-----
> From: Robert J Connors [mailto:robert.connors@UNH.EDU]
> Sent: Friday, January 29, 1999 2:30 PM
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Subject: Re: brouhaha over niggardly
>
>
> How about "disseminate"?  I've heard people say that this word should not
> be used because of its sexist suggestiveness.  Are there some etymologies
> that are simply no longer acceptable?
>
> Bob Connors
>
 
Bill
                since feelings are first
                whoever pays attention to the grammar of things
                will never really kiss you
 
                                        ----e e cummings
----------------------
William A Pedersen
wap@U.Arizona.EDU
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How about those substitutions for man-compounds? In old gender-specific pairs,
we've thankfully given up on the distinctions (poetess/poet, for example) but
have simply adopted the "male" form of the pair generically (note the widespread
use of "actor" for men and women). This makes sense.  But interestingly, look
what happened with "waiter/waitress."  We tossed the -ess but didn't allow the
masc. form to become generic (note "waitperson," "server," and the robotic
"waitron"). "Steward" was so strongly associated with ships and trains that it
couldn't substitute for stewardess, which became flight attendant.
 
Young people don't always buy into such linguistic changes uniformly; note the
recent invention of "dudette" for "female dude" (a _diminutive_ female suffix to
boot).  Then there are those bachelorette parties.
 
In France, the movement has been in the other direction: to the protests of many
purists, some commentators want to add female markers for occupational words
that are masculine in form (La Directeure).  That _creates_ the distinction
rather than wiping it out, reinforcing the idea that women hold these positions
too. So it can probably work both ways, as long as fairness is the goal.
 
 
Responding to the message of <v02130506b2d7f8143da7@[134.121.50.183]>
from Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>:
>
> >How about "disseminate"?  I've heard people say that this word should not
> >be used because of its sexist suggestiveness.  Are there some etymologies
> >that are simply no longer acceptable?
> >
> >Bob Connors
>
> Yeah, I see Bob's point.  Some years ago, a group I worked with tried to
> establish a group of "Fellows," faculty who would go through a kind of
> "Train the trainers" series of workshops on multi-cultural teaching and
> then offer workshops in their home departments.  We searched and searched
> for an alternative to "Fellows," but since we explicitly wanted to avoid
> the connotations of "Scholar," we were utterly defeated.  But since the
> administration wouldn't buy the idea, we didn't have to go public with our
> failure (until now!).
> Bill
>
> Bill Condon
> Director, WSU Writing Programs
>
> .
 
 
Chris M. Anson
Professor of English
Morse-Alumni Distinguished Teaching Professor
University of Minnesota
207 Lind Hall
207 Church St. S.E.
Minneapolis, MN  55455
(612) 625-4846  Fax: (612) 626-2294
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At Valdosta State University in Georgia, we have three rhet/comp
positions and are hiring for two more. Two have official administrative
responsibilities: Writing Center Director and South Georgia Writing
Project Director.
 
                  Donna
 
 
Donna N. Sewell
Writing Center Director
Assistant Professor of English
Valdosta State University
Valdosta, GA 31698
donna_sewell@hotmail.com
dsewell@valdosta.edu
 
 
______________________________________________________
Get Your Private, Free Email at http://www.hotmail.com
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In evaluating the data that's shown up in response to this thread, I think
it is important to consider the issue of rotation--
 
Here's what we know so far, thanks to John:
 
The number of positions with explicit administrative
responsibilities (assigned roles, or at least roles that are formally
recognized in some way by a larger academic unit) is 65.5.  Without taking
into account whether or not these responsibilities rotate to other faculty,
we therefore have a conservative estimate of administrative involvement
among tenure-line rhet/comp faculty:  56% of the positions so far
described.
 
If we include rotation, I think we'll see that most, if not all, rhet/comp
positions eventually--inevitably?--involve a significant stint in an
administrative position. (Note, the solution to Marguerite's problem, which
began this thread, was that she'll be allowed to rotate out of her
administrative position for three years and then be returned to that work.)
For the record, like Barry Maid and so many other of the contributors to
this list, I find this work to be invigorating, intellectually engaging,
and rewarding.
 
The issue for me, though, is less one of how I feel about this work than
about the relationship between graduate training and the realities of
employment in Rhet/Comp. Because our labor is more overtly bureaucratic
than other positions in the academy (grades are still distributed in lit
classes, after all, there's just much less concern with oversight or
accountability), it's essential, I've come to believe, that comp/rhet
training include instruction on the intellectual possibilities available in
such work--for the administrator who writes grant proposals, argues for
improved instructional lines, provides on-going in-service workshops for
teachers in the program, designs systems for assessing student work and
responding to student appeals, is bridging the divide that separates the
intellectual and the bureaucrat, creating institutionally viable learning
spaces. Going out on a limb, I'd say that one needs to learn about more
than how language works to perform these duties well--as Barry suggested,
one needs some familiarity with math. To which I'd add, a course on
"institutional culture" could be useful, too.
 
Richard E. Miller
Associate Professor
Associate Director of the Writing Program
Rutgers University
New Brunswick, NJ 08904
732-932-2857
=========================================================================
Date:         Sat, 30 Jan 1999 10:21:04 -0500
Reply-To:     Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
Sender:       Writing Program Administration <WPA-L@ASUVM.INRE.ASU.EDU>
From:         Libby Miles <lmiles@URI.EDU>
Subject:      Re: Director for Life! The Aftermath!
In-Reply-To:  <19990130143740.22234.qmail@gehenna.rutgers.edu>
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As I've been following this thread, I've been muttering to myself that it
makes sense for a group of academics concerned with rhetoric as social
action to be in administrative positions.  As so many have noted, most of
us work in administrative capacities, or we will before too long.  I'll
build on what Richard's post by blurting out that our administrative
positions provide us with the one of the best standpoints from which we can
enact change.  Bureaucracy is a powerful mechanism, and as someone who
believes in the power of discourse (especially as it circulates through
institutions) to construct realities, I want to be in the thick of that
discourse creation.  Course descriptions, job ads, annual reviews, year-end
reports, five-year plans, course rotations, and (my personal favorite)
textbook reviews are all forms of writing as social action.  In them, I see
the fissures that are potential insertion points for rattling the
institutional structures that constrict, construct, and constrain the
actions within.
 
So, Richard,
 
At 09:39 AM 1/30/99 -0500, Richard Miller wrote:
> Because our labor is more overtly bureaucratic
>than other positions in the academy (grades are still distributed in lit
>classes, after all, there's just much less concern with oversight or
>accountability), it's essential, I've come to believe, that comp/rhet
>training include instruction on the intellectual possibilities available in
>such work--for the administrator who writes grant proposals, argues for
>improved instructional lines, provides on-going in-service workshops for
>teachers in the program, designs systems for assessing student work and
>responding to student appeals, is bridging the divide that separates the
>intellectual and the bureaucrat, creating institutionally viable learning
>spaces. Going out on a limb, I'd say that one needs to learn about more
>than how language works to perform these duties well--as Barry suggested,
>one needs some familiarity with math. To which I'd add, a course on
>"institutional culture" could be useful, too.
 
I'm pleased to hear you say this, and I concur.  In addition to providing
our graduate students with administrative opportunities, and perhaps a
course on WPA-ness, it's important to find other avenues that might
critically inform work in rhetoric & comp (for example, I daily call on a
poli sci Post-WWII Politics of Labor course I took as a grad student).  At
U of Rhode Island, we have a "Rhetoric and Institutional Critique" grad
seminar on the books for next spring -- in it, we'll be examining
bureaucracy as both a site of agency and a mechanism for change.
 
My spin, then, is that the preponderance of administrative work is neither
troubling nor surprising (provided, of course, that the work is rewarded,
valued, critically grounded, and *not* assigned by conscription!); indeed,
it's rather a hopeful sign.
 
For anyone still counting, two of us at URI have administrative positions
(the dir of comp and the writing center dir), two more are on the graduate
course rotation (Nedra Reynolds and Bob Schwegler), and two others teach
primarily undergraduate writing courses.
 
Libby
 
````````````````````````````````````````
 
Libby Miles
College Writing Program
University of Rhode Island
 
lmiles@uri.edu
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Actually, a range of different skills are useful for administrator
types.   For instance, when we began barrier testing fyc in 1992,
storm clouds developed in several different minority communities
vis-a-vis what our political aims might be and how they might be
affecting various communities of students negatively.  The three
testing coordinators were asked to join the college speakers' bureau
in order to dispatch accurate information to these groups in collegial,
organized environments.  This has led to our maintenance of a complex
of psychometrics which allow us to tell instantly whether (for
instance) softball-playing midgets are doing better or worse than
basketball-playing giants in a particular semester (well, almost).
Politically, we'd be in deep stew here if we couldn't do applied
research _in_ department.
 
   Chet Pryor / Montgomery Collee / Germantown, Maryland
 --------------------------------------------------------------------------
From: Richard E. Miller
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Director for Life! The Aftermath!
Date: Saturday, January 30, 1999 9:39AM
 
In evaluating the data that's shown up in response to this thread, I think
it is important to consider the issue of rotation--
 
Here's what we know so far, thanks to John:
 
The number of positions with explicit administrative
responsibilities (assigned roles, or at least roles that are formally
recognized in some way by a larger academic unit) is 65.5.  Without taking
into account whether or not these responsibilities rotate to other faculty,
we therefore have a conservative estimate of administrative involvement
among tenure-line rhet/comp faculty:  56% of the positions so far
described.
 
If we include rotation, I think we'll see that most, if not all, rhet/comp
positions eventually--inevitably?--involve a significant stint in an
administrative position. (Note, the solution to Marguerite's problem, which
began this thread, was that she'll be allowed to rotate out of her
administrative position for three years and then be returned to that work.)
For the record, like Barry Maid and so many other of the contributors to
this list, I find this work to be invigorating, intellectually engaging,
and rewarding.
 
The issue for me, though, is less one of how I feel about this work than
about the relationship between graduate training and the realities of
employment in Rhet/Comp. Because our labor is more overtly bureaucratic
than other positions in the academy (grades are still distributed in lit
classes, after all, there's just much less concern with oversight or
accountability), it's essential, I've come to believe, that comp/rhet
training include instruction on the intellectual possibilities available in
such work--for the administrator who writes grant proposals, argues for
improved instructional lines, provides on-going in-service workshops for
teachers in the program, designs systems for assessing student work and
responding to student appeals, is bridging the divide that separates the
intellectual and the bureaucrat, creating institutionally viable learning
spaces. Going out on a limb, I'd say that one needs to learn about more
than how language works to perform these duties well--as Barry suggested,
one needs some familiarity with math. To which I'd add, a course on
"institutional culture" could be useful, too.
 
Richard E. Miller
Associate Professor
Associate Director of the Writing Program
Rutgers University
New Brunswick, NJ 08904
732-932-2857
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Bill,
 
We're in the same dilemma now, in trying to find a word for the persons who
will direct two residential colleges that open in the fall.  The committee
was going to go with "Master" until I objected, but we're still casting
about for the solution.  Ideas anyone?
 
Marty Townsend
 
>Yeah, I see Bob's point.  Some years ago, a group I worked with tried to
>establish a group of "Fellows," faculty who would go through a kind of
>"Train the trainers" series of workshops on multi-cultural teaching and
>then offer workshops in their home departments.  We searched and searched
>for an alternative to "Fellows," but since we explicitly wanted to avoid
>the connotations of "Scholar," we were utterly defeated.  But since the
>administration wouldn't buy the idea, we didn't have to go public with our
>failure (until now!).
>Bill
>
>Bill Condon
>Director, WSU Writing Programs
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>As I've been following this thread, I've been muttering to myself that it
>makes sense for a group of academics concerned with rhetoric as social
>action to be in administrative positions.
............
>My spin, then, is that the preponderance of administrative work is neither
>troubling nor surprising (provided, of course, that the work is rewarded,
>valued, critically grounded, and *not* assigned by conscription!); indeed,
>it's rather a hopeful sign.
 
 
I agree with Libby here.  I like the extra work, for it places me at a
center of activity and change.  At my campus we're changing, and a good part
of why and how deals with who shows up on Saturday and Sunday morning in the
department unshaven and looking forward to Car Talk on NPR and hard-core
building for the future.  To my mind, trying to define the bottom line of
expectations in a tenure sort of way is defeatist.  I've always hated the
concept of tenure, even when it is defended as academic freedom this and
that.  I don't care what the situation is, a capable person should be able
to defend himself or herself as capable in any circumstance.
 
Yes, yes, there are "pits of desperation" campuses out there, but job hirees
need to figure that stuff out before they step into those snake pits.  It's
part of the everyday world of knowing what you're getting into that job
candidates must investigate, and people in other fields know this
intimately.  Job candidates in academia traditionally like the big names,
and when they go there they often get the razor expectations that high
competition breeds.  We've assumed that intellectuals should be above such
considerations, but ho ho ho.
 
With both administration and technology I say "bring it on."  I'm not
looking for a pre-retirement retirement.  I think that the people I respect
in writing program administration nationally can employ their own talents in
negotiating decent working arrangements.   You aren't going to be able to
force traditionalists to conform to your expectations through something like
the Wyoming resolutions or CCCC mandates.  You will only do that through
local talent locally demonstrated.
 
Fred Kemp
f.kemp@ttu.edu
http://english.ttu.edu:5555
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Let me expand Bill's point a bit.  I've taught lit all my working life and
I've come to think it is so much easier than teaching comp because the
kind of outcomes are different.  All but the very best lit teachers wind
up teaching ABOUT lit and the students are expected to learn how to talk
and write intelligently about lit, or lit periods, or lit theory. The top
rank of lit teachers do expect students to change somewhat as a result of
the experience, but this is rare.  But most comp teachers expect students
to change as a result of the comp course; the learning goal is much more
profound than it is in a lit course.  This is, I think, why comp is more
central, usually more required, than lit, and hence why its structure
takes so much more effort.  --Ed White
 
On Fri, 29 Jan 1999, Bill Condon wrote:
 
> >How is it, I
> >wonder, that when the same people teach literature (advanced GAs, senior
> >part-timers, or temporary full-time), they fully expect to go their own
> >ways and do their own things?  Hmmm.
> >
> >                                                                John Clark
>
> I' ve said it before, and John gives me the chance to say it again.  For a
> number of reasons, ranging from the embattled nature of Rhet/Comp as a
> discipline to the fact that we all teach different sections of the same
> courses, people in this field operate on a different set of assumptions
> from people in literary (or other) fields typically do.
>
> In Rhet/Comp, WE do OUR work.
>
> In other disciplines, *I* do MY work.
>
> This difference is one of the main reasons this lit-trained (PhD in
> Victorian Poetry) individual has developed a career in Rhet/Comp.  It's
> also one of the main reasons that lit (and other) faculty don't "get it."
> We do have a different paradigm from them, and that often enough results in
> different ideas about intellectual work.
>
> Bill
>
> Bill Condon
> Director, WSU Writing Programs
>
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We have people whom we call Residence Life Coordinators and Residence
Assistants. Now, if the folks who will be directing the residential colleges
are faculty, they may not like the term "coordinator" since it sounds a little
"staffy" and lacks the Oxbridge patina of "Master." How about "head"? Kind of
a metonymy, eh?
 
-- David E. Schwalm, Vice Provost and Dean of East College
___ASU East--A New University for a New Century
___6001 South Power Road
___Mesa, AZ 85206-0903 (602) 727-1418 david.schwalm@asu.edu
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How about Head?  Director? Dean?  Advisor?  Guru?  Slave?  :)
--
Steven D. Jamar
Professor of Law
Director LRW Program
Howard University School of Law
2900 Van Ness Street NW
Washington, DC  20008
 
vox:  202-806-8017   fax:  202-806-8428
email:  sjamar@law.howard.edu
 
I hear and forget.  I see and remember.  I do and understand.
 
Chinese proverb.
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Can we also admit that, our goals in composition being profound,
administrators still have much work to do in understanding how to reach
them? It appears that much of our best "administration" as yet consists of
very heavy doses of learning about what we are accomplishing and how we do
it. This is clearly a field that is getting somewhere; there is clearly much
farther to go. Under the circumstances, there is no alternative but to do
"our work" if we really want to live up to our billing. We could even argue
that "administration" is where the genuine theoretical work of composition
gets done.
 
Edward White wrote:
 
[snip]
>All but the very best lit teachers wind
>up teaching ABOUT lit and the students are expected to learn how to talk
>and write intelligently about lit, or lit periods, or lit theory. The top
>rank of lit teachers do expect students to change somewhat as a result of
>the experience, but this is rare. But most comp teachers expect students
>to change as a result of the comp course; the learning goal is much more
>profound than it is in a lit course.
[snip]
>On Fri, 29 Jan 1999, Bill Condon wrote:
[snip]
> >How is it, I
> >wonder, that when the same people teach literature (advanced GAs, senior
> >part-timers, or temporary full-time), they fully expect to go their own
> >ways and do their own things? Hmmm.
> >
> > John Clark
>
> I' ve said it before, and John gives me the chance to say it again.
[snip]
> In Rhet/Comp, WE do OUR work.
>
> In other disciplines, *I* do MY work.
>
> Bill Condon
> Director, WSU Writing Programs
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Some time ago, I posted a query to this list about how to nurture long-term
faculty development for WAC (after the first wave of excitement fades and
the 20%-or-so of the more adventuresome faculty have attended our
workshops).  I received several very helpful responses and saved the files
to one document and I would be glad to send the file to anyone who is
interested. Just send me a query off-list.
 
The responses reminded me of the great strides made by a WAC program on
campus but  also of the enduring issues.  The replies reminded me that WAC
is a faculty development effort which associates writing--usually informal
writing-- with active learning, teacher collegiality,  student-centered
teaching, and efforts to change the culture of teaching the institution
that then hopefully changes faculty attitudes towards writing. As Sue
MacLeod wrote in her note: "WAC is really not about writing, but about
teaching and learning.  Once faculty change their pedagogies and see the
effect that change has on their classes, they can't go back to the lecture
mode of teaching.  That's what introduces a culture of writing on
campus--faculty change."
 
 This is exciting and good work that centers around one-on-one effort and
communication between a faculty member and the WPA or WAC leader. It is
also *a lot* of work that seems ephemeral in some ways. I am also
interested in working beyond Sue's introductory phase and in making WAC, in
fact,  about writing.  Perhaps the issue for us at URI is as  Richard
Jenseth pointed out, when, if, and how to move  from the  informal networks
to changes that have more materiality, whether these be curricular change,
programmatic change, or some other ways that give WAC approaches a tangible
institutional presence beyond faculty conversations and faculty workshops.
But  as Ed White rightly reminds us, WI courses cannot all by themselves
carry this burden--unless they are accompanied by the long list of factors
Marty Townsend listed in her post (i.e., generous funding, a real WAC
staff, great publicity, etc.).  In response, I have been trying to work
with the notion of creating a "culture" for writing at the *department* and
college-wide level  along side of the work we typically aim at motivating
individuals. I hope this will be the step beyond Sue's "introducing" a
culture of writing. Has anyone been working in this way as part of their
WAC efforts?
 
If you care to read a longer email on this theme, here are the efforts we
are trying to launch at URI--with support from central admin.
 
a) Offer direct support to departments to plan for the development and
integration of writing in their courses and offer choices to departments in
the ways they may integrate more writing instruction into their course
offerings. If they do not, in fact, support WI courses as dept., effort,
then perhaps they would prefer to develop their own 3 credit courses on
writing in their discipline. Or find ways for faculty to get "credit" for
working with students who develop writing portfolios, etc. --Choice,
departmental  recognition and commitment are the goals here.
 
b) Offer direct support for departments that encourage and recognize
writing achievement among students in the department's classes and major.
(Such achievement might take several forms: student  awards for outstanding
papers;  an upper-class honors writing corps; departmental advising and
encouraging of their own majors in ways and reasons to improve their
writing, etc.).
 
c) Where appropriate, offer direct support for graduate teaching assistants
to attend WAC workshops; extend to such TAs the same "stipend" or planning
support available to faculty who inaugurate WI courses.
 
d) And, most radical of all, find ways to increase the profile of the
department during program review for its development of a culture for
writing in its program. The administration is interested--are most of the
faculty in a department or college interested, that's our present question.
 
 
These efforts may seem obvious to most of you, but such developments would
signal tangible changes in the culture of writing at URI.  If you read this
long post, I thank you and would welcome your responses.
 
Linda
 
Linda K. Shamoon                        tel. 401-874-4203
Director
College Writing Program                 email: shamoon@uri.edu
Department of English
Independence Hall
60 Upper College Rd., suite 2           fax: 401-874-2580
University of Rhode Island
Kingston, Rhode Island 02881
Home: 309 Doyle Ave.
Providence, R. I. 02906
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I know that I should concur, but I cannot.  When I am told that I cannot
use certain words--and I do mean certain words; some that are
"forbidden" don't bother me to drop--my hackles raise.  I use "seminal"
whenever I get the chance--deliberately.  "Germinal" doesn't do it for
me. Of course, I realize that this stubbornness says something about me.
 
 
 On Fri, 29 Jan
1999, Bonnie Kyburz wrote:
 
> Add "seminal" to the list.  I kind of wish we could do without that one.
>
> bonnie kyburz
> lecturer, comp/rhet
> asu
>
>
> -----Original Message-----
> From: Robert J Connors [mailto:robert.connors@UNH.EDU]
> Sent: Friday, January 29, 1999 2:30 PM
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Subject: Re: brouhaha over niggardly
>
>
> How about "disseminate"?  I've heard people say that this word should not
> be used because of its sexist suggestiveness.  Are there some etymologies
> that are simply no longer acceptable?
>
> Bob Connors
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
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Hey Lance--hopefully things are going well with your work.  IF you want you
can send the memo to me as an attachment and I can circulate it to the
committee (rather than stopping by).  You might also want to email me and
let me know about your progress.  Someone sent me these sites and they seem
pretty good--particularly the English dept. Home page -- very
comprehensive.  You will need to go through them and look specifically for
"Writing Programs" and "Composition Programs" within the larger sites but
this is a good starting place.  Check it out.
 
Kim
 
 
 
 
At 08:21 AM 9/30/98 -0600, you wrote:
>Here are two WWW sites for people who are interested in finding out about
>other institutions and English departments.  This might be helpful for
>someone involved in a job search.  But I like to surf these areas for
>links to faculty home pages, where I've found interesting courses
>(including syllabi) and ideas for teaching.
>
>The University Pages:
>        isl-garnet.uah.edu/Universities_g/
>        Contains links to homepages of universities and colleges, listed
>        by state.
>
>English Department Homepages Worldwide:
>        www.nyu.edu/gsas/dept/english/links/engdpts.html
>        Links to departmental homepages are listed alphabetically, without
>        regard to state.
>
>raul sanchez
>university writing program
>+ department of english
>university of utah
>
>
**************************************************************************
Kim Haimes-Korn
Writing Program Director
Southern Polytechnic State University
1100 South Marietta Parkway
Marietta, Georgia  30060-2896
770-528-7427
khaimesk@spsu.edu
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of course, i use the term "list" too broadly. i should have said that i have
deleted the term "seminal" from "my" list. i try not to censor language, for
students, for teachers, but to expose the potential for multiple readings,
some (many) of which may conflict with the writer's purpose (a big, tough
job). "germinal" works for me, especially as a woman (okay, i'll
essentialize a bit), and especially as i think about my pregnant sister (we
just got the good news) and as i contemplate my own potential in that regard
(oh no, now this is really taboo).
 
anyhow, we choose what we choose. i guess the conversation simply allowed me
to add voice. i do recall using the word "seminal" as a graduate student; i
think i thought it made me sound like a true scholar--and *that's* scary,
IMO.
 
bonnie kyburz
lecturer, comp/rhet
asu
 
 
-----Original Message-----
From: Theresa Enos [mailto:enos@U.ARIZONA.EDU]
Sent: Sunday, January 31, 1999 11:40 AM
To: WPA-L@ASUVM.INRE.ASU.EDU
Subject: Re: brouhaha over niggardly
 
 
I know that I should concur, but I cannot.  When I am told that I cannot
use certain words--and I do mean certain words; some that are
"forbidden" don't bother me to drop--my hackles raise.  I use "seminal"
whenever I get the chance--deliberately.  "Germinal" doesn't do it for
me. Of course, I realize that this stubbornness says something about me.
 
 
 On Fri, 29 Jan
1999, Bonnie Kyburz wrote:
 
> Add "seminal" to the list.  I kind of wish we could do without that one.
>
> bonnie kyburz
> lecturer, comp/rhet
> asu
>
>
> -----Original Message-----
> From: Robert J Connors [mailto:robert.connors@UNH.EDU]
> Sent: Friday, January 29, 1999 2:30 PM
> To: WPA-L@ASUVM.INRE.ASU.EDU
> Subject: Re: brouhaha over niggardly
>
>
> How about "disseminate"?  I've heard people say that this word should not
> be used because of its sexist suggestiveness.  Are there some etymologies
> that are simply no longer acceptable?
>
> Bob Connors
>
 
----------------------
Theresa Enos
Department of English
University of Arizona
Tucson, AZ 85721
520-621-3371
FAX 520-621-7397
enos@U.Arizona.EDU
